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Foreword

This manual is intended for kindergarten and primary school 
teachers who are interested in project work with a puppet as 
ǁell as in discoverǇ, research, innovation oĨ education 
Ɖractice, Ĩormative assessment, multilaǇer curriculum, etc. 
 
Wroject ǁork ǁith a WuƉƉet ;WtWͿ is an eǆƉeriential, 
situation and action oriented reŇeǆive learning strategǇ Ĩor 
children and teachers. /n our kindergarten, the Ɖroject ǁork 
with a puppet is a curriculum that is process oriented, 
gradually planned and implemented and an evaluated 
school curriculum that is created in cooƉeration betǁeen 
eǆƉert ǁorkers, other kindergarten staī, children and 
Ɖarents.

To be able to assess and evaluate the WtW, ǁe have 
develoƉed an innovative Ɖedagogical tool named Ηdidactical 
maƉΗ. /t is a tool that enables tidǇ, clear and eīective 
Ɖlanning, imƉlementation, assessment and evaluation oĨ 
educational Ɖrocess and ǁhich reƉresents an innovation oĨ 
the Ĩorth level Ͳ invention. 

The inner structure oĨ the didactical maƉ illustrates its 
aƉƉlicabilitǇ. /t is a maƉ ǁith several stages, activities and 
occuƉations shoǁing hoǁ the activities are integrated into a 
Ɖarticular Ɖroject, during annual Ɖlanning. /t also 
demonstrates how they are mutually related to various 
occuƉations and to its seƋuence. /t shoǁs the cohesive 
thread oĨ Ɖlanning and hub and the Ɖarticularities in 
didactical and content Ɖlanning as ǁell as the manner in 
ǁhich the activities are organised in accordance ǁith 
eƋuilibration and harmonisation oĨ school curriculum. 
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The didactical maƉ is both a tool Ĩor ĨeasibilitǇ and achiev-
abilitǇ evaluation oĨ a Ɖroject as ǁell as encouragement and 
a starting Ɖoint Ĩor Ɖlanning Ĩuture kindergarten Ɖrojects 
;Gobec, 200ϴͿ.

The inventive element oĨ the innovation Ɖroject is the 
outcome oĨ develoƉment ǁork ƉerĨormed bǇ our team oĨ 
eǆƉerts at Trnovo kindergarten over the Ǉears. te have 
invested our knoǁledge and skills into the creation oĨ an 
ΗindividualΗ Ɖath toǁard imƉlementation oĨ school curricu-
lum. �eing aǁare oĨ the imƉortance and ǁealth oĨ Ɖersonal 
and ƉroĨessional knoǁledge and skills, our Ɖotentials ǁere 
directed toǁard creative cooƉeration in order to achieve 
Ɖedagogical innovation. te have made Ɖrogress ƉroĨession-
allǇ bǇ develoƉing diīerent Ĩorms oĨ teaching at the ǁork-
Ɖlace͗ internal develoƉment seminars, cooƉerative learning, 
learning Ĩrom each other, ƉeerͲobservation, reŇections, 
interventions, indeƉendent learning, eǆƉert eǆcursions 
ƉerĨormed bǇ coͲǁorkers, etc.

SƉecial emƉhasis ǁas Ɖlaced on the teamǁork aƉƉroach 
;diversitǇ and content varietǇ oĨ teamsͿ including the active 
and autonomous ƉarticiƉation oĨ individuals in regard to 
their interests, knoǁledge and abilities. All this enables a 
sǇstematic, Ɖrocess oriented and highlǇ Ɖersonal educa-
tional Ɖrocess and bǇ doing that ǁe are ƉroĨessionallǇ moti-
vated. 

The content oĨ our school curriculum has several laǇers, 
ǁhich means that ǁe take into consideration several 
elements such as the needs oĨ children, eǆƉerts and Ɖarents, 
the vision oĨ educational organisation as ǁell as living sƉace, 
national standards and the vieǁƉoints oĨ global learning.
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Consultant's opinion 

Natalija Komljanc, PhD (The National Institute of the Republic of 
Slovenia): The innovation project (IP) titled The project work whit 
a puppet (PWP) - learning, researching and creating of children in 
the kindergarten; the innovation element - didactical map of 
Trnovo kindergarten with the project managers Mojca Zupan and 
Dora Gobec and under the guidance of the headmaster Suzana 
Antič is nominated as pedagogical invention - discovery.

Based on the multi-annual pedagogical research of education with 
a puppet and thorough assessment of the impacts, the project 
group prepared didactical instrument - a tool - their own guide and 
improved it through its usage so it can be of use to everyone who 
is interested. 
 
The didactical map enables holistic and up-to-date planning of 
education in the kindergarten. Assessing and evaluating impacts 
influences on re-planning of the educational process of the 
youngest and their teachers. The procedural planning has lead to 
the changes in planning of pre-school curriculum which detects 
and considers the needs of children and teachers' skills, 
environmental opportunities as well as the possibilities for optimal 
implementation of the national and global curriculum. 

The planning has been accepted by all participants in educational 
process (mostly children). Each and everyone is doing the best they 
can to participate in the educational process. This the base for the 
didactical map to constantly encourage team work, satisfaction of 
needs and expectations of the youngest and their teachers and to 
innovatively connect the contents which are a learning magnet for 
children. 

The didactical map has been tested by a larger group of teachers 
and improved during its usage (see the appendix: didactical map). 
It is not just one-side structural template, but it is a computer-
supported application which enables the teacher simultaneous 
and constant procedural planning, mutual cooperation and 
co-influence of the team on the educational work in the kindergar-
ten. It also enables more accurate formative assessment of  
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education and Ƌuick and trustworthy mutual information. At the 
same time, it can also be used as application for forming a report 
on the didactical contribution of teachers of the entire 
kindergarten and also for realization of the vision. 

The usage of the didactical map has encouraged the teachers to 
self-assess - discover the answers to the research Ƌuestions: 
ϭ. ,ow does a child react to the teacher's encouragements͍ and 
Ϯ. ,ow does a teacher influence on hisͬher own professional 
development͍

  
To conclude, we wish the management and teachers of the 
kindergarten and the parents and their children to have a 
prosperous education from the early childhood.           

Helena Ina Rupnik (kindergarten teacher):  The didactical map is 
a tool for eīective planning, implementing and assessing of school 
curriculum. It presents a framework that oīers plenty of room for 
the activities of children and teachers. 

Barbara Hm (parent):  I really like the fact that the whole 
kindergarten cooperates. They are very creative and innovative. 
Everyone has their own spot and can contribute to the common 
goal. This is a very precious form of work from the parents' point of 
view. 
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IntƌoĚuction

We imagine that you would like to experience something fresh, 
neǁ, an innovation. Kur thoughts and ideas are combined ĨreelǇ 
;as deĮned in the Slovenian language dictionarǇͿ, thereĨore ǁe 
will try to introduce them to you and encourage you to devote 
Ǉour aƩention to them. 

te ǁould like Ǉou to enjoǇ the thought oĨ innovation and ideas. 
Let them insƉire Ǉou to grasƉ a neǁ oƉƉortunitǇ and maǇbe even 
come uƉ ǁith an aǁesome idea. /Ĩ our thoughts and ideas are 
similar, ǁe ǁill be haƉƉǇ to keeƉ Ǉou comƉanǇ ǁith this manual or 
even cooƉerate ǁith Ǉou in Ɖractice.  

hƉdating is too oŌen a dull Ĩrustration, esƉeciallǇ iĨ the 
management deals with it in the wrong way or if one does not 
ǁant to imƉrove. Likeǁise, the Ɖroblem remains iĨ our colleagues 
and friends are not there to support our idea at least for a while, 
until the idea evolves, blossoms and ĮnallǇ occurs. Kn the other 
hand, the uƉdating oĨ oneΖs oǁn ǁork can be verǇ interesting, 
stimulating, rejuvenating, insƉiring and creative. 

Do Ǉou ǁant to knoǁ iĨ ǁe got luckǇ͍ zes, ǁe did. te succeeded 
ǁith the helƉ oĨ Mrs Dora Gobec and the suƉƉort oĨ the 
management, them being in close cooƉeration ǁith the Ɖroject 
ǁork, as ǁell as ǁith eǆƉert ǁorkers ǁho ǁere in continuous 
contact ǁith the kindergarten staī and children. &rom time to 
time, ǁe also had the Ɖrivilege to gain the suƉƉort oĨ consultant 
Natalija Komljanc, WhD. zou still do not believe us͍ /n that case, ǁe 
will enjoy your company even more so you can see for yourself 
and become interested as ǁell. te ǁill shoǁ Ǉou the things ǁe 
are Ɖroud oĨ͖ ǁe ǁill shoǁ Ǉou our discoverǇ. Kn the ǁaǇ toǁards 
sustainable, reliable and reliable and sensible education in the 
Trnovo kindergarten, ǁe ǁould like to make neǁ Ĩriends.
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hpĚatinŐ с peĚaŐoŐic innoǀation

hsuallǇ ǁe deal ǁith the uƉdate Ɖrocess on our oǁn, liƩle bǇ liƩle. 
�ut ǁhen ǁe ǁish to have more and to do beƩer, ǁe become 
more serious and resƉonsible. The members oĨ a team, a Ɖroject 
ǁork, suƉƉort each other͖ ǁe share our knoǁledge and our joǇ. 
,aƉƉiness is an essential element͖ it is imƉossible to Ĩorm a goal 
ǁithout it and the goal is leading us toǁard innovation. 

