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Abstract: This paper intends to discuss the relationship between educating and socialisation, as 

well as the relationship between vocational educating and vocational socialisation. The focus is on 

the defi nitions of the two notions, more specifi cally, it will be discussed whether there is a clear 

distinction between the two terms, especially from the perspective of the intentionality of the process 

in order to clarify the application of the terms in practice. An example is provided to show that 

socialisation aims in vocational training often include educational (vocational) aims. The example is 

further discussed in relation to vocational ethics, which allows for the legitimisation of (vocational) 

educating.
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Introduction
 
According to E. Hughes, founder of sociology of work, »Division of labour, 

being one of the most fundamental of all social processes, fi nds one of its most 
explicit expressions in occupations.« (1994:23). However, he adds that from the 
perspective of sociology, it is only a coincidence that the distribution of labour 
appears to be technical (ibid. 24)1. This basic defi nition and its implications (cf. 
Hughes, 1994:19-88) point to the signifi cance of occupations for society, and also 
the consequence for its individual members. If a specifi c occupation represents 
one of the key components of an individual’s life, and vocational identity repre-
sents one of the key components of an individual’s identity (cf. Mur{ak, 1991, 
1993, 1994), then it is necessary to dedicate special care to the preparation for 
future occupation.

Modern systems of education and (practical) training are predominan-
tly oriented towards at a rather accurate preparation for specifi c occupations 
(whether it includes alternations or not), in order to enable the individual an 
easier and better placement in society during his or her transition to working 
life. This goes beyond mere education, teaching and learning, or the transfer 
of knowledge. It also presupposes the acquisition of certain working and social 
competencies that are more or less directly related to work (a specifi c occu-
pation), where educating is understood to be an integral part. These systems 
should thus include educational preparation for a specifi c occupation. Where 
can socialisation, vocational socialisation and vocational educating be placed? 
The question is, whether this is in accordance with the anticipated historical 
disappearing (denying) of ’educating’, or rather, how does this relate to its legi-
timacy. 

Are we witnessing avoidance, or evasion of the use of the word educating, 
not only in vocational training, but also in the entire system of education (from 
upper secondary level onwards)? Among the declared aims of educating, sociali-

1 Cf. Kav~i~, 1987.
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sation aims are expressed while educational2 aims are not. To ask ourselves why 
this is so, we must fi rst defi ne the following notions – educating, socialisation, 
vocational educating and vocational socialisation. We immediately come across 
the (non-)intentionality of educating and socialisation. In certain defi nitions it 
clarifi es the distinction between the meanings of the two terms; in other defi ni-
tions the terms coincide in this point.

Educating and Socialisation

Although there are differences in how the more notable authors defi ne the 
relationship between educating and socialisation, the majority see educating 
as an intentional process. Let us mention a few examples. »The term educa-
ting denotes the planned activity of parents and teachers with the intention 
of infl uencing a child or young person in their development, where they may 
acquire a certain manner of behaviour which is necessary in order to perform 
various social functions and for the normal integration into social groups and 
the social community on a whole. With educating, established customs, habits 
and moral standards are transferred to young generations. Educating is an ele-
ment of culture and is directly linked to education, teaching and learning.« (Bo-
sanac, Mandi} and Petkovi}, 1977, p.410) The listed authors of The glossary of 
sociology and social psychology connect educating with formal instruction and 
unconditionally assign it intentional. Similarly, other authors, who understand 
educating as an integral part of socialisation, recognise the power and intention 
of educating. Durkheim (1981:42) defi nes educating as »systematic socialisation 
of the young generation«. Therefore in this sense, Durkheim emphasises that 
the aim of educating is to form or build a social being. From his subsequent di-
scussion – that the task of educating is to complement the newly born, egoistic 
and asocial being with another being, who is capable of a moral and social life; 
and that educating allows for the transfer of very complex and diverse abilities 
that social life requires (ibid., 43-47) – the power Durkheim ascribes to educa-
ting is evident.

