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IZVLEČEK

Članek predstavlja nekatere rezultate projekta, ki 
ga je avtorica izvajala med letoma 2015 in 2018. 
Glavna tema prispevka je vpliv pouka glasbe, ka-
teremu so učenci prisostvovali v okviru dotičnega 
raziskovalnega projekta. Članek pokaže, kako 
lahko otroci – z migrantskim ozadjem ali brez – s 
poukom glasbe okrepijo svoje dvo- ali večglasbe-
ne identitete v medkulturnih prostorih. Ključni 
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v različne možnosti medkulturne glasbene vzgoje 
na dunajskih osnovnih šolah.  
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ABSTRACT

This article presents some of the results of a re-
search project which the author conducted betwe-
en 2015 and 2018. The influences of the music 
lessons which were offered within the framework 
of this research project is the main subject of this 
article. It shows how children with and without 
migrant backgrounds can improve their bi- and 
multi-musical identities in their transcultural spaces 
through these music lessons. Providing an insight 
into possibilities of intercultural music education 
in Viennese primary schools is the central aim of 
this paper.
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It is often claimed that music can play an ideal mediating role between cultures. However, 
it must be considered that, similar to language, music is subject to rules, follows trans-
mission methods, and has social functions and aesthetic specifications that are strongly 
dependent on the power relations within the respective society. Bi- or multiculturality is 
the ability to articulate oneself in diverse cultural spaces. This particular ability can make 
an invaluable contribution to the transmission of musics and cultures of different com-
munities who share the same places with different cultural backgrounds. In particular, 
bi- or multi-musical people can disempower the cultural power relations between these 
communities. This article deals with the question of how the bi- and multi-musical identiti-
es of pupils with migrant backgrounds in Vienna and Austria develop and to what extent 
power structures play a role in this phenomenon. A research project of the Department 
of Folk Music Research and Ethnomusicology, and the Franz Schubert Department of 
Wind and Percussion Instruments in Music Education at the University of Music and 
Performing Arts Vienna on the musical identity process of elementary school children 
(called “Music without Borders – Multilingualism in Music – The Understanding of the 
Other, the Unfamiliar”) will be presented here in order to answer the question of how to 
reduce these hierarchical structures, which mostly lead to discrimination. 

Numerous research projects have shown that children who are interested in music 
develop a stronger sense of self-confidence, better social skills and a greater sense of 
belonging and empathy within the society in which they live. In addition, the influence 
of making music enables them to have a better sense of togetherness.1 

At this point one may ask the following question: How does the bi- or multi-musical 
identity of pupils with an migrant background in Vienna manifest itself and to what 
extent do power relations play a role in this process? The above-mentioned research 
project, which is situated in urban primary and secondary schools in Vienna where 
around 95% of pupils have migrant backgrounds, can visualize this issue in various 
aspects and answer these questions. 

If we consider that for centuries Vienna has not only enjoyed a high international 
reputation as a “city of music”, but with around 40% inhabitants of migrant background 
also represents an important centre of migration within Austria and the EU, one cannot 
deny the necessity of imparting elementary knowledge about the musical languages 
of migrants.2 

Furthermore, it is unfortunately a fact that in Austrian schools the “problematic 
situation” of children with migrant backgrounds is repeatedly discussed, among other 
things because they frequently do not master the German language at a native speaker 

1 E.g. Patricia Campbell, Teaching Music Globally: Experiencing Music, Expressing Culture (New York: Oxford University 
Press, 2004); Eva Fock, “Experiences from a High School Project in Copenhagen: Reflections on Cultural Diversity in Music 
Education,” in Music in Motion: Diversity and Dialogue in Europe, eds. Bernd Clausen, Ursula Hemetek, Eva Saether (Bielefeld: 
Transcript, 2009), 381–394; Dorothee Barth, Ethnie, Bildung oder Bedeutung? Zum Kulturbegriff in der interkulturell 
orientierten Musikpädagogik (Forum Musikpädagogik, Band 78, Augsburger Schriften, Rudolf-Dieter Kraemer (Hrsg.) 
Ausburg: Wißner Verlag, 2008); Barbara Alge, Oliver Krämer, eds., Beyond Borders: Welt-Musik-Pädagogik. Musikpädagogik 
und Ethnomusikologie im Diskurs (Forum Musikpädagogik Band 116, Berlin: Berliner Schriften, 2013); Huib Schippers, 
Facing the Music, Shaping Music Education from a Global Perspective (Oxford: University Press, Oxford, 2010).

