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The impact of globalization on contemporary post-modern society in the light
of an aging population requires methods and techniques of education that are
appropriate for young people and reflect (or accommodate) intergenerational
learning. The purpose of this paper is to analyse, through empirical research
and study of literature, the context of the elderly who are too often marginal-
ized and to show the impact of the knowledge of society based on the use
of modern information and communication technologies, on intergenerational
learning. The authors analyse some of the consequences of the demographic
changes and highlight the role and importance of intergenerational learning
and collaboration for sustainability, especially in the Slovenian ageing society.
We identify the role and importance of intergenerational learning for coexis-
tence of generations. In the analysis of the empirical data of the conducted
research, we conclude that the effectiveness of the knowledge society is influ-
enced by both: the globalization processes and the intergenerational integra-
tion, as well as (and in particular) the cultural capital of younger generations
and, last, but not least, the willingness of all generations to participate in the
transmission and acquisition of knowledge.
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Introduction

At the end of the 20th century and the ageing demographic compounds,
together with other economic and political factors, optimal knowledge be-
came only possible through the development of greater integration of all
generations and increased solidarity among them. Above all, intergenera-
tional learning strengthens the conditions supporting health, pension, and
social security systems. Furthermore, through intergenerational learning,
we create conditions to enhance the survival of health, pension, and so-
cial systems, while fostering the adoption of national strategies that will
allow the survival and development of a society with an increasingly high
proportion of old people.
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The demographic indicators show how the world population is aging,
emphasizing the increased importance of why modern society will be in-
creasingly dependent on higher levels of intergenerational cooperation. Op-
timal medical care has resulted in longer life, and thereby in the increased
share of the third and (already) fourth generation. At the same time, the
birth rate has been declining as potential parents opt to delay or make
more conscious and planned decisions for having children. This changing
demographic is resulting in increased numbers of older people and defining
differences between older and younger workforce. Above all, it is necessary
to establish an environment in which each generation will overcome their re-
spective intergenerational differences in order to improve their cooperation
resulting in mutual benefit. Intergenerational learning is facing a problem
due to the disruptive context of an increasing number of families with only
(overworked) parents, more and more single-parent families and fewer ex-
tended families, which reduce the natural process of knowledge transfer
between generations. Also, there is an increasing gap of intolerance be-
tween younger and older people, because today’s fast pace of life inhibits
contacts and interaction between generations.

The 21st century is a period that can be referred to as the rise of the
intergenerational gap, which is mainly due to the demographic changes and
the authority of knowledge. Hargreaves (2006, in Šverc & Rustja, 2007,
p. 50) draws attention to the important dimensions of contemporary post-
modern society, which stresses the importance of:

•Width – access to education, inclusive politics, ability to work with
others;

•Long-term – learning as a lifelong process;

•Depth – quality learning, conditions for the development of children,
pupils’ potential;

•Fairness-equality of opportunity, positive discrimination;

•Diversity – respect for and appreciation of diversity, opening up differ-
ent options;

•Ability to mobilize various resources (human, material), and

•Keeping and upgrading the sound of what has emerged in practice as
well.

In such situations, intergenerational learning is even more important as
it helps to balance the discrepancies between the generations, because it
can overcome social segregation, as well as contribute to a better under-
standing and respect between generations. Furthermore, this contributes to
the competence of an individual and his development opportunities, while
enabling a more inclusive society.
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The Characteristics of a Generation

A generation is commonly described as people who were born in a certain
time period. In today’s society, we commonly talk about three generations:
the young, middle-aged, and older. However, a more detailed sociological
analysis concludes that within such an important demographic definition of
a generation, the time of birth in a given time period is common. Therefore,
according to some authors (e.g., Lancaster & Stillman, 2002; Rojc, 2009,
p. 1) age groups are divided into:

•Veterans’ generation (from 1900 to 1943). In this case, morality, tra-
dition, hard work, order, and rules play an important role.

•Post-war generation (including the generation of child welfare or ‘Baby
Boomers,’ born between 1944 and 1960) – they are the first to take
care of education, then a career and a family.

