REVIJA ZA ELEMENTARNO IZOBRAZEVAN]JE
JOURNAL OF ELEMENTARY EDUCATION
Vol. 17, No. 1, pp. 6984, March 2024

Potrjeno/Accepted
29.11. 2023

Objavljeno/Published
29.3.2024

Keywords:
primary education,
transformation,

education policy

Klju¢ne besede:
Osnovnosolstvo,
transformacija,

izobrazevalna politika

UDK/UDC:
316.77:004

KEY TRENDS IN CHANGES TO PRIMARY EDUCATION
IN THE CZECH REPUBLIC AFTER THE 1989 VELVET
REVOLUTION

VLADIMIRA SPILKOVA

University of Pardubice, Faculty of Arts and Philosophy, Pardubice, Czech
Republic

CORRESPONDING AUTHOR/ KORESPONDENCNI AVTOR

vladimira.spilkova@upce.cz

Abstract/Izvlecek

The aim of the review study is to reflect on key trends in the process of
transformation of primary education in the Czech Republic after the 1989 Velvet
Revolution. The major milestones in the transformation process in terms of
education policy are reflected upon. The core of the study is an analysis of the
changes to primary education in the reality of school practice, including the most
significant innovative approaches. The study concludes with an evaluation of the
development of Czech primary education in the context of international trends

and with reflection on the prospects for its further development.

Klju¢ni trendi sprememb v osnovnoSolskem izobraZevanju na Ceskem po

"Zametni revoluciji' leta 1989

V pregledni $tudiji razmidljamo o klju¢nih trendih v procesu preoblikovanja
osnovnega $olstva na Ceskem po "zametni revoluciji" leta 1989. Ostredinjamo se
na glavne mejnike procesa preobrazbe z vidika izobrazevalne politike. Jedro $tudije
predstavlja analiza sprememb v osnovnosolskem izobrazevanju v Solski praksi,
vkljuéno z najpomembnejiimi inovativnimi pristopi. Studijo sklenemo z oceno
razvoja Ceskega osnovnosolskega izobrazevanja v kontekstu mednarodnih

smernic in z razmislekom o moznostih nadaljnjega razvoja.

DOI https://doi.org/10.18690/1ei.2921

Besedilo / Text © 2023 Avtor(ji) / The Author(s)
To delo je objavljeno pod licenco Creative Commons CC BY Priznanje avtorstva 4.0 -k

Mednarodna. Uporabnikom je dovoljeno tako nekomercialno kot tudi komercialno

reproduciranje, distribuiranje, dajanje v najem, javna priob¢itev in predelava avtorskega dela, pod

University of Maribor Press

pogojem, da navedejo avtorja izvirnega dela. (https://creativecommons.org/licenses/by/4.0/).



REVIJA ZA ELEMENTARNO IZOBRAZEVANJE

70 JOURNAL OF ELEMENTARY EDUCATION

Introduction

The aim of this review study is to reflect on the main directions of the transformation
of primary education in the Czech Republic after the 1989 Velvet Revolution in the
broader context of social and political changes since then and from an international
perspective. The reform processes will be presented in terms of (1) education policy,
(2) the theoretical background and key concepts, and (3) practical attempts to
transform primary education in the reality of school practice. The guiding
methodological principle is an analytical-synthetic approach that takes into account

an interdisciplinary view of the issues under consideration.
The context of education policy

Major political and social changes in the Czech Republic have necessitated
fundamental changes in many areas. Intensive efforts to transform the education
system have been observed since the eatrly 1990s (Spilkova, 1997; Walterova, 2004).
During the 1990s, several basic approaches were promoted in the form of divergent
starting points for transformation (Kotasek, 2004).

Immediately after the political changes of November 1989, a line of negation of the
past and restoration of the “status quo ante” became prominent. This meant
rejecting the state of education that existed at that time and trying to eliminate the
shortcomings in education caused by the Communist regime between 1948 and
1989, combined with a return to the historically proven experience of the interwar
period, when Czech education was among the best in the world. This line of negation
of the existing state was based on a relatively robust critique of school education in
terms of its overall concept (insufficient consideration of the pupil’s personality,
needs, and abilities and the conditions for learning) and goals (a one-sided emphasis
on knowledge and rote learning), content (oversized curriculum content, defined in
detail and binding in the syllabus), and teaching processes (the dominance of frontal
teaching and verbal methods and insufficient support for intrinsic motivation to
learn and building a safe social climate in the classroom).