2 For detailed statistical information see: “Bevölkerung mit Migrationshintergrund nach Bundesländern (Jahresdurchschnitt 
2018),” accessed July 1, 2019, https://www.statistik.at/web_de/statistiken/menschen_und_gesellschaft/bevoelkerung/
bevoelkerungsstruktur/bevoelkerung_nach_migrationshintergrund/033241.html.
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level and exhibit “different” behaviour in school classes. Muslim pupils have also been 
criticized because of their “Islamic behaviour” such as not eating pork, wearing head-
scarves and behaving more aggressively(!).3 

Intercultural music pedagogy has not yet been sufficiently researched in German-
spea king countries, and there are still only a few publications. On the other hand, there 
are numerous studies and publications on the general situation of migration, migrants, 
interculturality and diversity that point to the need for intercultural music education in 
schools.4

The above-mentioned books and various conferences (e.g. “Beyond Borders: Welt- 
Musik-Pädagogik” Rostock, 2011; “Kulturen.Vermitteln.Musik” - organized by the Bruc-
kner Conservatory - Linz, 2013; “musik.welt - Kulturelle Diversität in der musikalischen 
Bildung” - organized by the Center for World Music, Foundation of the University of 
Hildesheim - Berlin, 2013 and “Traditionelle Musik: Von der ‘Überlieferung’ zur ‘Vermitt-
lung’? Models and Methods”, organized by the Department of Folk Music Research and 
Ethnomusicology at the University of Music and Performing Arts Vienna) emphasize 
the need for greater embeddedness of interculturality in schools. The fact that it can be 
implemented more proficiently through cooperation between music education and 
ethnomusicology was often mentioned in those publications and conferences. The long 
research tradition of ethnomusicology – especially studies on music and minorities – on 
the issues of that which is “different” and “foreign” can, with its methodological tools, 
provide many suggestions and solutions, contribute new aspects to music education 
and make “being different” into a natural matter in school classes.

1. Project Design and Aims of the Project

On the basis of these conditions, we have conceptualized this research project in 
order to examine the problems mentioned above and to develop possible solutions 
and alternatives. The project was located at the municipal schools Neue Mittelschule 
Kölblgasse (Kölblgasse New Secondary School) and Volksschule Kleistgasse Kleistgasse 
(Primary School) in Vienna. In these schools around 95% of the pupils have a “migrant 
back ground”5 and that is why they are unfortunately defined by many experts, but also 
by the school staff, as “problem schools”.

The project combined scientifically-oriented ethnomusicological research methods 
with practice-oriented methods of music education. This interdisciplinary approach 

3 See e.g.: “Österreichischer Kinder- und Jugendgesundheitsbericht,” accessed July 1, 2019. https://broschuerenservice.
sozialministerium.at/Home/Download?publicationId=637; “Migration ist nicht schuld an der sinkenden Durchschnitts- 
intelligenz,” accessed July 1, 2019, https://www.derstandard.at/story/2000104686817/migration-ist-nicht-schuld-an-der- 
sinkenden-durchschnittsintelligenz; “Wien: Vier von zehn Schülern sind Migranten,” accessed July 1, 2019, https:// 
diepresse.com/home/panorama/oesterreich/465887/Wien_Vier-von-zehn-Schuelern-sind-Migranten.

4 E.g.: Dorothee Barth, Ethnie, Bildung oder Bedeutung; Max Peter Baumann, Musik im interkulturellen Kontext, (Interkulturelle 
Bibliothek, Nordhausen: Traugott Bautz, 2006); Hande Sağlam, “Musical Code-Switching: Understanding, Learning, 
and Transmitting Other Musical Languages Using a Transcultural Approach,” in Open Ears - Open Minds Listening and 
Understanding Music, eds.  I. Malmberg and O. Krämer (European Perspectives on Music Education vol. 6, 91–104, Innsbruck, 
Esslingen, Bern-Belp: Helbling Verlag, 2016). 

