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UVOD V ZBORNIK

Zelo sem vesel izredno Stevil¢ne udeleZbe letosnje 11. znanstvene konference, ki smo jo organizi-
rali skupaj z Evropsko akademijo znanosti in umetnosti s sedezem v Salzburgu in ki je potekala pod
pokroviteljstvom predsednice Republike Slovenije dr. Natase Pirc Musar.

Letos je bilo z nami veliko mednarodno uveljavljenih imen iz sveta stroke in znanosti; naj omenim
prof. dr. Klausa Mainzerja, predsednika Evropske akademije znanosti in umetnosti, prof. dr. Jeffreya
Sachsa, profesorja iz Univerze Columbia iz ZDA, Mariyo Gabriel, Evropsko komisarko za inovacije,
raziskave, kulturo, izobraZzevanje in mlade, prof. dr. Felixa Ungerja, ¢astnega predsednika Evropske
akademije znanosti in umetnosti, prof. dr. Martina Kempa, zasluZznega profesorja iz Univerze v 0x-
fordu, prof. dr. Freda Volkmarja, profesorja iz Univerze Yale iz ZDA.

Letosnji naslov konference je bil Za cloveka gre: Druzbeni in tehnoloski razvoj za varnost in dosto-
janstvo. Poudarek je na cloveski varnosti, vSirSem in oZjem smislu ter ohranjanju in varovanju ¢love-
kovega dostojanstva. Nasa sekcija Vzgoja, izobraZevanje in dusevno zdravje je v sluZbi tega poslanstva
Ze ve( let.

Sekcija iz leta v leto raste, tako po Stevilu slusateljev, kot po Stevilu prispevkov. Letos je bilo 26 od-
licnih, aktualnih in relevantnih referatov domacih in tujih avtorjev, ki so zajemali razline aspekte
vseh treh podrocij sekcije ter skoraj 600 slusateljev. Ker so v sekciji sodelovali tudi udeleZenci iz
drugih drzav, izdajamo zbornik v dveh jezikih. Vse to potrjuje, kako pomembno je graditi mostove,
se povezovati, zdruZevati moci in znanje ter skupaj graditi boljSo prihodnost.

Iskrena hvala vsem za sodelovanje in podporo.

Vzgoja, izobraZzevanje in dusevno zdravje so pravzaprav konstitutivni elementi kakovosti Zivljenja,
Clovekovega dostojanstva, razvoja posameznika in druzbe ter nase skupne prihodnosti. To so ko-
renine vsake druzbe. Ce se korenine za¢nejo susiti vemo kaks$ne so posledice za drevo ali rastlino.
Smisel in namen nase sekcije je prav ta - da te korenine ¢im bolj napojimo s sveZo vodo in razli¢nimi
hranilnimi snovmi. Da bo to, nekoliko posuseno in gingavo drevo, pognalo mocne korenine ter zra-
slo v visoko - lepo prihodnost.

prof. dr. Sebastjan Kristovic, urednik



INTRODUCTION TO PROCEEDINGS

I am very happy with the exceptionally large number of participants in this year's, 11th scientific
conference, which we organized together with the European Academy of Sciences and Arts, based
in Salzburg, and which was held under the honorary patronage of the President of the Republic of
Slovenia, dr. Natasa Pirc Musar.

This year, many internationally renowned names from the world of stroke and science were with
us; let me mention Prof. Dr. Klaus Mainzer, president of the European Academy of Sciences and Arts,
Prof. Dr. Jeffrey Sachs, professor at Columbia University from the USA, Mariya Gabriel, European Com-
missioner for Innovation, Research, Culture, Education and Youth, Prof. Dr. Felix Unger, honorary
president of the European Academy of Sciences and Arts, Prof. Dr. Martin Kemp, professor emeritus
of the University of Oxford, Prof. Dr. Fred Volkmar, professor of Yale University from the USA.

The title of this year's conference was It's About People: Social and Technological Development in Ser-
vice of Security and Dignity. The emphasis is on human security, in the broader and narrower sense,
and the preservation and protection of human dignity. Our Education and Mental Health Section has
been serving this mission for many years.

The section grows year by year, both in terms of the number of listeners and the number of con-
tributions. This year there were 26 excellent, current and relevant papers by domestic and foreign
authors, covering various aspects of all three areas of the section and almost 600 listeners. Since
participants from other countries also took part in the section, we publish the proceedings in two
languages. All this confirms how important it is to build bridges, connect, combine strengths and
knowledge, and build a better future together.

Sincerely thanks to everyone for their cooperation and support.

Education and mental health are in fact constitutive elements of the quality of life, human dignity,
the development of the individual and society, and our common future. These are the roots of every
society. If the roots start to dry, we know what the consequences are for the tree or plant. The mean-
ing and purpose of our section is precisely this - to water these roots as much as possible with fresh
water and various nutrients. That this, somewhat dried and gingiva tree, will grow strong roots and
grow into a tall - beautiful future.

Prof. Dr. Sebastjan Kristovic, editor



CUSTVOVANIJE IN PSIHOSOCIALNA FUNKCIONALNOST

ODRASLIH OTROK ALKOHOLIKOV
EMOTION REGULATION AND PSYCHOSOCIAL FUNCTIONING
OF ADULT CHILDREN OF ALCOHOLICS

prof. dr. Barbara Simonic, spec. zakonske in druzinske terapije
Teoloska fakulteta Univerze v Ljubljani, Slovenija

POVZETEK

Odrascanje v druZini, v kateri je eden ali oba starsa zasvojen z alkoholom, povzroca otroku po-
sledice, ki se lahko nadaljujejo tudi v odrasli dobi. Tako imenovani »odrasli otroci alkoholikov«
(00A), ki so del ali celotno otroStvo odrascali v disfunkcionalni druZini, v kateri je bila najvecja
teZava odvisnost od alkohola enega ali obeh starsev, so bolj obCutljivi na Zivljenjske stresorje in
imajo vecteZavs prilagajanjem. Iz otrostva nosijo veliko nereSenih vprasanj, potlacenih in neraz-
resenih vsebin, kisooblikujejo njihovo delovanje v odrasli dobi, ki se pogosto izkaZe za custveno
insocialno nezrelo.

V prispevku so predstavljeni rezultati raziskave, ki prikazuje znacilnosti custvene regulacije in
psihosocialnega delovanja 00A v primerjavi z osebami, ki niso odrasc¢ale v druZinah z alkoholiz-
mom. Ranljivost na podrodju Custvenega uravnavanja pri 00A bo prikazana kot pomembna spre-
menljivka, ki je povezana s teZavami psihosocialnega delovanja. V Studijo je bilo vkljucenih 563
udeleZencev, od tega 229 oseb, ki so bile 00A. Rezultati Mann-Whitneyjevega U-testa kaZejo, da
imajo 00A v primerjavi z osebami, ki niso 00A, vec teZav na podrocju uravnavanja custev, doZiv-
ljajo vecindividualnih problemov in manj maoci, svoje trenutno druZinsko Zivljenje ocenjujejo kot
manj funkcionalno in so manj zadovoljni s svojim partnerskim odnosom. TeZave pri uravnavanju
Custev so povezane z vecjimi teZavami v njihovem psihosocialnem delovanju.

*DoseZeni rezultati so nastali v okviru projekta st. 15-2570, ki ga je financirala Javna agencija za
raziskovalno dejavnost Republike Slovenije iz drZavnega proracuna.

Kljucne besede: alkoholizem, zasvojenost, druZina, odnosi, otroci, razvoj

ABSTRACT

Growing up in a family affected by alcohol addiction in one or both parents has consequences for
the child that can persist into the child's adulthood. The so-called ,adult children of alcoholics”
(00A), who grew up for part or all of their childhood in a dysfunctional family where the biggest
problem was alcohol addiction of one or both parents, are more sensitive to life stressors and
have more adjustment problems. They carry many unresolved issues from childhood, repressed
and unresolved content, which co-shape their functioning in adulthood, which often turns out to
be emotionally and socially immature.

The paper presents the results of a study showing the characteristics of emotional regulation
and psychosocial functioning of 00As compared to persons who did not grow up in families with
alcoholism. Vulnerabilityinthe field of emotional regulation at 00As will be shown as important
background variable correlated with difficulties of psychosocial functioning. The study included
563 participants, 229 of whom were 00As. The Mann-Whitney U-test results show that 00As,
compared to non-00As, have more difficulties in emotion regulation, experience more individu-
al problems and less strengths, rate their current family life as less functional, and are less satis-
fied with their partnerrelationship. Difficulties in their emotional regulation are correlated with
more difficulties in their psychosocial functioning.

*The authoracknowledges partial financial supportfrom the Slovenian Research Agency (project
No. J5-2570).

Keywords: alcoholism, addiction, family, relationships, children, development
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Po podatkih Nacionalnega instituta za javno zdravje (2016, 7) 43 % prebivalcev Slovenije, starih
25-64 let, pije visoko tvegano (pije alkohol v kolic¢inah ali na nacin, ki lahko kratko- in/ali dolgoroc-
no vodijo do razvoja Skodljivih posledic zaradi alkohola). Ob takih Stevilki je veliko tudi oseb, ki jih
Skodljiva raba alkohola posredno prizadene in zaznamuje. Med njimi so predvsem partnerji in otroci
oseb s problemati¢nim uZivanjem alkohola. VvV ZDA naj bi 1 od 10 otrok (10,5 %) Zivel z vsaj enim star-
Sem z motnjo zlorabe alkohola (Lipari, Strutherin Van Horn 2017). Pri tem ni problematicna le sama
zloraba substanc pri starSih, ampak predvsem to, da se v povezavi s tem pogosteje razvijejo dodatne
obremenilne okolis¢ine, ki vplivajo na otrokov razvoj.

Alkoholiki imajo razli¢ne teZave. Alkoholizem vodi v disfunkcionalnost v njihovem Zivljenju. Njih-
ove vsakodnevne rutine so motene, negativen je tudi vpliv na njihovo kognitivno delovanje, saj
so omejene njihove sposobnosti odlocanja, spominske sposobnosti, pozornost in sklepanje. Njih-
ovo vedenje je impulzivno, zato so bolj izpostavljeni nesre¢am. Prisotne so z alkoholom povezane
bolezni, kot so bolezni srca in oZilja, rak in ciroza jeter, zaradi Cesar je tudi smrtnost pri teh osebah
viSja (pribliZzno 5 % vseh smrti naj bi bila zaradi motenj, povezanih z uZivanjem alkohola) (Svetovna
zdravstvena organizacija 2019, 5-13). Ljudje s teZavami z alkoholom ve¢inoma razvijejo tudi psiho-
loske motnje, med najbolj opaZenimi sta antisocialno vedenje in depresija. Prisotno je bolj agresiv-
no vedenje in so bolj nagnjeni k uporabi nasilja (Sen-Aslan 2021, 128). Zato alkoholiki poleg Skode,
ki jo alkohol povzroca njim samim, Skodujejo tudi drugim in druzbi na splosno.

Ce so alkoholiki star3i, ima alkoholizem $kodljiv vpliv na celotno druZino. Zloraba alkohola je
druzinski problem. Alkoholiki namrec niso edini, ki so oSkodovani, saj so zelo oskodovani tudi
njihovi najblizji druZinski ¢lani. Domace druzinsko okolje je neurejeno, ker starsi alkoholiki ne
izpolnjujejo svojih vlog in odgovornosti ter ne opravljajo svojih druZinskih, starSevskih in drugih
obveznosti. Zaradi tega drugi druZinski ¢lani prevzamejo veliko vec vlog in odgovornosti. Verjetneje
je, da druzina Zivi v slabih socialno-ekonomskih razmerah. V druZini, kjer Zivijo alkoholiki, se
pogosteje pojavljajo druZinski konflikti. V teh domovih je vec verbalnih, fizi¢nih in custvenih zlorab,
kar pomeni prisotnost travmaticnih izkusenj, ki so jim podvrZeni vsi druzinski ¢lani (Park in Schepp
2015, 1224-1225). Negativno je prizadeta tudi komunikacija med druZinskimi ¢lani, ki temelji bolj
na agresiji (Haverfield idr. 2016, 111-112). Med druZinskimi ¢lani morda ni pozitivne interakcije,
zato je druzinska kohezija slaba. Na splosno se o temah, povezanih z alkoholom, v druZini in zunaj
nje ne pogovarjajo in se sramujejo situacije. Alkohol je skrita tema in druZinski ¢lani se zaradi prikri-
vanja te teme lahko tudi socialno izolirajo (Sen-Aslan 2021, 128).