•Generation X (born between 1961 and 1980 in the period of economic
uncertainty, economic recession, high unemployment, and inflation).
At that time, the country was experiencing social and economic devel-
opment with almost unwavering opportunities for education, employ-
ment, and personal development. High workload dictates their private
lives, which contain increasingly less free time and more work in order
to build a career. This generation is characterized by some flexibility
and willingness to face changes, as the generation grew up in the
time of great technological development.

•Generation Y born between 1981 and 1994, the younger generation
in the labor market). Despite the highest level of education and quality
of consumer knowledge, they are faced with unemployment. Further-
more, despite higher level of their education and occupational func-
tional competence, they are dealing with acute environmental prob-
lems. We have been witnessing the information revolution and the
growth of the Internet and other information technology.

•Generation Z (the generation of their children, 1994–2004). Also
called the ‘e-generation,’ ‘silent generation,’ ‘iGeneration,’ ‘net gen-
eration,’ etc. It is very active in the educational process and it suc-
cessfully utilizes all types of information technology. Despite all this,
the quality of their verbal communication and direct contact is poor.

Different societies define in different ways which individuals belong to
the elderly population. In most cases, the transition is determined on the
basis of changes in the status and roles. Hooyman and Asuman (2009, p.
53) emphasize how society in general distinguishes between three types of
elderly population, which:
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Table 1 Crude Age Group and Population Aging Index, Slovenia

Age 1948 1953 1961 1971 1981 1991 2002 2009 2020 2040

0–14 28.4 27.6 27.3 24.1 23.0 20.8 15.3 14.0 14.2 12.1

15–64 64.4 64.8 64.8 65.9 65.7 68.0 70.0 69.5 65.4 58.9

65+ 7.3 7.6 7.8 9.8 11.1 11.2 14.7 16.5 20.4 29.1

Notes Based on data from the Statistical Office of the Republic of Slovenia (www.stat.si)
and Eurostat (ec.europa.eu/eurostat).

• is no longer economically fully productive, but is physically and men-
tally capable of performing daily tasks,

• is completely dependent, needs care, is marked as a social burden,
and

•actively participates in social and economic system by engaging in
farming, caring for grandchildren, doing household chores, while the
parents are at work.

During the modernization period, wisdom and experience lost their sig-
nificance as they became an increasingly irrelevant factor in gaining access
to and control over important social resources. Consequently, this led to a
reduction in the authority and undermining the importance of the status of
the elderly. As Leo Simmons points out, modernization results in the loss
of both political and social power and influence, which the older genera-
tion once had. A side effect is the generational separation, which is social,
moral, and intellectual. Also, it occurs as the glorification of youth, as the
embodiment of progress and success (Hooyman & Asuman, 2009, p. 48).
The result of these changes was that the elderly were relegated to the ‘sta-
tus of dependent social category’ as a part of a functionally differentiated
system allowing the underestimation of the working abilities of the elderly
and their consequent exclusion. The society started to introduce pension
insurance schemes, which separated older people from the economically
active population (Hojnik-Zupanc, 1999, p. 48).

While we know learning and retention changes with age, we cannot as-
sume a single transition for all people. According to recent studies, healthy
people at 90 years of age, when learning a meaningful material, are equiv-
alent to younger people. If they are less successful, this is often because
they are not used to teaching styles typical of schooling largely due to a
lack of practice. Learning methods must be tailored to a particular age
group (Požarnik, 1981, p. 18–37).

The Role of Inter-Generational Learning for the Eldery

The elderly population is increasing, which makes it essential to ensure
that the attitudes towards this population are changed on a global level,
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a change which can be achieved through education. Kump and Jelenc-
Krašovec (2009) indicate that both learning and aging are somewhat so-
cially constructed and that this cultural definition of age can play an impor-
tant role in promoting or limiting human aspirations.

Inter-generational learning, as a lifelong understanding and as a generic
term, means the entire process of human learning cultivation. It encom-
passes all forms of skills development, as well as the views of all gener-
ations to lifelong basis. In short, we might as well mark this as ‘Learning
for sustainability!’ It can be experienced as such by the (otherwise differ-
ent) generations in institutionalized circumstances or as a natural learning
in life. In this way, the older generation does not only experience learning
‘from birth to death’ (‘life-long’), but also as all-encompassing (‘life-wide’),
since education and learning are not limited to the selection of content, but
encompass all desired learning content.