5 Unfortunately they are treated as “foreigners” in that school, although most of that pupils were born and grew up in Vienna.
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represented an optimal cross section between scientific and practice-oriented methodo-
logies in order to optimize the teaching strategies used in music lessons at the primary 
schools and at the music university. It also made it easier for pupils to discover and un-
derstand other genres of music, other music tradition beside Western European classical 
music and Anglo-American music genres and perceive them as an integrated part of the 
community. The project duration was from 1st March 2015 until 28th February 2017 with 
an extension of ethnomusicology lessons for pupils in the academic year 2017–2018.

It was a cooperation between the above mentioned departments of the University 
of Music and (Department of Folk Music Research and Ethnomusicology, and Franz 
Schubert Department of Wind and Percussion Instruments in Music Education) and 
Neue Mittelschule Kölblgasse (Kölblgasse New Secondary School) and Volksschule Kle-
istgasse (Kleistgasse Primary School).6 

There were four groups of project participants: pupils, primary school teachers, 
ethnomusicologists and music teachers (teachers and students of the University of 
Music and Performing Arts Vienna who have taught musical instruments at this school).

In this project, instrument education students got into contact with the “real” world 
by teaching their instruments in the environment of a “typical” Viennese school class, in 
which the majority of the children are of migrant origin. To be able to teach in a school 
of this kind together with their students was also a challenge for many teachers from the 
University of Music and Performing Arts Vienna, because communication with the pupils 
was rather different there than that which they were used to. The interest and support 
of the pupils’ parents was also divergent here, and therefore the tasks and approaches 
of the teachers were different.

The instrument teachers and students of the Franz Schubert Department of Wind 
and Percussion Instruments in Music Education at the University of Music and Per-
forming Arts Vienna had a key role in this project, both as mediators of their musical 
language – which was Western European classical music – to the pupils, and also as 
interview partners for ethnomusicological researchers, as knowers and doers helping 
to find answers to the following question: “Which changes are necessary if we want 
to optimize the curricula of the departments of music education in order to prepare 
our students for multicultural Viennese schools?” In order to answer this question, 
we conducted guided interviews with the students and teachers of Vienna Music 
University, with teachers at primary and secondary schools, and with pupils. These 
guided interviews included questions on musical socialization, instrument teaching 
practices, music classes, identification of issues among the pupils of these particular 
schools, and the issues at the schools concerning so called “integration problems”. Some 
questions about the potential inputs of the music university and suggestions for the 
introduction of new teaching concepts in the curriculum of the music university were 
also included in these guided and anonymously evaluated interviews. Encouragingly, 
the statements were quite similar. All of the project participants who were interviewed 
stressed the importance and necessity of new teaching concepts for intercultural music 
education. At the end of the project, we conducted feedback interviews with the same 

6 https://wms3koelblgasse.schule.wien.at/ and https://campuslandstrasse-vs.at/ (Accessed July 3, 2019).
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groups in order to find out possible strategies and whether they wanted to be actively 
involved in future projects. The fact that all interview partners wanted to be actively 
involved in our future research work was actually the most important sign that such 
projects are long overdue.

The pupils who take part in afternoon supervision receive regular music instrument 
lessons held by the students and teachers of the music university. In this way the pupils 
come into contact with Western European classical music. It is now a fact that Western 
European classical music is increasingly rarely heard, appreciated and understood. This 
lack of knowledge is not only the case among children with migrant backgrounds, but 
also among many children without such backgrounds.7 The teachers and students of the 
Franz Schubert Institute used this opportunity in order to present Western Euro pean 
classical music and its “unknown” musical instruments to these pupils. The idea here 
was not to familiarize the pupils with the musical traditions of their so-called country 
of origin, but with the help of music education students and teachers to pass on “un-
familiar” and “unknown” western European classical music and create for this pupils a 
new leeway for creativity.