/nnovation starts at the verǇ beginning, ǁhen the idea and 
ƉurƉose arise. An innovation Ɖroject is a suitable Ĩorm oĨ Ɖlanning 
the uƉdate, as it assures enough time and sƉace Ĩor neǁ ideas, Ĩor 
testing and Ĩor ƉromƉt Ĩeedback Ĩrom diīerent Ĩactors about the 
Ɖositive eīect oĨ the Ɖedagogical innovation, ΗǁitΗ as ǁe call it.  

/nnovative Ɖrojects in cooƉeration ǁith the National �ducation 
/nstitute oĨ the ZeƉublic oĨ Slovenia are one oĨ the Ĩorms Ĩor 
uƉdating the education sǇstem that enable teachers to 
sǇstematicallǇ observe and imƉrove their education. TheǇ give us 
time Ĩor reŇection on ǁhether the neǁ Ɖedagogic aƉƉroaches 
reallǇ ;reliablǇ and objectivelǇͿ enable imƉrovements and hoǁ are 
theǇ Ɖerceived bǇ us and bǇ those ǁho accomƉanǇ us Ͳ our 
children oĨ course. Wositive changes should be recognised bǇ all 
education Ĩactors that take Ɖart ƉroactivelǇ in Įnding and 
develoƉing Ɖedagogical novelties. This Ĩorm oĨ uƉdating includes 
Ɖarents, ǁho have the oƉƉortunitǇ to not onlǇ Ĩolloǁ the 
develoƉment oĨ their children, their relationshiƉ ǁith others 
ǁithin a social grouƉ lead bǇ an educator and the eīect oĨ 
haƉƉiness but also to inŇuence directlǇ the contents oĨ the 
Ɖedagogic noveltǇ. 
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The term innovation reĨers to Ηsomething neǁΗ, oĨ course ΗbeƩerΗ 
than beĨore and more eĸcient as ǁell. /t reĨers to an eǆƉected 
change that is adjusted bǇ all the ƉarticiƉants in the education. At 
the same time, innovators are alǁaǇs oƉen to oƉƉortunities that 
arise in the Ɖrocess oĨ discovering the noveltǇ. This is a skill oĨ a 
detective ;detection in the immediate activitǇͿ, Ɖervaded bǇ 
search and discoverǇ.  
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PeĚaŐoŐic innoǀation in ŬinĚeƌŐaƌten

�Ǉ imƉlementing the Ɖroject ǁork ǁith a ƉuƉƉet over the Ǉears, 
the children and kindergarten emƉloǇees have become real 
detectives and not onlǇ that but theǇ have become Ɖroducers, 
scriƉtǁriters, actors, ƉuƉƉet ƉlaǇers, Įlm Ɖroducers and also 
critics Ͳ ǁell, not reallǇ, let s͛ just saǇ theǇ have become researchers 
oĨ their oǁn Ɖractice. /n doing that, theǇ have never ĨorgoƩen hoǁ 
to be eǆcellent teachers ǁho not onlǇ Ɖlan, imƉlement and assess 
their ǁork coincidentallǇ but as innovators, theǇ dedicate 
themselves to the Ɖrocess oĨ noveltǇ Ĩormation ǁithin 
sƉontaneous discoverǇ. This makes our kindergarten somehoǁ 
diīerent, interesting, unusual, eǆciting Ĩor everǇone and alǁaǇs 
consistent. 
 
Kur ǁork is guided bǇ research Ƌuestions that ǁe constantlǇ 
comƉlement, uƉdate, modiĨǇ and adaƉt according to the 
develoƉment oĨ innovation. Some oĨ these Ƌuestions are͗ Ηthat 
kind oĨ animations create comƉleǆ learning situations and 
Ɖedagogical intervention, so that the child can develoƉ coherent 
thinking ;ĨunctionͿ͍ that basic knoǁledge does a Ɖreschool child 
need and ǁhat kind oĨ education is suitable Ĩor himͬher͍Η The 
ansǁers to these Ƌuestions can be obtained ǁith the helƉ oĨ our 
ƉuƉƉet, ǁhich is the Ĩruit oĨ the educatorsΖ imagination and is 
created and animated bǇ educators, resƉecting the guidelines oĨ 
the Ɖroject ǁork ǁith a ƉuƉƉet. A ƉuƉƉet can launch an 
educational situation that triggers an idea in a child ;thinkingͿ and 
conseƋuentlǇ also hisͬher action ;sƉeechͿ. WroĨessional staī uses 
diīerent methods to assess and note the times ǁhen the ƉuƉƉet 
triggers the longest ;more comƉleǆͿ thinking Ɖrocesses and 
reactions. te are also interested in the element that
creates the most intensive thinking reactions in a child͗ Η,oǁ can 
ǁe get Ƌualitative Ĩeedback Ĩrom children͍Η /n order to achieve 
this, simultaneous and continuous selĨͲregulation oĨ Ɖedagogical 
inŇuence is needed, ǁhich can be obtained bǇ reŇection on 
ǁhen ǁe achieve the highest level oĨ eĸciencǇ in our 
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leadershiƉ, encouragement and ǁhen a child is the most eĸcient 
ǁithout our intervention. 

,ere are tǁo eǆamƉles͗ During the Ɖrocess oĨ education, one oĨ 
the teachers asked a Ƌuestion at the end oĨ the reŇection͗ Η,oǁ 
can / draǁ ƉoetrǇ out oĨ a child͍Η and Η,oǁ can / Įnd a close range 
of thought development of an individual child in my social learning 
grouƉ͍Η as ǁriƩen alreadǇ bǇ sǇgotskǇ ;1ϵϳϳͿ.   

SelĨͲeǆamination ;selĨͲanalǇseͿ enables eǆƉert ǁorkers to discover 
which learning theories they mainly use and how the parents and 
their children react to these individual teaching aƉƉroaches. /n 
this ǁaǇ, leadershiƉ oĨ the educational Ɖrocess and teachers͛ 
learning becomes more and more conscious, vivid ;actualͿ and 
sǇstematic. The reason Ĩor that is sharing their selĨͲreŇections ǁith 
each other to enable sǇnchronisation ;harmonisationͿ and also to 
constantlǇ imƉrove their Ɖedagogical Ɖractice. To achieve this, 
theǇ use Ɖedagogical ƉrinciƉles recommended ǁhen uƉdating 
Ɖedagogical Ɖractice ǁithin the innovation Ɖrojects oĨ the 
National �ducation /nstitute͗ 1. creating, 2. uƉdatingͬmodiĨǇing, 
ϯ. acceƉting ideas and bringing them to liĨe, 4. connecting ǁith 
each other, ϱ. sƉreading ideas and Ɖedagogical novelties, ϲ. imƉle-
menting the strategǇ oĨ action research, ϳ. discovering our oǁn 
Ɖractice, ϴ. suƉƉort oĨ innovation bǇ management, ϵ. guidance oĨ 
several levels oĨ noveltǇ develoƉment, 10. consultantΖs suƉƉort oĨ 
the innovation, 11. cooƉeration betǁeen the members oĨ the 
team is oƉtimal, 12. to be guided bǇ research Ƌuestions, 1ϯ. to be 
guided bǇ a goal, 1ϯ. the goal as a Ɖedagogic noveltǇ. 
zou can Įnd more on the educational ƉrinciƉles oĨ modiĮcation at͗  
hƩƉ͗ͬͬǁǁǁ.ǌrss.siͬdeĨault.asƉ͍rubс212 and learn more about 
hoǁ to become a Ɖart oĨ the innovation Ɖrojects.      
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Professional staī of IP

Planning of the story
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PeĚaŐoŐical innoǀation I͗

PRK:��T tKRK tIT, � PhPP�T (PtPͿ

During the Ɖrocess oĨ uƉdating Ɖractice, the Ɖroject ǁork ǁith a 
ƉuƉƉet and the method oĨ action research ǁere the means that 
helped us develop pedagogical principles that complement one 
another and are present in everyday life (experiences): 

1. Team ǁoƌŬ anĚ mutual supplementinŐ͗ A Kindergarten 
Ĩunctions as a ǁhole, comƉrising individual eǆƉert teams that are 
engaged in an annual Ɖroject. The teams can be Ɖermanent or 
occasional, having the ƉurƉose to learn Ĩrom each other, to be 
connected ǁith each other and to enable adults and children to 
Ɖass Ĩrom one activitǇ to another.   

2. �ǆchanŐe of chilĚƌen anĚ teacheƌs betǁeen Őƌoups͗ We 
imƉlement vertical cooƉeration, integration and imƉrovement in 
our ǁork. /n several research ǁorkshoƉs, ǁe take into 
consideration strong Įelds oĨ Ɖersonal develoƉment oĨ children 
and adults. This enables a constant ƉossibilitǇ Ĩor children to 
choose activities. Moreover, it enables diverse cooƉeration 
betǁeen Ɖeers and adults. /n this ǁaǇ, children and eǆƉert 
ǁorkers gain eǆƉeriences through learning in varied social 
interactions.  