Another stream of opinion is the preservation of the status quo, which in contrast,
considered Czech education to be essentially good, high-quality, and not requiring
fundamental change, but rather partial changes that had the character of adaptation
to new conditions. There was a liberalising current that placed the emphasis on the

demonopolisation of education as the main tool for change.
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In the first half of the 1990s, the role of conceptual starting points for the
transformation of education was significantly underestimated. Even though there
was no education policy with a clearly formulated vision of the future direction of
Czech education that was consensually adopted across political parties, a number of
relatively radical interventions were implemented in the education system: the
restoration of eight-year grammar schools and a selective system, curricular changes,
etc.

Since the second half of the 1990s, an approach has prevailed that goes beyond both
the position of mere negation of the past and the restoration of the status quo ante
and also the position of preserving the status quo. The basic starting points in
designing the transformation of education involve analysis of the key trends in the
development of the education systems in developed countries, a critical assessment
of the situation in the Czech Republic, and a prognostic view of the future of Czech
education.

The culmination of this development was the creation of the National Programme
for the Development of Education, known as the White Paper (2001), which
represented a fundamental turning point in the transformation process. For the first
time in ten years of predominantly spontaneous and non-conceptual development,
the need for fundamental systemic change based on a change in the paradigm of
education was officially declared at the governmental level.

Following the White Paper, the Framework Programme for Basic Education (2004)
was conceived during the years 2001-2004; in this, the requirements of the state were
specified by defining the basic framework in the form of goals, content, and
expected results, which became the starting point for creating the school’s own
educational programme. The two-level concept of the curriculum was a significant
change in Czech education. It is necessary to emphasise that in the context of the
development of Czech education before 1989, these two key documents represented
a fundamental change, a “Copernican” turn in the overall paradigm of school
education.

Other post-Communist countries in Central Europe (Slovakia, Poland, and
Hungary) also underwent similar developments in the approaches taken by
education policy to the transformation of education (Kosova and Porubsky, 2011).
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The theoretical background to and guiding principles for the transformation

of primary education

The idea of the humanisation of education became the key principle in the
transformation of Czech education after 1989, in terms of “a humanising
programme of school reform” or humanisation “as a crystallising axis of
transformational changes” (Helus, 2003; Kotasek, 2004; Spilkova et al., 2005). In this
sense, the reform changes in the 1990s followed the progressive tradition of
Czechoslovak education between the wars.

The focus on the humanisation of the school represents a significant strengthening
of the anthropological orientation, understood as a “turn to the child”, involving
increased attention to his/her needs, interests, and opportunities for holistic
personal development. In the context of the development of Czech education before
1989, the emphasis on the child and his/her personal development was indeed a
relatively radical turn in the meaning of school education.

Unlike other levels of education, the idea of humanisation was adopted across the
professional community as a key starting point for the desired changes in primary
education and primary schools. The concept of primary education as child-oriented
and as emphasising personal development became a shared guiding concept — child-
centred primary education, personal development primary education (Lukasova,
2003; Helus, 2003; Spilkova, 1997).

This basic principle — the turn to the child — has a fundamental influence on the
teacher’s approach to the child and on the changes in communication and
interaction at primary school. The quality of the teacher-pupil relationship is crucial
in primary education, as the teacher is an important reference petson for the child
at this age, a “key person in childhood”.

A quality social and emotional classroom climate is an influential factor in the
socialisation of pupils, which is an important developmental task at this age. The
importance of a safe environment with a predominance of positive emotions is
related to the close connection between cognitive and affective aspects of learning,
which has been highlighted by several authors on the basis of their research results
(Brown 1971; Stuchlikova, 2002). The support of positive emotions in learning
processes has a formative significance for many other qualities of the child’s

personality.
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Another significant characteristic of the personally developing concept of primary
education is the change in the hierarchy of educational goals. The dominant goal
orientation towards the holistic development of the pupil’s personality is an appeal
to a balanced focus on knowledge, skills, attitudes, and values with regard to the
intentions of Delors’ four pillars, or four key goals of education - learning to know,
learning to act, learning to live with others, learning to be — to which the school
should pay equal attention (Delors, 1996; Stara and Stary, 2019).

When the content of teaching is being designed, the goal is not quantity, but quality,
i.e. the selection of a meaningful curriculum. For anthropologically-oriented primary
education, an integrative approach to the content and the creation of broader
educational units, and topics enabling the interconnection of knowledge are
important. Supported by psychological background (children’s syncretism and the
integrity of cognition, which are typical up to about nine years of age), emphasis is
placed on creating a holistic picture of the world with an indication of the basic
context, in contrast to overwhelming children with isolated and partial knowledge
about the world.

