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Editorial / Uvodnik

Nursing education in the time of COVID-19: What has it taught us?
Izobrazevanje v zdravstveni negi v casu COVIDA-19: ali se bomo iz tega kaj naucili?

Sabina Licen®"

In celebration of the 200th anniversary of the birth of
Florence Nightingale, the World Health Organization
declared 2020 the Year of the Nurse and Midwife
(World Health Organization, 2020). Although this
was a significant year for healthcare professionals, we
will remember it primarily for the emergency caused
by the SARS-CoV-2 epidemic, which affected both
clinical practice and nursing education.

Today, when society and healthcare are facing one of
the greatest global health challenges, when citizens are
committed to observing social distancing and taking
the necessary measures to contain the epidemic, and
when different sectors of the economy are adapting
to these new measures, we should also consider the
impact of the epidemic on the educational system,
and consequently, also on nursing education. With the
first wave of the spring epidemic behind us, we should
perhaps be better prepared now; however, the sudden
closure of all educational institutions has once again
caught us completely off guard. When all educational
institutions went into lockdown, teaching and learning
was moved to the home environment and took the
form of what is known as distance education or distance
learning. Provided at all levels of education, this form of
learning has a particular global characteristic: it is not
a method of implementation previously discussed in
educational or academicliterature, and nor does it follow
the actual principles of distance education. To describe
this form of education, the term "emergency remote
teaching" has therefore become internationally accepted
(Green, Burrow, & Carvalho, 2000) Emergency remote
teaching stands for a temporary transfer of courses to
an "alternative form" due to a state of emergency. This
involves the use of distance-only forms of teaching to
replace the established face-to-face teaching methods,
as well as hybrid or combined teaching methods for the
duration of the emergency situation.

Over the years, experts and researchers in the field

of digital technologies for educational purposes have
carefully coined the terms used to define and distinguish
between highly variable forms of solutions adopted
by educational institutions, ie. distance learning,
distributed learning, blended learning, online learning,
mobile learning, etc. Nevertheless, it sometimes seems
that not many users outside the sphere of researchers
and experts in this field of educational technologies are
aware of the main distinctions between these concepts
(Hodges, Moore, Lockee, Trust, & Bond, 2020).

It is a fact that effective distance education is based
on carefully and systematically planned and designed
lectures or instructional sessions and assessment
strategies (Authement & Dormire, 2020). However,
in emergency circumstances, this carefully calibrated
process of planning and preparation is not really
necessary. Typically, teachers need between six and
nine months to plan and prepare an online course.
This means that it is nearly impossible to expect every
teacher to suddenly be an expert in online teaching,
considering that on average they only had a few days
or weeks to prepare (Hodges et al., 2020). In addition,
we must also consider other principles associated with
distance learning: learning does not only take place
when the student and the teacher are together in the
classroom (or in an online environment), but also
involves students' independent work. This often seems
to be neglected. Pedagogical activities in class should
also aim at finding and reading on the required topics
covered in the course, writing different texts, reflecting
on experiences, creating new knowledge and insights,
communicating with the teacher and other participants
in the educational process, whether in a synchronous
or asynchronous manner (Jowsey, Foster, Cooper-
Toelu, & Jacobs, 2020). We must admit that our online
lessons may not always provide our students with the
full presentation of the course topics or may not be well
planned and implemented. Nevertheless, we must keep
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in mind that every teacher will deliver their lessons
to the best of their ability. It is important, therefore,
to distinguish between the typical forms of effective
distance education and emergency remote teaching,
i.e. the educational process conducted in a hurry with
minimal resources and with too little time for effective
preparation. In the current circumstances, the primary
goal is not to build a strong educational ecosystem,
but to provide temporary access to instruction and
support for learning in a way which can be set up
quickly and reliably in emergency situations (Means,
Bakia, & Murphy, 2014). This, of course means that it
is imperative that it focus on the student. The student
should certainly be at the centre of our reflection. What
fills us with optimism in this regard is the fact that in the
field of nursing education, several teachers are involved
in projects which explore the impact of digital solutions
in the field of education. In the near future, we will also
be able to prepare additional teacher training courses
focusing on this topic.