3. Pƌoactiǀe coopeƌation ǁith paƌents͗ The ƉarticiƉation oĨ 
Ɖarents ǁho collaborate in an inventive ǁaǇ ǁith deƉartments͗ All 
Ɖarents get inĨormation via /ntranet grouƉs and are invited to 
ƉarticiƉate in imƉlementation oĨ the educational Ɖrocess at the 
kindergarten. Warents take Ɖart bǇ enriching, staǇing and ǁorking 
at the kindergarten. /t is also vital to consider ƉarentsΖ reŇections 
and other Ĩorms oĨ Ĩeedback on child ƉerceƉtion and his or her 
satisĨaction ǁith staǇing at the kindergarten. Suggestions, 
resƉonses and Ƌuestions as ǁell as other Ĩorms oĨ communication 
betǁeen Ɖarents and eǆƉerts are evaluated͖ ǁith their 
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assistance, the quality of staying and learning at the kindergarten 
improves constantly.     

4. �ǁaƌeness of eĚucational mission ;Ɖermanent selĨͲreŇections 
and skill uƉdatingͿ͗ �ontinuous learning and assessing the theorǇ 
oĨ recognition about child develoƉment reƋuires vigilance and the 
caƉabilitǇ oĨ eǆƉert ǁorkers, since the children communicate and 
shoǁ their needs, ǁishes and demands Ĩor sensible learning and 
research all the time. ThereĨore, eǆƉert ǁorkers make everǇone 
aǁare continuouslǇ hoǁ imƉortant it is to ;selĨͲͿreŇect ǁithin 
diīerent teams. /t is an insight into the ƉerĨorming Ɖrocess oĨ 
individual activities and into a childΖs reaction, involvement, 
learning, behaviour and mutual interactions. To be able to obtain 
ƉroĨessional and subtle reŇection, one needs to learn, imƉrove 
and eǆchange mutual eǆƉeriences and knoǁledge on a dailǇ basis, 
ǁhich is a common Ɖractice in our kindergarten.

5. DiscoǀeƌǇ Ͳ inǀention anĚ innoǀation͗ Needs and demands of 
children, ƉarentsΖ eǆƉectations and tendencies oĨ eǆƉert ǁorkers 
to achieve Ɖersonal, ƉroĨessional and social groǁth are the 
guidelines Ĩor our emƉloǇees, ǁho Ɖerceive innovation as their 
ǁaǇ oĨ thinking and ǁorking. te also react to the demands oĨ the 
ǁider social environment, ǁhich change constantlǇ.    

6. InteŐƌation anĚ connection Ͳ via content and ƉroĮles oĨ the 
eǆƉert ǁorkers͗ This section relates to the WtW, ǁhich is sƉread 
throughout the vertical and horiǌontal aǆes through its storǇ that 
is created in the kindergarten and through several didactical 
Ɖhases. The selection oĨ content is in accordance ǁith the 
caƉacities oĨ a child in an individual develoƉment Ɖhase, oīering 
oƉen oƉƉortunities Ĩor eǆchange, eǆcitement and connection 
betǁeen contents and children. �ǆƉert ǁorkers develoƉ their 
strong areas ǁithin diverse teams such as the multidisciƉlinarǇ 
team oĨ emƉloǇees ;social ǁorker, biologist, W� teacher, 
multimedia teacher, dance teacher, etc.Ϳ. te intertǁine and 
connect the ǁidth and diversitǇ oĨ ƉroĨessional ƉreͲknoǁledge  
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and enrich the childΖs indeƉendent discoverǇ and creation, as ǁe 
are oīering diīerent liĨe ƉersƉectives and suƉƉorting diīerent 
stǇles oĨ teaching and discoverǇ and diīerent conceƉts oĨ this 
ǁorld.  
  
ϳ. Open hidden curriculum Ͳ as a basis Ĩor subjective theorǇ͗ The 
creation oĨ WtW has Ĩormed an oƉen social environment and 
innovative Ɖossibilities Ĩor modiĮed Ɖlanning, imƉlementation, 
assessment and evaluation oĨ all education Ɖrocesses in 
kindergarten. Among other things, ǁe ǁanted to reduce the 
imƉact oĨ Ɖresent elements oĨ the hidden curriculum. Mutual 
learning and additional ƋualiĮcation oĨ staī inŇuence reducing 
the Ĩunction oĨ so called subjective theories that a Ɖerson 
Ɖerceives as a constant Ɖrocess oĨ social liĨe.  

ϴ. ^ocial communication netǁoƌŬ Ͳ claritǇ and accuracǇ oĨ mutual 
communication͗ ZesƉecting the organisation oĨ ǁork and content 
oĨ school curriculum, ǁe have Ĩormed the ƉrinciƉle oĨ cooƉeration 
and integration oĨ all involved in the Ɖrocess. A communication 
netǁork has been develoƉed steƉ bǇ steƉ considering the 
caƉabilities and knoǁledge. te have set uƉ an intranet that 
connects emƉloǇees oĨ the kindergarten ǁith diīerent individual 
deƉartments, Ɖarents and eǆƉert ǁorkers. te have launched the 
kindergartenΖs ǁeb Ɖage. te use Ɖedagogical Ĩolders oĨ 
deƉartments, studǇ Ĩolders and �D Ɖresentations oĨ activities 
ƉerĨormed bǇ children. Moreover, ǁe organise inĨormal reunions 
and other events. The Ɖoint oĨ the netǁorking is to ensure 
constant availabilitǇ Ĩor Ɖarents so theǇ can contact us ǁhenever 
theǇ need to.   
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9. �hilĚƌen aƌe the coƌe of the eĚucational pƌocess͗ The school 
curriculum is formed in such way that children and teachers can 
create it together. Children and teachers suggest, modify, 
complete, discover, ask and react to the demands of the 
environment in ǁhich theǇ Ĩunction and develoƉ.   

10. �hilĚƌen aƌe ƌespecteĚ Ͳ The Trnovo kindergarten moƩo is͗ 
ΗThe children are visible ;noticedͿ, heard and resƉected.Η ZesƉect 
is ensured through oƉen communication, seƫng a good eǆamƉle 
and ethical relations suƉƉorted bǇ modern learning theories that 
take into consideration the needs and eǆƉectations oĨ children, 
parents and teachers.

The impact of the stoƌǇ on the upĚatinŐ pƌocess 

We have replaced the academic learning approach with direct 
cooƉeration Ͳ coͲeǆistence betǁeen a teacher and a child. The 
laƩer dictates the sƉeed oĨ ;selĨͿeducation and ;selĨͿdeveloƉment. 
The child is the central individual in the educational Ɖrocess. A 
ƉuƉƉet, on the other hand, has the role oĨ a strong motivator and 
a launcher oĨ learning activitǇ and it is also a childΖs Ĩriend. The 
teacher ǁho is an animator ;leaderͿ uses strong emotional 
situations as an oƉƉortunitǇ Ĩor a child to learn, selĨͲcontrol, 
self-actualise and self-realise. 
 
The dǇnamics oĨ communication and ƉerceƉtion are enormous. 
The story unfolds. It is the story of all stories and a reality 
;actualitǇͿ at the same time. The realitǇ is changed, adaƉted, 
checked, tested, guessed, adjusted and created according to the 
needs and eǆƉectations oĨ children and teachers ǁho 
communicate with each other intensively. The story unfolds and 
creates at the same time. /t enables invention and connection ǁith 
real events.     
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Puppet animation - the director &erdo

A storǇ unites imagination and realitǇ into a ǁhole. /t enables a 
logical seƋuence oĨ events in a Ɖarticular ;literalͿ activitǇ͖ it Ĩorms 
a tale. &rom a Ɖedagogical Ɖoint oĨ vieǁ, a storǇ reƉresents an 
oƉƉortunitǇ Ĩor Ɖersonal eǆƉeriences and joint activities, taking 
into consideration the ƉossibilitǇ and encouragement to use 
imagination and caƉabilitǇ Ĩor creation. Kur brains Ɖrocess a storǇ 
in a comƉletelǇ diīerent ǁaǇ comƉared to the acceƉted rule, 
instruction, eǆƉlanation or clariĮcation. A storǇ enables a creation 
ǁith a reŇection and creation oĨ the ineǆistent or oĨ ǁhat ǁe do 
not knoǁ eǆists. /t is neǁ ;Ĩor usͿ Ͳ an invention.

The storǇ itselĨ is a tool Ĩor achieving the Ɖlanned goals. At the 
same time, the storǇ continuouslǇ motivates children and 
teachers eǆternallǇ as ǁell as internallǇ. �Ǉ the method oĨ action 
research, ǁe constantlǇ create monologue, dialogue and 
multilogue. &or the develoƉment oĨ a child, it is imƉortant that 
;sͿhe knoǁs all the time ǁhat is haƉƉening, ǁhat ;sͿhe can 
inŇuence, ǁhat can be changed and ǁhat can be created. The 
ƉuƉƉet aƩracts a child emotionallǇ because it is hisͬher Ĩriend. A 
Ɖositive selĨͲimage encourages a childΖs selĨͲdeveloƉment and the   
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comƉetences that ;sͿhe gains through eǆƉeriential learning in an 
aƩractive ǁaǇ. The child knoǁs ;sͿhe is the most imƉortant agent 
in hisͬher liĨe learning storǇ. This emƉoǁerment gives a child 
momentum, and it motivates himͬher toǁards active 
;coͿoƉeration. The child has the oƉƉortunitǇ to ƉlaǇ in diīerent 
learning situations that inŇuence the creation oĨ a Ɖersonal 
learning stǇle and adaƉtation to liĨe changes. 
             