For the content of primary education, it is essential to connect the curriculum with
the real world and with life situations that the child understands and is close to
(Bertrand, 1998). These approaches support the personalization of learning, making
it meaningful for the learner, which is important for the development of children’s
intrinsic motivation.

A constructivist, or rather social constructivist approach to cognition and learning
corresponds to these approaches to the goals and content of primary education.
Discovering and constructing knowledge on the basis of one’s own activities,
experience(s), and personal interpretations of the world are of fundamental
importance. An important feature of the constructivist concept is respect for what
is termed the close experience of the puplil, i.e. based on what pupils really know,
what they have ideas about, and their experiences.

One of the key principles is an emphasis on cooperative learning (Johnson and
Johnson, 1994), which appreciates the potential that lies in the use of cooperative
relationships between pupils to improve the learning of each of them. The method
used to assess pupils plays an important role in the personally developing concept
of primary education. Rather than quantitative, summative evaluation, a qualitative,
formative, and individualised approach is preferred (Boyle and Charles, 2014,
William, 2011).
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In the Czech context, a significant shift in the current concept of assessment is an
emphasis on the openness of assessment to development, i.e. the continuous
provision of feedback on the course of learning, assessment that is focused on the
processes of learning (and not only on its results). Individualisation of assessment
that takes into account the individual conditions and potencial of pupils and is in
relation to their own previous performances is also a significant change, since in
Czech pedagogy there is a deeply-rooted tradition of evaluation based on the
comparison of pupils with each other.

So much then, for the declared guiding principles of the transformation of primaty
education. However, the new paradigm is also the subject of criticism in the
professional community (Dvoidk, 2010; Stech, 2016). It is mainly a matter of the
degree of emphasis on the anthropological orientation of primary education and
concern that the turn to the child not be exaggerated and not mean a return to
sentimental idealization of the child and submission to children’s needs, and the
logic of natural and spontaneous development. It is also a matter of whether the call
for fundamental change in the relationship between teacher and pupil does not mean
abandoning the leadership role of the teacher, and whether the emphasis on the non-
cognitive functions of primary education does not imply a retreat from the cognitive

goals of the school, etc.
Changes in primary education in the reality of school practice

From the intentions of educational policy, conceptual starting points, and theoretical
principles, we now turn to real processes in the transformation of primary education.
We will focus on the most important phenomena in the transformation of primary

education in terms of external and internal reform.

External reform

From the point of view of external reform, the overall context, the type of education
system, and the interconnection of primary education (institutional, curricular) with
the previous and following levels of education are important. In the first half of the
1990s, as part of the approach to education policy — the restoration of the status quo
ante — the tradition of eight-year grammar schools was renewed, and with it a

selective education system.
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This meant a less favourable context for the basic functions, concepts, and goals of
primary education in terms of its completion, a certain closedness of this cycle of
education, and increased pressure on performance as a criterion of subsequent
external differentiation.

Initially, the introduction of a selective system was perceived by most of the parental
public and a significant number of politicians, especially right-wing ones, as a
positive phenomenon in the process of overcoming the legacy of socialist schools.
A significant role was played by the way the unified ‘basic school“(compulsory
education) was implemented in the socialist era in terms of its uniformity and
underestimation of individual differences between pupils and the need for internal
differentiation. Czech experts warned of the risks, and foreign experts warned
against a mechanical return to early external differentiation of pupils (OECD
Reviews of National Policies for Education Czech Republic, 1996). In the Czech
context, however, this controversial issue remains until today more of an ideological
and political problem than an eternal professional topic.

At the very beginning of the 1990s, there were reflections on a closer connection
between levels of education that had hitherto been separated: pre-school and
primary. The inspiration came from various forms of functional interconnection in
developed European countries, either in the form of structural integration (the
integration of pre-school classes into primary education, as in the Netherlands or
England, or connecting pre-school, preparatory classes “Vorklassen” to primary
schools, as in Germany, Belgium, or Luxembourg), or through continuity in the
curricula of both educational institutions (as in France and some German federal
states) (Spilkova, 1997).

The organisational and curricular interconnection of these educational levels in the
Czech Republic was experimentally verified at several dozen schools. From the
educational policy side, the issue of linking pre-school and primary education has
not been systematically addressed and remains in the competence of the founders
and management of schools.

