Mgr. Martin Skutil, dr. Martina Manénova, Ph. D. | 5

Mgr. Martin Skutil
Dr. Martina Manénova, Ph. D.

What should a lower primary school teacher be
like from a school management’s point of view?

Original scientific article
UDK: 37.011.3-051:373.3

ABSTRACT

Current society requires a high level of performance from teachers. There are
some ideas about ideal teachers concerning either their professional and didactic
skills or personality. This article presents some partial results of our research in
which we wanted to find out the ideas that school leaders have about primary
school teachers. This project was based on empirical research that was done quali-
tatively and quantitatively and is generally divided into two phases. Combining both
approaches seemed to be a convenient research strategy with the first phase, being a
quality-based interview followed by a quantity-based study. The results show that
school leaders mostly expect their teachers to have the following personal charac-
teristics: emotional stability, resistance to stress, tolerance, openness, a sense of hu-
mor, ability to be self-critical, compassion as well as being skilled in didactics. The
most important professional competence school leaders chose was psycho-di-
dactical competence. Managerial and normative competences were set back.

Key words: key teacher-competences, requirements of teachers, profession standards

Kaksni bi morali biti ucitelji
na razredni stopnji z vidika vodstva sole?

POVZETEK

Danasnja druzba od uciteljev zahteva nastop na visokem nivoju. Obstajajo ideje
o idealnih uciteljih glede na njihove profesionalne in didakticne sposobnosti ali
glede na osebnost. Clanek predstavlja delne rezultate raziskave o predstavah, ki jih
imajo ravnatelji Sol o uciteljih v osnovni Soli. Projekt temelji na empiri¢ni raziskavi,
izpeljani kvalitativno in kvantitativno, in je na splosno razdeljen v dve fazi. Priro¢na
raziskovalna strategija v prvi fazi je bila kombinacija obeh pristopov, intervjuju, ki
temelji na kvaliteti, je sledila studija, ki temelji na kvantiteti. Rezultati kazejo, da
vecina ravnateljev od uciteljev pricakuje naslednje osebnostne znacilnosti: Custve-
no stabilnost, odpornost na stres, tolerantnost, odprtost, smisel za humor, sposob-
nost samokritike, soCutnost in hkrati didakticne sposobnosti. Za najpomembnejse
kompetence so ravnatelji Sol izbrali psiho-didakti¢cne kompetence. Vodstvene in
normativne kompetence pa so bile malo zapostavljene.

Kljucne besede: klju¢ne uciteljeve kompetence, zahteve od uciteljev, profesionalni
standardi
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Introduction

One of the main goals of a primary school teachers’ training is to provide a teacher
with key professional competences which are understood as complex psycho-di-
dactic skills enabling a teacher to solve complicated pedagogical problems. The key
trend from a curricular point of view is to focus on primary school teachers’ educa-
tion.

According to V. Spilkova (2004, p.107), five basic tendencies of primary school
teachers’ preparatory education can be identified. These are based on the following
different professional profiles of teachers: a child focused teacher, a curriculum fo-
cused teacher, a socially focused teacher, a teacher as a »technologist<and a
multi-profiled teacher. Nowadays, there is a trend in primary school training to build
curriculums that focus on the children.

Primary school teachers study either a one-phase parallel program (academic and
professional studies are proceeded together) or an integrated program (theoretical
subjects and teaching practice are integrated). A specific feature of professional pri-
mary school teachers’ training is their continued contact with real schools from the
beginning of their studies. The Primary School Teaching Curriculum is designed as a
five-year unstructured Master's degree program, which considers new tasks (rising
heterogeneity among pupils, increasing psychological and health problems etc.)