Bosanac, Mandi} and Petkovi} also defi ne the relationship between educa-
ting and socialisation. »As opposed to socialisation (which is a broader notion 
and includes all social factors that form a personality), educating involves an 
institutionalised, more or less planned and systematic infl uence of the family 
and specialised institutions (kindergarten, school and other educational and 
cultural establishments), which leads to the acquisition of habits, manners of 
behaviour, internalisation of criteria, and, above all offers knowledge in an or-
ganised way.« (1977:410)

Even the following defi nition of educating as »a process of conscious tran-
sference of culture, in particular from older to younger generations« (Sociolo{ki 
... :728) does not concede non-intentionality within it.

2 Cf. Katalog znanj..., 2004 and Programi ... 2008. (More on the issue later.)
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Educating is therefore only intentional. It is a planned process of the for-
mation of an individual in accordance with certain values and it occurs as a 
result of our activity, which is meant to »cultivate« certain values and suppo-
sedly takes place by following a certain value. The value »guides«, or directs 
educating’.3 

(cf. also Medve{, 2000:187, 188.)
What can be said about intentionality or non-intentionality of socialisation, 

and consequently its relation to educating? As will be revealed, many authors 
attribute non-intentionality to socialisation, while at the same time they inter-
pret other processes (most often educating) as its integral part, and these are 
(or can also be) intentional. This is a contradiction, as within something that is 
spontaneous, there is no place for »intentional«, planned elements, despite the 
fact that they may lead towards the same aims. Turning to how major authors 
defi ne socialisation and its relation to educating, the topic of socialisation can 
be approached.

Socialisation is primarily the fi eld of study of social psychology, sociology, 
sociology of knowledge, pedagogic sociology and other related sciences. As there 
are substantially less cases where we can fi nd support for (exclusive) non-inten-
tionality of socialisation and consequently for socialisation as a process parallel 
(and not subordinate or superior) to educating, in comparison to intentionality 
of educating, a few examples of the former interpretation of the relationship 
between educating and socialisation shall be examined.

According to The glossary of sociology and social psychology, socialisation 
is the process of the transformation of the biological individual into a social 
person. Therefore, »a group of organised and unorganised infl uences, a conti-
nuity of processes, the integrity of social interaction that causes the formation 
of such a personality that answers the needs of a specifi c type of society«4 (Bosa-
nac, Mandi} and Petkovi}, 1977:591-592). In its5 analysis »organised« as well as 
»unorganised« »infl uences« are even more clearly included into socialisation.

Sociology of knowledge also places educating within socialisation, whi-
ch should therefore be a »many-sided and consistent initiation of the individual 

3 It is important to note that we do not (at this point) discuss the effect of educating in accordance 
to (our) action or a certain value. 

4 The definition in the glossary is a contribution by V. Milanovi}.
5 »Socialisation is thus a process of the formation of social motivation in the behaviour of the 

individual system of the subject. The process of socialisation is not programmed biologically, on the 
contrary it represents a functional reprogramming of bio-physiological potentials (...) with the con-
tent of social interaction and the social system, therefore the process of socialisation parallels the 
development of bio-physiological potentials. The process of socialisation is carried out through the 
learning process, more specifically through two basic modalities: a) on the basis of the subject’s own 
activity and acquisition of experience through interaction with the environment in the context of the 
fulfilment of his or her needs and desires, and more generally through practice, b) on the basis of 
organised influences performed by society (family, social group, the state) through educating, school, 
ideology and value system. Socialisation is a very general process that involves various specific 
components, which can be interpreted as special processes. These are primarily internalisation, or 
introjections, educating, (learning/instruction) and acculturation.« (Bosanac, Mandi} and Petkovi}, 
1977:591-592)      
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into the objective social world or into one of its spheres« (Berger and Luckmann, 
1988:122). Bergant also derives from this social science and relates to it with the 
formulation that socialisation is »a process, in which a young (human) being from 
the early days of their life is introduced into a certain social group, through which 
he or she acquires the culture (manner of thinking, speech, manner of interper-
sonal communication, knowledge, beliefs, feeling, values, use of material goods, 
working areas etc.) that belongs to the group and which is usually part of a wider 
cultural environment. Through the process of socialisation, the child becomes part 
of the social and cultural environment in which they were born and which sur-
rounds them.« (Bergant, 1994:16) It is clear that such an interpretation also in-
cludes the »intentional part of socialisation« – which is educating. Similarly, the 
general sociological defi nition of socialisation as a »process in which a dependent 
child gradually becomes self-aware, educated and is introduced into the culture in 
which they are born« (Giddens, 2000:25), presupposes the same. This is followed 
by the formulation that socialisation in its most general meaning »involves the 
transcendence of the separation of a phenomenon from other elements and the 
social entity. ... In this sense what is understood under the term socialisation is 
primarily the socialisation of the individual ..., their placement in society and cul-
ture, as well as their becoming ’a personality’« (Sociol{ki ..., 454). The same source 
(ibid.,728) also refers to educating as part of socialisation.