The extension of primary education from four to five years was a significant change
(this began from the 1996/97 school year onwards on the basis of the 1995
amendment to the Act on the System of Primary, Secondary, and Higher Vocational
Schools). The lengthening of primary school attendance was unreservedly seen

positively as a return to tradition.
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Attendance at what is called “basic school (primary and lower secondary education)
was extended from eight years to nine (five at the first level - primary education,
while the second level - lower secondary education - remained four years; the age at
which children started school remained the same, at six years old). Pupils complete
their nine years of compulsory schooling either at basic school (the first and second
level) or after the first level of basic school in the first years of “gymnazium® (eight
years secondary grammar school - lower and upper secondary education) .

In terms of the overall concept of primary education, it is important to address the
issue of the integration or exclusion of pupils with various types of disadvantages.
Until 1989, there was a distinct tendency to segregate this group of pupils into
specialised schools and facilities. During the 1990s, a clear trend towards the
integration of these pupils can be observed in the practice of primary schools.
However, for a long time the state did not provide schools with the necessary
support and conditions; everything was based on the goodwill and determination of
the school management and the dedication of individual teachers. It was not until
2016 that the concept of inclusive education was enshrined in legislation and widely
implemented in mainstream education (Tomkova and Hejlova, 2018; Stech, 2021).
The first years of efforts to put inclusive education into practice in schools show
what a great change it is for schools. This means that schools, principals, teachers,
parents, and pupils must understand this change, prepare to manage it, and then try
to implement it. A key role in this process at the school level is played by the
principal, who must be able to communicate the need for change in a leadership
role, communicating openly not only the benefits but also the challenges that the
change will bring (Pivar¢, 2020). He or she must be able to attract teachers and other
stakeholders and create the conditions for integration (cultivating the school culture,
motivation, targeted teacher training, etc.).

Research data confirms that teachers themselves have a decisive influence on the
quality of the implementation of inclusive education at the classroom level
(Tomkova and Hejlova, 2018). The basic prerequisite is their conviction of the
correctness and meaningfulness of this idea, value, and attitude. Something that is
fundamental to this set of prerequisites and conditions for the successful
implementation of inclusive education is the acceptance of diversity and its potential
as an enrichment and opportunity for growth and learning for all pupils (Tomkova
and Hejlova, 2018; Pivar¢, 2020).
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An attitudinal-value dimension with a strong influence is the understanding of the
main task of the teachet's pedagogical work as achieving the educational maximum
of each child.

Equally important, however, are the knowledge and skills related to the didactic
transformation of the curriculum, teaching methods, and forms of organization, and
more general obstacles that may arise in learning. Knowledge and understanding of
the possible obstacles are the basis for the didactic transformation of the content of
a different nature. Experience from the first years of implementation has also shown
the importance as a factor in the successful implementation of inclusive education
of the quality of cooperation with other actors — in particular teaching assistants,
special educators, school psychologists, and parents (Stech, 2021).

Promoting quality inclusive education on a wider scale is an important task for the
years to come. To manage teaching in a heterogeneous classroom teachers need a
range of new professional competencies that they currently lack and in which they
have not been trained. The wider context — the attitudes of politicians, parents, and
the wider public to this fundamental change — is also important. Attitudes towards
the concept of inclusion in education are still quite heated (Stech, 2021). The long
tradition and high level of special education and the traditional high level of
selectivity within the Czech education system have undoubtedly influenced the
attitudes of both professionals and the public.

Internal, bottom-up reform

Since the beginning of the 1990s, it has also been possible to observe a significant
current which has seen the focus of reform changes in what is known as internal
reform, or bottom-up reform. Some teachers have shown a strong desire for change,
enthusiasm, and a high degree of involvement in the changes. A significant source
of inspiration in this spontaneous activity is the reform pedagogy movement
(developing wotldwide since the beginning of the 20th century) (Stech, 1992; Rydl,
1992). In the Czech context, there has been a renaissance of ideas which were
strongly suppressed for more than forty years in connection with the onset of
Communist power and its ideology. These were, in particular, an anthropological
orientation of primary education, understood as a “turn to the child”, emphasis on
support for the holistic development of the child’s personality, consideration for

individuals educational needs, an emphasis on respectful communication with pupils
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and care for a safe climate in the classroom, and activity-based and experiential
teaching methods.

In terms of internal reforms in education, the most significant changes are taking
place in primary education. Many teachers at this level of education identified with
the key principles of the transformation and tried to implement these in their
teaching. These teachers were very active in various newly formed professional
associations; they shared their experiences with innovative activities, published, and
organised educational events in order to inspire and recruit more teachers for
change.