Contextual frame
Teaching profession

The teaching profession has been described as »a social role connected with a
group of activities with the aim of influencing pupils’ behavior, opinions and feel-
ings and teach them in the field of knowledge, skills and habits created by previous
generations« (Walterovd, Prucha, Mares, 1998, p. 272). Teaching practice is based
on the existence of systematic pedagogical theory, which is necessary for the teach-
ing profession. Its formal requirements are a university education, specific social
needs to educate and bring up young generations, teacher-authority, teacher-associ-
ations with an aim to maintain »professional« honor and the development of behav-
ior rules and professional ethics for teachers, i.e. the ethics of the relationships
between teachers and pupils and their parents and society as a whole (Walterova,
Prucha, Mares, 1998). Some authors consider the teaching profession as a mission.
The statement that some people are born good teachers cannot be agreed on. Every
teacher needs to get plenty of professional competences and irreplaceable practical
experience to reach his or her professional goals.

Teachers’ professionalization

The main changes in the conception of the teaching profession are in its pro-
fessionalization (Kota, 1994). For example, Kurelova (1997) works with a more exact
description of the teaching profession, which comes from the range of difficulty of the
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work. This range has nine categories — from the first (the lowest difficulty professions)
up to the ninth (the highest difficulty professions). Primary school teachers belong to
the seventh category — a highly difficult and qualified work that has limited independ-
ence. The other professions belonging to this category are large organization manag-
ers, human resources staff, legal advisors and professional athletes.

The foundation of this professionalization can be seen its emphasis on pedagogi-
cal-psychological skills. It is described as a transition from competences in handing
particular disciplines of knowledge to competences in making models of a »wide
professionalism«, focusing on the teacher’s taking part in a child’s socialization and
his or her complex cultivation (Spilkova, 1997). Nowadays, this would require every
teacher’s active role in the transformation of internal education.

It is important to point out the key points in the current understanding of the term
teachers’ professionalization as a general resource for current changes (see the
scheme).

Professionalization can be described on two related levels: ideas of a teacher’s
performance (the teacher as a professional expert) blended with opinions about the
teachers’ professionalization as an action which leads towards a pedagogical pro-
fession.

The process of professionalization is still a little unclear (Stech, 1994), which has
been expressed by the question of future teachers’ qualification, their competences
and professional qualities.

Scheme 1: Basic features of teachers’ professionalization (Svatos, 1997)

Entrance Teachers'
laic professionalization
R Institutional Action — course
i influence professionalization
Individual Graded professional periods
interiorization Intensions, methods, performances

T Performance

Professional expert

It is probable to expect that the current undergraduate training of future teachers
will reflect an aspect of individualization. That is why inner changes of the college
student’s roles in becoming a teacher should be studied more carefully as well as the
possibilities of them taking part in his or her own professional development (applica-
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tion of the selective and reflective competence principle — Nezvalova, 1993; Svec,
1996 and others). Everything should take place in a socially and communicatively
friendly atmosphere with a general effort for mutual dialogue.

Professional competence of teachers

A teacher’s professional performance is defined by the working conditions as well
as his or her professional competence level created during their professionalization.
It is the centre of the process of designing educational programs (Vasutova, 2001).
Defining the terms competence, key competence, and teacher’s professional com-
petence have not yet been established and unified.

Pedagogical competences and skills — these terms can sometimes be interchange-
able or even identical to each other. Nevertheless, pedagogical competence is a
wider term.

Mares (1991) understands pedagogical competence as the general value of a ped-
agogical professionalism.

Svec (1999) describes it as a group of competences which a teacher should have in
order to be able to teach effectively and to educate and improve his or her pedagogi-
cal activity.

The term »teacher-competencec itself is often described as a complex profile of
certain characteristics and skills that consist of partial or special competences. These
are the abilities and competences needed for a successful career (Walterova,
Prucha, Mares, 1998, p.110). The competences include attitudes, values and per-
sonality characteristics. Emphasis is put on the concept of dynamic competences,
which initiate movement, direction and the desired standards for the teaching pro-
fession. The concept of dynamics leads to an openness towards changes, flexibility
during the many years of teaching and an ability to find new solutions for unusual
pedagogical situations.