Learning and education are the same across generations through re-
lated activities; however, there are differences between them. Learning is
a broad term, while education includes activities, which are included in a
dedicated, pre-planned, directed, and usually linear educational structure. If
learning is mainly organized by an individual himself, it is called (organized)
self-directed learning; if it takes place with organized assistance from oth-
ers, it is referred to as (organized) self-directed learning with the help of
others (Jelenc, 2007, p. 6). A contemporary post-modern society requires
a recognition that people of all ages should benefit from education, so it
is necessary to consider the non-formal and informal forms of education
regardless of the age group or generation. For this reason, more attention
is paid to lifelong learning, even in old age.

In the implementation of many of the programs and researches that em-
body a stronger structuralization of education and learning of older people,
education is increasingly seen as a need of the elderly. The focus is on
the opportunities for ‘successful’ and ‘active’ aging in formal, non-formal,
and informal contexts (English, 2005). The concept of learning is a consis-
tent principle associated with the ad hoc context in which the acquisition
of knowledge and skills is derived from everyday life. An individual acquires
this kind of knowledge in occasional, independent, and sometimes subcon-
scious learning. Informal inter-generational education provides a framework
for the implementation of systematic and organized activities, which take
place outside of the formal educational system. In a general sense, formal
education represents a very structured, chronologically hierarchical educa-
tion, and perhaps also an assessment of different levels of knowledge.

The elderly gain the most from the recognition of the non-formal system
of knowledge and learning. In many organizations, the recognition of qualifi-
cations has been replaced by the recognition of work experience. This has
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led to the underestimation of the praxis learning typical of the labor market
and consequently to large discrepancies between actual and required for-
mal employee education. There is also evidence of the lack of trust in the
recognition of non-formal learning (Ivančič et al., 2007, pp. 15–18). Employ-
ees in institutions for the elderly should be incorporated into a wider range
of additional qualifications and training to upgrade their current skills. This
is the so-called narrow qualification, which defines the content of vocational
qualifications. In this way, they would be included in the system of verifi-
cation and certification of informal skills. Additional training improves their
knowledge and develops their skills for life and work, as well as occupa-
tional mobility.

Inter-Generational Education: Taboos and Stigma

The control that assigns uniform roles to individuals regardless of their age,
fails to recognize the individuality of each person. All individuals who reach
a certain age are attributed the same characteristics. In this way, some
stereotypes regarding the elderly population are increased among young
people.

Role, identity, and self-esteem have a significant impact on the individual.
Rosow (in Hazel & Schofield, 1999, p. 39) points out how the irrevocable
loss of status upon retirement leads to the erosion of social identity and
positive self-image. The elderly population thus faces some of the following
problems:

•Loss of deposits excludes older people from significant social partici-
pation and devalues their contribution.

•Aging is the first stage of life with a systematic loss of status for the
entire group.

•Individuals in our society are socialized to cope with aging.

•No specific roles for older people, consequently their lives become
unstructured.

Categorizing and allocating roles contributes to the creation and consoli-
dation of the belief that all members of a particular age group are the same.
Uniform understanding of all age groups and representatives contributes to
the maintenance and reinforcement of stereotypes and myths. If the soci-
ety does not provide alternative roles for the lost roles, the situation for
the elderly worsens. A lack of understanding of aging and age can be the
basis for the creation of negative attitudes towards aging – gerontofobia
– because we have a negative/stereotype image of the elderly population
(Pečjak, 2007, p. 81). However, Ward (1978, p. 104) highlights the impor-
tance of activity in the form of continuing social activities. Some optimally
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aging individuals stay active and resist the shrinking of their social world.
Since self-esteem is associated with the elderly’s multiple roles, dealing
with the loss is also important. Further deposits are less traumatic as to
prevent complete degradation of applications and replacing them with sim-
ilar roles. In this way individuals retain their positive self-image, which was
under threat due to the loss of roles, and because they are the centre of
inter-generational education.