One of the first areas in which innovative teachers gained strength was the content
of the curriculum (Spilkova, 1997). They launched their own attempts to alleviate
the oversized nature of the curriculum, its complexity, the amount of theoretical
knowledge, etc. They created methodological materials, wrote textbooks, and
participated in the creation of educational programmes. Another area in which there
have been important changes over time is that of teaching/learning processes. The
strengthening of respect for the individuality of pupils, their needs, preconditions
for learning and opportunities for development, etc., represents a significant change.
The quality of communication between teachers and pupils is changing significantly,
as is the effort to cultivate social communication between pupils. The care of
teachers for a quality social and emotional climate in the classroom is also related to
this. Research data (most of it concerning pupils in the fourth and fifth grades of
primary school) has already proved the positive perception of the classroom climate
by pupils at the turn of the century (Linkova, 2001). It is also possible to observe the
efforts made by teachers to restore the disturbed trust between schools and parents
and to seck new forms of quality communication and cooperation (Rabusicova and
Pol, 1996).

There have also been significant changes in methods and learning strategies. These
involve concern a strengthening of the emphasis on activity, empirical, and
experiential methods. The importance of play in teaching as a full-fledged method
of learning in this age group is being rehabilitated. Many teachers are moving from
the hitherto dominant frontal mode of teaching to a more significant use of
individual work and cooperative learning.

Since the early 1990s, teachers have put a great deal of effort into changing pupil
assessment. Many of them have abandoned classification and grading and replaced

these with verbal assessment of pupils, initially in what is called the experimental
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mode. Initially, teachers faced significant problems with the reserved attitude of the
parental public (teachers had to obtain the written consent of parents to verbal
assessment), with some pupils who missed marks as their motivation to learn, with
their own inexperience and unpreparedness for the new way of assessment, etc. At
present, the way in which pupils are assessed is the responsibility of schools; it is
part of the School Educational Programme. In the field of primary education, it is
common for schools to have several forms of assessment functioning side by side
in one class — grading, verbal assessment, or a combination of both.

We conclude our presentation of key efforts in the area of the transformation of
primary education by reflecting on the alternative concepts and innovative projects
that have had the most significant inspirational potential and influence on teachers.
From among the alternative pedagogical approaches based on original philosophical
and psychological starting points, Steiner/Waldorf education and the pedagogy of
Maria Montessori have prevailed most significantly in the Czech environment. In
the first half of the 1990s, they had a significant influence on the cultivation of
pedagogical thinking and practical reform efforts (Rydl, 1992).

Some advocates of alternative approaches aspired to a broad scope in the process of
public schools transformation and, later with the expansion of other innovative
programmes, focused inward on improving existing schools and the creation of new
schools mostly within private schools. Out of a total of 4238 primary schools in the
Czech Republic, there are currently 20 Waldorf primary schools, and the principles
of Montessori pedagogy are applied in more than thirty primary schools (these
schools ate mostly private; sometimes their founder is the city council).

Innovative projects and programmes of a complex nature, which do not have such
a distinct pedagogical concept based on specific philosophical and psychological
starting points, have had a much greater influence on the transformation of primary
education within the public school system. The international programmes Step by
Step, Reading and Writing to Critical Thinking, and Health Promoting School are
among the most widespread. Other concepts that have provided inspiration for
changes in primary education include Drama in Education and Integrated Thematic
Instruction (Kovalik, 1993). In the last 15 years, the Feuerstein instrumental
enrichment intervention programme, which focuses on targeted cognitive
development and remediation of cognitive deficits, has also gained significant
traction (Feuerstein, Rand, Hoffman, and Miller, 1980).
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Conclusions, prospects for the further development of primary education

A look at the transformation of primary education in the Czech Republic over the
past thirty years shows that there have been significant changes. A new concept of
humanistic and anthropologically-oriented primary education has been introduced
in terms of its basic features.

In some respects, this was such a fundamental reversal of the developments before
1989 that it is still at subject of discussion among experts and the general public as
part of considerations about prospects for the further development of primary
education. The focus of attention is on the question of the polarity between a school
of performance (achievement orientation) versus one focusing on personal
development. From the 1950s to the beginning of the 1990s, a performance-
oriented concept of primary education prevailed in this country. Performance in
terms of the norm and comparisons was absolutized and individual preconditions
for performance were not sufficiently taken into account. However, in the last thirty
years, there has been a significant shift towards a personal development approach.
Currently, the turnover rate is again being discussed. At the national level, the success
of primary education reform in the spirit of a humanistic, child-centred approach is
not being systematically monitored. Data from international surveys — PISA, PIRLS,
and TIMSS — provides relevant sources for such reflection. In these, Czech pupils
perform slightly above the EU average. Their performance in all the PISA and
PIRLS domains has remained relatively stable over the last 20 years, with a gradual
increase. A detailed look at the evolution of the TIMSS results shows that between
2007 and 2019, there was a statistically significant improvement among Czech
primary school pupils in mathematics and science (https://www.csict.cz/html/2-
020/Narodni_zprava_TIMSS_2019/resources/_pdfs_/TIMSS_2019_Narodni_zp
rava.pdf).