Among the sciences, social psychology probably deals with the problems of 
socialisation most thoroughly, as it positions social learning and socialisation as 
one of its central objects of research (cf. Rot, 1968 and 1983), thus it is also of 
interest how it defi nes socialisation6.

Havenka (1968:81), for example, defi nes the process of socialisation as »the 
development of a personality that is actualised through the process of learning«, 
as well as emphasising the restricted meaning of the term socialisation of per-
sonality, which refers to the learning of such behaviour that is desirable, ac-
ceptable and valued in a specifi c society. In this case, the notion of socialisation 
of personality appears to coincide with the notion of educating (ibid.). Simulta-
neously, the same author (ibid.,110) states that the term »socialisation of perso-
nality« refers to the forms and contents of social infl uence in the process of the 
formation of identity, as well as the fact that human generation necessarily and 
naturally evolve in society«. Thus, the author allows for elements of educating 
or intentionality within socialisation. His equating of intentionality and non-
intentionality at a certain point and in a certain fi eld of their activity does not 
take into account the possibility of educating and socialisation as being two se-
parate processes, which in this concrete example, strive towards the fulfi lment 
of the same or familiar values. This point later will be returned to.

The presented defi nitions allow for non-intentionality of socialisation as well 
as for intentionality of educating, however, they are not exclusive.7 We can sum 

6 Cf. also Urh, 2001:24-32.
7 Similarly A. Gutmann (2001), in relation to democratic educating, believes that at least a part 

of socialisation is intentional e.g. in connection to the issue he speaks about »wrong manners of so-
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up that most authors allow for intentionality as well as non-intentionality within 
socialisation, however, we have already assumed that such a view does not hold.

Haralambos and Holborn (2001) provide a more neutral defi nition. »In a 
group of peers an inexperienced child learns, through the interaction with others 
and through children’s games, how to adapt to accepted manners of behaviour 
in a group and to observe the fact that social life is based on rules.« (ibid., 12) 
However, the authors do not defi ne the relation of socialisation to educating.

In all the above defi nitions a fact has to be pointed out – all defi nitions at-
tribute non-intentionality to socialisation relatively – except in the case when we 
wish to establish socialisation intentionally, in accordance with a certain purpose 
or value. Thus, they place within an unintentional process a point of intentiona-
lity (-educating), which is contradictory and thus unacceptable. (cf. also Medve{, 
2000)

As the above defi nitions indicate, at least to a certain extent, we can con-
clude that socialisation and educating are two parallel processes, which can 
otherwise lead to the same goals (and are probably more effective in this case)8. 
However, they are distinctive in one feature – intentionality. If educating is 
intentional and guided by certain values and thus defi ned in relation to ethics, 
it follows that socialisation, as a process taking place among individuals (peers) 
spontaneously at each moment of contact, is an unintentional process, which is 
impossible to control (guide).