The collectivization of the age taboo has made it difficult for the older
generation to recognize and accept aging as a natural phase of life. They
deprive themselves of the special possibilities of life in old age. The younger
generation pushes them to the margins of society. It is an anthropological
root of marginalization of older people in the industrial-consumer society,
where the elderly are more vulnerable to social isolation and marginaliza-
tion. All three generations contribute to the maintenance of social pathol-
ogy with fairly rigid patterns of life. By enforcing consumer values, the older
generation caused the tabuization of age, while the younger and the middle
generation have in this way enforced the tabuization of the old age and, by
doing this, made it impossible for people to prepare for their own old age.

Social learning in intergenerational programs for quality aging enables
the demolition of taboos through exercise. An experiential learning can be
effective in small groups dominated by personal communication. For quality
aging and inter-generational relations, it is necessary to establish such an
intergenerational transmission of knowledge that covers both intellectual
and emotional aspects.

The age taboo also influences communication between generations. So-
cial learning in inter-generational programs for quality ageing enables the
de-tabuization through an exercise where individuals reflect on their per-
sonal experience with an older person towards whom they have a posi-
tive attitude. This is experiential learning, which can be effective in small
groups where personal communication prevails. To achieve quality aging
and inter-generational coexistence (harmony), we must establish such an
inter-generational transfer of knowledge that would encompass both intel-
lectual and emotional learning – joined in a holistic experiential learning of
all. Interactions between generations in a family are mostly set up sponta-
neously on the basis of living together. Whereas a new acquaintance helps
the personality and attitudes of the individual’s ‘desire’ to get acquainted
with new people. Group activities, such as self-help groups, certainly help
towards better interaction.

Young principles are grown quite ambivalent as a relationship to inter-
generational learning. It critically evaluates the ability of their (elderly) family
member in the transfer of knowledge to younger people. It is therefore im-
portant that the participants’ intergenerational transfer of knowledge and

Volume 4, Issue 1, 2015



116 Jana Goriup and Vilma Alina Šoba

skills takes place in constant communication and conversation to share
their views and also come up with solutions. However, for each generation
it can be difficult to establish such relationships to suit everyone. The prob-
lem occurs (or is evident) mostly in the middle generation, due to workload
demands, which force them to streamline their private life. The distance
between generations can also be established due to intergenerational dif-
ferences. It is more than obvious that such knowledge transfer, without
adequate approach, leads to a cold, rational attitude.

In the process of intergenerational education, the elderly are exposed
to prejudice and stigma which is, in part, due to the vulnerability of their
social position. The age taboo still exists and does not allow for the pos-
sibility of exceeding the determination of the social status of the elderly.
Therefore, the elderly, as individuals, must take care of their inner balance
while helping those young who love and appreciate them and to whom they
wish to transfer their knowledge and skills. Their quality of life largely de-
pends on this, since the ‘new’ emotional support, which they experience in
such interactions, has a significant impact on the personal space of elderly
people, as well as on their physical condition. Individual diversity increases
the breadth and quality of the contacts made in the process of creating
intergenerational learning. This effectively reduces the identification of an
individual to their environment.

The Role of Intergenerational Education

Through learning, individuals develop their social involvement in the commu-
nity. Schuller, Preston, Hammond, Brassett-Grundy, and Bynner (2004, pp.
24–26) notes how the impact of learning can be seen at the individual level,
as well as collective or community level. Intergenerational learning activi-
ties, which are related to the maintenance of social activity, can take place
in many areas. They can act as key factory in maintaining clean environment,
cultural life, the preservation of the community’s mental health, values and
understanding of the other, communication between citizens, etc. The au-
tobiographies of people of different generations are formed through their
learning experiences. This type of learning has significant importance for
humans, as it is directly linked with their life experience. However, intergen-
erational education must include a dialogic process. All players are equal;
it is a sharing experience. Learning in this way represents a dynamic collab-
orative relationship. It is active, collaborative, and reflective (Jarvis, 1994,
pp. 6–20). Jarvis (1994) distinguishes three types of learning of elderly:

•Wise men, making the need to learn, they take advantage of any op-
portunity to engage in education, mostly in the process of transferring
their knowledge to the younger.
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•Active men that focus on developing their skills in various fields (e.g.
art creation, gardening, sports, travel, etc.).