Alkoholizem pri starSih tako vpliva na njihovo sposobnost, da bi skrbeli za otroke. Vzgoja starSev
alkoholikov ne zagotavlja vzgoje, ki jo otrok potrebuje. Do svojih otrok ne pristopajo tako toplo in
senzitivno, so manj odzivni in se ne vkljuCujejo toliko v interakcijo z otroki. Otrok ne podpirajo in
ne kazejo zanimanja za njihove potrebe (Eiden idr. 2009, 37). Starsi alkoholiki svoje otroke veliko-
krat zanemarjajo in zavracajo. Veckrat tudi uporabljajo avtoritaren, prevec vpleten starSevski stil, so
bolj grobi, ukazovalni in kaznovalni v discipliniranju in izvajajo manj starSevskega nadzora (Solis idr.
2012, 143).Sporocila, ki jih otroci alkoholikov dobivajo s strani starSev, so nekonsistentna in kar koli
naredijo, starSi tega ne potrdijo. Negativno starSevstvo starSev alkoholikov tako privede do tega, da
se otroci pocutijo neprimerne (Parkin Schepp 2015, 1226). Starsi alkoholiki lahko Skodljivo vplivajo
tudi na vzgojo svojih partnerjev, ki niso alkoholiki, so pa velikokrat prezasedeni s tezavami svojega
partnerja. Lahko so preobremenjeni z odgovornostjo za celotno druZino, lahko pa so tudi Zrtve na-
silja partnerja alkoholika. Zaradi vsega tega tudi stars, ki ni alkoholik, ne zmore primerno opravljati
svoje starSevske vloge (Sen-Aslan 2021, 128).

DruZina in odnosi v njej so pomembni za otrokov socialno-Custveni razvoj, saj se v tem konteks-
tu razvija otrokova identiteta, primerno vedenje, socialne spretnosti, obcutek za sebe in druge ter
uravnavanje vedenja in Custev (Sen-Aslan 2021, 129). V druZinah, kjer je prisoten alkoholizem star-
Sev, pogojev za zdrav razvoj ni. Otroci veckrat ostanejo prepusceni sami sebi in svojemu svetu, kjer
ne najdejo pravih odgovorov na svoja dozZivljanja. Druzinsko okolje, ki je kaoti¢no, nestrukturirano
ter nepredvidljivo, otroke pusca same, da ugibajo in sprasujejo, kaj se bo zgodilo zdaj in kaj je nor-
malno (Landeridr. 2013, 200). Pogosta Custva, ki jih ti otroci doZivljajo, so tesnoba, strah, depresija,
krivda, sram, osamljenost, zmeda in jeza. Lahko celo verjamejo, da so oni povzrocili zasvojenost pri



starSih, prevzemajo pa tudi veliko njihovih Custvenih vsebin. DruZine s starsi alkoholiki so namre¢
slabo diferencirane, saj je v alkoholi¢nih druZinskih sistemih velikokrat prisotno pomanjkanje pri-
mernih razmejitev (Kelley idr. 2007, 676).

Otroci so zaradi neprimernih razmejitev v druzinah s starsi alkoholiki Custveno zasedeni in podreje-
ni vzdusju v druZini. To velikokrat pomeni preobremenitev otrok z nalogami in vlogami, za katere
Custveno niso dozoreli, kar znatno zaznamuje njihov zdrav razvoj. Otroci mnogokrat stopijo v vlogo
skrbnika za druge druZinske ¢lane (sorojence ali nemocne in nesposobne starsSe), pri cemer govori-
mo o postarSenju otroka (Earley in Cushway 2002, 165-167). PostarSeni otroci so otroci ali najstniki,
ki prevzamejo vloge in odgovornosti nefunkcionalnih starSev, preden so za to dovolj Custveno ali ra-
zvojno zreli (Kelley idr. 2007, 676). S tem poskusajo v druZino prinasati red in nadomestiti primanij-
kljaje, ki izvirajo iz nefunkcionalnosti starSev alkoholikov pri opravljanju starSevskih vlog (Pasternak
in Schier 2012, 52). Ko se zamenjajo vloge starSev in otrok, otrok pogosto Zrtvuje svoje lastne pot-
rebe, da bi skrbel za fizicne ali custvene potrebe starsa ali sorojencev (Kelley idr. 2007, 676). Otrok s
tem stopav zanj»prevelike Cevlje«, saj so zahteve, da bi deloval kot odrasli, prezahtevne za njegovo
stopnjo razvoja in sposobnosti. Za njihovo razvojno zrelost je to prevec, saj doZivljajo, da so sami od-
govorni za to, kaj se dogaja v druZini, to pa posplosijo tudi na druge Zivljenjske situacije in odnose.
Postanejo hiperodgovorni tudi za dobrobit in sreco drugih oseb, saj je njihov obcutek vrednosti po-
gosto vezan nato, da jih drugi pohvalijo in cenijo. Zelo zgodaj se naucijo, da nimajo nobenih zahtev
ali Zelja, saj niso pomembne toliko kot Zelje in potrebe drugih. To dojemanje otroci nesejo s sebojv
najstnistvo in odraslost, saj so jim predstavljajo (izkrivljene) temelje, na katerih delujejo naprej in
ohranjajo iluzijo, da je vse dobro (Ruben 2001, 9-13).

Pri otrocih starSev alkoholikov je prisotno vedje tveganje za razvoj negativnih posledic, ¢eprav pa
vsi otroci starSev alkoholikov nimajo teZav; nekateri razvijejo tudi odpornost in stabilnost, kar je
odvisno od razli¢nih okoli3¢in in podpornih sistemov v druZini (Park in Schepp 2015, 1227). Studije
pa porocajo, da imajo otroci alkoholikov vecje nagnjenje k izraZanju pozunanjenih problemov, kot
sta npr. hiperaktivnost in agresija, in internalizaciji problemov, kot so nizko samospostovanje in vise
stopnje depresije (Lease 2002; Molina idr. 2010), negativna custva (Mylantidr. 2002; Rafferty in Har-
tley 2006), zloraba substanc (Yau idr. 2012), teZave v medosebnih odnosih (Hinz 1990). V primerjavi
z vrstniki kaZejo otroci starSev alkoholikov vec tesnobe, depresije, uporniskega in agresivnega ve-
denja ter teZav s prilagodljivostjo, obenem pa manj samospostovanja in socialne kompetentnosti
(Solis idr.2012,139).

Znacilnosti in narava odrascanja v druzini, kjer je prisoten alkoholizem, povecuje ranljivost, da otroci
alkoholikov tudi kasneje v odrasli dobi razvijejo nekatere tezave (Harter 2000, 313). Odrasli otroci
alkoholikov (00A) so osebe, starejSe od 18 let, ki so del ali celo svoje otroStvo odrascale v disfunkci-
onalni druzini, kjer je bil najvecji problem alkoholna zasvojenost enega ali obeh starSev (Pasternak
in Schier 2012, 51). Gre za odrasle, ki trpijo za posledicami ucinkov alkoholizma v primarni druZini,
kar nekateri imenujejo kar »sindrom 00A«. Stevilna klini¢na opaZanja in raziskave potrjujejo, da so
00A dokaj homogena skupina z nekaterimi podobnimi znacilnostmi na kontinuumu dozivljanja in
psihosocialnega funkcioniranja, kar je posledica odrascanja v specificnih okolis¢inah in dinamikah,
ki so bile prisotne v druZini zaradi alkoholizma starSev (Harter 2000, 313).

00A so osebe, ki so na eni strani ujete v strahove in reakcije otroka, na drugi strani pa so kot otroci
morale prehitro postati odrasli, ne da bi sli skozi naravne faze razvoja otroka, kjer bi bil omogocen
optimalen razvoj v zdravo odraslo osebo. Tako je videti, kot da imajo OO0A dve identiteti: istoasno
so odrasli in otroci, saj nereSene in travmaticne vsebine, ki izvirajo iz otroskih izkusenj odrascanja
ob starsih alkoholikih, oblikujejo njihovo funkcioniranje v odraslosti (Pasternak in Schier 2012, 52).
V primerjavi z odraslimi, ki prihajajo iz druZin, kjer starsi niso bili zasvojeni z alkoholom, je npr. pri
0O0A visje tveganje za zlorabo substanc, vec simptomov depresije, antisocialnega vedenja, niZje sa-
mospostovanje, vec tesnobnih motenj in relacijskih teZav (Beesley in Stoltenberg 2002, 283-286;
Harter 2000, 313-320).

Prepoznati je mogoce kar nekaj tipi¢nih znacilnosti v osebnosti in psihosocialnem delovanju 00A,
ki so posledica odrasc¢anja v druZini, kjer je bil prisoten alkoholizem starSev. V njihovi odraslosti se
namrec¢ dinamika iz otrostva in sistemi prepri¢anj razsirijo na Zivljenje na splosno, ne glede na si-
tuacijo, dinamiko ali akterje. Obc¢utek o sebi in lastno samovrednost obicajno gradijo na skrbi za
druge in verjamejo, da je to edina lastnost, zaradi katere so nekaj vredni in pomembni. Ves ¢as pa



jih je strah, da ¢e necesa ne bodo zmogli, da bodo zapusceni s strani drugih. TeZko se sprostijo, ker se
bojijo, da biizpadli kot ne dovolj dobri (Hallin Webster 2007, 498). 00A so lojalni (soodvisni) onkraj
vseh razumnih meja. Velikokrat postanejo odvisne osebnosti, ki se bojijo zavrnitve in bi naredili vse,
da bi ohranili odnos. Posledica te lojalnosti onkraj vseh razumnih vidikov je pretirano dojemanje
odgovornosti, ki se samo ali predvsem osredotoca na dobrobit druge osebe, sploh Ce je zaznana
njena krhkost. Pomoc drugim vkljucuje popolno preokupiranost z organiziranjem, reSevanjem ali
usmerjanjem Zivljenj Sibkejsih oseb (Ruben 2001, 12-13).

0O0A se bojijo izgubiti kontrolo, kar je posledica izkuSenj nepredvidljivega druZinskega okolja, kjer
je bilo treba zanikati alkoholizem o0z. njegovo resnost in s tem ustvarjati obCutek iluzije, kot da je vse
dobro (pod kontrolo). 00A imajo teZave z odnosi. TeZave vkljuCujejo teZave v navezanosti, intimi in
postavljanju primernih medosebnih razmejitev (Harter 2000, 322-326). 00A se bojijo konflikta. vV
konfliktih se namrec prebudi odmev situacije, iz katere je bilo v otroStvu nemogoce pobegniti ali se
ji izogniti, ko so jih starSi kaznovali in s tem povzrocali osramocenost, samokriti¢nost (nisem dovolj
dober) in obupno potrebo po odobritvi (Hall in Webster 2007, 499). 00A so prevec samokriti¢ni. S
tem je velikokrat povezana tudi slaba samopodoba (Harter 2000, 321-322).

00Aimajo vec fizicnih teZav kot osebe, ki so odrascale v nealkoholi¢nih druzinah (Hartidr. 2003, 53),
Stevilni OOA pa postanejo tudi sami odvisni od alkohola. Pogosto se Cutijo negotove, samoobsoja-
joCein se bojijo intime. Ko odrastejo, se tako nadaljujejo njihove teZave z zaupanjem, odvisnostjo v
odnosih, samokontrolo, identiteto in izraZanjem obcutkov (Harter 2000, 323-324).

1.1 Namen raziskave in hipoteze

00A imajo velikokrat teZave na podrocju doZivljanja, izraZzanja in reguliranja svojih custev, saj so
v disfunkcionalni druZini dozivljali veliko custvenih bremen, obenem pa ni bilo prave mozZnosti za
zdrav razvoj requlacije teh €ustev. Custva pogosto potlatijo in zavradajo, da bi delili karkoli osebne-
ga ali ranljivega (Hall in Webster 2007, 502). Na osnovi tega se oblikujejo specifi¢ni nacini doZivlja-
nja sebe, drugih in odnosov, ki obi¢ajno pomenijo zaplete v vsakdanjem funkcioniranju. Te vidike
smo Zeleli preveriti v nasi raziskavi. Najprej nas je zanimalo, kakSne so znacilnosti ¢ustvene regula-
cije in psihosocialnega delovanja 00A v primerjavi z osebami, ki niso odrascale v druzinah s starsi
alkoholiki. Nato pa smo raziskali, ali je funkcionalnost ¢ustvene regulacije pomemben dejavnik, ki
se pri 00A povezuje s teZavami v psihosocialnem delovanju.

Preverjali smo dve hipoteazi:

1. 00A v primerjavi z osebami, ki niso 00A, doZivljajo vel teZav na podrocju uravnavanja custev,
doZivljajo vecindividualnih problemov in manj moci, svoje trenutno druzinsko Zivljenje ocenjujejo
kot manj funkcionalno in so manj zadovoljni s svojim partnerskim odnosom.