Vocational Socialisation – Vocational Educating – Vocational Ethics

Approaching the core of the subject, the focus of interest can be placed on 
the parallels between the above statements and vocational socialisation and 
educating. A clear defi nition of vocational educating shall also be given. In the 
practice of vocational and professional training, the term vocational educating 
is no longer used.

Let us examine the following example – in our catalogues of knowledge 
standards for subjects that are taught in the programmes of vocational training 
(these are programmes that are still performed but are gradually being phased 
out), the listed educational (vocational) aims are not expressed, while the aims 
of vocational socialisation are.

Let us take a look at socialisation aims (according to the corresponding in-
formational aims) within the operational aims of the subject »engineering« in 
the programmes of secondary vocational education for the following occupations 
– sign painter, chimney sweep, construction worker specialised in dry-fi tting, sto-
necutter, (brick)kiln manufacturer, house painter, mechanical engineer, carpen-
ter and bricklayer. 

cialisation« that parents may choose for their children. Such a definition goes along with those that 
were already mentioned. 

8 Or less effective when guided by different or even contradictory values.
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Socialisation aims of the subject »engineering«, among other things, deter-
mine that a student or apprentice should: develop a positive attitude towards 
the profession, ... , form his or her interests and standpoint in any specifi c area 
of vocation, ..., become aware of the professional co-responsibility in the en-
gineering business, especially in planning construction objects, recognise the 
necessity for an organisational hierarchy and the connection between all co-
workers, ..., develop personal as well as professional responsibility, ..., develop 
ecological awareness, ..., develop an awareness of personal professional and mo-
ral responsibility, ..., develop a positive attitude towards cultural heritage, ... . 
(Katalog, 2004)

In newer catalogues of knowledge standards, for the school year 2008/09, 
socialisation aims, as a special category within operational aims, are left out. 
However, they are presented in the directional aims of the module.9   

In individual socialisation aims, we can easily recognise the demand for in-
tentional and planned educational activity in accordance to specifi c (vocational) 
values. Why can it be seen, on the higher secondary stage of education, an eva-
sion/avoidance of educational aims, or rather the aims of vocational educating 
despite the obvious contradiction?

On the other hand, Mur{ak already posed the question of the justifi cation 
for planned adaptation of the individual with regards to the demands of profes-
sional work during their preparation for it as well as during their later profes-
sional activity (1991:389)10.

Yet, this is how we act – it is expressed in the catalogues of knowledge 
standards, while the true nature of these aims remains concealed. At the higher 
secondary stage of education, obvious educational aims are attempted to be hid-
den. This includes specifi c (vocational) values as well, as the concealment of the 
term socialisation and the avoidance of using the term educating. Is educating 
(at this stage of schooling) not legitimate any more? Why is this not expressed 
in offi cial documents, even when the educational element is evident? 

Let us begin with the defi nition of the origin and development of vocational 
identity, which is the basic result of vocational socialisation, where the process 
is twofold. »On the one hand, planned vocational activity takes place, which 
through the processes of vocational educating tries to produce such effects of vo-
cational socialisation, which would as best as possible suit the vocation or type 
of individual with a certain occupation; and the task of education and training 
is to prepare the individual for it. On the other hand, vocational socialisation 
takes place. This is not planned and thus relates to a ‘spontaneous’ develop-
ment of vocational identity. The two processes together constitute vocational 
socialisation as a whole, ...« (Mur{ak, 1991:395)

9 Cf. also Programi ..., 2008.
10 This contradiction is not going to be discussed more in detail here. And again, the objecting to 

the justification for planned adaptation of the individual with regards to the demands of professional 
work would not be approached through denying of the necessity of educating and vocational educat-
ing. But the awareness of this dimension and the extent of the problems of vocational identity as a 
whole should be noticed.
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Vocational educating11 according to Mur{ak, »is a process of intentional 
and systematic development of qualities that are characteristic of a certain vo-
cation, and simultaneously conscious and intentional infl uences on the forma-
tion of vocational identity, or rather, on the course of the processes of vocational 
socialisation – at school or workplace, at practical training during the working 
process, or during working practice. The term ‘planned’ or ‘guided’ vocational 
socialisation can also be used« (2002:84), and we can observe that just the same 
as with socialisation, the non-intentionality of vocational socialisation is incon-
sistent. However, it also becomes clear that intentionality, or an outline of the 
aims of educating is acceptable. 