•Men seeking harmony, seeking to live according to the circumstances
in a safe and peaceful environment to achieve inner peace. Therefore,
they avoid new opportunities for learning, which is not in accordance
with their self-esteem. These are mostly older adults who seek Erik-
son ‘integrity’ in their life and harmony with the rest of the world. This
integrity includes the integrity ‘of settling accounts with others,’ the
adaptation to victories and disappointments of life (Erikson, 1976, p.
117).

Performance strategies for empowering older people in educational ac-
tivities are dependent on multiple factors. Still, there is a dominant view
of learning as a precondition for acceptance and social inclusion, which in-
cludes good material and spiritual background that the elderly do not always
have. The findings of numerous studies have confirmed the positive impact
of education on health, social activity of the elderly, and their chances of
gaining and maintaining power and influence (Cusack & Thompson 1998,
pp. 307–317; Cusack, 1999, pp. 21–37).

More educated elderly are more empowered (or have greater self-
efficiency) in communicating with health services. They are more emotion-
ally resilient and are therefore more successful in enhancing their mental
and physical health. They are also able to reduce their levels of morbidity of
depression, have better self-esteem, greater independence, self-confidence
as they are less prone to the vicious cycle of helplessness. The elderly have
unique needs, which any treatment process needs to hold as a focus. The
elderly are a wealth of life experience and acquired knowledge and can
have a significant impact on the younger generation, especially as mentors.
The importance of the elderly seems obvious in the following context of
intergenerational education:

• ‘Vertical integration,’ which is to continue learning throughout life and
in all stages of development. Learning in this segment is as important
for older adults as for other age groups.

• ‘Horizontal integration,’ which involves the recognition of equal status,
learning, no matter whether from formal, non-formal or informal con-
texts (life-wide).

•The third component called ‘the democratization of the education sys-
tem’ relates to equal opportunities to engage in education, regard-
less of gender, age, ethnic or religious affiliation (Kump and Jelenc-
Krašovec, 2010, p. 7).

Discriminatory treatment of older people is reflected in the behaviourand
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actual practice. According to the findings of psychology, learning ability does
not deteriorate even with memory deterioration. The decline of memory func-
tions occurs mainly in individuals with dementia. Crystallized intelligence
and wisdom can grow. Wisdom refers to emotional maturity, ability to em-
pathize, relativistic and dialectical thinking. However, these components
have not provided any adequate social mechanisms for their realization.
Key barriers are often ‘age, malaise, forgetfulness.’ These barriers are ap-
parently internalized by the elderly and give them a seal of reality. Above
all, it should be noted that today, the concept of learning is among the
most emphasized intellectual importance factors. In fact, this is a gradual
liberation from social learning frameworks and requirements as individuals
increase the importance of individualization. It’s about learning; the devel-
opment of individual personality is limited to personal needs and interests
(Illeris, 2004, p. 223). For older people, knowledge and skills are the means
of taking ownership and control over their lives and of support in their social
roles (Walker & Warren, 1996).

To overcome the age taboo, specific actions are required on the level of
the individual. Older people must personally and consciously accept their
age in an appropriate manner, as a process of personal learning and a nat-
ural function of life. The learning process for accepting one’s age contains
intellectual and emotional components, which together form an integrated
experiential learning. Demolishing taboos can also be reached at the soci-
etal level with the possibility of people stepping on the path of social learn-
ing, thereby improving the quality of the aging process and the coexistence
of generations (Ramovš, 2003, pp. 53–60).

Hojnik-Zupanc (1997, p. 49) mentioned a few starting points needed for
the transformation from social marginalization of older people to greater so-
cial integration. If the educational level of the older population is constantly
increasing, then individual responsibility for individual life requires greater
familiarity with age-related changes. In particular, changes in the relations
between generations influence the different role of kinship and societal en-
gagement.

Many experts note that elderly are unjustly relegated from social events.
The loss of engagement is detrimental to the health of the elderly. Their
rights in terms of participation are often overlooked. This is considered as
a risk to the social security system and as a factor that causes the growth
of the cost of health and social services.