2. Velje tezave v regulaciji Custvenega procesiranja pri 00A so povezane z visjo stopnjo individu-
alnih problemov, manjso stopnjo osebnih modi, slabSo oceno trenutnega druzinskega Zivljenja in
slabsim partnerskim odnosom.

2 METODA
2.1 UdeleZenci

V raziskavi je sodelovalo 563 udeleZencev, od tega je bilo 229 (42,5 %) 00A. V celotnem vzorcu je
bilo 72,6 % Zensk in 26,8 % moskih. Povprecna starost vseh udeleZencev je bila 36 let (min=18 let;
max=74 let; SD=14,73). V skupini 00A je 77 % udeleZencev odgovorilo, da je imel teZave z alko-
holom samo oce, 10 % da je imela teZave z alkoholom samo mama, 10 % da sta imela teZave oba
starsa, 3 % 00A pa na vprasanje ni odgovorilo.

2.2 Pripomocki in postopek

UdeleZenci so poleg sploSnega vprasalnika o demografskih podatkih (spol, starost) in vprasanja o
tezavah z alkoholom pri starsih izpolnjevali Se naslednje vprasalnike:

1.Presejalnitest otrok alkoholikov (Children of Alcoholics Screening test - CAST-6) (Hodgins idr. 1993;
Pilat in Jones 1984) je samoocenjevalni merski instrument, ki ocenjuje otrokove obcutke, vedénje
terizkusnje, povezane z uporabo oziroma zlorabo alkohola s strani starSev in kaZe, ali obstaja moz-
nost, da je anketirani otrok alkoholika.



2. Lestvico teZav pri regulaciji ustev - krajsa verzija (Difficulties in emotion regulation scale - Short
form - DERS - SF) (Gratz in Roemer 2004; Kaufman idr. 2016), ki je kratek samoporocevalni instru-
ment za oceno razli¢nih vidikov Custvene disrequlacije 0z. neprimerne regulacije Custev na Sestih
podrocjih: nesprejemanje Custvenih odzivov, teZave pri vedenju, usmerjenemu k dolo¢enemu ci-
lju, teZave pri kontroli impulzov, pomanjkanje ¢ustvenega zavedanja, omejen dostop do strategij
Custvene regulacije in pomanjkanje Custvene jasnosti. Visji rezultat kaZe na vecjo prisotnost pro-
blemov v Custveni regulaciji. Koeficient zanesljivosti (Cronbachov alfa) za celotni vprasalnik v nasi
raziskavi znasa a=0,823.

3. Lestvico individualni problemi in moci (Individual problems and strenghts - IPS), ki je del in-
strumenta STIC (Systemic Therapy Inventory of Change) (Pinsof idr. 2015). Uporablja se za oceno
posameznikovih problematic¢nih in mocnih podrocij. V skupino problemov se uvrs¢ajo dimenzije:
izrazenost negativnih afektov, odsotnost inhibicije moc¢nih impulzov, fleksibilnost/odpornost, nera-
zumevanje samega sebe, zloraba substanc. Visji kot so rezultati na teh lestvicah, vec teZav oz. indi-
vidualnih problemov imajo posamezniki. V skupino osebnih moci se uvrs¢ajo dimenzije: Zivljenjska
funkcionalnost, odprtost samoizraZanja, samosprejemanje. Visji kot so rezultati na teh lestvicah, vec
individualnih modi imajo posamezniki. Koeficient zanesljivosti (Cronbachov alfa) za lestvico posa-
meznikovih problemov v nasi raziskavi je sprejemljiv in znasa a=0,682, za dimenzijo posamezniko-
vih mo¢i pa znasa a=0,776.

4. Lestvico sedanje druZine (Family/Household Scale - FH), ki je del instrumenta STIC (Systemic The-
rapy Inventory of Change) (Pinsof idr. 2015), s katero smo ocenjevali naslednje dimenzije druzin-
ske funkcionalnosti: pozitivno vzdusje v sedanji druzini, negativno vzdusje v sedanji druZini, fizic-
no zlorabo v sedanji druZini, odlo¢anje v sedanji druZini, jasnost mej v sedanji druzini in obcutenje
nerazumevanja v sedanji druzini. Visji rezultat na skupnem sestevku pomeni vec funkcionalnosti v
sedanji druZini. Koeficient zanesljivosti (Cronbachov alfa) za celotni vprasalnik v nasi raziskavi znasa
a=0,866.

5. Kansasko lestvico zadovoljstva v zakonski zvezi (Kansas Marital Satisfaction Scale - KMSS) (Schu-
mm idr. 1986), ki je namenjena ocenjevanju zadovoljstva v zakonski/partnerski zvezi. Visji rezultat
pomeni vecje zadovoljstvo s partnerskim odnosom. Koeficient zanesljivosti (Cronbachov alfa) za
vprasalnik v nasi raziskavi znasa a=0,951.

UdeleZenci so vprasalnik reSevali v spletni obliki (povabilo za sodelovanje v raziskavi s povezavo do
vprasalnika je bilo poslano na razli¢ne naslove in forume) in pisno (te udeleZence smo pridobili na
eni izmed klinik za zdravljenje alkoholizma). Anketiranje je potekalo od junija 2021 do maja 2022.
Rezultate smo izracunali z uporabo programskega paketa SPSS 20.

3 REZULTATI

Hipoteza 1. 00A v primerjavi z osebami, ki niso 00A, doZivljajo vec teZav na podrocju uravnavanja Custev,
doZivljajo vec individualnih problemov in manj moci, svoje trenutno druZinsko Zivljenje ocenjujejo kot
manj funkcionalno in so manj zadovoljni s svojim partnerskim odnosom.

Primerjali smo podatke, ki se nanasajo na tezave v funkcionalnosti Custvenega procesiranja, indi-
vidualne probleme in modi, funkcionalnost trenutnega druzinskega Zivljenja in zadovoljstvo s par-
tnerskim odnosom glede na to, ali so udeleZenci 00A, ali pa ne (razdelitev v ti dve skupini je bila
narejena na osnovi vprasalnika CAST-6). Primerjava povprecnih vrednosti teh dimenzij pri 00A in
osebah, ki niso 00A, so prikazane na Sliki 1.



Slika 1: Srednje vrednosti na skupnih dimenzijah posameznih lestvic pri 00A in osebah, ki niso 00A

60
50
40
30
20

10

TeZzave v Custveni  Individualni problemi Individualne moci  Kvaliteta trenutnega Zadovoljstvo v

regulaciji druZiskega Zivljenja partnerstvu
mOOA [@ni OOA

Vir: Raziskava avtorjev 2021-2022.

Vidimo lahko, da 00A v primerjavi z osebami, ki niso 00A, ocenjujejo, da imajo vec teZav v Custveni
regulaciji, ved individualnih problemov in manj individualnih moci, slabSe ocenjujejo kvaliteto tre-
nutnega druzinskega Zivljenja, prav tako pa niZje ocenjujejo zadovoljstvo v partnerskem odnosu.

Statisticno pomembnost razlik med skupinama smo zaradi nenormalne distribucije spremenljivk
(ugotovljeno s Kolmogorov-Smirnov testom) preverili zMann-Whitney U-testom za neodvisne vzor-
ce. Rezultati (Tabela 1) so pokazali, da obstajajo statisticno pomembne razlike med obema skupina-
ma v vseh skupnih dimenzijah, prav tako pa pri vecini poddimenzij teZav Custvene requlacije. 00A
doZivljajo statisticno pomembno vec teZav pri requlaciji Custev, in sicer imajo vec teZav pri vedeniju,
usmerjenemu k dolo¢enemu cilju, vec teZav pri kontroli ¢ustvenih impulzov, do razli¢nih strategij
Custvene regulacije imajo bolj omejen dostop, prav tako je pri njih opaziti ve¢ pomanjkanja jas-
nosti glede Custev. 00A doZivljajo statisti‘cno pomembno vec individualnih problemov (negativni
afekti, teZavna kontrola impulzov, nefleksibilnost, nerazumevanje sebe, zloraba substanc) in manj
moCci (splosna Zivljenjska funkcionalnost, odprtost samoizraZanja, samosprejemanje). Na podrodju
odnosov dozZivljajo statisticno pomembno slabse vzdusje v sedanjem druZinskem Zivljenju (manj
pozitivnega in ve¢ negativnega vzdusja), prav tako izraZajo niZje zadovoljstvo s svojim zakonskim/
partnerskim odnosom.



Tabela 1: Deskriptivna statistika na posameznih merskih lestvicah pri 00A in osebah, ki niso 00A
ter rezultati Mann-Whitneyevega U-testa za razlike med skupinama

N M sD Ksz | Ksp U (p)
00A 211 | 663 | 312
Nesprejemanje Custvenih odzivov 0,193 | 0,000 26083%50
ni 00A 281 | 620 | 3,08 (0,074)
00A 214 | 828 | 3,09
cilji 0,198 | 0,000 250"3[7)'300
ni 00A 283 | 748 | 3,05 (0,003)
00A 212 | 565 | 248
impulzi 0,177 | 0,000 2‘52333)0
ni 00A 281 | 495 | 230 (0,000)
00A 215 | 646 | 271
DERS zavedanje 0,140 | 0,000 2901§g,l:)0
ni 00A 281 | 659 | 2.68 (0,504)
00A 212 | 666 | 273
Omejene strategije regulacije 0,158 | 0,000 250783;;50
ni 00A 281 | 6,04 | 2,62 (0,009)
00A 212 | 612 | 247
Custvena jasnost 0,161 | 0,000 2600(3)‘1‘;300
ni 00A 280 | 566 | 249 (0,018)
00A 204 | 39,57 | 11,96
SKUPAJ 0,081 | 0,000 2209(1)3'550
ni 00A 265 | 36,68 | 11,99 (0,005)
00A 215 | 33,28 | 894
PROBLEMI 0,095 1 4,000 260533550
ni 00A 286 | 31,28 | 889 (0,008)
IPS
00A 212 | 21,66 | 450
Mo 0,099 | 0,000 260133'700
ni 00A 296 | 22,67 | 439 (0,007)
00A 157 | 47,94 | 852
FH SKUPAJ 0,128 | 0,000 1‘;]2(1)2'150
ni 00A 207 | 50,03 | 6,98 (0,041)
00A 130 15,84 4,82 8265,50
KMSS | SKUPAJ 0,222 | 0,000
ni 00A 154 | 17,07 | 4,42 (0,010)

Opombe: N - numerus; M - aritmeticna sredina; SD - standardni odklon; KSz - vrednost na Kolmogorov-Smirno-
vem testu; KSp - statisticna pomembnost Kolmogorov-Smirnov testa; U - Mann-Whitney U-test; p - statisticna
pomembnost; DERS - Lestvica teZav pri requlaciji ustev; IPS - Lestvica individualni problemi in moci; FH - Lestvi-
ca sedanje druZine; KMSS - Kansaska lestvica zadovoljstva v zakonski zvezi.

Vir: Raziskava avtorjev 2021-2022.

Hipoteza 2. Vecje teZave v regulaciji Custvenega procesiranja pri 00A so povezane z visjo stopnjo indi-
vidualnih problemov, manjso stopnjo osebnih moci, slabSo oceno trenutnega druZinskega Zivljenja in
slabsim partnerskim odnosom.

Nadalje smo navzorcu O0A preverjali, kako se teZave v requlaciji Ccustev pri posameznikih povezuje-
jo zvidiki osebne funkcionalnosti (individualni problemi in moci) ter relacijskim kontekstom (kvali-
teta trenutnega druZinskega Zivljenja in zadovoljstvo s partnerskim odnosom). Zaradi nenormalne
distribucije spremenljivk (ugotovljeno s Kolmogorov-Smirnov testom) smo za ugotavljanje poveza-
nosti uporabili Spearmanov korelacijski koeficient. 1z rezultatov (Tabela 2) je razvidno, da obstaja
trend, da vec kot 00A dozivljajo teZav v regulaciji custev, manj je pri njih prisotnih osebnih mociin
vec je osebnih problemov. Vec tezav v regulaciji custev pri 00A je statisticno pomembno negativno
povezano z vidiki funkcionalnosti v sedanji druZini ter zadovoljstvom s partnerskim odnosom.