If we thus agreed to vocational educating at the higher secondary stage 
of education, we would contribute to the achievement of the aims of vocational 
educating, provide a more appropriate output and try to at least partly ‘direct’ 
the process of vocational socialisation. This does not theoretically correspond to 
our former arguments about the delineation of educating and socialisation on 
the basis of intentionality, however, to deny vocational educating in the (educa-
tional) practice of vocational and professional training as existing in the cata-
logues of knowledge standards for vocational and professional training, is even 
more questionable. 

The same author defi nes vocational socialisation as »the process of for-
mation of vocational identity, which begins already in the schooling period and 
continues throughout the individual’s career. The attitude towards work and 
understanding of the self in relation to work is formed and developed in the 
process.« (Mur{ak, 2002:83) And further, »In addition to the real situation in 
the processes of work, the referential community in which the individual works, 
and where dynamic group relations are formed among the members of the same 
social group that provides the individual with feedback information about their 
work and renders possible the processes of interpersonal identifi cation, is of 
vital importance for the formation of vocational identity.« (ibid.) This defi nition 
does not allow for any possibility of vocational socialisation. It is, however, com-
plemented by the defi nition of socialisation aims (that are as a rule included in 
vocational socialisation), which encompass »the development of social and cul-
tural standards of vocational activity and communication, as well as procedure 
standards; the development of vocational or professional identity and responsi-
bility; development of motivation and capacity for team-work, for co-operation 
and problem-solving, as well as the development of elements of corporate identi-
fi cation and social integration in a company or working community« (ibid., 117). 
If we were consistent, we would refer to these aims as »educational« and not as 
»socialisation« aims.

Berger and Luckmann do not actually speak with the intention of defi ning 
vocational socialisation. They indeed tackle its components in an interesting 

11 The author originally uses the term vocational education, which is also more commonly used. 
Here is, on the other hand, used the term vocational educating, since this expression is more consis-
tent with the entire text and its argumentation.
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way. They fi rst delineate primary from secondary socialisation12, and further 
defi ne secondary socialisation as follows, »Secondary socialisation is the inter-
nalisation of institutionalised ‘underworlds’, or ‘underworlds’ based in an insti-
tution. Its extent and character are therefore limited with the complexity of the 
division of labour and accompanying distribution of knowledge.«13 (1988:129) 
This defi nition undoubtedly relates to elements of vocational socialisation. We 
similarly recognise a space for educating in the statement that »the fact that 
secondary socialisation processes do not presuppose a high degree of identifi ca-
tion (with others, comm. P. K.) and that its content does not posses the quality 
of inevitability (as is necessary with primary socialisation, comm. P.K.)« can be 
»pragmatically useful, as they allow for a rationally and emotionally controlled 
sequence of learning« (ibid.,134). If we take into account that in complex insti-
tutions highly classifi ed systems of secondary socialisation exists, which also 
presuppose different categories of (corporate) staff (ibid.,136), we know that at 
least a part of the values, which support and maintain such systems, can be tran-
smitted methodically – through educating; while a part is transmitted through 
unintentional socialisation. The statement in relation to socialisation that, »it 
is possible to transform subjective reality« (Berger, Luckmann, 1988:145), al-
lows for the conclusion that it can take place intentionally and/or unintentio-
nally. Haralambos and Holborn (2001:12) interestingly conclude that in western 
society, »the system of education, working community and peer groups (their 
members have a similar status and are often of the same age)« (ibid.) are also 
among the factors affecting socialisation. The essence is the transfer of values, 
which is partly also intentional, where every time the values need to be rethou-
ght and re-evaluated14.