Although to date, there has been little research
on the impact of emergency remote teaching on
nursing education from the theoretical and practical
perspective, some researchers have already published
studies on this topic (Whittle, Tiwari, Yan, &
Williams, 2020). In nursing education, there are
also concerns about the potential closure of clinical
learning environments, as it is in these settings that
students acquire the essential clinical skills and other
competencies relevant to their future field of work. So
far, this process has been applied successfully. Perhaps
we have learned something in this area as well.

We are therefore optimistic about the future and
hope that one day COVID-19 will be but a distant
memory. When that happens, however, we should not
simply return to the established forms of education
and forget about emergency remote teaching. Forms
of distance education should become part of teachers'
skills and competences acquired at universities and
other educational institutions, as well as the subject of
investment by educational institutions.

Slovenian translation / Prevod v slovenséino

Svetovna zdravstvena organizacija je ob 200-letnici
rojstva Florence Nightingale razglasila leto 2020
za leto medicinskih sester in babic (World Health
Organization, 2020). Ceprav je to za nas pomembno
leto, si ga bomo zapomnili predvsem po izrednih
razmerah zaradi epidemije SARS-CoV-2, ki je
posegla tako v klini¢no prakso kot v izobrazevanje za
zdravstveno nego.

Danes, ko se druzba in zdravstvo soocata z enim
izmed najve¢jih zdravstvenih izzivov v svetovnem
merilu, ko smo drzavljani zavezani k socialni distanci
in spostovanju ukrepov za zajezitev epidemije in ko
se razli¢ni sektorji gospodarske dejavnosti prilagajajo

novim ukrepom, je treba nujno razmisliti tudi o vplivu
epidemije na izobraZevalni sistem in s tem tudi na
izobrazevanje v zdravstveni negi. Morda bi morali
biti danes pripravljeni bolje, saj je za nami prvi val
epidemije v spomladanskem casu; pa vendar smo
bili ob nenadnem zapiranju vrat vseh izobrazevalnih
dejavnosti ponovno dokaj nepripravljeni. Z zapiranjem
izobrazevalnih ustanov se je poucevanje in ucenje
preneslo v domaca okolja v obliki t. i. izobrazevanja na
daljavo ali u¢enja na daljavo (ang. distance education,
distance learning). Tovrstna oblika izobrazevanja,
ki se izvaja na vseh stopnjah, ima v svetovnem
merilu skupno znadilnost: gre za nacin izvedbe, ki
ni obravnavan niti v pedagoskem gradivu, niti v
akademskem gradivu, niti ne ponazarja dejanskih
zakonitosti izobrazevanja na daljavo. V. mednarodnem
merilu se uporablja izraz »poucevanje na daljavo v
izrednih razmerah« (ang. emergency remote teaching)
(Green, Burrow, & Carvalho, 2000). Izobrazevanje na
daljavo v izrednih razmerah je zatasna preusmeritev
predavanj v »nadomestno obliko« zaradi izrednih
razmer. Vklju¢uje uporabo povsem oddaljenih oblik
poucevanja, ki nadomes¢ajo ustaljeno frontalno
obliko in tudi kombinirana predavanja v ¢asu, dokler
se izredne razmere ne umirijo.

Strokovnjaki in raziskovalci na podrodju digitalnih
tehnologij, uporabljenih v izobrazevalne namene,
so skozi leta skrbno dolocali izraze, s katerimi
opredeljujejo in med seboj lo¢ujejo zelo spremenljive
oblike resitev, vkljucenih v izobrazevalne ustanove:
ucenje na daljavo (ang. distance learning), razdeljeno
ucenje (ang. distributed learning), kombinirano ucenje
(ang. blended learning), spletno ucenje (ang. online
learning), mobilno ucenje (ang. mobile learning)
idr. Kljub temu se vcasih zdi, da se razumevanje
pomembnih razlik ni razsirilo izven »otoskega sveta«
raziskovalcev in strokovnjakov z omenjenega podrocja
(Hodges, Moore, Lockee, Trust, & Bond, 2020).