Tabela 2: Korelacijski koeficienti (Spearmanov rho) med teZavami v regulaciji ¢ustev (po poddi-
menzijah in skupaj), individualnim problemi ter mo¢mi, funkcionalnostjo trenutnega druZinske-
ga zZivljenja in zadovoljstvom v zakonskem/partnerskem odnosu (N = 229)

DERS-ne- DERS-po- DERS-omeje-
sprejemanje DERS-teZave DERS-teZave manjkanje ne strategije | DERS-poman-
Custvenih pri usmerje- pri kontroli Custvenega Custvenere- | jkanje Custve- | DERS-
odzivov nosti k cilju impulzov zavedanja gulacije ne jasnosti SKUPAJ
IPS-modi -,494™ -,466™ -,389™ -,533" -,575™ -,499™ ,683™
IPS-problemi ,539” 511" ,553" ,354™ 648" ,602” ,738°
FH-skupaj -,258™ -0,145 -,268™ -,318™ -,285™ -,358™ ,340™
KMSS-skupaj -0,073 -,252™ -0,139 -0,129 -179° -, 252" ,236™

Opombe: DERS - Lestvica tezav pri regulaciji Custev; IPS - Lestvica individualni problemi in moci; FH - Lestvica
sedanje druZine; KMSS - Kansaska lestvica zadovoljstva v zakonski/partnerski zvezi; * - statisticno pomemben
rezultat na nivoju 5 % tveganja; ** - statisticno pomemben rezultat na nivoju 1 % tveganja.

Vir: Raziskava avtorjev 2021-2022.

4 RAZPRAVA

Rezultati Mann-Whitneyevega U-testa kaZejo, da 00A v primerjavi z osebami, ki niso 00A, doZivljajo
statisticno pomembno vec tezav v regulaciji Custev. Prav tako doZivljajo vecindividualni problemov
in manj individualnih moci, svoje trenutno druZinsko Zivljenje ocenjujejo kot manj funkcionalno in
so manj zadovoljni s svojim partnerskim odnosom. Rezultati tako potrjujejo, da alkoholizem starSev
in okolisCine, ki se ob tem ustvarjajo, globoko negativno zaznamujejo psihosocialno delovanje in
relacijski kontekst otrok alkoholikov tudi v njihovi odrasli dobi. 00A imajo v primerjavi z osebami,
ki niso 00A, vec teZav pri regulaciji Custev skoraj v vseh dimenzijah custvene requlacije. 0d oseb
navezanosti se v sistemu navezanosti in modeliranja otrok nauci requlirati svoje afekte. Starsi, ki
zlorabljajo substance, so verjetno tudi sami nezmozZni funkcionalne requlacije afekta, ki je podla-
ga ali pa rezultat njihove zlorabe substanc (Saleem in Seema Gul 2018, 228-230). V druZinah, kjer
je prisoten alkoholizem starSev, je prisotnih tudi vec travmaticnih izkustev, ob tem pa ni primerne
Custvene regulacije stiske, ki se ob tem pojavlja. Zato je oviran razvoj zdrave regulacije afekta pri
otrocih, saj se pri soocanju s Custveno stisko pojavijo neprimerno regulirani odzivi. Ti se pri otrocih
in mladostnikih lahko pojavijo v obliki internalizacije problemov, kot so depresija, tesnoba, zloraba
substanc, ali v eksternalizaciji problemov, kot so upornistvo, prestopnistvo (kraje, laganje), izbruhi
jeze, agresivnost, impulzivnost in zloraba substanc (Lander idr. 2013, 198). Vse to pa se nadalju-
je tudi v odraslo dobo. V obdobju mlade odraslosti so motnje razpoloZenja pri otrocih alkoholikov
skoraj dvakrat pogostejSe kot pri vrstnikih (Hussong idr. 2005, 747; Solis idr. 2012, 139). Tudi v od-
raslosti imajo otroci alkoholikov vec teZav na podrodju osebnega funkcioniranja (npr. visja stopnja
tveganja za zlorabo substanc, razvoj simptomov depresije, antisocialno vedenje, nizje samosposto-
vanje, tesnobne motnje, relacijski problemi) (Beesley in Stoltenberg 2002, 283-286; Harter 2000,
313-320).To potrjujejo tudi rezultati nase raziskave, saj 00A doZivljajo vedindividualnih problemov
in razvijejo manj individualnih modi.

Tudi v relacijah z drugimi 00A kaZejo niZjo funkcionalnost. Porocajo o manj zadovoljstva v zakon-
skem/partnerskem odnosu ter o manj funkcionalnem druZinskem Zivljenju. MozZno je, da se zara-
di slabe druzinske klime ter zapletov v kognitivnem in socio-emocionalnem delovanju starSev pri
otrocih starSev alkoholikov pojavijo tudi motnje navezanosti, kar se lahko kaZe v nesposobnosti
vzpostavljanja zaupljivih odnosov z drugimi ljudmi tudi v njihovi odraslosti (Lander idr. 2013, 197).
MoZno pa je tudi, da se zaradi razli¢nih negativnih psihicnih posledic, kot je tudi slabsa sposobnost
regulacije afekta, ne zmorejo razviti primerne notranje umiritve in regulacije, zato so tudi njihovi
odnosi bolj konfliktni in manj zadovoljujodi. Tudi nekatere druge raziskave kaZejo, da imajo O0A te-
Zave z odnosi, ki lahko vkljucujejo teZave v navezanosti, intimi in postavljanju primernih medoseb-
nih razmejitev (Harter 2000, 323-324). Ze v otro$tvu se pri otrocih alkoholikov razvije ne-varna tes-
nobna terizogibajo¢a navezanost, saj so njihovi starsi njihove Custvene potrebe velikokrat zavracali
in zanemarjali. Zato tudi v odraslosti otroci alkoholikov razvijejo ne-varne tesnobne ali izogibajoce
odnose s svojimi intimnimi partnerji (Sen-Aslan 2021, 129).



Custvena disregulacija je definirana kot nesposobnost oblikovati primerne ¢ustvene odzive. Posa-
mezniki, pri katerih je prisotna ¢ustvena disregulacija, se v stresnih in ¢ustveno zahtevnejsih situaci-
jah odzivajo na nacine, ki so izven predvidljivega okvira tipi¢nih odzivov. V ozadju Stevilnih vedenj-
skih in relacijskih zapletov in simptomatike so tako deficiti v Custveni regulaciji (Gratz in Roemer
2004, 41). Na ta trend kaZejo tudi rezultati nase raziskave. Ugotovili smo, da vec kot 00A doZivljajo
teZav v requlaciji Custev, manj je pri njih prisotnih osebnih mod¢i, vec je osebnih problemov, niZje je
ocenjena funkcionalnost v sedanji druZini in niZje je zadovoljstvo s partnerskim odnosom. Ce izhaja-
mo iz ugotovitve, da je pri 00A prisotnih vec teZav v regulaciji afekta kot pri osebah, ki niso 00A, po-
tem lahko re¢emo, da so 00A zaradi teZav v Custveni regulaciji bolj ranljivi tudi v sedanjem osebnem
funkcioniranju, druZinskih ter partnerskih odnosih.

5 SKLEP

Ceprav vsi otroci alkoholikov ne odrastejo v odrasle, ki bi ne bili funkcionalni, z naSo raziskavo, ki se
pridruZuje tudi drugim obstojecim raziskavam tega podro¢ja, izpostavljamo vidno in nevidno tve-
ganje, ki so mu izpostavljeni otroci alkoholikov v svojih primarnih druZinah, posledice pa so vidne
tudi v odrasli dobi. Skoda, ki jo utrpijo druZine zaradi zasvojenosti starSev, je lahko skrajna in ne-
posredna, lahko je tudi bolj posredna, ne prizanese pa nobeni druZini. Otroci so Zrtve zasvojenosti
svojih starSev in brazgotine izkusenj odrascanja ob teh starsih na razli¢ne nacine nosijo naprej skozi
Zivljenje. V nasi raziskavi osvetljujemo predvsem dinamiko Custvene regulacije, ki se pri otrocih, ki
odrascajo ob starSu alkoholiku, teZje razvija v funkcionalno smer. 00A imajo v primerjavi z osebami,
ki niso odrascale ob starsih alkoholikih, vec teZav v ¢ustveni regulaciji, ki pa se povezuje s teZzavami
v njihovem osebnem in relacijskem funkcioniranju. Na osnovi teh rezultatov izpostavljamo vidik
Custvene regulacije 00A kot podrodje ranljivosti, ki se ob ustrezni podpori in obravnavi (npr. psiho-
terapija) lahko tudi preoblikuje v bolj funkcionalne oblike, kar posledi¢no lahko vodi k visji kvaliteti
Zivljenja 00A in njihovih bliznjih.
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MLADI QDRASLI IN NJIHOVO DOJEMANIE

SMISLA ZIVLIENJA
YOUNG ADULTS AND THEIR PERCEPTION
OF THE MEANING OF LIFE

Lidija Zorman, mag. zdr. ved.
Jasmina Kristovi¢, mag. ZDS.
Alma Mater Europaea - Evropski Center, Maribor, Slovenija

POVZETEK

Uvod: Namen raziskave je bil ugotoviti v koliksni meri mladi odrasli dojemajo svoje Zivljenje os-
misljeno in v kolikSni meri se Ze kaZe prisotnost bivanjskega vakuuma ali eksistencialne krize.

Metode: Vzorec raziskave je zajel 30 nakljucno izbranih anketirancev, starih od 20 do 25 let. V
empiricnem delu raziskave smo uporabili zacetni del (segment A) lestvice Zivljenjskih ciljev, ime-
novane PlL-test (Purpose in life).

Rezultati: Rezultati raziskave so pokazali, da se velik del sodelujocih mladih odraslih v raziskavi
(67 %) nahaja v obmocju bivanjske praznote. Slednje nakazuje na pomanjkanje njihovega smisla
in jasnih Zivljenjskih ciljev. 20 % sodelujoCih se nahaja v obmocju bivanjske prikrajSanosti, kar se
kaZe predvsem z zdolgocasenostjo, brezciljnostjo in nemotiviranostjo. Zgolj 13 % jih ima jasno
zastavljane Zivljenjske cilje in je njihovo Zivljenje smiselno ter se zato nahajajo v obmocju bivanj-
ske varnosti.

Zakljucek: 1z nasih ugotovitev lahko povzamemo, da se mladi odrasliv danasnjem casu spoprije-
majo s pomanjkanjem smisla v Zivljenju. Neosmisljeno Zivljenje se odraZa v dusevnem zdravju,
kije eno od najranljivejsih podrocji danasnjega casa. DruZina, odnosi, vzgoja so najpomembnejsi
varovalni dejavnik dusevnega zdravja in predstavljajo temelj za vse ostale odnose - do sebe,
drugihindo sveta.

Kljucne besede: smisel Zivljenja, bivanjska praznota, mladi odrasli, Zivljenjski cilj, PIL-test.

ABSTRACT

Introduction: We aimed to find out to what extent young adults perceive their lives as mean-
ingful and to what extent the presence of an existential vacuum or existential crisis is already
evident.

Methods: The survey sample consisted of 30 random respondents aged 20 - 25. In the empirical
part ofthe study, we used the initial part of a life goals scale (PIL-test, purpose in life).

Results: A large proportion of the young adults who participated in the survey (67 %) are in a
living void. This indicates a lack of meaning and clear goals in life. 20 % of the respondents are in
a zone of residential deprivation, which is mainly manifested by boredom, aimlessness and lack
of motivation. 13 % have clear life goals and a sense of meaning in their lives and are therefore
inazone of residential security.

Conclusion: Young adults today are struggling with a lack of meaning in their lives which is re-
flected in mental health, one of the most vulnerable areas of our time. Family, relationships and
upbringing are the mostimportant protective factors for mental health and form the foundation
forall otherrelationships - with ourselves, others and the world.

Keywords: meaning in life, existential vacuum, young adults, life purpose, PIL-test



1uvoD

Besede Leonarda da Vincija : »PriveZi svoj voz na kaksno zvezdo!« so po mnenju Viktorja E. Frankla
simbolika, ki se dobro ujema z Zivljenjskimi nasveti, ¢e se le-to ravna po smislu. Ce se voz naSega
Zivljenja ne priveZe na izvire modi, ki oblikujejo nase vrednote in dajejo nasemu Zivljenju smisel, bo
namrec kaj hitro zabredel v najblizje mocvirje. Tudi ¢e se njegova kolesa vrtijo svobodno, Se to ne
pomeni, da se premikajo v pravo smer (Lukas 2013, 5).