Kver the Ǉears, the annual storǇ is develoƉed bǇ the motivation oĨ 
a child Ĩor ƉlaǇing, discovering and researching. The motivation oĨ 
a child and hisͬher ǁillingness are the threads and a challenge Ĩor 
a teacher in order to ǁiden hisͬher ƉroĨessional standƉoint and 
the asƉiration Ĩor creation ǁith other members oĨ the ƉroĨessional 
team. The created storǇ is thereĨore an eǆtremelǇ interesting 
thematic challenge Ĩor children.  

The storǇ is a magnet Ĩor eǆƉeriential learning. hsuallǇ, it has three 
Ɖhases ;unitesͿ͗ 1. Wresentation oĨ the �itǇ oĨ Ljubljana in the 
Middle Ages and todaǇ Ͳ a Ɖroject ΗKralj Matjaǎ in AlenčicaΗ, 2. 
SƉace Ͳ Ɖroject ΗTrajaΗ, ϯ. The meadoǁs oĨ Ljubljansko �arje Ͳ 
Ɖroject Ηakratovilka MinuΗ, 4. sisiting diīerent countries Ͳ Ɖroject 
ΗWomorƓčak KarloΗ, ϱ. DeveloƉing technological and technical 
skills Ͳ Ɖroject ΗWastir �ene in njegova :agodaΗ.
 
ΗThe story is a link between tradition and modern life. It guided us 
toward the discovery of human history, tradition, customs, cuisine 
and ways of communication. We have connected the Įndings with 
similar contents and upgraded the knowledge,Η says teacher T.P. 

ΗMusic helps children to develop their imagination, ideas, 
innovativeness, critical thinking and creativity. When the music is 
accompanied by the puppets that introduce the story and the 
problem, a child's perception of the music is diīerent. As the 
puppet presents the problem and asks the children for help, it 
arouses a process of empathy in a child. By doing that, it addresses 
child's sensual and emotional perception,Η believes teacher <.S.       
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"The puppet raises in each and every teacher his/her inner child 
that theǇ nurse all the time,Η saǇs teacher K.s

The thematic stories have an eǆtremelǇ strong inŇuence on the 
atmosƉhere at the Trnovo kindergarten. TheǇ inŇuence the 
organisation oĨ educational Ɖrocess and ƉroĨessional ǁork as ǁell 
as on cooƉeration betǁeen eǆƉerts in and out oĨ the kindergarten, 
management, Ɖarents and children. TheǇ encourage the general 
research Ƌuestion͗ Η,oǁ to enable vivid ƉroĨessional 
develoƉment Ĩor ƉroĨessional ǁorkers͍ ,oǁ to establish learning 
Ĩrom and betǁeen each other͍Η The stories contain humour, 
joǇĨulness, haƉƉiness and cheerĨulness that can be seen in 
ƉeoƉleΖs reactions, in learning, in education and in everǇdaǇ liĨe.

Kur thoughts and ideas that are bound together have Ɖroduced 
;createdͿ a Ɖedagogical goal that led to the innovation Ͳ Ɖedagogic 
noveltǇ called ΗĚiĚactical mapΗ.  
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PeĚaŐoŐical innoǀation II ͗

DID��TI��> D�P 

/n the school Ǉear 2012ͬ201ϯ, the Ɖroject grouƉ oĨ the innovation 
Ɖroject oĨ the /nstitute oĨ �ducation has, in collaboration ǁith 
Dora Gobec and consultant Natalija Komljanc, WhD, develoƉed, 
tested and evaluated the didactical tool WtW Ͳ didactical maƉ. The 
maƉ deĮnes the holistic Ɖlanning, imƉlementation and evaluation 
oĨ the school curriculum.  

The tool reveals the Ĩolloǁing structure oĨ the Ɖroject͗ basic 
eǆƉeriential learning and childΖs signiĮcant ƉarticiƉation in the 
Ɖrocess oĨ Ɖlanning, the course and the Ɖrocess oĨ activitǇ oĨ a 
childΖs and teacherΖs research͗ Ηthat eǆactlǇ have the children 
and the teachers gained Ĩrom a Ɖarticular Ɖroject͍ and ǁhat ǁere 
the imƉacts oĨ the other Ĩactors͍ ;learning conteǆt, ƉarentsΖ role, 
social interactionsͿΗ. 

te esƉeciallǇ aƉƉreciate the selĨͲreŇection oĨ eǆƉert ǁorkers, as 
theǇ reŇect on the ĨunctionalitǇ oĨ the didactical tool considering 
the ǁaǇ a teacher reveals hisͬher Ɖersonal and ƉroĨessional 
develoƉment as ǁell as hisͬher relation ǁith children and hoǁ the 
children react to the initiative and suƉƉort oĨ the teacher.   

The didactical maƉ is a noveltǇ, a result oĨ the Ƌuest Ĩor the Ɖath oĨ 
assessment oĨ the educational Ɖrocess and its imƉacts. /t is a 
strategǇ, a helƉ Ĩor an eǆƉert ǁorker, and it is at hisͬher disƉosal 
ǁhen a teacher think resƉonsiblǇ about the Ɖath toǁards the goal 
and about the goal itselĨ during the Ɖrocess oĨ active 
imƉlementation oĨ education.   

/t is comƉletelǇ logical to oƉtimallǇ ƉreƉare in advance ǁhen 
taking a triƉ or ǁhen deciding on major ǁork, costs, liĨe changes or 
Ɖurchases. �ut ǁhen it comes to education, ǁe tend to resort to 
coincidental decisions and even random reactions. The didactical  
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maƉ helƉs us to logicallǇ and sǇstematicallǇ lead the assessment oĨ 
the develoƉment oĨ a child, eǆƉert ǁorkers and a school 
curriculum. 

&ormative assessment has manǇ deĮnitions. /n our case, it is 
deĮned as the Ĩorm oĨ assessing imƉact, reaction, mutual 
Ĩeedback, Ɖedagogic communication, use oĨ situational learning 
and other learning Ĩorms oĨ children and teachers. The Ĩormative 
assessment is not onlǇ occasional evaluation, ΗcheckingΗ, but it is 
a thoughƞul Ɖlanning oĨ activities ǁith a reason. /t is based on 
situations, encouragements, needs and eǆƉectations oĨ 
ƉarticiƉants in the educational Ɖrocess, taking into consideration 
their ƉreͲknoǁledge, needs and interests. A great emƉhasis in the 
Ɖrocess oĨ Ĩormative assessment lies on the agreement about the 
Ĩormation oĨ learning ƉurƉose and deĮning Ɖersonal and collective 
learning goals. Great aƩention is Ɖaid to the learning methods and 
observation oĨ learning stǇles. &urthermore, the content is 
;becomes and remainsͿ a learning magnet that stimulates the 
child in such a ǁaǇ that it aƩracts the childΖs aƩention, activates 
himͬher and keeƉs himͬher interested until the goal is achieved. 
The eǆƉert ǁorker gives meaning to the activities and results. 
Moreover, ;sͿhe binds them together into neǁ logical learning or 
educational beads ;connections, aƫtudes, relationsͿ and looks Ĩor 
the inĨormation on imƉrovement. ;SͿhe also chooses comments 
and encouragements so the learning Ɖrocess unĨolds ǁithout 
disturbance in order to achieve the goal. The eǆƉert ǁorker 
encourages ;selĨͲͿreŇections and learning, and ;sͿhe also 
encourages children to gather the best sources and evidences to 
Ɖrove that theǇ can, knoǁ, develoƉ, need, give and share. 
�verǇone is looking Ĩorǁard to the interesting Ɖorƞolios that are 
not onlǇ the collections oĨ haƉƉǇ hours in the kindergarten but 
reŇections oĨ the real develoƉment, Ɖersonal groǁth and 
imƉrovement that Ɖarents and teachers look Ĩorǁard to and oĨ 
ǁhich everǇ child is Ɖroud oĨ and gives himͬher the conĮdence to 
create neǁ oƉƉortunities. The Ɖorƞolio turns into a diarǇ oĨ liĨe 
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and a neǁ Ĩorm oĨ Ɖlanning a creation and solutions to liĨe 
challenges.    