In many European countries, it has also been possible (since the 1970s) to observe
a shift from a school of performance to a primary school oriented towards personal
development. There have been differences of extent between countries (Hayes,
2010). For example, in the Nordic countries, comparing pupils performance is
considered undesirable, and the emphasis is on stimulating individual pupil progress
in relation to their individual preconditions. As early as the mid-1990s, research-
based findings were published showing that the concept of performance is a

minority issue at the primary school level in Europe (Scheerens and Brummelhuis,
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1996). Examples of good educational practice were summarised in research on the
functioning of primary schools in the countries of the European Union. The key
characteristic is considered that of personal development, i.e., a focus on achieving
the personal maximum in the development of each student.

It should be added to the stated polarity of performance versus personal
development education that although it is commonly used in the professional
literature, it is rare in school practice in the form of such sharply formulated
contradictions. It is not a matter of incompatible opposites; it is more about finding
a balance, finding the optimal level in the emphasis on various aspects of education
(Alexander, 2001).

Following the argumentation based on educational-psychological concepts, let us
now turn our attention to the influence of the socio-cultural context on the
conception of the meaning and goals of (inter alia) primary education. Social and
civilisational conditions, the circumstances of children’s lives, and the expectations
and demands placed on them are changing significantly. Changes are taking place in
the structure of the family, its lifestyle, and methods of family upbringing. The
characteristics of the child population ate changing; for example, the ubiquitous
digital technologies are blurring the distinction between the virtual and the real world
in children’s petception, and the overload of stimuli and information is promoting
superficiality in their perception and, thinking and inattention. Increased sensitivity,
less resistance to stress, and a certain psychological fragility can be observed in many
children. This raises an increasing need for psychosocial support for pupils and an
emphasis on nurturing mental (cognitive, emotional. and social), physical, and
spiritual (meaning, values and ethical principles) wellbeing at school. Furthermore,
the long period of distance education resulting from the COVID-19 pandemic
clearly demonstrated the importance of mental healthcare and the importance of
socialising children and cultivating social relationships, as well as meeting emotional
needs (CSI, 2020).

The experience of the global coronavirus pandemic and, the emphasis on the optics
of the future in targeting education to equip the young generation to meet the
challenges of life in the 21st century have sharpened some traditional issues and
highlighted new perspectives. In times of rapid and unexpected change, uncertainty,
and new demands for acceptance and coping in the personal, social, and professional
spheres, the importance of overall human resilience and mental health is increasing

substantially. Regarding school education, this means an increased emphasis on soft
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skills, essential skills, which include a range of key skills and competences such as
understanding oneself, recognising and managing one’s own emotions, resolving
conflict situations, communicating with respect for others, negotiating,
compromising, listening, collaborating, organising learning and work, managing time
effectively, taking responsibility for oneself and one’s own learning, motivating
oneself to achieve goals, not giving up when things go wrong, and resisting
manipulation through the development of critical thinking.

It is a challenge for primary education (inter alia) to respond apropriately to this
changing socio-cultural context of children’s lives. In addition, under the influence
of social conditions and the circumstances of childhood, children understandably
change significantly. In terms of the sociological concept of the sequence of
generations, current primary school pupils belong to the alpha generation, which
includes children born after 2010, i.e., in the world of digital technology (Thomson
and Laing, 2003). They are termed ‘digital natives’ and spend much of their free
time in virtual reality at the expense of real social contacts, are influenced by social
networks and various influencers, regularly watch YouTube, etc. As a result, some
of the traditional constants of childhood and personality characteristics of children
— their perception, thinking, experiencing, social relationships, etc. — and how they
learn (e.g., learning from virtual situations) are changing significantly. Research data
shows that today’s children lack primary experiences, are becoming alienated from
nature, and are developing new phenomena such as a fear of animals (Jancafikova
et al,, 2020).