Vprasanje o smislu Zivljenja je pravzaprav ¢lovesko. Ne moremo ga povezovati z duSevno bolezni-

jo. Najbolj znacilno se vprasanje, kaj je v dolo¢enem trenutku najbolj smiselno, pojavlja v mladih

in tudi zrelih letih Zivljenja. Obcasno pa se lahko vprasanje o smislu Zivljenja postavlja ob kaksnih

pretresljivih dogodkih Zivljenja. Se posebej pa se problematika o smislu Zivljenja vsiljuje mlademu

Cloveku v ¢asu odrascanja in pubertete, ko ta najbolj duhovno dozoreva in se bojuje (Frankl 2015,

68-71).

Clovekova temeljna gonilna sila je notranja teZnja po tem, da bi nasel smisel Zivljenja. Vpradanje o

smislu je sredi$¢no vpradanje vsakega ¢loveka, Se posebej tistega, ki iz razli¢nih vzrokov trpi. Clovek

hrepeni po smislu, si ga Zeli, vendar to je premalo. Pomembna sta tudi ¢lovekova svobodna volja in

odgovornost. Usmerjenost cloveka k neemu ali nekomu sta glavna temelja, ki cloveka usmerjata

na pot izpolnjevanja, zadovoljstva in sre¢nega Zivljenja (Kristovi¢ 2014).

Namen nase raziskave je bil ugotoviti v kolikSni meri mladi odrasli dojemajo svoje Zivljenje os-

misljeno in v kolikSni meri Ze zaidejo v bivanjski vakuum. Hoteli smo prouciti in prikazati dojemanje

smisla Zivljenja in ¢loveskega bivanja med mladimi odraslimi starimi med 20 in 25 let. Oblikovali

smo raziskovalna vprasanja:

- RV1: Katere tri postavke oz. trditve lestvice Zivljenjskih ciljev (PIL-testa) so med mladimi odrasli-
mi najbolje ocenjene?

- RV2: Katere tri postavke oz. trditve lestvice Zivljenjskih ciljev (PIL-testa) so med mladimi odrasli-
mi najslabse ocenjene?

- RV3:Ali se kaze navzocnost bivanjske praznote med mladimi odraslimi?

2 TEORETICNI DEL

Vse vet ljudi v dana$njem ¢asu doZivlja krizo smisla oziroma eksistencialno krizo. Stevilni ljudje so
nezadovoljni s svojim Zivljenjem, se pocutijo notranje prazni ter doZivljajo bivanjsko praznoto ali bi-
vanjski vakuum. Zaradi tega svoj obstoj dojemajo kot nesmiseln. Probleme na tem podrocju obrav-
nava logoterapija, katere utemeljitelj je psihiater in filozof dr. Viktor Emil Frankl. Izraz logoterapija
je sestavljen iz besede logos, ki pomeni smisel in besede therapeuein, ki pomeni zdraviti. Franklov
logoterapevtski pristop v krizi smisla, ¢loveka obravnava holisti¢no, na vseh ravneh njegovega de-
lovanja in v vseh njegovih razseznostih (Kristovi¢ 2014).

Logoterapija je psihoterapevtska metoda, ki cloveka vidi celostno, kot edinstveno in neponovljivo bit-
je v treh razseZnostih: telo, dusa in duh. Najvisja razseznost je duhovna razseznost oziroma noogena
dimenzija, kot jo je poimenoval Frankl (Kristovi¢ 2014). Logoterapijo nekako tvorijo trije stebri, ki jih
je Viktor E. Frankl poimenoval takole: svobodna volja, volja do smisla in smisel Zivljenja (Lukas 2017a,
23). Glavne logoterapeviske metode, ki so se razvile v psihoterapiji so: derefleksija (namerna nepo-
zornost), paradoksna intenca (nasprotna namera), odmik od sebe, modifikacija stalis¢a (sprememba
stali$ca), pogovor o odpiranju smisla in sokratski pogovor (Ramovs v Frankl 2020, 262).

Frankl (2015) pravi, da je v srediscu pozornosti logoterapije ¢lovekova volja do smisla. Logoterapija
tako reko¢ pomeni, da zdravljenje duSevnosti poteka z odkrivanjem smisla (Frankl 2015). Po Franklu
lahko razloc¢ujemo somatogene nevroze, ki jih povzrocajo organski dejavniki, psihogene nevroze,
ki jih povzrocajo psihicni dejavnikiin noogene nevroze, ki jih sproZa dolgotrajna duhovna prikrajsa-
nost (Ramovsv Frankl 2020, 267). Pravnoogene ali duhovne nevroze so posebno podrocje logotera-
pije. Kadar ¢lovekovo iskanje smisla obvisi na nezreli stopnji ali se zagozdi v ¢rnogledo prepricanje,
da Zivljenje nima smisla, nastanejo noogene nevroze (Frankl 2015, 371, 375). Posledice noogenih
nevroz so: Zivljenjska dezorientacija, izgubljenost, obup, nesmiselna dejanja ali nesmiselni nacin
Zivljenja. Raziskave kazejo, da je okrog 20 odstotkov vseh nevroz je noogenih, zaznati je tudi vse
ve(ji porast omenjene problematike (Ramovs v Frankl 2020, 267).



Dejstvo ¢lovekovega obstoja je tudi trpljenje, s katerim se je potrebno sooCiti in ga tudi sprejeti.
Zivljenje je nenehen boj in posebno vlogo v boju ima trpljenje. Clovesko Zivljenje raste in zori tudi v
trpljenju, zato ni nujno, da je clovesko trpljenje nekaj slabega. Trpljenje je mozZno narediti smiselno
tako v sedanjem trenutku, hkrati pa je ¢lovek tudi zmoZen, da svoje Zivljenje posveti v smiselno tudi
za nazaj. Navkljub zunanji neuspesnosti ima ¢lovesko Zivljenje vendarle smisel (Kristovi¢ 2016,128).

Logoterapija lahko pomaga mladostnikom skozi njihovo teZzavno in mu¢no preobrazbo v odraslost.
Prav tako lahko spremlja tudi starejSe ljudi, ko se ozirajo nazaj v svoje Zivljenje in se tako rekoc prip-
ravljajo na slovo. Pomaga lahko druZinskim ¢lanom, ko se srecajo v konfliktu ali pomaga delavcem,
ko so preobremenjeni. Pomaga lahko pokonci postaviti ljudi, skljuene od gorja in skrbi. Toliko zmo-
re logoterapija (Lukas 2017a, 80).

Raziskava, kjer so ugotavljali razli¢ne dimenzije smisla Zivljenja med poznimi mladostniki, je poka-
zala, daje smisel Zivljenja pozitivho povezan z njihovim psiholoskim dobrim pocutjem. Mladostniki,
ki znajo uspesno Crpati pomen Zivljenja iz virov, kot so osebni doseZki, izpopolnjevanje medosebnih
odnosov, verske vrednote, samo sprejemanje in nediskriminacija v skupnosti, lahko povecajo svoje
zadovoljstvo z Zivljenjem in pozitivnimi ¢ustvi, ter doseZejo visjo raven lastne vrednosti, povezane z
rastjo in samouresnicitvijo (Krok 2018).

Glede vprasanja smisla, obstaja med generacijami dolocena razlika. Mladi v svojem Zivljenju dos-
ti intenzivnejSe iScejo smisel, kot starejsi. Ti so smisel namrec Ze veckrat nasli. Po drugi strani pa
morajo starejsi spet veckrat opustiti predhodne miselne vsebine kot mladi, ki so pri tem dosti bolj
fleksibilni (Lukas 2013, 13). Kar so pred mnogimi leti mogli desetletniki Ze precej tocno oceniti, je
danes danasnjim dvajsetletnikom Se uganka. Kolo razvoja pa se vrti s tako neverjetno hitrostjo, da
ne samo, da nihc¢e ne more oceniti, kaj mu prinasa prihodnost, ampak se pojavlja velika Zelja upoca-
snitvi tega vrtecega se kolesa. Mladi danes niti najmanj niso pripravljeni na resnost Zivljenja, istoca-
sno pa stojijo na pragu svobode odlocevanja velikanskih razseznosti (Lukas 2017, 25-30).

Avtorja Sanli in Ersanli (2021) sta v raziskavi ugotavljala ucinkovitost psihoizobraZzevalnega progra-
ma za razvoj zdravega obcutka identitete med mladimi odraslimi, ki se je razvil na podlagi logotera-
pije. Program, ki zajema predavanja o identiteti in njenem pomenu, Zivljenju in njegovem pomenu,
vloge v Zivljenju, druzini in njenem pomenu, trpljenju in njegovem pomen ter druga podobna pre-
davanja, se je izkazal kot zelo ucinkovit. Ti psihoedukativni programi lahko posameznikom poma-
gajo, da razvijejo zdravo dojemanje svoje identitete.

Za ugotavljanje noogenih nervoz in bivanjske prikrajsanosti so razli¢ni avtorji razvili razne logote-
rapevtske teste. Logotest je psiholoski test, ki ga je razvila Elizabeth S. Lukas in je namenjen merjenju
osebne usmerjenosti k smislu 0z. nevarnosti, ki lahko pelje vnoogeno nervozo in bivanjski vakuum.
AvtorjaJames C. Crumbaughin Leonard T. Maholik sta zasnovala test smisla Zivljenja oz. Pil-test (Purpo-
se-in-life). Poleg logotesta in PIL-testa poznamo Se druge teste, ki so namenjeni za ugotavljanje
Clovekove smiselne orientiranosti 0z. odstopanje od nje (npr.: SONG test - seeking of noetic goals,
MILE - meaning in life evaluation) (Frankl 2015, 27, 188).

Test smisla Zivljenja oz. PIL-test je posebej oblikovan test, ki prikazuje stopnjo doZivljanja namena
oziroma smisla Zivljenja posameznika. Test sestavljajo sedem stopenjske lestvice. Lestvica je zasno-
vana po neortodoksnem nacelu in tako, da izzove mnenje o odzivih, povezanih s stopnjo izku$nje
posameznika o svojem namenu v Zivljenju. Posameznik namre¢ ne more natancno opisati svojih
resnicnih staliS¢ in je do teh treba priti posredno. 1z zavestnega premisleka da posameznik precej
zanesljiv priblizek njegovih resni¢nih obc¢utkov. PIL-test je bil grajen tako, da vsak gradnik oziroma
dejavnik postane lestvica znotraj lestvice. Lestvice so torej podobne Likertovi tehniki (Crumbaughin
Maholick 1964, 201-202).

Lestvica Zivljenjskih ciljev oziroma PIL-test se teoretino naslanja na logoterapijo Frankla, katere
osrednji pojem je bivanjska praznina. Postavke PIL-testa merijo bivanjsko praznino. Stopnje strinja-
nja na lestvici se ocenijo od 1 do 7, pri Cemer pomeni 7 navzocnost izrecno oblikovanega smisla Ziv-
lienja posameznega podrodja, ocena 1 pa izZareva navzocnost precejSnje bivanjske praznine tega
podrocja (Torkar 2006, 106). Segment A PIL-testa se tockuje tako, da se seStejejo ocene posameznih
elementov in se dobi skupna ocena, ki se giblje od 20 (izredno nizek smisel v Zivljenju) do najvec
moznih 140 tock (zelo visok smisel v Zivljenju). Avtorji testa predlagajo, da rezultati 113 in vec ka-
Zejo na dolocen Zivljenjski cilj, ko reCemo, da je oseba v obmocju bivanjske varnosti. Rezultati med



92 in 112 kaZejo na neodloc¢nost. Ti ljudje so v obmocju bivanjske prikrajSanosti ali eksistencialne
frustracije. Med tem, ko pa rezultati 92 in manj kaZejo na pomanjkanje jasnega cilja in smisla v Ziv-
lienju. Te osebe se nahajajo v obmocju bivanjske praznote oziroma eksistencialnega vakuuma (Cru-
mbaugh in Henrion v Davies idr. 2011, 2-3; Ramovs v Frankl 2020, 236-237).

0b spremljanju depresivnih bolnikov, ki kaZejo izgubo Zivljenjskega smisla, se pojavlja vprasanje
ali je PIL-test lahko tudi indirektno merilo depresije. Gre za zapleteno podrodje, saj je pomanjkanje
smisla Zivljenja lahko vzrok za depresijo, hkrati pa je depresija lahko tudi posledica obilja smisla.
Nekomu lahko obstoj postane zdolgocasen in Cuti, da se ni vec vredno boriti za premagovanje ovir.
Zato lahko posameznik postane frustriran in ne zmore nacrtovati nobenega aktivnega reSevanja
vzrokov frustracij. Nenehno iS¢e nove preusmeritve, da bi olajSal napetost (Crumbaugh in Maholick
1964, 205).