Vasutova writes about professional competences: »A competence represents an
integrated file of knowledge, skills, attitudes and experience which are necessary for
the qualified performance of certain activities, operations and decisions that are dis-
played in a professional performance« (2001, p.30).

Slavik and Sinor (1993) define competences as a teacher’s ability to be ready to
cope with the requirements, professional role and authenticity of his or her own abil-
ity (p.156).

Itis possible to find different classifications of key professional competences in our
literature as well as foreign sources. According to Belz and Siegriest (2001) key com-
petences were first described by Mestens in 1974 in relation to the labor market.
They did not enter the area of education until the end of the 1990’s. Besides the term
itself, there are some nuances of it in European curriculums (for example, Germany
and Austria), threshold and final competences (the French community in Belgium),
basic competences (Germany, Portugal, Luxemburg), key qualifications (Germany)
and key skills (Great Britain).
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Svec (1998) outlined these basic groups of pedagogical competences for future
teachers:

1. Teaching and education competences, i.e. mainly:

diagnostic competences based on the fact that a teacher can diagnose not
only his or her pupils’ knowledge and skills but also their learning approach
(preconception), learning styles and other pupil’s potentials and relationships
among pupils and the classroom atmosphere

psychopedic competence focused on projecting approaches that stimulate
learning, the realization of these projects and the educational influence it has

communicative competence that enable an effective communication with
pupils in different pedagogical situations

2. Personal competences that are necessary for maintaining successful pedagogi-
cal influence, especially including the teacher’s responsibility for his or her
pedagogical decisions as well as their realized results in pedagogical communi-
cation, flexibility, empathy, authenticity, ability to accept themselves as well as
other people (pupils, parents, colleagues) etc.

3. Developing competences which consist of:

adaptive competence: enables a teacher to be well-informed about social
changes and to teach this skill to their pupils

information technology competence: to be informed about modern techno-
logies

research competence: enables a teacher to solve pedagogical problems with
the help of scientific methods and research from their own pedagogical activ-
ities

self-criticism competence: enables a teacher to think about his or her peda-
gogical activities and make changes to them

auto regulative competence: consisting of regulating a teacher’s pedagogical
activity and improving his or her teaching styles and pedagogical skills.

These pedagogical competences fade into one another in practical pedagogical
activity and are based on personality competences, which, together with the devel-
opment competences, influence the formation of teaching and education compe-

tences.

Teacher’s professional standard

»The term teacher’s profession as a qualification is described by the so called pro-
fessional standard. It is mainly conceived as a normalization technique for setting
professional competences that are necessary for a standard qualified professional
performance based on the activities, duties and responsibilities of the profession.
The term graduate’s profile (so called education standard) can also be derived from
this same normalization. This term can direct a profession, better a career or set
teachers” and educational program evaluations too« (Vasutova, 2004).
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The profession standards include the setting of qualification requirements neces-
sary for starting this profession. It defines necessary (key) teacher-competences (a
teacher —a pedagogical worker) that define their competence in the appropriate cat-
egory of their profession and in their implementation (for example - kind and range
of education, practice). If this system is accepted, profession standards will unify fu-
ture teachers’ undergraduate education criteria.

Vasutova introduced a proposal for teacher’s key competences in 2001 which
was adjusted and reduced so as to form the college graduate’s profile for education
(Ministry of Education, Youth and Sports, 2003). A student should acquire the fol-
lowing competences during his or her studies:

— subject competence

— didactic and psycho-didactic competence
— general pedagogical competence

— diagnostic and interventional competence
— social-communicative competence

— managerial and legislative competence

— profession self-criticism competence

Methodology

Research aims

The primary aim of our research was to find out, describe and analyze school
management requirements for lower primary school teacher competences.

Secondary aims:
* To intensify cooperation with primary schools

¢ To develop students’ skills necessary for research projects (social psychological
skills needed for surveying the cognitive skills needed for information processing)

Description of research methods

This project was based on empirical research done qualitatively and quantita-
tively. It is generally divided into two phases. Combining both approaches seemed
to be a convenient research strategy with the first phase being a quality interview fol-
lowed by a quantity study. Both phases are combined and later extended towards
the end to complete the gathered data.