Considering the changing social context and the focus of education from a future
perspective, Fullan (2021) emphasises a paradigm shift in education. He describes
the new human paradigm as a comprehensive model based on four driving forces —
wellbeing and learning, social intelligence, investment in equity, and systemicity
(wholeness). He considers the development of six global competences — character,
citizenship, cooperation, communication, creativity, and critical thinking — to be the
new meaning and key goal of education. The development of academic knowledge
and skills and socio-emotional qualities of personality are part of the set of these
competences. The guiding principles of the new paradigm are to become the starting
point for changing the education curriculum (Fullan, 2020; Fullan and Quinn, 2016).
Conceptual work is currently under way in the Czech Republic on curriculum
changes for primary and secondary schools, which are associated with sometimes

heated discussions among the professional and broader public about the nature and
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extent of curriculum changes. Issues relating to changing the overall paradigm of
education are at the centre of attention. In the case of primary education, the
possibilities and limits of the above-mentioned approaches — materiocentric versus
anthropocentric, performance versus personality and personal developmental
education — are being reconsidered in new contexts with a view to finding a balance
in the degree of emphasis on different educational goals and areas of the

development in children’s personality.

References

Alexander, R. J. (2001). Culture and pedagogy: International comparisons in primary education. Oxford: Blackwell.
https:/ /www.wiley.com/engb/Culture+and+Pedagogy%3A+International+Comparisons
+in+Primary+Education-p-9780631220510

Bertrand, Y. (1998). Soudobé teorie vzdélavini. Praha: Portal.

Boyle, B., and Charles, M. (2014). Formative assessment for teaching & learning. SAGE Publications.

https:/ [ doi.org/ 104135/ 9781526401861

Brown, G. 1. (1971). Human teaching for human learning: an introduction to confluent education.. New York: The
Viking Press. https://archive.org/details/humanteachingforOOgeor

CSI. (2020). Kvalita a efektivita vzdélavini a vzdéldvaci sonstavy ve skolninm roce 2019/ 2020. V' yrocni zprava Ceské
Skolni inspekce. Praha: CSI. https://csicr.cz/cz/ Aktuality/Kvalita-a-efektivita-vzdelavani-a-
vzdelavaci-s-(4)

Delors, J. (Ed.). (1996). Learning: The treasure within. Report to UNESCO of the International Commission on
Education for the Twenty-First Century. Paris: UNESCO Publishing.

https://unesdoc.unesco.org/ark: /48223 /pf0000102734

Dvotak, D. et al. (2010). Ceski zikladni Skola. Vicetetni pripadovi studie. Praha: Karolinum.
https:/ /karolinum.cz/knihy/dvorak-ceska-zakladni-skola-22955

Feuerstein, R., Rand, Y., Hoffman, M. B., and Miller, R. (1980). Iustrumental enrichment: An intervention
program for cognitive modifiability. Baldmore: University Park Press. https://catalogue.nla. —
gov.au/ catalog/2876835

Fullan, M. (2020). System change in education. American Jounrnal of Education, 126(4), 653—60606.
https:/ /www.journals.uchicago.edu/doi/10.1086/709975

Fullan, M. and Quinn, J. (2016). Coberence: The right drivers in action for schools, districts, and systems. Thousand
Oaks, CA: Corwin Press. https:/ /searchworks.stanford.edu/view/11392471

Hayes, D. (2010). Eneyclopedia of  primary education. London: Routledge.
http://dspace.vnbrims.otg:13000/jspui/bitstream/123456789/4370/1/Encyclopedia%200
£%20Primary%20Education.pdf

Helus, Z. (2003). Humanizace skoly — samoziejmost ¢i rozporuplna vyzva. Pedagogickd revue, 55(5), 427—
440.

Jancaifikovd, K. et al. (2020). Alienation from nature and its impact on primary and pre-primary
education. Pedagogika, 69(4), 509-532. https:/ /ojs.cuni.cz/pedagogika/article/view/1679

Johnson, D. W., and Johnson, R. T. (1994). Learning together and alone: Cooperative, competitive and
individnalistic learning. Boston, MA: Allyn and Bacon.

https:/ /atchive.org/details/learningtogether0000john_yle3/page/n5/mode/2up

Kosova, B., and Porubsky, S. (2011). Transformainé premeny siovenského skolstva po roku 1989. Banska
Bystrica: Univerzita Mateja Bela. https://docplayet.cz/105587548-Kosova-b-porubsky-s-
2011-transformacne-premeny-slovenskeho-skolstva-po-roku-1989.html

Kotisek, J. (2004). Transformace $koly v demokratizujici se spole¢nosti. In E. Walterovi et al., Ulba
Skoly v rozeji vzdélanosti (pp. 67-77). Brno: Paido.