Izviri smisla Zivljenja, ravnanja in misljenja nikoli ne presahnejo. Izvirajo iz dobrega pocutja, bo-
gastva, pa tudi iz travm, trpljenja in konfliktov. Ti izviri Zuborijo in Sumijo skozi mladost in starost. Mi
se pa moramo le krepcati z njihovo sladkostjo (Lukas 2013, 27).

3 RAZISKAVA
3.1 Metode in tehnike zbiranja podatkov

Raziskovalna naloga temelji na deskriptivni metodi empiricnega raziskovanja. V raziskovalnem
delu so zbrani in razclenjeni temeljni in sekundarni viri podatkov. Temeljni podatki so pridobljeni
z lestvico Zivljenjskih ciljev (PIL-test). Za njihovo pridobivanje smo uporabili kvantitativno tehniko
zbiranja podatkov. Pridobljene podatke smo analizirani s pomocjo racunalnisSkega programa. Se-
kundarni viri so pridobljeni s pomocjo pregleda strokovne literature in znanstvenih ¢lankov.

3.2 Opis instrumenta

Uporabili smo lestvico Zivljenjskih ciljev oziroma PIL-test. PIL-test je sestavljen iz treh segmentov (A,
B, (). Za naso raziskavo smo uporabili samo segment A, ki meri staliS¢a in obsega dvajset postavk na
sedem stopenjski Likertovi lestvici. Segmenta testa B in C v nasi raziskavi nismo uporabili.

3.3 Opis vzorca

Raziskovalna naloga zajema nakljucni vzorec mladih odraslih, starih med 20 in 25 let. V vzorcu je
zajetih 30 mladih odraslih, ki so v celoti izpolnili lestvico Zivljenjskih ciljev (PIL-test). Od tega je so-
delovalo 11 moskihin 19 Zensk.

3.4 Opis zbiranja in obdelave podatkov

Raziskava je bila izvedena v mesecu juniju 2022. Podatke smo zbrali s pomocjo anonimne spletne
ankete (1KA). Anketni vprasalnik smo predhodno poskusno izpolnili in tako preverili njegovo upo-
rabnost in zagotovili veljavnost. V uvodnem nagovoru vprasalnika smo respondentom podali jasna
navodila, jih seznanili z namenom raziskave in anonimnostjo. Pridobljene podatke smo uredili s
pomodjo racunalniSkega programa Excel.

4 REZULTATI

Sodelujoci respondenti v raziskavi so bili stari med 20 in 25 let. Najvec jih je bilo starih 20 (40 %) in
21 let (40 %). Dva respondenta (7 %) sta bila stara 22 let, prav tako sta bila dva sodelujoca stara 23
let (7 %). V raziskavi sta sodelovala Se en respondent star 24 let (3 %) in en respondent star 25 let (3
%). V raziskavi je sodelovalo 11 moskih (37 %) in 19 Zensk (63 %).

4.1 NajboljSe ocenjene postavke PIL-testa

Z analizo rezultatov lestvice Zivljenjskih ciljev smo dobili odgovor na RV1. Tri postavke PIL-testa, ki so
bile med mladimi odraslimi najbolje ocenjene so:

- Vsvojem Zivljenju imam jasno izdelane cilje - postavka 3

- Ko bom odSel v pokoj, bom pocel mnogo tistega kar sem si vedno Zelel - postavka 7

- Moja moznost, da si poiS¢em nekaj za kar je vredno Ziveti, je zelo velika - postavka 17



Graf 1: Postavka 3

V svojem Zivljenju imam jasno izdelane cilje
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Vir: PIL-test 2022.

POSTAVKA 3: Najbolje ocenjena postavka PIL-testa je bila: V svojem Zivljenju imam jasno izdelane
cilje. Z oceno 7 se je s trditvijo strinjalo 5 respondentov (17 %), z oceno 6 prav tako 5 respondentov
(17 %), z oceno 5 pa 6 sodelujocih respondentov (20 %). Kot je razvidno iz grafa 1 je kar 13 respon-
dentov (43 %), torej skoraj polovica, bilo neodlocenih in so trditev ocenili s 4. Zgolj eden pa je trditev
ocenil s 3.

Graf 2: Postavka 7

Ko bom odSel v pokoj bom poéel mnogo tistega, kar sem si vedno Zelel
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Vir: PIL-test 2022.

POSTAVKA 7: Druga najbolje ocenjena postavka PlL-testa je bila: Ko bom odsel v pokoj, bom pocel
mnodgo tistega, kar sem si vedno Zelel. S to trditvijo se je v celoti strinjalo 6 respondentov (20 %).
Skoraj v celoti se je s trditvijo strinjalo 5 respondentov (17 %). Dva respondenta (7 %) sta trditev
ocenila s 5. Vec kot polovica (53 %) jih je bilo takih, ki so bili tudi tukaj neodloceni. En anketiranecje
trditev ocenil s 3.



Graf 3: Postavka 17

Moja moznost, da si poi§€em nekaj, za kar je vredno ziveti, je
zelo velika
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Vir: PIL-test 2022.

POSTAVKA 17: Tretja najbolje ocenjena trditev PIL-testa je bila: Moja moZnost, da si poiS¢em nekaj,
zakar je vredno Ziveti, je zelo velika. Z omenjeno trditvijo se je popolnoma strinjalo 7 respondentov
(23 %). Dva respondenta (7 %) sta trditev ocenila s 6 in trije respondenti (10 %) s 5. Vsi ostali respon-
denti (60 %) so bili neodloceni. Z niZjimi ocenami ni trditev ocenil nihe od anketirancev.

4.2 NajslabSe ocenjene postavke PIL-testa

Z analizo rezultatov lestvice Zivljenjskih ciljev smo pridobili tudi odgovor na RV2. Tri postavke PIL-te-
sta, ki so bile med mladimi odraslimi najslabSe ocenjene so:

- Vsak dan se zgodi kaj novega in zanimivega - postavka 5
- Svetvkaterem Zivim se smiselno povezuje z mojim Zivljenjem - postavka 12
- Navadno se zelo navdusSujem - postavka 1

Graf 4: Postavka 5

Vsak dan se zgodi kaj novega in zanimivega
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Vir: PIL-test 2022.

POSTAVKA 5: Kot najslabSe ocenjena trditev v PIL-testu je bila: Vsak dan se zgodi kaj novega in za-
nimivega. Iz grafa 6 vidimo, da je kar 50 % anketirancev bilo glede te trditve neodlocnih, saj so jo
ocenili s 4. 23 % respondentov je trditev ocenilo z nizkimi ocenami: 1 (3%),2 (7 %) in3(13%).27 %
respondentov pa je trditev ocenilo z ocenami 5 (10 %), 6 (10 %) in 7 (7 %).



Graf 5: Postavka 12

Svet v katerem Zivim se smiselno povezuje z mojim Zivljenjem
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Vir: PIL-test 2022.

POSTAVKA 12: S trditvijo PIL- testa: Svet v katerem Zivim se smiselno povezuje z mojim Zivljenjem,
se ni strinjalo 10 % respondentov (3 anketiranci), saj so podali ocene 2 (7 %) in 3 (3 %), zato je bila ta
trditev kot druga najslabse ocenjena. Kljub temu je 5 respondentov podalo ocene 5 (7 %), 6 (7 %) in
7 (3 %). Skoraj tri Cetrtine respondentov (73 %) je bilo spet neodlocenih.

Graf 6: Postavka 1

Navadno se zelo navduSujem
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Vir: PIL-test 2022.

POSTAVKA 1: Kot slabo ocenjena postavka v PIL-testu je bila tudi trditev: Navadno se zelo navdu-
Sujem. Tudi tukaj je bilo precej respondentov neodloc¢nih (43 %). 16 % respondentov se z slednjo
trditvijo sploh ni strinjalo. 23 % respondentov je trditev ocenilo s 5,13 % je trditev ocenilos 6in 3 %
je trditev ocenilo s 7.

4.3 Ocena bivanjske praznote

0dgovor na nase tretje raziskovalno vprasanje, ali se kaZe navzocnost bivanjske praznote med mla-
dimi odraslimi, nam prikazuje skupni seStevek vseh postavk na lestvici Zivljenjskih ciljev.



Graf 7: Ocena bivanjske praznote - vsota postavk
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Vir: PIL-test 2022.

VSOTA POSTAVK: Graf 7 nam prikazuje vsoto vseh postavk in nam daje oceno bivanjske praznote
pri sodelujocih respondentih. Oceno nad 112 so dobili samo 4 respondenti (13 %). V razponu med
oceno 92 in 112, je bilo uvrs¢enih 6 respondentov (20 %). Med tem, ko je oceno pod 92 dobilo kar
20 respondentov (67 %).

5 RAZPRAVA

Najbolje ocenjene postavke so bile: postavka tri: Vsvojem Zivljenju imam (jasno izdelane cilje - sredn-
je-nimam nikakrsnih ciljev); postavka sedem: Ko bom odsel v pokoj (bom pocel mnogo tistega kar sem
si vedno Zelel - srednje - bom do konca Zivel v brezdelju) in postavka sedemnajst: Moja moZnost, da si
poiStem nekaj za kar je vredno Ziveti, je (zelo velika - srednje - zelo majhna).

S postavko, da imajo v svojem Zivljenju jasno izdelane cilje se je, sicer z razlicnimi ocenami (7, 6 in 5)
strinjalo preko polovica anketirancev (54 %). Nekaj je bilo taksnih, ki so bili glede trditve neodlocni. Zgolj
eden udeleZenec pa je bil mnenja, da v Zivljenju nima nikakr3nih ciljev. Rezultati v Studijah avtorja Krok
(2018) so pokazali, da je doZivljanje smislain namena v Zivljenju pomembno tako za subjektivno kot psi-
holosko dobro pocutje. Pozni mladostniki in mladi odrasli razlagajo pomen na podlagi lastnih osebnih
in medosebnih dejavnikov, da bi doZiveli zadovoljstvo z Zivljenjem ter povedali rast in samouresnicitev.

Med dobro ocenjenimi postavkami na lestvici Zivljenjskih ciljev je bila tudi sedma trditev: Ko bom
odsel v pokoj, bom pocel mnogo tistega kar sem si vedno Zelel. Vecina mladih sicer ne razmislja o
upokojitvi, saj se to obdobje zdi precej oddaljeno, njih pa pred tem caka Se cela vrsta bistvenih dozi-
vetij in odlocitev. Vendar so pa kljub temu mnenja, da v ¢asu upokojitve ne bodo do konca Zivljenja
Ziveli v brezdelju. Med boljSe ocenjenimi postavkami je bila tudi trditev: Moja moZnost, da si pois-
¢em nekaj, za kar je vredno Ziveti, je zelo velika. V 40 % so trditev ocenili z ocenami 5, 6 in 7. Kljub
temu, je precej respondentov trditev ocenilo z neodlocenostjo (ocena 4). Pricakovali bi, da bodo
ocene tukaj precej visje, glede na starost respondentov.

Najnizje ocenjene postavke v nasi raziskavi so bile: postavka pet: Vsak dan (se zgodi kaj novega in
zanimivega - srednje - je povsem podoben drugemu); postavka dvanajst: Svet v katerem Zivim (se smi-
selno povezuje z mojim Zivljenjem - srednje - se mi zdi nerazumljiv in tuj) in postavka ena: Navadno se
(zelo navdusujem - srednje - mocno dolgocasim).

Kot najslabse ocenjena je bila peta trditev na lestvici Zivljenjskih ciljev. 23 % respondentov je bilo na-
mre¢ mnenja, da je vsak dan povsem podoben drugemu. Zgolj 27 % respondentov pa je bilo mnenja,
da se vsak dan zgodi kaj novega in zanimivega. Prav tako je polovica sodelujo¢ih mladih odraslih gle-
de te trditve neodlocnih. Iz tega lahko sklepamo, da se anketiranci dolgocasijo, saj se jim ne zgodi
dovolj zanimivih in novih stvari v dnevu. Med slabSe ocenjenimi je bila tudi prva trditev na lestvici Zi-



vljenjskih ciljev, ki prav tako nakazuje na zdolgocasenost mladih odraslih. 16 % sodelujocih v raziskavi
je namrec navedlo, da se mocno dolgocasijo in le 23 % taksnih, ki se navadno zelo navdusujejo. Tudi
Crumbaugh in Maholich (1964) navajata, da lahko zaradi nezmoZnosti zaznavanja celostnega vzorca
cilijevin vrednot v Zivljenju pride do razprsitve energije in lahko obstoj posameznika postane dolgo-
¢asen. Potrebe pa lahko 3e vedno tlijo v notranjosti posameznika, ki lahko postaja vse bolj frustriran.
Zato zaradi zdolgocasenosti nenehno iS¢e novo razvedrilo, da bi ublaZil napetosti za katere se pogosto
ne zaveda, da jih ima. Zaradi pomanjkanja smisla in brezcilijnega drsenja po svetu se lahko oseba sooCi
tudi z depresijo. Verjetno je, da je pomanjkanje smisla lahko tako vzrok, kot tudi posledica depresije.