Improving social ties also improves the cognitive function of the elderly.
Involvement in educational activities can be a source of well-being and can
produce a sense of inclusion. An important feature of social support in
illness is also a reciprocity exchange. It is one of the fundamental forms of a
social bond. The elderly should also have the opportunity to take advantage
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of the support mechanisms, social structures, and social recognition of
their informal and unpaid participation (Pahor, Domanjko, & Hlebec, 2009,
pp. 221–229).

Particularly important is the ‘latent support,’ which gives a feeling of
security and belonging, for example support in health. Murphy (1982, pp.
135–142) notes that emotional support mitigates the destructive effects
of stressful life events and the risk of depression. Namely, the risk of de-
pression increases particularly in the elderly who are socially isolated. Emo-
tional support is a necessary, but not sufficient condition for the well-being
of older people. Thoits (1985) says that an important aspect of the quality
of relationships is the one in which support changes. Social roles provide a
range of identities, give us a sense of security, and protect us from feelings
of fear and uncertainty. A key feature of emotional support, in his opinion,
is a sense of belonging. Interpersonal relationships are closely linked with
the social expectations and, in case of disregard, can become a source of
stress and conflict. Since man is essentially a social being, interpersonal
relationship is almost as essential as the basic physiological needs. It is
important that the people protect their intimacy in material and personal
lives, as well as in the field of human relations.

The third critical element represents communication, which is important
in the implementation of social networking site programs such as self-help
groups or professionally guided therapeutic groups. Communication in self-
help groups takes place in a circle of confidentiality where human personal
knowledge is related to its main life values.

Creating new social networks for generations can contribute to a higher
quality of aging resulting in both greater personal freedom and autonomy for
each individual within these respective generations. It is a conscious deci-
sion to engage in intergenerational friendship and cooperation. Intergener-
ational communication skills are based on the principles of social learning.
New forms of coexistence of generations are formed. Younger seniors par-
ticipate in the courses of social learning, while informal networks are set
for satisfying the non-material personal needs in their old age, such as:
organizations, clubs, pensioners groups, University of the Third Age, help
and care for people living at home, and day centers for the elderly. Mutual
exchange of life experiences is the connecting aspect of interpersonal re-
lationships, cooperation, and solidarity. The property treasure accumulated
with historical and cultural experiences of humanity and culture grows with
each person and each generation. A human being constantly balances be-
tween fruitful personal intimacy in solitude and beneficial integration in the
social network. Here, a close harmony in micro social groups represents
the link between the two poles and combines the quality of both (Ramovš,
2003, pp. 104–200).
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Knowledge can be gained through formal or informal aspects of learning
or education. Learning is much broader than education. Education takes
place consciously and deliberately; however, learning can take place ran-
domly, at different opportunities and lasts throughout the entire life (Kokot,
2010). Kump and Jelenc-Krašovec (2010, p. 13) noted that learning is most
often associated with ad-hoc contexts, it is about the acquisition of knowl-
edge and skills derived from everyday life, which are acquired by random,
independent, and sometimes unconscious learning.

The Findings of the Empirical Part

The purpose of this study was to determine the influence of contemporary
post-modern ‘Knowledge society’ on intergenerational cooperation, as well
as the level of cooperation between generations. Also, we wanted to high-
light the importance of intergenerational cooperation in all stages of life.

Our Approach as Method and Methodology

The study was based on an analytical study of purposefully selected domes-
tic and foreign scientific and professional literature in the field of education,
which relates to the problem of intergenerational coexistence that has been
recognized as a global aim and socially desirable phenomenon. We used the
following research strategy:

•Qualitative research characteristics of intergenerational cooperation.

•Comparative research diversity, which is reflected by comparing some
of the obtained results.

•Quantitative research – relationship between two or more variables.

The following methods were used for the research: descriptive method,
classification method, method of compilation, method of abstraction and
concretization, and specialization method. For complete conceptualization
of the research problem and the preparation of hypothetical research plat-
forms, the methods of analysis and synthesis were used to evaluate all the
relevant features of the research subject.