REVIJA ZA ELEMENTARNO IZOBRAZEVANJE

84 JOURNAL OF ELEMENTARY EDUCATION

Kovalik, S. (1993). Integrated thematic instruction: The model. Washington, DC: Susan Kovalik & Associates.

Linkova, M. (2001). Socialni klima skolni tiidy. In Nové mognosti vzdélavini a pedagogicky vygkum: Sbornik
prispévkii IX. konference CAPV (pp. 42-46). Ostrava: CAPV and Ostravska univerzita.
https://capv.cz/wp-content/uploads/2020/07/1_linkova.pdf

Lukasova, H. (2003). Uditelskd profese v primdrnim vzdéldvini a pedagogicka priprava uiitelii (teorie, vyzkum,
praxe). Ostrava: Ostravska univerzita.

OECD Reviews of National Policies for Education - Czech Republic. (1996). Paris: OECD.
https:/ /www.oecd-ilibrary.org/docserver/9789264262379-
en.pdffexpires=1710362605&id=id&accname=guest&checksum=7BA5B63AAFDCC26D
8498F542D65F2FFC

Pivarc, J. (2020). Na cesté k inkluzi: Promeény pedagogickych procesii ve vzdélivini a jejich pojeti uciteli a dstupei
vedeni 7.5 Praha: Univerzita Karlova. https:/ /www.soc.cas.cz/publikace/na-ceste-k-inkluzi-
promeny-pedagogickych-procesu-ve-vzdelavani-jejich-pojeti-uciteli

Rabusicova, M., and Pol, M. (1996). Vztahy skoly a rodiny dnes: Hledani cest k partnerstvi. Pedagogika,
46(2), 105-116. https:/ /pages.pedf.cuni.cz/pedagogika/?p=2926

Rémeovy vzdélavaci program pro zdkladni vzdélavini (2004). Praha: Vyzkumny ustav pedagogicky.
https://www.npi.cz/images/RVP_ZV_2005.pdf

Rydl, K. (1992). Tradice a sontasnost alternativniho pedagogického bnnti v CSFR a ve svété. Presov: Univerzita
Presov.

Scheerens, J., and Brummelhuis, A. (19906). Indicators on the functioning of primary schools in twelve Eurgpean
countries. Paris: OECD.

Spilkova, V. (1997). Promény primdrni skoly a vzdélavini ucitelii v historicko-srovndvaci perspektivé. Praha:
Univerzita Karlova.

Spilkova, V. et al. (2005). Promeény primdrnibo vzdélivini v CR. Praha: Portal.

Stara, J., and Stary, K. (2019). Using learning objectives when teaching in Czech primary schools. Journal
of Elementary Education, 12(4), 229-248. https://doi.org/10.18690/rei.12.4.229-248.2019

Stuchlikova, 1. (2002). Zdiklady psychologie emoci. Praha: Portal.

Stech, S. (1992). Skola stile novi. Praha: Univerzita Karlova.

Stech, S. (2016). Co pfinesl “obrat kditéti a co naopak skryl? Pedagggika, 66(1), 73-82.
https://pages.pedf.cuni.cz/pedagogika/Pp=11399%20title=

Stech, S. (2021). Vyzkum, experti a politici — podivuhodny Zivot ideje inkluzivniho vzdélavani v CR.
Pedagogika, 71(3), 403—420. https:/ /ojs.cuni.cz/pedagogika/article/view/1974

Thomson, E. S., and Laing, A. W. (2003). “The Net Generation”: Children and young people, the
Internet and online shopping. Journal of Marketing Management, 19(3/4), 491—
512. https:/ /www.tandfonline.com/doi/abs/10.1080/0267257X.2003.9728221

Tomkova, A., and Hejlova, H. (2018). Pedagogické procesy v podminkach spolecného vzdélavani a
jejich vyzkum.

Slavonic Pedagogic Studies Journal, 7(2), 247-268. http:/ /www.pegasjournal.eu/2018_07_02_03.html

Walterova, E. (Ed.) (2004). Ulvha skoly v rozveji vzdélanosti. Brno: Paido.

William, D. (2011). Embedded formative assessment. Bloomington, IN: Solution Tree Press.

Author

Vladimira Spilkova, PhD

Professor, University of Pardubice, Faculty of Arts and Philosophy, Department of English and
American Studies, Studentski 84, 532 10 Pardubice, Czech Republic, e-mail:
vladimira.spilkova@upce.cz

Profesor, Univerza Pardubice, Filozofska fakulteta, Oddelek za angleske in ameriske Studije, Studentskd
84, 532 10 Pardubice, Ceska republika, e-posta: vladimira.spilkova@upce.cz