The use of upĚatinŐ Ͳ ĚiĚactical map

The didactical maƉ is meant Ĩor the ǁhole organisation ;including 
eǆƉert ǁorkers at the kindergarten and management as ǁellͿ in 
order to Ĩacilitate the assessment oĨ imƉlementing the 
Ɖrogramme at the kindergarten. /t is also designed Ĩor the eǆƉert 
ǁorkers ǁho Ɖlan kindergarten curriculum and their oǁn 
curriculum simultaneouslǇ. The didactical storǇ ;in our case it is 
also a literarǇ storǇͿ has its course oĨ events and time, thereĨore 
the didactical maƉ takes into consideration the timeline oĨ three 
;there could be less or more, deƉending on the storǇͿ learning ͬ 
educational Ɖeriods. The Ĩormation oĨ the timeline coincides ǁith 
the develoƉment oĨ the didactical storǇ that unĨolds according to 
the methodologǇ oĨ ;selĨͲͿ regulation ǁith the helƉ oĨ an 
indeƉendent, autonomous selĨͲregulation Ɖrocess Ĩor ǁhich everǇ 
teacher holds hisͬher resƉonsibilitǇ in everǇ social grouƉ. /n the 
learning Ɖrocess, there are not just ;mereͿ coincidences. The 
stories are  ǁriƩen deliberatelǇ, theǇ are animated and real and 
theǇ are learning stories that teachers and children create more or 
less consciouslǇ and unconsciouslǇ. The Ɖlanning is thereĨore a 
conseƋuence oĨ Ĩacts and the reason Ĩor necessitǇ. �verǇ Ɖlan has 
its theme and content ;content unitsͿ. The laƩer are Ĩormed based 
on the gathered Ĩacts and deĮned Ͳ determined in the logical 
;realisticͿ research Ƌuestion that Ĩolloǁs our thinking. The 
research Ƌuestion is not onlǇ a good guide ǁhen it comes to 
determining the education strategǇ, but it also outlines and 
shaƉes our goal Ͳ the Ĩuture oĨ the learning Ɖath. AƉart Ĩrom the 
outcome, the goal also deĮnes the methodological Ɖath and 
eǆƉoses the Ɖossibilities Ĩor assessing and evaluating the 
measures Ĩor determining successĨul achievement oĨ the goal. 
Moreover, it dictates learning sources, materials and the creation 
oĨ the learning environment. Learning environment does not onlǇ  
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represent a space, but it is a philosophy of work, and it includes 
actual actions in a sƉace, so a thought can be born. A teacher is 
not a classic lecturer or an animator or ƉuƉƉeteer. A teacher is a 
strategist ǁho ƉreciselǇ Ɖredicts the events and thereĨore creates 
an educational scriƉt leaving sƉace and time in the Ɖlan and 
education itselĨ Ĩor introducing reactions that haƉƉen in the direct 
Ͳ real Ͳ learning storǇ. The teacher Ɖredicts, reŇects and Ɖlans the 
alternatives as ǁell, so that ;sͿhe can logicallǇ and eĸcientlǇ react 
to the messages and reactions oĨ the children.       
 
/Ĩ Ǉou are beƩer ƉreƉared Ĩor a journeǇ, Ǉou are less likelǇ to Ĩace 
uneǆƉected situations. The imƉortant ;mainͿ Ɖart oĨ the didactical 
storǇ is the Ɖrocess oĨ imƉlementing the educational activitǇ. /t is 
eƋuiƉƉed ǁith the research ;discoverǇͿ and creativitǇ ;oĨ children 
and teachers and other ƉarticiƉants in the ƉrocessͿ. During the 
creative Ɖrocess oĨ discoverǇ and develoƉment, the teacher 
directs the aƩention toǁards himͬherͲselĨ, toǁards children, 
methods, education stǇles, sources and materials as ǁell as 
toǁards the ǁhole learning Ͳ educational environment. The 
aƩention is Ĩocused on all asƉects and on the central Ɖicture oĨ 
ongoing activities and interaction, including the sƉeciĮc Ĩeatures 
in the Ɖrocess oĨ adaƉtation. WreciselǇ because oĨ such comƉleǆitǇ, 
dǇnamics, eǆtroversion and tolerance, it is imƉortant hoǁ the 
imƉlementation oĨ the educational Ɖrocess is carried out. /t is 
recommended to Ĩolloǁ and gather inĨormation on learning 
ƋualitǇ, a Ɖrocess ǁhich is alive and ǁhich changes all the time 
since various Ĩeedback, gathered and Ɖroven, Ĩorms the driving 
Ĩorce, energǇ, source oĨ Ɖoǁer in the Ɖrocess oĨ education oĨ 
children bǇ eǆƉert ǁorkers, Ɖarents and other ƉarticiƉants. /n that 
respect, all our senses are more than welcome, as are also all the 
eǆternal detectors that helƉ to gather, select, sort and decide on 
the course oĨ learning Ɖrocess. /t is an active bank oĨ inĨormation 
that is created and directed ǁith the helƉ oĨ selĨͲregulative 
mechanism in our brains.     
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thile gathering inĨormation, the action research Ĩocuses on the 
observation oĨ the inĨormation through the Ɖrism oĨ three asƉects 
Ͳ triangulation Ͳ suddenlǇ, simultaneouslǇ, so that the data Ĩrom an 
intersection ǁould turn out to be the most relevant, that ǁhich ǁe 
can trust and ǁhich ǁe could use in the Ĩuture Ɖrocess, esƉeciallǇ 
because ǁe should select one single goal Ĩrom the diīerent 
activities. SelĨͲreŇections and joint reŇections on everǇ 
educational level in the kindergarten are the source oĨ Ɖoǁer to 
start uƉ anǇ learning Ɖrocess, ǁhich is ǁhǇ ǁe should ƉaǇ 
aƩention to hoǁ to imƉlement them and comƉare them to the 
inĨormation obtained directlǇ in educational and Ɖedagogical 
actions. �esides reŇecting on the direct events, ǁe should reŇect 
also on longͲterm imƉacts and Ɖossible uƉdates Ͳ innovations Ͳ in 
the Ɖrocess oĨ education that indicate the ǁell timed ;currentͿ, 
interesting and real needs Ĩor uƉdating the didactic oĨ education. 
This means that the didactical maƉ eǆtracts and shoǁs Ɖossible, 
logical and vital Ɖaths toǁard selĨͲimƉrovement oĨ the educational 
vision, didactical uƉdates Ĩrom an organisational and leadershiƉ 
Ɖoint oĨ vieǁ. /t is alǁaǇs good to keeƉ the sources that turned out 
to be eīective as ǁell as reserve sources that might come in handǇ 
in the Ĩuture.    

/Ĩ things are ǁell Ĩoreseen and considered, it is much easier to 
leave on a demanding journeǇ, hoǁever ǁe need the aǁareness 
that certain circumstances cannot be Ɖredicted and ǁeΖll just have 
to Ĩace the challenges on the sƉot. teΖll have to be innovative. At 
that Ɖoint, ǁeΖll use the eǆƉeriences oĨ the entire team ;grouƉͿ. 
te start the journeǇ in a good mood as iĨ ǁe are going to a ƉartǇ 
that has been ǁell ƉreƉared in advance Ͳ organised. then ǁe are 
Ĩeeling good, our brains Ĩorm diīerent associations. TheǇ release 
diīerent kinds oĨ electric stimulation and chemical substances and 
lead to a diīerent goal than theǇ ǁould iĨ ǁe Ĩelt angrǇ, scared or 
uninterested. The didactical maƉ enables the celebration Ĩor 
everǇone and it makes it Ɖossible to eǆƉerience success, 
haƉƉiness, cheerĨulness and mostlǇ a desire Ĩor learning. /t is not 
onlǇ the childΖs mood that counts but also the teacherΖs     
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ǁellͲbeing, as hisͬher mood stronglǇ inŇuences the childΖs 
condition Ͳ hisͬher reaction ;brain reactionͿ. As theǇ saǇ, like 
aƩracts like.
    
This is the basis. /n addition, it is necessarǇ to master the entire 
situational learning, good observation and assessment and 
detecting oĨ the needs and eǆƉectations oĨ the children, teacher, 
environment or situation. All these elements dictate a logical 
educational Ɖrocess that is not artiĮcial or onlǇ uncontrollable and 
Ɖlanned onlǇ Ĩrom the outside, in no connection ǁith the real 
grouƉ oĨ children and real teacher. Woor skills in situational 
education and ǁeak assessment can oŌen stoƉ the natural Ňoǁ oĨ 
the learning Ɖrocess. ThereĨore, it is imƉortant to choose the right 
Ɖath Ĩor creating a school curriculum.
 

ΗIn order to feel good in the organisation, teachers and a good 
team need good and eĸcient leadership, innovative spirit in the 
kindergarten, learning and educating of the entire professional 
staī as well as tight mutual cooperation. The same moƩo that 
applies for children goes for all employees: to be visible, heard and 
respected. Everyone forms their own universe and by providing 
good conditions and care, (s)he can participate hisͬher best on a 
professional and personal level. Taking care for an individual is the 
unwriƩen value of the kindergarten. SatisĮed individuals form a 
contented harmonised group that reflects and encourages all the 
agents in the kindergarten,Η believes the Ɖroject develoƉment 
team.
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ΗBy developing an innovative element - didactical map - we have 
gained a tool that enables expert workers more competent and 
holistic planning, implementation, assessing and evaluating of the 
educational process from the point of view of improvement and 
development of children, expert workers and project work with a 
puppet (PWP) itself. It enables professional workers and 
management insight into the process of planning, implementing 
and evaluating the results,Η adds the project group.
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Wicture͗ the didactical maƉ ;Ĩor Ĩurther instructions visit 
hƩƉ͗ͬͬǁǁǁ.vrtectrnovo.siͬƉrojekti.htmlͿ
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PeĚaŐoŐical innoǀation III͗

^�,KK> �hRRI�h>hD

The curriculum is a term describing the ongoing work, the learning 
Ɖlan. There could be one Ɖlan. /t begins and Įnishes ǁith one storǇ 
that has a beginning Ͳ introduction, middle and end. ,oǁever, the 
Ɖlan can be continuous and Ɖermanent. /t develoƉs logicallǇ like a 
series and it can be a Ɖrocess Ɖlan including the entire logical 
dǇnamics oĨ learning. A Ɖrocess school curriculum that does not 
include the didactical maƉ is not necessarilǇ alive, action oriented, 
dǇnamic and oƉen and above all it is not necessarilǇ logical. 
ThereĨore, the didactical maƉ is the essential and keǇ innovation, 
a motion element that uƉgrades Ĩrom one eƉisode to the neǆt, 
logical Ĩor all ƉuƉils.   