 

Figure 1: Students and pupils during a trumpet lessons. 2016, copyright IVE-Sağlam

Through those instrumental lessons the students of the University of Music and Per-
forming Arts Vienna got in contact with children of working class families who mostly 
had migrant backgrounds. This was an unusual cultural mosaic which our students 
were not familiar with, although it is by no means an exceptional feature of schools in 
Austria nowadays.  

7 According to a study by Harald Huber the market share of classical music is about 9.9%. For detailed information see page 
14 of ”Austrian Report on Musical Diversity - Österreichischer Bericht zur Vielfalt der Musik 2000 - 2010,” accessed August 31, 
2019, https://www.ipop.at/wp-content/uploads/ARMD-Summary-0214_68-MB.pdf.
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An “ethnomusicological” lesson was offered to pupils once a week, during which the 
tutor spoke with pupils about diverse music and dance genres and about their “favourite” 
or own or their parents’ musical world beyond Afro-American and European popular 
music styles. Great care was taken that the children were not compulsively confronted 
with their so-called “own roots”.

The ethnomusicologists carried out accompanying research by using the main 
methods of ethnomusicology, such as participant observation, guided interviews and 
audio/video documentation. 

Figure 2: Pupils during Ethnomusicology lessons, learning how to make a documenta-
tion. 2016, copyright IVE-Sağlam

The mediating role of ethnomusicology in the music education system was necessary 
in this case. This function was actually the key task of ethnomusicology in this research 
project in order to create and simplify communication among the pupils and teachers 
of the primary school, the teachers from the music university and the students of the 
music education department. 

In this context, the statement of Ellen Koskofs reflects the aim of the project very well: 
 
Our main responsibility as teachers is, I feel, to pass on [music] without canoni-
zing. Instead, we should be helping our students to discover their own paths with 
an underlying bedrock philosophy that all values, just like all people and all musics, 
have equivalent meaning to someone, somewhere. What I want to be doing also is 
teaching them a new set of values that will enable them to know their own music 
well, but also to become good musical citizens in [the] world. […]  I want also to be 
teaching strategies for learning open-mindedness, fairness, and compassion for 
differences of all kinds.8 

8 Ellen Koskoff, “What Do We Want to Teach When We Teach Music? One Apology, Two Short Trips, Three Ethical Dilemmas, and 
Eighty-two Questions,” in Rethinking Music, ed. Nicholas Cook and Mark Everist (Oxford: Oxford University Press, 1999), 545–559. 
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The ethnomusicological aim here was to analyse the possibilities of intercultural music 
transmission, and to prefigure and suggest new perspectives for transmitting various mu-
sical languages without generating any type of cultural and social hierarchy among them. 

The primary objective in this transmission process is to create implicitness and be-
nefits of “otherness” as a prerequisite for achieving mutual communication, not only 
among minority groups but also with majorities. In order to research the “otherness” 
in a school class, we wanted to find some ways to show the implicitness and richness 
of an individual to the pupils and also the music university students. Breaking down 
hierarchical structures was necessary here too, especially in areas related to aesthetic 
assessment and judgment. 

Otherness is a sociological phenomenon which helps social groups and individuals 
by representing/describing their own identities, because in many cases identity has no 
meaning without determining what the other is. So by defining itself, another person 
or group will take on the role of being different. In many societies, the consequence 
of this classification is social or legal discrimination and exclusion. This otherness can 
unfortunately form a very strong hierarchical structure which is also reflected in an 
extreme way in the transmission of the musical languages of different cultures.9

Hierarchy is a social system in which persons are ranked according to their levels of 
importance and their power. This inevitable and sometimes even necessary social struc-
ture has, without doubt, many problematic aspects, because the “level of importance” 
of people in a society is a multi-faceted issue and can cause many conflicts, abuse and 
oppression, especially concerning the relationship between majorities and minorities, 
because in this case priorities are usually decided upon by the dominant culture. 