The advantage of this combination can be seen in recognizing the core problems
in the first phase, which were then used to devise a questionnaire dealing with the
basis of a given problem in pedagogical reality. This would probably be difficult to
express for academic workers. The result is a realistic picture of a researched situa-
tion based on the profound recognition of the problem both qualitatively and quan-
titatively, in which the research sample needed to be big enough to guarantee a
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certain objectivity in the gathered information, which is in relation to its high infor-
mative value for further use — in our case, the possibility of modifying the studies at
UPPE. Thanks to this, a high validity was achieved guaranteed by the qualitative
analysis of the data together with its high reliability and generalization, which on the
contrary, was enabled by quantitative methodology.

This project dealt with the school management requirements expected from the
graduates of The Faculty of Education, specifically lower primary school teaching
graduates. The interviews were conducted with headmasters of chosen schools in
the first, explorative phase. Our aim was to get more specific information about the
requirements for future teachers and further information which would help us to
clarify a research problem. The gathered data was evaluated and a questionnaire
was developed based on this data and distributed by e-mail to the schools. The pro-
gram NCSS was used to work out the quantitative results.

Research file

The research file for the qualitative survey was made up of 6 primary school head-
masters in Hradec Kralové. This selection was made with the aim of covering as
wide a range of school management as possible (a non-graded school, a school lo-
cated in the block of flats estate, a smaller school on the outskirts).

The basic file for the quantitative survey was made up of 3, 821 schools in the
Czech Republic. The schools were sent an electronic questionnaire by e-mail. On
the whole 471 respondents sent a completed questionnaire back, 19 did not prop-
erly complete the questionnaires (which were excluded from the survey results). We
ended up working with 452 fully completed questionnaires. The return was 11,8%.

Research results

The respondents rated the importance level of a given characteristic for a success-
ful teacher’s performance in a range from 0 to 10 points (10 = the most important, 1
= only a small importance, O = no importance). Table 2 summarizes the basic para-
metric values. The characteristics are ordered according to all the ratings received in
the order of the highest scored to the lowest: didactic skills, fairness, patience, con-
sistency, communicativeness, emotional stability, education, self-criticism, cooper-
ation ability, decisiveness, optimism, sense of humor, being logic, openness.
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Table 1: Evaluation of Teachers' Characteristics

Variable Average (Sizeavri‘gtai:)(:l Min. Max. Median | Modus | Amount
emotional stability 7,66 2,59 0 10 8 10 3461
didactic skills 8,96 1,90 0 10 10 10 4049
consistency 8,40 2,40 0 10 9 10 3796
empathy 7,93 2,55 0 10 9 10 3586
communicativeness | 8,38 2,36 0 10 9 10 3789
cooperativeness 7,24 2,59 0 10 8 8 3273
creativity 8,11 2,28 0 10 9 10 3664
being logical 6,65 2,56 0 10 7 8 3008
stress resistance 8,07 2,51 0 10 9 10 3648
optimism 7,73 2,59 0 10 8 10 3493
openness 6,49 2,61 0 10 7 8 2935
general knowledge |7,14 2,61 0 10 8 8 3229
decisiveness 7,18 2,68 0 10 8 8 3244
self-criticism 7,43 2,54 0 10 8 8 3357
self-education 7,76 2,52 0 10 8 10 3506
sense of humor 7,04 2,62 0 10 8 8 3181
fairness 8,67 2,43 0 10 10 10 3921
tolerance 7,82 2,62 0 10 9 10 3535
patience 8,66 2,29 0 10 10 10 3913
education 7,60 2,77 0 10 8 10 3434

There were seven competencies which respondents matched the order to: subject,
didactic and psycho-didactic, pedagogical, diagnostic and interventional, social
and communicative, manager’s and normative and profession cultivating.