We can affi rm with certainty at least that vocational socialisation repre-
sents a very important part of socialisation in general. From what was said to 
this point beneath this subtitle, it is possible to paraphrase that often sources 
present elements of intentionality also in vocational socialisation, and that vo-
cational educating as well as its defi ned goals are often hidden under the notion 
of »vocational socialisation«.

As has already been indicated, educating and socialisation are two sepa-
rate notions and processes, which can lead to the same goals, and are in this 

12 »Primary socialisation is socialisation, to which the individual is exposed in their childhood, 
and with the help of which they become part of society. Secondary socialisation is then any further 
process that introduces the already socialised individual into new spheres of the society in which 
they live.« (Berger and Luckmann, 1988:122)

13 It should be added that Berger and Luckmann interpret secondary socialisation as »acquisition 
of knowledge that derives from specific social roles. These roles are directly or indirectly rooted in the 
division of labour.« (1988:129) They also add that »secondary socialisation requires the acquisition of 
vocabulary that derives from specific social roles, which in the first place means the internalisation of 
meaning that structure established explanations of behaviour within the institutionalised area« (ibid.)

14 Cf. Haralambos, Holborn, 2001:12. »At the beginning of their professional life a young joiner, 
teacher or accountant soon learns the rules of the game and skills at their job. If they changed their 
jobs, they would join another professional group and would have to learn new skills as well as accept 
different manners of behaviour and clothing.« (cf. also Mur{ak, 1991:391)
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case more effective. A similar conclusion can be applied in the case of vocational 
educating and vocational socialisation.

Returning to the defi nition of vocational identity, two key sources of a suc-
cessful formation of vocational identity (Mur{ak, 1991), and above all, some 
major advantages of their uniform operation can be seen. If then the aims of 
vocational educating as well as the working environment, with the help of which 
the individual is socialy initiated into a specifi c occupation strive towards the 
same values, vocational educating and socialisation would be more effective, 
they would achieve their aims, while the individual will form a positive vocatio-
nal identity.

Here, we are led to think about vocational ethics, which is »ethics that is 
formed and used in a social group in order to level relationships inside the group 
and the relationships with other groups. The specifi c activity and status of a 
certain vocation represent the basis for vocational ethics. ... Vocational ethics 
is usually not in contradiction with generally prevailing social ethics; it only 
specifi es its general rules by using them according to the specifi c relationships 
in the occupation that it regulates. Vocational ethics usually develops from a 
distinct awareness of honour because of the association to a certain vocation, 
which strengthens the sense of belonging.« (Sociolo{ki ..., 1982:500)

If we can not deny the existence of vocational ethics, it is even more dif-
fi cult to deny vocational educating. If ethics exist, then values also exist. And 
where there are values, it is worth to derive educational aims from them – in the 
case of vocational ethics these are aims of vocational educating, in order to at 
least neutralise – if not advance – the situation, when spontaneous vocational 
socialisation is negative (cf. Mur{ak, 1991:397); or rather to reinforce the effects 
of positive socialisation with a tendency towards the same positive vocational 
values.

Legitimacy of ’Educating’ in Vocational Training?

»The question of legitimacy (of educating, comm. P. K.) was originally a 
question of ethic intentionality.« (Medve{, 2000:189) If the question of legiti-
macy was once asked, as today it is not discussed at all in relation to educating 
as a whole, then even more so it needs to be reconsidered at the secondary stage 
of education. Our discussion is primarily guided by the fact that educational 
aims, at this stage, are »masked« into socialisation aims. Why is this so; why do 
we avoid the term »educating« at this stage? Do we need an »excuse« in order 
to educate?