Schools also have a very strict hierarchical structure. This causes many serious 
problems if, in this hierarchical construction, teachers have a lack of knowledge of 
the realities of their pupils. In our case it mostly concerns pupils with migrant back-
grounds.10 In this case these children are doubly oppressed in this hierarchical structure: 
as pupils in a typical school system and as “others” because of their social, ethnic and/
or religious background. Our study emphasized once again the necessity for additional 
training and different information sources for teachers concerning “dealing with pupils 
with migrant backgrounds”. This is not only the key issue of our project, but also a key 
problem of many Viennese schools. It must be repeated here that around 40% of the 
population of Vienna has an migrant background. Accordingly, there are many pri-
mary and secondary schools with pupils with migrant backgrounds. In these schools, 
talking about the “problematic behaviour” of those children is not only an everyday 
topic, but also something which is unfortunately instrumentalised and manipulated 
by right-wing politicians. They do not make solution-oriented statements, they want 
to implement a populist xenophobic policy by blaming migration for a great deal of 
negative events. Pupils experience this exclusion indirectly and develop ambivalent 
opinions, because they actually feel unwelcome and at the same time they want to 

9 See also: Mullin A. Jackson, Racial and Cultural Otherness - The Lived Experience of Americans of Korean Descent (Florida: 
Boca Raton, 2009).

10 Mostly so called second and third generation, which are actually a part of Austrian community for more than 60 years but 
considered by the majority as foreigners.
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follow the rules of society. As a result they also begin to exclude “others”, which must 
be seen as a snowball effect which leads to insoluble social conflicts such as endless 
exclusion and racism. A short passage from an interview we conducted with a pupil 
with an migrant background from this school can describe the matter much more 
clearly: “about refugees … We shouldn’t accept any more refugees, because there are 
too many refugees in Austria.”11

Competence in inter- and transcultural communication is an issue of growing im-
portance in our world. Understanding and using competence in transcultural commu-
nication can provide us with many new perspectives. In this context, the transmission 
of different musical genres offers a variety of opportunities which can serve as a com-
munication and understanding process between different communities and between 
various hierarchal structures. In order to achieve suitable models of transmission of 
various musical genres, an in-depth understanding of their cultural values is necessary. 
A profound analysis of their social and economic conditions is also inevitable if we want 
to repair the damaged structures of many hierarchies. In this case an interdisciplinary 
approach can provide an optimal basis in order to analyse the situation from different 
perspectives and to develop new methods and ideas. 

Getting to know new musical languages was intended to help eliminate mental 
barriers and to help pupils and their teachers to treat the otherness of each other 
respectfully. Pupils and teachers jointly developed sustainable concepts in order 
to understand, learn, identify and articulate their “own” interculturality. In order to 
achieve these goals via music, various musical languages were used. This also makes 
it easier to get into contact with the pupils, because they can and will find individual 
connecting factors in their bi- or multicultural identities. In addition, the intention is 
that pupils without migrant backgrounds should learn other, unfamiliar musical worlds 
and mentalities so that they no longer experience the ‘other’ as a foreign body but as 
a part of their own society into which they were born. An essential part of the project 
was that pupils bring their “own” songs or their favourite songs to class and speak 
about them. The idea of creating a book with a CD was one of the central goals of this 
project, and the project team member Wei-Ya Lin has already published this book.12 The 
book contains music from many different cultures in the world without considering 
them as “alien” but as a part of “us”. She gave pupils an active role in this process as 
singers and illustrators. This not only promoted communication and fostered their 
interest in ethnomusicological research; it also gave us important information about 
their “hidden” musical identities and those of their family members. This provided 
us with many answers concerning existing problems of integration in schools, and 
significantly improved the pupils’ success at school and gave them self-confidence. The 
interest, motivation and success of pupils in music lessons proved that the “problem” 
was not the pupils, but the methods of teaching. Actually, the main problem has been 

11 From an interview with a nine-year-old pupil with an migrant background from the above-mentioned primary school. His 
family migrated during the Bosnian War in the 1990s.

12 Wei-Ya Lin, ed., Sieben Blätter und ein Stein: das Märchen von Märchen (Seven Leaves and One Stone: the Tale of Fairy Tales). 
Weitra: Verlag Bibliothek der Provinz, 2017, accessed July 7, 2019, http://www.bibliothekderprovinz.at/buch/7219 (Accessed 
July 3, 2019).
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the prejudiced approaches of schools. From the moment that pupils felt the respectful 
approach taken towards them, they could show their interest, knowledge and abilities.