The Ɖlan can be moderate, iĨ ǁe believe ǁeΖll use onlǇ the things 
ǁe alreadǇ have and knoǁ. �ut it can be enriched, enabling more 
and oīering more interesting eǆƉeriences. /Ĩ the goal has been cut 
doǁn or is imƉractical and Ĩormed as an ansǁer or rule, then it 
cannot Ɖrovide oƉtimal Ɖossibilities Ĩor research, discoverǇ and 
reŇection, but it onlǇ Ɖrovides mechanical learning and reƉetition 
oĨ the things that have alreadǇ been heard. The Ɖlan that has 
multiƉle laǇers ;multilaǇerͿ in curriculum enables more insight. 

ΗMultilayer planning of PWP represents an open learning system 
that intertwines and connects co-dependent levels such as: ϭ. 
Earrative level (narration): the puppet and its story as 
representation of art, Ϯ. Thematic level: themes for children's 
research and ϯ. The level of children's activities: experiential, 
process level of basic learning,Η emƉhasises the develoƉment 
team.
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Instƌuction foƌ upĚatinŐ cuƌƌiculum

Maybe you will be tempted to try to plan, implement, assess and 
evaluate the educational Ɖrocess oĨ learning ǁith children and 
colleagues in a diīerent ǁaǇ. &or this reason, ǁe have ƉreƉared a 
simƉle guide ;manualͿ describing the instructions on dealing ǁith 
this and making the noveltǇ haƉƉen.

The organisation, i.e. kindergarten ;schoolͿ, is an oƉen learning 
environment ǁith a vision, strategǇ and mission oĨ a teacher or a 
ƉhilosoƉhǇ oĨ education. All these basic organisational elements 
suƉƉort and comƉlement each other, having also the Ɖoǁer to 
selĨͲimƉrove and selĨͲrestore. 

Like everǇ organisation, our kindergarten also has a clearlǇ set 
vision about ǁhat it ǁould like to achieve. The kindergarten vision 
has been modiĨǇing over the Ǉears in the direction oĨ assessing 
neǁ theoretical Įndings about child develoƉment and achieved 
develoƉment tendencies oĨ the kindergarten on the level oĨ 
school curriculum.   

�onstant Ĩormative assessment together ǁith reŇections Ɖaves 
the ǁaǇ Ĩor Ĩurther Ƌualitative imƉlementation oĨ Ɖreschool 
education and Ɖractice in kindergarten. This Ɖart oĨ the vision 
reƉresents the constant in the timeline, a Ĩrame ǁithin ǁhich the 
children, expert workers, parents and environment dictate our 
temƉo, rhǇthm and content. 

The vision is eǆƉerienced in mutual creation, ǁhich is develoƉed in 
a saĨe, oƉen, encouraging and Ɖleasant environment, ǁhere 
children, management, he ƉroĨessional team and Ɖarents live ǁith 
each other and learn Ĩrom each other.  
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knight games

Given that the kindergarten curriculum is an oƉen and Ňeǆible 
national document, it surelǇ gives the oƉƉortunitǇ to everǇone to 
create and uƉdate the educational Ɖrocess and draŌ an 
educational Ɖlan. The conceƉt and Ɖlan are in Ɖarallel ǁith the 
third document Ͳ the learning Ɖlan. All together Ĩorm a unit that 
enables an indeƉendent search Ĩor the most aƉƉroƉriate strategǇ 
oĨ selĨͲdeveloƉment. At the Trnovo kindergarten, the Ĩolloǁing 
Ƌuestion ǁas raised͗ Ηthat and ǁhich tools do the children and 
teachers need in order to develop personal strategies and skills 
that are in accordance ǁith their Ɖersonal develoƉment͍Η   

The management oĨ the educational organisation inŇuences the 
creation oĨ the mentioned documents and conditions Ĩor 
imƉlementing the Ɖedagogic ǁork. /t enables a creative, 
innovative and oƉen learning environment ǁhere the ǁhole team 
oĨ eǆƉert ǁorkers can shoǁ their skills. The leader instils energǇ 
into coͲǁorkers so theǇ ;canͿ guide their enthusiasm toǁards the 
desired goal. The management and eǆƉert ǁorkers constantlǇ 
encourage innovativeness and creativeness. Their imƉacts unite in 
joint ƉroĨessionalism and originalitǇ. The kindergartenΖs innovative 
cooƉeration in liĨelong learning reƉresents a constant Ĩor us.  
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The aǁareness oĨ autonomǇ creates the conditions Ĩor emƉloǇees 
as ǁell as Ĩor children and their Ɖarents, and it creates a 
stimulating learning environment, an environment that is 
trustǁorthǇ, suƉƉortive and oƉen and in ǁhich everǇone can 
Ĩolloǁ the mutual goals and creations. SatisĨaction ǁith the 
achievements is a strong motivation Ĩor devoted ǁork, enabling all 
colleagues to be visible, heard and resƉected.   

�ased on that, multiͲannual and annual school curriculum is 
created. /t comƉrises several laǇers oĨ the Ɖlan and agreements on 
the best, most oƉtimal course oĨ learning and education. The 
laǇers are the Ĩolloǁing͗ Ɖersonal curriculum oĨ a child and 
teacher, ǁhich is the core oĨ the curriculum. The core has to be 
able to selĨͲdeveloƉ over the liĨe time. The liĨe at the institution 
and the institution itselĨ reƋuest and enable in their Ĩoundation 
;educationͿ the children to learn ǁith the suƉƉort oĨ eǆƉerts and 
teachers. A child, human being, learns on hisͬher oǁn but also 
ǁith the suƉƉort oĨ teachers, mentors and ǁiser Ɖersons and 
through Ɖeer and environmental interaction ;socialisationͿ.  

The curriculum ;Ɖlan oĨ the learning courseͿ creates, groǁs, Ĩorms 
and comes to liĨe along ǁith the Ɖersonal Ɖlan oĨ the learning 
course oĨ a child ;humanͲbeing, individual and less eǆƉerienced 
oneͿ in order that heͬshe becomes more eǆƉerienced. This is the 
basic ƉurƉose or goal oĨ the creation oĨ learning course 
;selĨͲlearning, selĨͲeducation, learning Ĩrom liĨe and Ĩor liĨeͿ. 

�ǆamƉle͗ Teacher &rančka has prepared an interaction between 
the teacher, children and puppet. It was a lesson in the Slovenian 
language for Perlita the parrot who wanted to learn the language. 
The children had been thinking how to help Perlita learn. As Perlita 
came to the group, >uka brought his lorry. Perlita could not 
pronounce the word ΗlorryΗ even aŌer they tried hard with the 
pronunciation for a long time. At the beginning, >uka found it 
funny, but aŌer a while, he gave up. ,e was about to walk away 
with disappointment, but a smile suddenly crossed his face. 
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Luka addressed Perlita - the teacher and said: "I know! Try to say 
"van", maybe you can do it." Perlita tried very hard and 
pronounced the word correctly. Luka felt relieved and happy. 
LukaΖs motivation Ĩor learning ǁas restored. 

The teacher is Ɖatient, Ɖersistent and suƉƉortive. ;SͿhe 
encourages the Ĩormation oĨ the childΖs Ɖersonal curriculum. This 
is a verǇ good method oĨ diagnostics oĨ the childΖs ƉreͲknoǁledge 
and detection oĨ hisͬher needs and desired ;eǆƉectationsͿ. /Ĩ a 
child ǁishes and ǁhen ;sͿhe ǁishes, ;sͿhe introduces the desires 
and eǆƉectations oĨ learning to the teacher, Ɖarents or Ɖeers. A 
child needs to be given enough time to sƉend it ǁith Ɖeers in 
social and learning grouƉs, so that theǇ can get to knoǁ each 
other and to get Ĩamiliar ǁith ǁho eǆƉects ǁhat, ǁhat theǇ learn 
and ǁhat theǇ desire. /n this ǁaǇ, a teacher can also Įnd out the 
things a child does Ǉet not knoǁ and is not Ǉet able to do. And this 
is the right moment Ĩor a teacher to add hisͬher Ɖersonal 
curriculum to the childΖs ;the things / knoǁ, desire, eǆƉect, ǁhat 
are mǇ needs Ĩor learning, suƉƉort, etc.Ϳ and to introduce hisͬher 
eǆƉectations and hisͬher oǁn curriculum in order that the 
students can get to knoǁ each other and give meaning to their 
time sƉent together as ǁell as to encouragement and 
cooƉeration. A grouƉ can Ɖut Ɖersonal curricula on disƉlaǇ, in 
sight, it can outline them and it can Ɖresent them in an interesting 
ǁaǇ, so that the others can Įnd themselves in them. 
     