In order to obtain the desired empirical data, we used the survey method
in the form of a semi-structured questionnaire. The questionnaire, which
contained 38 questions divided into two parts, was sent to 250 randomly
selected respondentsin Slovenia. The questionnaire was distributed in an
electronic format with the use of a special website. All age groups (15
and 65+) were included in the survey. 208 completed questionnaires were
returned. The first part of the questionnaire contained general questions
about the respondents and the second part contained problem-related is-
sues.
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Research Hypotheses

For the purposes of our empirical work, we set five basic research hypothe-
ses, as we:

H1 Assumed that intergenerational cooperation and lifelong learning con-
tribute to reduced tensions between generations;

H2 Assumed that because of their negative views on the elderly, mem-
bers of the younger generation are not willing to provide support to
the elderly in their acquisition of information and communication tech-
nology, as this does not comply with the prevailing paradigm in the
society that older people do not need this kind of knowledge;

H3 Believed that in the Slovenian post-modern society and the changed
role of generations, the role of an individual is no longer clearly de-
fined in each life period, which results in the need for education for
sustainable development;

H4 Assumed that the quality of life of older people depends, to a large
extent, on the incentives for engaging in active aging, and the avail-
ability of lifelong learning;

H5 Assumed that in Slovenia, there is not enough public awareness re-
garding intergenerational programs and lifelong learning.

Data Analysis

208 respondents took part in the survey of which 42 were men and 166
women. The average age of the respondents was 38.5 years. 20 respon-
dents completed vocational and 28 secondary schools, 42 tertiary edu-
cation, 6 unfinished college education, 88 respondents higher education
degree, 14 respondents completed master’s degree, and 10 respondents
stated ‘other.’

87.5 percent of the respondents stated that they were familiar with the
term ‘intergenerational cooperation.’ For them, the term intergenerational
learning means the transfer of knowledge between generations in families,
businesses, as well as educational cooperation between two different gen-
erations in which case they assist each other.

There is a transfer of knowledge, cooperation among adults and adoles-
cents. Based on the empirical data, we found that 50 percent of the re-
spondents estimated that young people positively experience the third and
fourth generation, while for 49 percent of the respondents, this experience
is negative. 90.4 percent of the respondents estimated that they received
a lot of useful knowledge from the older generation and 92.3 percent of the
respondents answered that their knowledge was transferred to the younger
generation through conversation.
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47.1 percent of the respondents stated that they are happy to pass
their experience and are proud to be able to transfer their knowledge to the
younger generation, depending on the situation.

83.7 percent of the respondents believed that the young are willing to
receive instructions from the older generation, but they must be attracted
by both – the content and the method of instruction. 46 percent of the
respondents believed that lifelong learning is essential for survival in the
contemporary post-modern society. This only confirms our assumption that
intergenerational learning is a need that has to enter into our lives.

51 percent of the respondents also estimated that, in the contemporary
post-modern society, the roles of individuals are not as clearly defined as
they used to be (education, employment, retirement) and, therefore, individ-
uals in all stages of life and education are also active after they retirement.

According to 40.4 percent of the respondents, the people in Slovenia are
under-informed about the importance of intergenerational education, while
at the same time 31 percent of the respondents rejected this claim, which
leads us to the conclusion that more intergenerational education will have
to receive greater emphasis in the future. Especially, due to the fact that
69.2 percent of the respondents considered today’s society to be termed
as the ‘knowledge society.’ It is not insignificant that 66.3 percent of the
respondents stated that the elderly are now more included in the lives of
their grandchildren, which is undoubtedly a consequence of the way of liv-
ing of both generations, as well as the age of grandchildren; namely, 94.2
percent of the respondents believe that in the past, generations were more
connected, which was mainly due to a different lifestyle. 80.8 percent of
the respondents also believe that (today) the third generation contributes
most to the harmony and mutual understanding between generations and
that the retired generation contributes more than the young.

30.8 percent of the respondents believe that the quality of interpersonal
relations contributes to good intergeneration dialogue; 26 percent think that
harmony is the result of a good intergeneration relationship, and 21.2 per-
cent believe that the result of a good intergeneration relationship is, above
all, easier and better life of all generations.