To be a part of research and creating an audio book together with our university stu-
dents and teachers improved the communication, conscious togetherness and research 
experiences of pupils. They learned to be reflective by considering their own identities 
and the identities of others.13

With our semi-structured interviews, which we conducted not only with pupils but 
also with students and teachers of University of Music and Performing Arts Vienna and 
teachers of these two schools, we obtained a large amount of information, feedback, 
inputs, and achieved educational progress. Consequently, we highlight three important 
outputs:

1.  Showing primary school teachers (who partly have many prejudices against pupils 
with migrant backgrounds) the potential of the intercultural abilities of pupils and 
their potential benefits for the school. Now they recognize the advantages and 
consider the music lesson to be necessary. 

2. To familiarize university students - future music teachers - with the “real world” by 
immersing them in the environment of a ‘typical’ Viennese class where a majority 
of the pupils stem from diverse minority communities. A quote from one of our 
interviews: 

I had heard about this kind of school since my childhood, but I never came in to 
contact with them. Everything functions differently here. I think the methodologies 
of music teaching which we learn at mdw (University of Music and Performing 
Arts Vienna) are not accessible in this kind of environment. Our curriculum needs 
new inputs. Otherwise we will not be able to get into contact with these intercultural 
facets of the schools.14 

3.  New didactic concepts for intercultural music teaching must be developed in co-
operation between ethnomusicology and music education in order to facilitate the 
teaching, learning and understanding of interculturality within the curricula of the 
music university. Not only  teachers, but also our music students of our university 
recognized that ethnomusicological inputs during their education process give 
them a wider perspective on the diversity of musical languages. The future music 
teachers can, with the help of ethnomusicological research tools and approaches, 
begin to think intensively about power structures, authenticity, ethnocentricity, 
postcolonialism, globalization, discrimination and individuality, as well as ethical 
issues. Learning from differences, which they will find in sufficient amounts in their 
classes, and questioning hierarchical structures are also very important points.

13 For more information about this book and its influences on our project see: Wei-Ya Lin, “Representing Musical Identities of 
Children with Immigrant Backgrounds - An Example from the Research Project ‘Music Without Borders’,” Musicologist 1, no. 
1 (2017): 32–51. 

14 Excerpt from an interview with a student of the University of Music, 2017.
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2. Conclusion – Summary of the Results

Our project finished in 2018. Thankfully the school and the teachers from University of 
Music and Performing Arts Vienna want to continue their cooperation. Our students 
and teachers see that the transmission of different musical languages at our university 
is necessary. 

The project showed us that music education and ethnomusicology have many qu-
estions in common which cannot be answered within only one of these two disciplines. 
The necessity of a better embedding of interculturality, especially in primary schools, 
and a more competent, well-grounded and practice-oriented implementation of it 
through cooperation between music pedagogy and ethnomusicology was also clearly 
underlined. This study emphasises that in this context the central research method of 
ethnomusicology – field research – can offer many benefits. The integration of competent 
musicians from different cultures into didactic concepts and the thoughtful perception 
of “otherness” – without distancing oneself from it – are areas in which music education 
can benefit from ethnomusicology. Ethnomusicology should be open to the didactic 
approaches of music education so that these aspects can be implemented in the best 
possible way in order to achieve the highest level of teaching skills. At university level, 
music education students should receive more focused training so that they can better 
interact with internationally-structured school classes in their daily work. The fact that 
future music teachers become familiar with the methods and theoretical approaches of 
modern ethnomusicology – in order to understand the intercultural and transcultural 
concepts of their social environments – can offer them a broader professional perspective. 