�ecause the teacher is Ĩamiliar ǁith the desires and eǆƉectations 
oĨ the kindergarten ;vision, mission, ƉhilosoƉhǇͿ and the 
conditions, ;sͿhe surrounds, ǁraƉs and enriches hisͬher Ɖersonal 
curricula in the social learning grouƉ ǁith the desires and 
eǆƉectations oĨ the kindergarten. Thus, individuals become a Ɖart 
oĨ the learning communitǇ and can thereĨore inŇuence their 
individual or mutual eǆƉectations in the Ɖrocess oĨ adaƉtation to 
liĨe, education and learning. The management oĨ the kindergarten 
is interested in childrenΖs Ɖersonal Ɖlans Ĩor learning together 
ǁithteachers in a Ɖarticular learning communitǇ. /t also 
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successfully balances and regulates mutual needs and 
eǆƉectations. /n the Ɖrocess, the management has the suƉƉort oĨ 
all the eǆƉert ǁorkers, Ɖarents and outsourced eǆƉerts Ͳ 
consultants.    
 
"My strong point is interpretation, the ability to adapt into the 
event, tale and person - a puppet. I have a vivid imagination that 
sometimes takes me away from the planned. zet, I have 
introduced several elements into the group such as ease, 
inspiration, cheerfulness, thinking, self-conscience, action and 
courage,Η saǇs teacher W.A.  

Along ǁith the learning Ɖrocess, the Ɖersonal curricula oĨ children 
are logicallǇ enriched ǁithin the school curriculum oĨ the 
kindergarten in Ɖarallel ǁith the eǆƉectations oĨ the broader 
social communitǇ, regional ;localͿ and national Ɖlans and curricula 
and global visions oĨ the ǁorld. /n this ǁaǇ, the children learn and 
discover the conditions that give them the Ɖossibilities and 
oƉƉortunities Ĩor neǁ eǆƉlorations and discoveries as ǁell as neǁ 
rich and Įrm eǆƉeriences.  
  
The curriculum is not a one time Ɖrocess that is Įnal but it 
continues, it is Ɖrocedural and it is eǆceƉtionallǇ useĨul Ĩor 
Ɖlanning oĨ the school curriculum in the so called didactical maƉ 
;didactics Ͳ a theorǇ oĨ teaching Ͳ and the maƉ Ͳ a temƉlate ǁith a 
holistic image oĨ objects ;elementsͿ that inŇuence the course oĨ 
ǁork, in our case on learning and educatingͿ. The didactical maƉ 
reƉresents a holistic image oĨ elements that guide the teacher 
through the Ɖrocess oĨ eǆƉeriential learning in order to achieve 
mutual learning goals.  

�Ǉ knoǁing a childΖs Ɖersonal eǆƉectations and ǁorking stǇles, a 
teacher can more easilǇ suggest or guide the child toǁard creation 
oĨ a ;mutualͿ didactical or learning storǇ. /n order to create an 
educative storǇ, a teacher, together ǁith children, gives meaning 
to the Ĩolloǁing conceƉts͗ learning themes, content, units,     
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research Ƌuestion and learning goal. Moreover, the teacher 
chooses the methods ;stǇle, learning ƉrinciƉlesͿ and learning 
sources and creates or Įnds a suitable learning environment in 
order to achieve the goal.   

&ormation of animated cartoon - pixilation
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Case study

Η/nnovation is a Ɖart oĨ our Ɖractice and is integrated into our 
everǇdaǇ ǁork. Kur vision and the set goals guide us toǁard 
mutual learning ;cooƉeration, mutual relationshiƉs, eǆchange oĨ 
eǆƉeriencesͿ, learning ǁith a ƉurƉose in order to obtain broad 
knoǁledge and skills and Ĩeatures that adults and children need to 
have successĨul and Ƌualitative liĨe and ǁork as individuals in the 
communitǇ ;children Ͳ eǆƉert ǁorkers Ͳ Ɖarents Ͳ environmentͿ. 

During the Įrst Ǉear ;200ϲͬ200ϳͿ oĨ our creation and develoƉment 
oĨ a Ɖedagogic innovation, the entire team oĨ eǆƉerts, under the 
guidance oĨ Dora Gobec, leader oĨ the develoƉment Ɖroject, and 
in the Ĩrameǁork oĨ seminars on action develoƉment, dealt ǁith 
the develoƉment oĨ our so called Ɖlanning oĨ the thematic 
research, ǁhere ǁe ƉerĨormed sǇnthesis oĨ Ɖrocedural and 
thematic Ɖlanning. During the second Ǉear ;200ϳͬ200ϴͿ, ǁe used 
the same methodologǇ and made use oĨ heuristic methods to 
eǆƉlore Ɖossible aƉƉroaches to the Ɖroject ǁork and Ɖrocessed 
tǁo research themes͗ �arth and tater. te gained eǆƉeriences 
and ƉroĨessional skills in hoǁ to guide children according to the 
learning methods through discoverǇ. During the third Ǉear 
;200ϴͬ200ϵͿ, ǁe created, Ɖlanned and develoƉed the storǇ ǁith a 
ƉuƉƉet, thematic units and activities Ĩor children. During the 
Ĩourth ;200ϵͬ2010Ϳ and Ĩolloǁing Ǉears, ǁe Ĩormed and continued 
the method oĨ Ɖroject ǁork ǁith a ƉuƉƉet ;WtWͿ and its storǇ. The 
ƉuƉƉet has become the Ηthird ƉersonΗ. The originalitǇ oĨ the 
Ɖroject ǁork ǁith a ƉuƉƉet has been continued through artistic 
and humanistic uƉgrading oĨ the Ɖroject ǁork, and it has been 
carried out in a concrete educational Ɖrocess. /n the Ǉears 
2012ͬ201ϯ, ǁe develoƉed the didactical maƉ ǁith the intention to 
evaluate the school curriculum and annual WtW in collaboration 
ǁith the �ducational /nstitute. The maƉ is an innovative tool that 
enriches and gives meaning to the holistic Ɖlanning oĨ school 
curriculum.  
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The entire team oĨ eǆƉerts is involved in the educational Ɖrocess 
Ĩor develoƉment oĨ innovation. /n this ǁaǇ, ǁe can join the things 
ǁe do, think and Ĩeel in a logical unit. Kur learning and education 
is Ɖroblem oriented, eǆƉeriential and directed toǁard critical 
thinking and develoƉment oĨ thinking habits that reƉresent an 
integral Ɖart oĨ our learning Ɖrocess. /n our internal seminars, ǁe 
combine Ɖractical eǆƉeriences ǁith theoretical knoǁledge, 
enabling the transĨormation oĨ theorǇ into Ɖractice and 
encouraging the learning oĨ indeƉendent Ĩunctioning. The Ɖractice 
leads to neǁ discoveries, esƉeciallǇ ǁhen ǁe think about it and 
combine it ǁith the knoǁledge, theories and oƉinions oĨ others. 
The reŇections are shared ǁith others in a relaǆed and eƋual 
environment. /t is onlǇ through the relations ǁith others that ǁe 
get to knoǁ and control ourselves and give meaning at the same 
time to our ƉroĨessional mission ǁithin the diversitǇ oĨ mutual 
relations in the ǁorking Ɖrocess. This kind oĨ learning helƉs us 
develoƉ our ideas that ǁe clariĨǇ, sƉread, adaƉt, modiĨǇ and ĮnallǇ 
Ĩorm as grouƉs. Doing that, ǁe caƉture diīerent interests, 
characteristic Ĩeatures, values, relations ǁith ourselves and others 
and other Ɖersonal and social skills. te are aǁare that ǁe can be 
stronger iĨ ǁe do things together and iĨ ǁe consider other ƉeoƉleΖs 
knoǁledge, oƉinions and belieĨs.           