As a matter of fact, it is »diffi cult to imagine the connection between peda-
gogy and ethics ever to be broken« (ibid., 191), which does not mean that certain 
questions and problems relating to the issue are not posed (Medve{, 2000). The-
se, however, do not indicate a categorical denial or abandoning of educating on 
the basis of any ethics, nor does it indicate the abandoning of educating for it to 
be legitimate. As an answer to the absence of values, which today questions the 
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legitimacy of educating in accordance to ethics15, Medve{ (ibid.) emphasises that 
educating needs to be developed as a problem of constant public confrontation of 
the individual with values, and not their rejection.

As the function of vocational training is to prepare the individual for their 
job (which is in the future going to represent a great and important part of their 
life, while vocational identity is going to be among the most important com-
ponents of their identity), it should in this sense comprise of at least a part of 
vocational educating. The setting of aims/goals of vocational educating appears 
to be reasonable and justifi able, with the intention of achieving vocational socia-
lisation – which already takes place at school or at workplace during practical 
training – it would be as successful as possible and would contribute to the for-
mation of vocational identity as thoroughly as possible (cf. Mur{ak, 1991). And 
if it is legitimate as well (cf. Medve{, 2000. cf. also Pavlovi}, 2000), and a tea-
cher is »bound to acquaint the children (and pupils, comm. P.K) with values in 
their educational practice and ... to teach them moral communication« (Medve{, 
2000:195), it follows that the acceptance of »non-educating« would be unjusti-
fi able – which also applies for vocational educating, but above all it would be in 
contradiction to the ethical imperative of a particular vocation.

We cannot, however, avoid the fact that it is a completely different matter 
of discussion, whether a teacher is going to be successful in »tuning children’s 
moral judgement, emotions, will and behaviour with general principles that 
the teacher follows« (ibid.). This is the space where socialisation as unplanned, 
unintentional and spontaneous plays a necessary role. This component of in-
fl uence upon the child or pupil is out of our control; the educational component 
is therefore so much more at the centre of attention of the system of education. 
Although it cannot be neglected that the effect of educating cannot be control-
led or foretold, we can not reject educating, or substitute it with other terms. 
If ethics remains the basis of educating, and vocational ethics the basis of vo-
cational educating, and socialisation, which cannot be controlled, affects »the 
desired result of educating«, we should at least try to move towards such goals 
of educating and socialisation that would formally correspond. It is necessary 
to consider whether it is appropriate to substitute educating with socialisation, 
and whether this means the evasion of appointing legitimacy to educating. 

If educating is thus legitimate, then vocational educating is legitimate as 
well. If we defi ne vocational educational goals, then we must say that we are 

15 Medve{ »questions« the legitimacy of educating in accordance with ethics in the treatise Legiti-
macy of education in the public school (2000) so as to re-establish this relation and justify it under the 
present circumstances. He asserts that up to the middle 19th and 20th century »ethics was the source 
on which pedagogy grounded its legitimacy« (ibid., 190). Cultural pedagogy later posed the question 
of legitimacy of educating on the basis of ethics, in which »there is (always) evidence of social influ-
ences, and within them finally also outlines of adherence to particular political doctrines, ...« (ibid.), 
which can definitely be disputed; (as) it can lead to an oversimplified conclusion of the illegitimacy of 
educating. Despite the crisis in values disregard for educating or »non-educating« is not acceptable. 
It would be easier and more justifiable to consider/think about values. This applies to professional 
education as well.  
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educating for a vocation. We would thus acknowledge both components of the 
formation of vocational identity as well as legitimise a planned introduction of 
vocational ethics into practice through appropriate educational aims. 

In vocational and professional training, it therefore is more appropriate 
to lay greater emphasis and put more energy into the consideration of ethics, 
values, (vocational) professional ethics and professional (vocational) values. 

Regarding the disclosed arguments it is concluded and suggested that re-
lationships between educating and socialisation would be rethought and newly 
established. The authorisation of this rethinking is based on the legitimacy of 
(vocational) educating as well as on evident resting of vocational educating on 
vocational ethics, according to which the catalogues of knowledge standards, 
other materials and, nevertheless, the attitude of staff, who shape everyday life 
of vocational education in Slovenia, must be adapted correspondingly.
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