The encounter with the “foreign” with the help of experts from different music cul-
tures and with pupils with migrant backgrounds at the primary school in the context 
of ethnomusicological field research can be offered as a first step here. It would be an 
important step towards understanding and problem-free communication that students 
who have grown up with two or more musical languages (bi- or multi-musical students) 
are given a mediating role. Ethnomusicologists can assist music educators greatly in this 
step: by blending ethnomusicological theories and research to establish world music 
education methods that can be incorporated into the music education curriculum 
and teach ing practices. They can help music educators to find, learn and utilize the 
traditional methods of transmission of a certain musical culture so that they can be 
incorporated into lessons as an additional way of teaching music in the classroom. 

Helding the lessons on different music traditions for pupils by an ethnomusicologist 
in order to create communication between different musical “understandings” and in 
order to give the pupils the possibility to discover the diversity in their environments 
without discriminating each others is the most and valuable result of this project. 

3. About the Future

Through the results of this research project, we have realized that the students of our 
music university need immediate support concerning intercultural music transmission 
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methods. We also questioned the current methods of music education and determined 
that we need new strategies of transmission and teaching which are freer of prejudice 
and hierarchies. To achieve this goal, we need several steps. The first and most important 
one is a new course in the frame of our university. We will conceptualize a field work 
course for music students. In this course we are planning to take the students on a “field 
research trip” to schools where there are a large number of pupils with migrant backgro-
unds, in order to show them the real world of Viennese primary and secondary schools. 
Additional courses on intercultural competence and on diverse musical traditions are also 
necessary for students to obtain an insight into a possible “non-elitist” school without 
viewing it with prejudices but with enthusiasm and implicitness. The efficiency of this 
approach was proven during our research project. This experience will also affect pupils 
very positively. They will get in to touch with a world with which they normally have 
no contact. This insight will create a genuine and close contact between future music 
teachers and students so that they can finally reflect on identity issues themselves. A 
communication basis of this kind – as we have observed during the project – creates 
confidence and awareness so that children can express, define, and establish their own 
identity instead of suffering or benefiting from it as “victims”. Better communication in 
school between the head teacher, teachers and pupils, a conscious togetherness instead 
of underlining otherness, sustainable research experiences through the pupils’ own 
motivation should be the tools for learning and opening up new horizons for future 
reflective thoughts and decisions on the part of the pupils. We are already observing 
several indications of progress at this school and consider it necessary to carry out ad-
ditional projects of this kind at other primary and secondary schools in Vienna.
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POVZETEK

Z analizo interdisciplinarnih in večplastnih pris-
topov raziskovanega projekta poskuša članek 
prikazati nove perspektive v »prenosih glasbe med 
večinskim in manjšinskim prebivalstvom«, ki živijo 
v urbanih prostorih z veliko kulturno raznovrstno-
stjo, kot je npr. Dunaj. Projekt z imenom Glasba 
brez meja – Večjezičnost v glasbi in razumevanje 
»Drugega« in Neznanega se je posvečal analizi 
vzpostavljanja glasbene identitete in metodam 
prenosa različnih glasbenih žanrov pri otrocih de-
lavskega razreda na dunajskih osnovnih in srednjih 
šolah. Osrednji namen tega prispevka je ustvariti 
pregled konceptov medkulturnega poučevanja 
glasbe na dunajskih osnovnih šolah, zato da bi 
prikazali, kakšne so prednosti medkulturnih in 

»nehierarhičnih« metod prenosa glasbe učencem, 
bodisi s »priseljenskim ozadjem« ali brez, kot tudi 
učiteljem. 
Prvi korak je predstavitev nujnosti takšnih razisko-
valnih projektov – s pomočjo dodatnih odgovorov 
na socialna, politična in vzgojna vprašanja. S tem 
je pojasnjen interdisciplinarni raziskovalni pristop 
projekta in predstavljene informacije o koristi 
tega, da učenci odkrijejo in si ustvarjajo različne 
glasbene svetove. Kako deluje interdisciplinarno 
komunikacijsko delo in kakšna je pri tem vloga 
etnomuzikologije? Kako si lahko znanstveno razi-
skovanje in praktično usmerjeno delo medsebojno 
koristita? Članek poskuša odgovoriti na ta vprašanja 
tako, da poda nekaj metodoloških priporočil glede 
glasbeno-pedagoških konceptov dunajske Univerze 
za glasbo in uprizoritveno umetnost.
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