Zagotovo vemo, da ucinkovito izobrazevanje na
daljavo izhaja iz skrbno in sistemati¢no nacrtovanih in
oblikovanih predavanj ali pouka in procesa evalvacije
(Authement & Dormire, 2020). V izrednih razmerah pa
prav skrbno izveden postopek nacrtovanja in priprave ni
nujno prisoten. Obicajno traja od $est do devet mesecev,
da uditelji dobro nadrtujejo in pripravijo spletno izvedbo
predmeta (ang. online course), kar pomeni, dajenemogoce
pricakovati, da bo vsak ucitelj danes strokovnjak spletnega
poucevanja (ang. online teaching). V povprecju je imel
namrec za pripravo le nekaj dni ali tednov ¢asa (Hodges
et al,, 2020). Poleg tega bi morali nujno upostevati $e
nekatere druge zakonitosti, ki spremljajo izobrazevanje
na daljavo: ucenje se ne dogaja le takrat, ko sta student/
dijak in ucitelj skupaj v ucilnici (ali v spletnem prostoru),
temveC je povezano tudi s samostojnim delom prvega.
To se danes pogosto zanemari. U¢ne aktivnosti znotraj
pedagoskih ur bi morale biti namenjene tudi iskanju
in branju zahtevanih tem v okviru predmeta, pisanju
razliénih besedil, refleksiji dane izku$nje, ustvarjanju
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novih znanj in spoznanj, komuniciranju z uditeljem
in ostalimi sodelujo¢imi v procesu izobrazevanja,
pa najsi to poteka sinhrono ali asinhrono (Jowsey,
Foster, Cooper-Ioelu, & Jacobs, 2020). Pri tem si lahko
priznamo, da $tevilne izku$nje spletnega poucevanja, ki
jih bomo ucitelji ponudili svojim $tudentom / dijakom,
morda ne bodo v celoti predstavljene ali nujno dobro
nacrtovane in izvajane. Kljub temu se moramo zavedati,
da ga bo vsak ucitelj izvajal po svojih najboljsih moceh.
Zato je pomembno razlikovati med obicajno obliko
ucinkovitega izobrazevanja na daljavo in izobrazevanjem,
ki ga izvajamo v naglici z minimalnimi sredstvi in s
premalo Casa za ucinkovito pripravo, tj. izobrazevanjem
na daljavo v izrednih razmerah. Primarni cilj v trenutnih
okolis¢inah ni postavitev mocnega izobrazevalnega
ekosistema, temve¢ zagotoviti zacasen dostop do
navodil in podpore pri u¢enju na nacin, ki se lahko hitro
vzpostavi in je zanesljivo na voljo v izrednih razmerah
(Means, Bakia, & Murphy, 2014), kar pomeni, da mora
biti $tudent / dijak zagotovo v ospredju. Slednje mora biti
zagotovo v sredi$¢u nasSega razmisleka. Z upanjem nas
navdaja dejstvo, da smo na podrocju izobrazevanja za
zdravstveno nego nekateri ucitelji vkljuceni v projekte, v
katerih se raziskuje vpliv digitalnih resitev na podrocju
izobrazevanja. V bliznji prihodnosti bomo o tem lahko
pripravili tudi dodatna usposabljanja za ucitelje.

Na voljo je sicer le malo raziskav o vplivu izobrazevanja
na daljavo v izrednih razmerah na izobrazevanje v
zdravstveni negi tako s teoreti¢nega kot prakti¢nega
vidika, a nekateri raziskovalci objavljajo svoja dela o tej
tematiki (Whittle, Tiwari, Yan, & Williams, 2020). V
izobrazevanju za zdravstveno nego se pojavlja tudi skrb
ob morebitnem zapiranju klini¢nih okolij za ucenje,
saj Studentje / dijaki v klini¢nih okoljih pridobijo
bistvene klini¢ne spretnosti in druge kompetence,
pomembne za njihovo izobrazbo. Zaenkrat navedeno
poteka uspe$no. Morda smo se tudi na tem podrocju
nekaj naucili.

Z optimizmom zremo v prihodnost in upamo, da
bo COVID-19 neko¢ le bezen spomin. Pa vendar,
ko se bo to zgodilo, se ne bi smeli enostavno vrniti k
ustaljenim oblikam izobraZevanja in na izobrazevanje
na daljavo v izrednih razmerah enostavno pozabiti.
Oblike izobrazevanj na daljavo bi morale postati tako
del uciteljevih znanj in spretnosti na univerzah in na
ostalih izobrazevalnih ustanovah kot tudi predmet
vlaganj izobrazevalnih ustanov.
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