Zelo slabo je bila ocenjena tudi dvanajsta trditev na lestvici Zivljenjskih ciljem. Zgolj 17 % respon-
dentov je bilo namred mnenja, da se Svet, v katerem Zivijo smiselno povezuje z njihovim Zivljenjem.
Ostali sodelujoci v raziskavi, so menili, da se jim Svet zdi nerazumljiv in tuj. Kot ugotavljata Sanliin
Ersanli (2021) iz svoje raziskave, so lahko psihodeduktivni programi, usmerjeni v logoterapijo, lah-
ko zelo ucinkoviti pri povecanju pozitivnih ter zdravih zaznav identitete v nastajajoci odraslosti. Sta-
tistine analize njune raziskave so namrec pokazale, da se je raven negativnega zaznavanja smisla
Zivljenja pri posameznikih, ki so bili deleZni razli¢nih predavanja o pomenu Zivljenja, pomenu vre-
dnot, ciljev, pomenu druZine in podobno, bistveno zmanjsala. Hkrati se je povecala njihova raven
zaznavanja pozitivne identitete.

Iz navedenih grafov in pridobljenih podatkov vsote vseh postavk lahko vidimo, da je zelo velik de-
leZz mladih odraslih, starih med 20 in 25 let, v obmocju bivanjske praznote. Na lestvici Zivljenjskih
ciljev je namrec kar 67 % respondentov doseglo skupno oceno pod 92. Kjerkoli se v druzbi razsiri
bivanjska praznota, tisti moreci obcutek naveli¢anosti in brezsmiselnosti, ki pogosto najeda izobilje
in pripelje do ekscesov vseh vrst, tam lahko zaznamo tudi obilno mero samoljubja in pomanjkanja
ljubezni (Lukas 2013, 16). Le 13 % respondentov je doseglo skupno oceno nad 112, kar kaze, da se ti
posamezniki nahajajo v bivanjski varnosti. 20 % sodelujocih pa je doseglo oceno med 92 in 112, kar
kaZze na obmocje bivanjske frustracije. NIJZ (Jeri¢ek KlansS¢ek idr. 2018, 39) poudarja, da je merjenje
zadovoljstva z Zivljenjem pomemben kazalnik pozitivnega dusevnega zdravja. V preteklosti so bilo
v Sloveniji narejene tudi raziskave zadovoljstva z Zivljenjem pri mladostnikih. Podatki iz teh razi-
skav nakazujejo, da so starejsi mladostniki manj zadovoljni s svojim Zivljenjem, da zadovoljstvo z
Zivljenje upada s starostjo mladostnikov in da so bolj zadovoljni mladostniki, ki prihajajo iz druzin z
visjo materialno blaginjo. Nasa skupina sodelujocih so precej mladi ljudje, nekateri verjetno Se brez
redne zaposlitve ali Se v fazi izobraZevanja. Kot navajata Crumbaugh in Maholich (1964) obstaja
dolocena povezava med izobrazbo, inteligenco in socialno-ekonomskim razredom in zdi se, da je
slednje tudi v korelaciji s prisotnostjo namena in smisla v Zivljenju. Znano je namre¢, da so ljudje z
visoko izobrazbo bolj nagnjeni k dosezkom, zato je tudi bolj logi¢no, da zato najdejo veliko smisla
in cilja v Zivljenju. Kljub temu, je pa teZko razumeti, kako lahko dusevno zaostali ljudje zelo dobro
integrirajo svoje Zivljenje, kot so pokazale raziskave. Kot navaja Crumbaugh (1968) so v raziskavi o
preizkusu namena Zivljenja, tudi shizofreniki dosegli nepri¢akovano visoke rezultate.

Avtorja Meier in Edwards (1974) sta ugotavljala starostne in spolne razlike glede pomena Zivljenja.
Ugotovila sta, da glede spola ni bilo razlik. Razlika se je pokazala pri starostnih skupinah. Mlajsi
od 20 let so dosegli bistveno nizZje rezultate PlL-testa, kot starejSi od 25 let. Tudi rezultati razlicnih
raziskav v devetdesetih letih so dali slutiti, da se mladina spreminja in da so mladi dokaj pasivni ter
se najbolje pocutijo v varnem okolju svojih izvornih druZzin. Hkrati pa se vecajo in mnoZijo teZzave v
nacinih prehoda mladih v svet odraslih (Ule idr. 2000, 11). Da mladi odrasli doZivljajo manj smisla
v Zivljenju kot starejsi, sta v raziskavi v devetdesetih letih prejSnjega stoletja ugotovila tudi avtorja
Van Ranst in Marcoen (1997). Avtorica Lukas (2017, 22-23) poudarja, da mladi med otroStvom in
petindvajsetimi leti delajo na najvedjem projektu, na svoji lastni identiteti. Pod krepkim vtisom pu-
bertete in odrasc¢anja komaj preskusajo kaj je prav. Ljudem okoli sredine Zivljenja je dosti lazje, saj
njihovo Zivljenje poteka v glavnem po ustaljenih tirih.

6 ZAKLIUCEK

Ugotovitve nase raziskave kaZejo, da je velik deleZ mladih odraslih v obmocju bivanjske praznote
oziroma eksistencialnega vakuuma. Posledica tega se lahko kaZejo v povecanju odvisnosti, poja-
vljanju dusevnih stisk, povecanju kriminala ter Stevilu samomorov in podobno. Rezultati nase raz-



iskave so tudi pokazali, da mladi odrasli dojemajo dneve precej podobne med seboj, da se vsak
dan zgodi premalo zanimivega in novega ter je njihovo Zivljenje zdolgoc¢aseno. Vse to nakazuje
na njihovo nahajanje v obmodju bivanjske prikrajSanost oziroma eksistencialne frustracije. Iz teh
ugotovitev lahko sklepamo, da se danasnja mladina na pragu prehoda v odraslo Zivljenje, sooca
z velikim pomanjkanjem smisla v Zivljenju. Nedvomno bi bilo potrebno ukrepati in narediti spre-
membe na tem podrodju. 0drasli smo tisti, ki lahko z ljubeco, trdno in varno vzgojo otrok v obdobju
otrostva in najstnistva pripomoremo k razvoju mocne in stabilne osebnosti mladega ¢loveka, ki bo
kos modernemu tempu Zivljenja in doseganju njegovega smisla.
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STALNA PRIKLIUCENOST NA SPLET,
RAZTRESENOST, DEMOTIVACLJA IN

PROBLEM SOCIALNEGA VKLIUCEVANIA
CONSTANTLY CONNECTED TO THE INTERNET, DISTRACTION,
DEMOTIVATION, AND THE PROBLEM OF SOCIAL INCLUSION

Asist. Dr. David Kraner
Teoloska fakulteta Ljubljana, Slovenija

POVZETEK

Kazalci svetovnih raziskav v letu 2022 opozarjajo, da se je po obdobju COVID-19 zanimanje za so-
cialne medije in zaupanje vanje precej zmanjsalo. Stevilo uporabnikov TikToka pa povecalo. V is-
tem c¢asu znanstveniki piSejo o Skodljivem vplivu TikToka, ki je doZivel eksplozijo v ¢asu COVID-19.
Hkrati pa raziskave potrjujejo negativen vpliv interneta na mlade, ki so neprestano povezani s
svetovnim spletom, vedno odzivni na sporocila. To vpliva na njihovo zbranost (koncentracijo),
navezovanje stikov v druzbi in njihovo Zivljenjsko motivacijo. Nasa raziskava, ki je bila izvedena
v novembru 2022 med mladimi zadnjih letnikov katoliskih gimnazij potrjuje, da je med mladimi
precejSen dele?Z tistih, ki so bolj izpostavljeni medijem in teZje navezujejo stike s soSolci ter so
druZbeno neaktivni.

Clanekjenastalkotrezultatdelavokviruraziskovalnegaprograma «Religija, etika, izobraZevanje
inizzivisodobne druzbe (P6-0269)», ki ga sofinancira Javna agencija za znanstvenoraziskovalno
in inovacijsko dejavnost Republike Slovenije. V okviru tega projekta je bila izvedena raziskava.
Vprasalnik ne vsebuje poglobljenih ali psiholoskih vprasanj. Teme so: izpostavljenost internetu,
uporabadruZbenih omreZijmed ucenjem in v prostem ¢asu, druzbena angaZiranostin zaznavan-
je vpliva interneta. V raziskavi je bilo zagotovljeno prostovoljno sodelovanje. Raziskava je bila
izvedena popolnoma anonimno. Vsi podatki so zasciteni.

Kljucne besede: internet, raztresenost, mladi, socialna angaZiranost, TikTok

ABSTRACT

Global survey indicators in 2022 point to a significant decline in interest and trustin social media
since COVID-19. The number of TikTok users has increased. At the same time, research confirms
the negative impact ofthe Internet on young people, who are constantly connected to the World
Wide Web, always responding to messages. This affects their concentration, theirsocial network-
ing, and their motivation in life. Our survey, conducted in November 2022 among young people
in their final year at Catholic secondary schools, confirms that there is a significant proportion of
young people who are more exposed to the media, who find it more difficult to make contact
with their classmates, and who are socially inactive.

This article is a result of the research programme ,Religion, Ethics, Education and Challenges of
Contemporary Society (P6-0269)", which is co-financed by the Slovenian Research and Innova-
tion Agency. The research was carried out within the framework of this project. The question-
naire does not contain in-depth or psychological questions. The topics are: exposure to the Inter-
net, use of social networks during learning and leisure time, social engagement and perception
of the impact of the Internet. Voluntary participation in the survey was ensured. The survey was
conducted completely anonymously. All data is protected.

Keywords: internet, distraction, young people, social engagement, TikTok



1uvoD

Politi¢na pobuda Evropske Unije (EU) spodbuja k pridobivanju ¢im vec kompetenc za digitalno pi-
smenost znotraj digitalne dobe. V ta namen je pripravila akcijski nacrt za digitalno izobrazevanje
2021-2027. S tem Zeli podpreti trajnostno in ucinkovito prilagajanje sistemov izobraZevanja in
usposabljanja drzav ¢lanic EU v digitalni dobi. Izbrani ima dve prednostni podrocji: 1) »Spodbujanje
razvoja visoko zmogljivega digitalnega izobraZevalnega ekosistema.« 2) »Krepitev digitalnih spret-
nosti in kompetenc za digitalno preobrazbo« (European Education Area 2020).

Avtorji projekta Krepitev digitalnih kompetenc ranljivih skupin za izboljSanje zaposljivosti in vecjo do-
datno vrednost na trgu dela poudarjajo pomen digitalnih kompetenc, ki so nujne za nova delovna
mesta. Za raziskovalce omenjenega projekta pomenijo digitalne kompetence »samozavestno, kri-
ti¢no, odgovorno, sodelovalno in ustvarjalno uporabo digitalnih tehnologij pri delu, Studiju, v pros-
tem casu ter za sodelovanje v digitalni druzbi« (Ovin idr. 2021).

Nekaj kriticne ocene digitalnih tehnologij lahko najdemo v mednarodnih projektih, ki danes moc¢no
spodbujajo inovativno IKT izobraZevanje.! Njihovo izhodisce je, da morajo biti vzgojno-izobraZeval-
ni delavci sposobni obvladovati razredni management v vseh moznih tezkih okoliS¢inah. Svetovalec
za digitalizacijo izobraZevanja Andrej Flogie? je prepric¢an, da prehod na ucenje na daljavo na za-
Cetku drugega vala pandemije ni povzrocil vecjih motenj v slovenskih Solah. Glede koncne analize
poucevanja v obdobju pandemije je dejal, da je vecina Sol v Sloveniji delovala zelo dobro in bolje v
primerjavi s Solami v drugih drZavah. Vecina se namrec ni pritoZevala nad vecjimi tezavami pri pre-
hodu na ucenje na daljavo (oktobra 2020). Flogie pravi: »Iz podatkov, ki so na voljo na nasi Soli, in
nekaterih raziskav med izbruhom epidemije izhaja, da je bil ta nacin dela za velik del nasih uc¢encev
kratkorocno celo boljsa izkusnja kot tradicionalni nacin poucevanja. Srednjerocno in dolgoro¢no pa
se je ta deleZ zmanjsal; delo na daljavo je bilo sprejemljivo in uspesno le za tiste ucence, ki so ime-
li doma pozitivno in spodbudno ucno okolje (dobre druZinske odnose, ustrezno socialno varnost
starSev, dobro urejen ucni prostor itd.). TeZave otrok iz manj spodbudnih okolij, otrok z razli¢nimi
motnjami, so se Se povecale. Nekateri otroci (obicajno tisti, ki v razredu ne Zelijo izstopati, ¢eprav
imajo veliko talentov in sposobnosti) so pri u¢enju na daljavo ,zacveteli” in ucitelji so bili nad njimi
ve( kot preseneceni, drugi so se ,izgubili”, ker so dneve in noci preziveli ob igranju na racunalnikuin
druzabnih omrezjih« (Flogie 2021).