Parametric data for every competence is provided in table 4. It can be seen that the
average order of competencies is as follows: 1. psycho-didactic 2. pedagogical 3.
social and communicative 4. subject 5. diagnostic and interventional 6. profession
cultivating 7. manager’s and normative.
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Table 2: Profession Competencies

Variable A Standard Mini Maxi Medi Mod A t
competence verage deviation mnimum aximum edian oaus moun
subject 4,44 1,60 1 7 5 5 2008
psycho/didactic 2,32 1,36 1 7 2 1 1047
pedagogical 2,41 1,36 1 7 2 2 1089
diagnosticand 1, 4g 14 34 1 7 4 4 2029
interventional

social and 3,08 |1,65 1 7 3 1 1393
communicative

manager’s and 6,14 |1,46 1 7 7 7 2776
normative

profession 512 |1,61 1 7 6 6 2314
cultivating

The list of mentioned orders is described in graph 1.

Graph 1: Absolute frequency of single competencies order
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We compared the evaluation of single characteristics of an optimal teacher from
the headmasters’ (363) and deputies’ (89) point of view within the frame of the sec-
ond order analysis and non-parametric tests mentioned above. The evaluation re-
vealed significant differences between these items: emotional stability, didactic
skills, optimism, openness, general knowledge, decisiveness, self-criticism, toler-
ance and patience. These items were highly rated by deputies based on the statistics.
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Table 3: Characteristics of an optimal teacher (differences according to position)

Mann w
Characteristic | Gender Average | Median | Whitney |Amount |[Z p
U and Order
BO1 headmaster/ | 5, | g 14186 [80252
emotional headmistress | "’ 1,8221 0,034224
il left-sided
stability deputy 8,20 |8 18121 [22126
BO2 neacmaster/ g 26 |9 13784,5 |79850,5
didactic eadmistress 2,2664 |0,023428
skills deputy 8,97 |10 18522,5 |22527,5
810 Eeadm?“e” 7,59 |8 14019,5 |80085,5
) eadmistress 1,9770 |0,048040
optimism
deputy 8,28 9 18287,5 [22292,5
headmaster/
B11 headmist 6,29 6 12416 78482
eadmistress 3,4269 [0,000610
openness
deputy 7,30 8 19891 23896
B12 Eeagmf‘“e’/ 7,00 |8 13812 |79878
general eadmistress 2,1524 10,031366
knowledge [ deputy 773 |8 18495  [22500
headmaster/
B13 headmist 6,99 8 12936 79002
decisi eadmistress 2,9600 |0,003076
ecisiveness
deputy 793 |8 19371 23376
B14 headmaster/ | ; )g g 14034,5 |80100,5
. headmistress 1,9521 |0,050927
self-criticism
deputy 8,04 |8 18272,5 |22277,5
815 headmaster/ | 7 o7 g 13725,5 |79791,5
headmistress 2,2502 [0,024437
tolerance
deputy 8,43 9 18581,5 [22586,5
819 Eeajmf"‘“er/ 851 |9 13572 {79638
? eadmistress 2,5285 [0,011456
patience
deputy 9,25 10 18735 22740

We analogically proved the influence of the work position on the choice of order
suggested by the seven competences. Nevertheless, the choices seem to be inde-
pendent of the respondents” working position.

We also compared the evaluation of the particular characteristics of an optimal
teacher from point of view of men (154) and women (298). As the monitored vari-
ables did not show a normal lay-out (The Skewness’ Normality Test and a modified
version of The Leven’s Test of Homogeneity of Variances were evaluated for each
variable), non-parametric tests were used to compare two files: Mann-Whitney’s U
and Wilcoxon’s Test Amount and Order.

Their results proved that there exist differences between genders when evaluating
all the items (all tests are valid on a 1% importance scale). Women scored higher in
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every item except the cooperativeness. This fact can be explained in several ways,
among others it could be the so called constant mistake or a mistake of benevolence
(women generally over evaluate and men are more critical).