At the same time, 29.8 percent of the respondents highlight that young
people and the elderly are not of the same opinion regarding what is best
for the society; namely, 41.3 percent of them point out that the media are
too exposed to the risk of conflict between generations as they mainly ad-
vertise youthful appearance and various products that would stop the aging
process, which in turn creates a fear of aging and age taboo. A surprising
finding is that 39.4 percent of the respondents disagree that companies,
which mostly employ young people, do better business than companies,
which employ people of different ages. Furthermore, 51.9 percent of the
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respondents believe that local communities are entities, which should pro-
mote intergenerational learning in various ways. At the same time, they are
enabling positive relationships between young and older people, as 56.7
percent of the respondents strongly agree that all life stages are equally im-
portant. It is therefore not surprising that 49 percent of the respondents es-
timated the level of public awareness regarding intergenerational programs
and lifelong learning as rather low, and, therefore, highlight the need for
more investment in intergenerational programs and lifelong learning pro-
grams, especially at the local level.

54 percent of the respondents emphasize the importance of mass me-
dia in representing the importance of the elderly in the Slovene society.
45.2 percent of the respondents also believe that younger people have
an overly stereotypical view of the older people: they see them as weak,
inactive, and forgetful – due to the fact that society emphasizes their weak-
ness and attempts to apply the standards of other age groups to them. For
this reason 65.4 percent of the respondents suggest that more attention
should be given to the preparation of workshops on the topic of intergener-
ational learning for all generations. This is also because 49 percent of the
respondents believe that the time a young person spends in the company
with elderly is up to one hour per week, which is too little for intergenera-
tional learning. Furthermore, 53.8 percent of the respondents perceive that
the elderly spend together more than 3 hours per week. Therefore, 46,2
percent of the respondents believe that children in pre-school education
should learn about the importance of intergenerational learning, the topics
that they can learn from older people, and how important it is for the elderly
to be able to learn from the young, especially in regard to ICT.

48.1 percent of the respondents believe that in post-modern Slovenian
Society, all generations should be stimulated towards lifelong learning in or-
der to become competitive. And, not lastly, 42.3 percent of the respondents
agree and 40.4 percent greatly agree that the quality of our lives depends
on whether we are prepared to learn on a continuous basis.

Conclusion

Therefore, if the environment is supportive and includes favorable motiva-
tional strategies to educate older people, it will affect their motivation and
self-actualization. At the same time, it will encourage them to participate in
various programs, activities, workshops, etc. An important reason for the
current low level of participation of the elderly in education and learning
lies in the cultural patterns of the dominant conception of age. Through
education, these patterns could gradually be changed.

In Slovene post-modern society, a traditional concept of age still prevails,
which could be described as a deficitary discourse in which the ‘gray society’
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is defined as a dramatic state of loss, and is therefore understood, above
all, if not exclusively, as a problem. The elderly need to be informed about
the possibilities and combinations of activities that suit them best and in
this way attend to their real needs.

More should to be done regarding the reconceptualization of aging and
the elderly. The knowledge about older people should be disseminated as
an important source of learning and community wealth. Meanwhile, the el-
derly are still subject of social constructs and prejudices about aging as a
dysfunctional segment of social progress. It is also the responsibility of pub-
lic policy makers to provide a framework for the promotion of active aging of
older citizens. It would be necessary to strengthen the role of older people
as important vectors of culture for the younger generation. With their knowl-
edge, the elderly contribute to the growth of social capital in the community.
Furthermore, with their knowledge and experience, we could create a shift
in the social policy regarding aging, as well as overcome the obstacles to
achieve optimal potential. Education undoubtedly enhances the number of
the sources of social support, which is immanent in nature.
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vanja in učenja starejših. Ljubljana, Slovenia: Filozofska fakulteta.

Lancaster, L. C., & Stillman, D. (2002). When generations collide. New York,
NY: HarperBusiness.

Murphy, E. (1982). Social origins of depression in old age. British Journal of
Psychiatry, 141, 135–142.

Pahor, M., Domanjko, B., & Hlebec, V. (2009). Zaznave zdravja in dostopnosti
zdravstvenega varstva: mesto Slovenije v evropskih razdeljenostih. In S.
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