The annual Ɖrojects oĨ action research helƉ us gain neǁ 
comƉetences that imƉrove our ǁork. �onseƋuentlǇ, everǇone 
involved in the Ɖrocess is more satisĮed and ƉroĨessionallǇ 
ĨulĮlled, including the entire ƉroĨessional staī, ǁhich groǁs and 
learns. This can be observed in beƩer ƋualitǇ oĨ ǁork, beƩer 
understanding oĨ develoƉmental needs and sƉeciĮc Ĩeatures oĨ a 
child and ǁhat is the most imƉortant, greater connection betǁeen 
the ƉroĨessional staī and more successĨul solving oĨ mutual 
challenges.      
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/n our research ƉaƉer oĨ 200ϵ, the kindergarten staī evaluated 
the training oĨ eǆƉert ǁorkers Ĩor the develoƉment oĨ innovation 
oĨ the Ɖedagogic Ɖractice Ĩrom the Ɖoint oĨ vieǁ oĨ eǆƉeriential 
learning and education. The subject oĨ the research ǁas the role 
oĨ eǆƉeriential learning in the educational Ɖrocess, to ǁhich our 
kindergarten ƉaǇs sƉecial aƩention. GrouƉ intervieǁs and 
Ƌualitative analǇses oĨ intervieǁ data enabled us to establish hoǁ 
the eǆƉert ǁorkers in kindergarten understand eǆƉeriential 
learning and hoǁ theǇ imƉlement it in their ǁork. The results have 
shoǁn that eǆƉeriential learning is understood as a holistic 
aƉƉroach that can be imƉlemented on everǇ level oĨ educational 
Ɖractice at anǇ time. A great source oĨ knoǁledge that ǁas gained 
through the eǆƉeriences ǁas mutual learning in our internal 
seminars on develoƉment. The Ɖossibilities to learn Ĩrom other 
coͲǁorkers ǁho have more eǆƉerience reƉresent a great value Ĩor 
the teachers. The eǆƉeriences are imƉortant Ĩor cooƉerating and 
Ĩacing diīerent challenges. Neǁ knoǁledge and eǆƉeriences that 
the eǆƉert ǁorkers gain and create during the Ɖrocess oĨ social 
interaction are simultaneouslǇ introduced and tested in their ǁork 
ǁith children. TheǇ are aǁare oĨ the Ĩact that their role, ǁhich is 
Ĩocused on the children, is decisive and verǇ imƉortant in the 
Ɖrocess oĨ eǆƉeriential learning oĨ children. Nevertheless, in order 
to be successĨul in learning, a child needs to be ǁilling and caƉable 
to learn.  

The eǆƉert ǁorkers see the oƉƉortunities to use their knoǁledge 
in Ɖractice in learning Ĩrom each other ;ǁhen the eǆƉeriential 
learning is not onlǇ gained Ĩrom others but theǇ too can be that 
source oĨ knoǁledgeͿ, Ĩrom studǇing diīerent literature and 
theories and through Ɖractical and Įeld ǁorkshoƉs, geƫng 
Ĩamiliar ǁith art and culture, the internet, /�T ;inĨormation 
communication technologǇͿ and their direct liĨe eǆƉeriences.    
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Musical instrument which children named "murmurator" 
(ǎuboriƓče) 

"If we gladly share the gained knowledge with co-workers, oŌen 
also with parents, we have the possibility and opportunity to 
discover and develop on a personal, professional as well as social 
level that leads to progress toward critical, independent and 
responsible decision making and behaviour" (by management 
team).
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Conclusion

The project work forms the story. The project is one of the forms of 
a plan, event planning (events) or expected outcomes. The project 
(the concept of project) means the plan or a group of plans in 
order to achieve the goal. The projects can be personal or mutual, 
usuallǇ in a kindergarten seƫng. The Ɖroject includes all the 
elements that the involved need Ĩor its realisation and the 
estimation oĨ its ƋualitǇ or value. The storǇ can onlǇ be carried out 
when the project is implemented. The project planning is needed 
for the story to happen. 
 
The project planning includes (is structured from) the plan, which 
takes into consideration the starting Ɖoint, ƉerĨormance oĨ the 
activities, evaluation oĨ the eīects ;outcomesͿ and reƉorts on the 
achievements. The Ɖroject ǁork can onlǇ be modiĮed into a 
process when it is enriched by the structure of the basic elements 
oĨ action research such as͗ reͲƉlanning on the basis oĨ reŇection, 
ƉerĨorming action, assessing and gathering oĨ inĨormation Ͳ 
traceabilitǇ oĨ acƋuiring current goal Ĩor achieving the basic goal 
and neǁ reŇections ;selĨͲreŇection oĨ members and the grouƉ, 
also outside observers Ͳ consultants, critical ĨriendsͿ. The subject is 
thereĨore the introduction oĨ an action Ɖlan into the Ɖroject 
Ɖlanning oĨ the didactical ;learningͿ storǇ. The storǇ ǁill be 
coͲĨormed and Ɖerceived diīerentlǇ bǇ each individual, though 
ƉrobablǇ ;iĨ all the Ɖlanned circumstances are givenͿ as an oƉtimal 
learning ;educational, adaƉtationͿ storǇ that ǁill leave a mark in 
their longͲterm memorǇ and ǁill be a Ɖleasant eǆamƉle Ĩor solving 
liĨe challenges. /Ĩ the storǇ includes a lot oĨ creative elements, the 
conceƉt oĨ creative connectivitǇ oĨ the unknoǁn ǁith the things 
we already know will leave a permanent mark in our thoughts. If 
the story was open to seeking the best decisions, the pupil will 
permanently memorise not only the goal itself but the goal that 
was accompanied by unusual, extraordinary and rich notes. Thus, 
the ƉuƉil learned hoǁ to create reĨerence goals and set the ƋualitǇ   
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measures ;oĨ successͿ. That ƉaƩern ǁill helƉ a ƉuƉil solve 
eǆceƉtional liĨe changes bǇ using ƉreĨerablǇ an innovative 
aƉƉroach ;more so than a Ɖrognosticated one in the current goalͿ. 
/Ĩ ǁe Ĩolloǁ this Ɖath, societǇ does not need to be concerned 
about its healthǇ and logical Ɖrogress and groǁth. This sort oĨ 
ǁork ǁill enable ƉeoƉle to sharƉen their senses and to be Ĩast and 
skilĨul in detecting the right things that theǇ ǁill be able to use in 
the neǆt stage.       

Traja’s return to space
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Glossary of terms

We invite you to read our glossary of the selected terms in which 
ǁe have brieŇǇ deĮned diīerent terms used in this manual. &or 
further reading, we suggest you to take a peek at the listed 
sources.  

No. concept deĮnition 

1.  action 
research 

organising activities that have a 
particular applied development goal 

2.  didactical 
map 

tool, auxiliary, learning complement 
for planning, fulĮlling and assessing as 
well as evaluating educational work 
and roles or interactions in the process 

3.  imagination open area for associations; an 
extremely important element for 
creativity and creative thinking 

4.  formative 
assessment 

regular assessment; systematic 
assessment and evaluation of the 
observed parameters in a particular 
timeframe 

5.  innovation novelty; expected or unexpected, 
diīerent outcome as a consequence of 
complex and holistic thinking and 
functioning; new element is a total 
novelty or a combination of familiar 
elements, formed in a new whole 

6.  school 
curriculum 

planed, fulĮlled, assessed and 
evaluated educational activities 

7.  puppet medium, the element of art that opens 
the imagination; in our case it is "a 
child's friend" 



42

8.  mental 
reaction of a 
child 
 

reŇective reaction, children’s feedback 
to teachers, strategies of child's 
thinking    

9.  plan pre-imagined activity outline of 
children's and teachers' content. 

10.  discovery participation of an individual in 
research activities, taking a trip to the 
unknown place with the desire to get 
to know and Įnd something new  

11.  open 
learning 
environment
 

open with a wide selection of 
contents, activities and materials that 
enable and encourage numerous 
paths, methods, approaches and tools 
and which are included in the given 
situation and conditions considering all 
the key agents 

12.  personal 
and mutual 
goal 

delimitation of the expected and 
desired challenges of an individual or a 
group 

13.  pedagogic 
intervention 

approach of the planned intervention, 
with the purpose to achieve the 
imagined eīect 

14.   
updating 

intentional and planned introduction 
of /positive/ changes or novelties into 
the usual practice 

15.  feedback reaction to the given information; 
passing and assessing the answer of 
the recipient 

16.  crossing 
groups 

the possibility for a child to freely 
chose activities, adults and peers in 
regard to his/her willingness and 
interests 
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17.  development 
levels of 
novelty 

there are 5 levels within the 
innovation project:  
1. personal development  
2. introducing excellent practice  
3. developing excellent practice  
4. invention,  
5. innovation  
(you can Įnd more on www.zrss.si 
under the tab innovation projects) 

18.  research 
question 
 

basic question that is the centre of 
further development of thoughts and 
actions of our research 

19.  reŇection consideration, evaluation, feedback, 
look back on the work done /by 
individual or a group  

20.  self-
management 

recognition of personal paƩerns of 
thinking, feeling and conducting and 
its /good/ handling 

21.  self-
realisation 

the process of following the personal 
vision, aƫtude, potentials 

22.  self-
education,  
self-
development 

following your inner impulse and 
carrying them out together with other 
impulses; connecting and 
complementing inner and outer 
motivation 

23.  situation 
learning 

learning from life for life, connected to 
observation and one's own 
participation in a particular social 
situation 

24.  social learning 
group 

group that socialises - interconnects 
and learns at the same time - adapts : 
all for one and one for all 

25.  cooperation mutual connection and function for 
everyone's sake 

26.  learning from 
each other 

mutual sharing of skills, experiences, 
knowledge and support  
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27.  learning 
opportunity 

environment oīering the possibilities 
for cognition and acquirement of 
something new, yet unknown, a 
challenge 

28.  teaching 
magnet 

something that aƩracts us irresistibly 
and irrepressibly in order to get to 
know, research and Įnd something 
new  

29.  multilayer 
curriculum 

levels of planning the course of 
learning that continuously 
complement are the following: 
personal (of a child and a teacher), 
school or kindergarten, local or 
regional, national and global; multi-
level connection and co-dependent 
inŇuence of several factors while 
creating the map that leads to the 
chosen, imagined, expected and 
desired goal 

30.  story narration; context; the world of 
making sense that is wriƩen down and 
lives on paper 
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