These results proved the existence of differences between genders concerning
their choice of preferences for these items: consistency (women), communicative-
ness (women), creativity (women), openness, self-criticism, self-education (women),
fairness, tolerance.

Table 4: Optimal teacher’s characteristics (differences between men and women)

w
Mann
Characteristics Gender |Average | Median | Whitney g:éount z p
u Order
BO1T men 6,92 8 16624 |28559
. . -4,9122 | 0,000001
emotional stability |women |8,04 |8 29268 |73819
BO2 men 8,69 10 19822 |31757
oe -2,6858 |0,007235
didactic skills women | 9,09 10 26070 |70621
BO3 men 7,78 8 16833 |28768
) -4,9064 |0,000001
consistency women | 8,72 10 29059 |[73610
BO4 men 7,61 8 19954,5 | 31889,5
h -2,3358 [0,019501
empathy women | 8,10 9 25937,5 |70488,5
BO5 men 8,06 9 20681,5 [32616,5 0,035788
o -1,8018 | /27
communicativeness | women | 8,55 9 25210,5 | 69761,5 left sided
BO6 men 6,75 8 19230,5 | 31165,5
) -2,8688 | 0,004120
cooperativeness women | 6,50 8 26661,5|71212,5
BO7 men 7,64 8 18799 |30734
. -3,2389 |0,001200
creativity women | 8,35 9 27093 |71644
BO8 men 6,17 7 19529,5 | 31464,5
; . -2,6320 | 0,008487
being logical women | 6,91 7 26362,5 [ 70913,5
B09 men 7,57 8 17463,5129398,5
) -4,3063 | 0,000017
stress resistance women | 8,31 9 28428,5 | 72979,5
B10 men 7,21 8 18350,5 | 30285,5
- -3,5721 | 0,000354
optimism women | 8,00 9 541 72092,5
B11 men 6,05 6 19469,5 | 31404,5
-2,6745 |0,007484
openness women | 6,72 7 26422,5 | 70973,5
men 6,54 7 17973 29908
B12 general -3,8355 | 0,000125
knowledge women | 7,46 |8 27919 |72470
B13 men 6,37 7 16084 |28019
decisi -5,2967 | 0,000000
ecisiveness women | 7,59 8 29808 |74359
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B14 men 7,05 8 19740,5 |31675,5
. -2,4777 10,013224
self-criticism women | 7,62 8 26151,5 | 70702,5
B15 men | 6,99 8 16105,5 | 28040,5
i -5,3079 | 0,000000
self-education women | 8,15 9 29786,5 | 74337,5
B16 men |6,68 7 19815 |31750
-2,41530,015723
sense of humor women | 7,22 8 26077 |70628
B17 men 8,45 9 20721 32656 0.031893
; 11,8537 | e
fairness women | 8,79 10 25171 |69722 left sided
B18 men 7,49 8 20095 |32030
-2,2169 | 0,026629
tolerance men 7,99 9 25797 |70348
B19 women | 8,27 |9 18003,5 | 29938,5
. -4,0617 | 0,000049
patience men  |8,86 10 27888,5 | 72439,5
B20 women | 6,95 8 17471,5 | 29406,5
. -4,2541 | 0,000021
education men 7,93 9 28420,5 | 72971,5
Conclusion

Current society requires a high level of requirements for teachers. There are some
ideas of what ideal qualities teachers should have concerning their qualifications,
didactic skills and personality. The requirements for teachers are formulated as the
so called professional standards. In our research, we wanted to find out what spe-
cific ideas headmasters and their deputies have nowadays. We gathered their ideas
and put them together into a file of required qualities for teachers.

On the basis of a factor analysis, four primary school teacher-characteristics
groups were created:

e the first factor (the widest range): emotional stability, stress resistance, tolerance,
openness, sense of humor, self-criticism, empathy, optimism, patience, fairness,
decisiveness and being logic

¢ the second factor: didactic skills as an independent factor (this item also achieved
the highest point-scores)

e the third factor: combining creativity, self-education and communicativeness
¢ the fourth factor: combining consistency, education and general knowledge

The respondents were asked to order the items according to seven competences:
subject, didactics and psycho-didactics, pedagogy, diagnostics and intervention, so-
ciety and communication, manager’s and normative and professional cultivation.

We can see an average order of the importance of the competences based on para-
metric data:

1. psycho/didactic
2. pedagogical

3. social and communicative
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4. subject

5. diagnostic and interventional
6. profession cultivating

7. manager’s and normative

Finally, we would like to reveal that the partial results that we have gathered so far
prove the importance of input on personality variables. We have found out that
these are superior to the competences which are developed during a teacher’s uni-
versity preparation for their future teaching job.

LITERATURE
BELZ, H., SIEGRIEST, M. Klicové kompetence a jejich rozvijeni. Praha : Portal, 2001. ISBN
80-7178-479-6.

FABEROVA, M., BARTOSOVA, I., PETRIKOVA, J., SKUTIL, M., VACLAVIK, V., VALTER, J.
Pozadavky vedoucich pracovniku skol na kompetence vyucujicich na 1. stupni Z5
SZaverecna zpravaC. Hradec Kralové : UPPE PdF UHK, 2007. 34 s.

KOTA, J. Utitel a jeho profese. In KASIKOVA, H., VALASIKOVA, A. a kol. Pedagogické
otazky soucasnosti. Praha : ISV, 1994, s. 5-18.

KURELOVA, M. Analyza profesionaliza¢nich ¢innosti ucitelu. In Vychova a vzdelavani
v ¢eskych zemich na prahu 3. tisicileti. Plzen, 1997. ISBN 80-7178-965-8.

MARES, J. Studentské posuzovanti jako jedna z metod hodnoceni vysokoskolské vyuky. Praha
: SPN, 1991.

PRUCHA, J., WALTEROVA, E., MARES, ). Pedagogicky slovnik. Praha : Portal, 1998. ISBN
80-7178-252-1.

SLAVIK, J., SINOR, S. Kompetence ucitele v reflektovani vyuky. Pedagogika, ¢. 43, 1993, ¢.2,
s. 155-164.

SPILKOVA, V. Promeny priméarni $koly a vzdelavani u¢itelu v historicko-srovnavaci perspek-
tive. Praha : PdF UK, 1997. ISBN 80-86039-41-2.

SPILKOVA, V. Promeny primérniho vzdeldvani v CR. Praha : Portél, 2004. ISBN 80-7171-
942-9.

SVATOS, T. Jak studenti prispivaji a hodnoti ucitelskou profesionalizaci. In SVATOS, T. (Ed.)
Katedra ped. a psych. se predstavuje. Hradec Kralové : Gaudeamus, 1997.

STECH, S. Spor o profesi. In Stat se ucitelem. Praha : PdF UK, 1994.

SVEC, V. Pedagogické vedomosti a dovednosti — jadro pedagogickych kompetenci. Peda-
gogicka orientace, 1998, ¢. 4, s. 19-31.

SVEC, V. Pedagogicka priprava budoucich ucitelu: Problémy a inspirace. Brno : Paido, 1999.

VASUTOVA, . Kvalifika¢ni predpoklady pro nové role ucitelu. In Walterova, E. (Ed) Ucitelé
jako profesni skupina, jejich vzdelavani a podpurny systém. 1.dil. Praha : PdF UK,
2001, s.19-46.

VASUTOVA, ). Promeny profese ucitele v soucasnosti. In Hajerova-Miillerovéa, L. (Ed.)
Priprava ucitelu a sou¢asna spolecnost. [CD ROMY]. Usti nad Labem : PdF JEP, 2004.




18 | Revija za elementarno izobrazevanje st. 1

Elektronski naslov: martin.skutil@uhk.cz
martina.manenova@uhk.cz

Zalozniski odbor je prispevek prejel 17. 3. 2009.

Recenzentski postopek je bil zaklju¢en 14. 4. 2009.