Stalna priklju¢enost na splet je postala pomemben del nasega Zivljenja. Danes imamo na voljo mo-
bilne telefone, racunalnike, tablicne racunalnike in druge naprave, ki omogocajo hitro in enostavno
povezavo z internetom. Vendar pa lahko tak$na stalna povezava povzro¢i tudi nekatere negativne
ucinke, kot sta raztresenost in demotivacija, prav tako pa lahko predstavlja tudi problem pri social-
nem vkljucevanju.

Zbranost predstavlja osredotocenost nase zavesti v nekem omejenem ¢asu na eno od miselnih ope-
racij: razmisljanje, spominjanje, premisljevanje, Cutenje, zaznavanje itd. Njej nasprotna je raztrese-
nost, ki pomeni razprienost, spreminjanje, neravnovesje, hipnost in socasno izvrsevanje vec opravil
hkrati (Larchet 2016).

Pametni telefoni so najbolj razsirjen tehnoloski produkt in so dosegljivi skoraj vsakemu ¢loveku na
katerem koli delu sveta (STATISTA 2022a, 2022b).? Digital 2022 - Global overview report poroca, da
jevletu 2022 bilo na svetu 4620 milijonov uporabnikov socialnih omreZij, kar je 58 % prebivalstva.
Uporabniki so v letu 2021 uporabljali socialna omreZja v povpredju 2 uri in 27 minut ve¢ na dan kot
leto prej (Hall 2022). Socialna omreZja in storitve klepeta (bolj kot mnoZi¢ni mediji) omogocajo
stalen pretok vedno spremenljivih besedil, podob ali zvokov. Stevilna sporocila in z njimi povezani
signali (telefonsko zvonjenje, zvoc¢na opozorila o prihodu e-poste, SMS-ov, tvitov, dogodkov na Fa-
cebooku, novic na protokolih RSS, na katere smo naroceni, ...) niso le vir informacij, ampak vse bolj
postajajo motilci nase zbranosti. Ko ti signali zmotijo naSo pozornost, ustavijo proces razmisljanjain

1 Naprimer https://digitalna.uni-lj.si.

2 Andrej Flogie je direktor Zavoda Antona Martina Slomska, predstojnik oddelka za tehnologijo na Fakulteti
za naravoslovje in matematiko Univerze v Mariboru ter svetovalec za digitalizacijo izobraZevanja v kabinetu
Ministrstva za izobraZzevanje, znanost, kulturo in Sport.

3 Vletu 2021 je bilo 6,26 miljarde narocnin na pametne telefone po vsem svetu.


https://digitalna.uni-lj.si

misel odvrnejo od objekta, s katerim se ukvarjamo. Zato je Larchet prepri¢an, da so pametni telefoni
postali vir nenehne raztresenosti (Larchet 2022).

Med pandemijo COVID 19 se je eksponentno povecala uporaba socialnih omrezij med mladimi. vV
tem casu se je zgodil prehod od uporabe Facebooka k uporabi TikToka. Nekateri raziskovalci ugo-
tavljajo, da pada zaupanje v socialna omrezja in da med njimi najbolj izgublja Facebook (Seliskar
2022). Drugi pa vidijo eksponentno rast uporabe aplikacije TikTok in njen negativen vpliv na mlade
(Paul 2022). Uporabo TikToka je mogoce razloZiti s teorijo uporabe in nagrajevanja, po kateri si upo-
rabniki prizadevajo zadovoljiti svoje potrebe: zabavo, medosebne odnose (nadomestno druZenje),
osebno identiteto in nadzor nad okoljem, pri katerem se sklicujejo na aZzurnost in informiranost ter
»strah pred zamujanjem« (Montag, Yang, in ELhai 2021; Shao in Lee 2020).

V letu 2022 in 2023 imamo zadnje raziskave, ki potrjujejo negativen vpliv interneta na dusevno
zdravje (Anand idr. 2022; Kostyrka-Allchorne idr. 2023; Popat and Tarrant 2023; Samari idr. 2022;
Shoib idr. 2022; Taylor idr. 2023). Raziskovalki Pedrouzo in Krynskia ugotavljata, da prekomerna iz-
postavljenost internetu povzroca neaktivnost ali demotivacijo za telesne dejavnosti, odpor do vsa-
kodnevnih obveznosti in poslabsanje odnosov v osebnem, druZinskem, socialnem in akademskem
okolju (Pedrouzo in Krynski 2023).

Pametni telefon zaradi zvoka in svetlobe, ki jo oddaja, spada med zunanje motilce pri delu. Razi-
skave kaZejo, da na odvisnost od pametnih telefonov vpliva fizi¢na blizina pametnih telefonov. Ze
zgolj prisotnost pametnega telefona zmanjsSuje oz. omejuje kognitivne sposobnosti tudi takrat, ko
se uporabniku uspe koncentrirati na posamezno nalogo (Roberto idr. 2015; Booker idr. 2015).

Pametne telefone imamo vedno ob sebi in ti delujejo brez premora saj nas nenehno obsipavajo
z informacijami. Larchet je zaskrbljen zaradi prehitrega toka informacij. Ta povzrodi, da pride do
neskladja med premisljevanjem in koli¢ino novih informacij. Preprican je, da se na informacije odzi-
vamo po»nacelu nujnosti«: takoj je treba objaviti novico, takoj je treba odgovoriti na telefonski klic
ali e-posto, takoj je treba odgovoriti na SMS ali tvit, itd. Posledi¢no nam zmanjka ¢asa za predelavo
informacij. Zato je okrnjeno clovekovo premisljevanje (2022, 188).

Tudi Spitzer je preprican, da digitalne naprave vodijo k povrSnemu razmisljanju in k raztresenosti.
Povzrocajo nezaZelene stranske ucinke, ki segajo od preprostega motenja pri delu do otroske por-
nografijein nasilja (2017,87). Priljudeh, ki pogosto uporabljajo ve¢ medijev hkrati -»multitaskerji,
se kazejo problemi pri nadzoru nad njihovim umom. Multitaskerji so bolj dovzetni za raztresenost in
imajo vecje teZave pri tem, da bi odmislili nepomembne draZljaje iz okolice. Poleg tega slabse pre-
zrejo nepomembne draZljaje v svojem spominu in so manj ucinkoviti pri izlo¢anju nepomembnih
nalog. Pri vseh umskih sposobnostih, potrebnih za vecopravilnost, se multitaskerji odreZejo znatno
slabse kakor ne-multitaskerji (Ophiridr. 2009).

Strokovnjaki so zelo zgodaj opozarjali pojav raztresenosti zaradi vecopravilnosti, hkrati pa se navdu-
Sevali nad hitrostjo. Carr meni, da se je s Sirjenjem informacij v kratkih, nepovezanih, pogosto prekri-
vajocih se izbruhih (hitrejsi so, bolje je) oblikoval nov nacin razmisljanja. Ta je nasproten osredoto-
tenemu, neprekinjenemu, linearnemu razmisljanju (2011, 119). Ze v preteklosti so ugotavljali, da
prekomerna raba novih medijev kratkotrajno ali dolgotrajno negativno vpliva na Solski uspeh (Wil-
liams in Siegel 1986). Z uporabo interneta se je ta Skodljivi vpliv Se povecal (Williams in Siegel 1986;
Winn 2002; Lurcat 2004; Desmurget 2013; Shahrajabian idr. 2023). Carr meni, da splet drobi osebne
sposobnosti ohranjanja zbranosti in razmisljanja. Tudi ¢e nismo povezani s spletom, nasi moZgani pri-
¢akujejo isti nacin, kot je na spletu: dobiti takoj ali»v hitro premikajo¢em se toku kosckov« (Carr 2011).
Pomembna je Spitzerjeva trditev, da mediji vplivajo na misljenje, nas spomin, naso pozornost (zbra-
nost, koncentracijo) in tudi nase obnasanje. Mediji ne spodbujajo k samonadzoru, saj vplivajo na nas
spomin in pozornost (Spitzer 2017).

Med osnovne clovekove potrebe spada tudi tisSina, umik od zvoka, svetlobnih utripov in nenehnih
sporodil. Novi mediji unicujejo, kar v tradicionalni pravoslavni duhovnosti imenujemo hezihija. To je
nacin Zivljenja, ki zahteva samoto, zunanjo tisino in notranji mir. To troje je nujno za zbrano, pozorno
in Cujeco molitev. Ucinki novih medijev pa so povsem nasprotni. Njihova uporaba pogosto posledica
zaskrbljenosti, ki jo novi mediji le stopnjujejo, ali nezadovoljstva, ki ga uporabnik Zeli ublaZziti, zato
nenehno iS¢e nekaj novega. Nazadnje pa njihova vsebina prispeva k temu, da spodbuja Zelje, po-
vzroca strah, ta pa napaja in razvija strasti, ki so oblika in vir duSevnih teZav (Larchet 2022).



Podobno kot omenjene raziskave, je tudi nasa raziskava preucevala izpostavljenost mladih interne-
tu in kakovost socialnega Zivljenja mladih.

2 RAZISKAVA
2.1 Metoda

Na osnovi kvantitativnhe metode smo s strukturiranim online vprasalnikom pridobili podatke od 672
dijakov iz vseh stirih katoliskih gimnazij v Sloveniji, ki obiskujejo tretji ali Cetrti letnik. Med mladimi
je bilo 37,5 % fantovin 62,5 % deklet.

V raziskavi, ki je potekala med 7. in 25. novembrom 2022 nas je zanimalo, kako internet vpliva na
raztresenost dijakov in dijakinj zadnjih dveh razredov. Opazovali smo naslednje spremenljivke: iz-
postavljenost socialnim omreZjem in storitvam klepeta, osamljenost, socializacija oz. navezovanje
stikov s sovrstniki, ¢as za osebne hobije in domace obveznosti ter angaziranost pri prostovoljnih
dejavnostih.

Izvedene so bile monovariatne in bivariatne analize s pomodjo statisticnega programa SPSS. Med
monomariatnimi analizami so bile vkljuene naslednje spremenljivke: spol, ¢asovna izpostavlje-
nost internetu, ¢asovna izpostavljenost socialnim omreZjem, ¢asovna izpostavljenost storitvam
klepeta, fizicna prisotnost-odsotnost telefona v delovnem prostoru med ucenjem, vklop-izklop
zvocnih signalov med ucenjem, ¢as namenjen osebnim hobijem, ¢as namenjen domacim obvez-
nostim in ¢as namenjen prostovoljnim dejavnostim, socializacija in osamljenost. Pri bivariatnih ana-
lizah smo izvedli tri sklope analiz naslednjih spremenljivk: 1) spolin prisotnost-odsotnost telefona
v delovnem prostoru, spolin vklop-izklop zvoka; 2) osamljenost in ¢as namenjen osebnim hobijem,
osamljenost in ¢as namenjen domacim obveznostim, osamljenost in ¢as namenjen prostovoljnim
dejavnostim; 3) socializacija in spol, socializacija in ¢asovna izpostavljenost internetu.

3 REZULTATI

V raziskavi ugotavljamo, da je internet vedno prisoten pri delu (uenju) mladih gimnazijcev. Ceprav
so mladi zelo izpostavljeni internetu, jih ima vecina izmed njih (93 %) »kontrolo« nad uporabo in-
terneta, saj ne presegajo praga 6 ur izpostavljenosti internetu na dan. Vendar moramo omeniti, da
od 1do 3 urednevno uporablja Snapchat 16 % mladih in Instagram 21 % mladih. Ugotavljamo, da je
osamljenost mladih prisotna tudi med tistimi, ki so socialno angaZirani.V zvezi s tem se med mladi-
mi pojavlja problem socializacije oz. navezovanja stikov z drugimi.

3.1Internet kot motilec pri delu

Kvalitetno ucenje zahteva zbranost in osredotocenost na snov, ki jo obdelujemo. Pametni telefoni,
ki jihimamo med delom pri sebi, so najbolj moteci element.

V nasi raziskavi nas je zanimalo, kje imajo mladi telefone med ucenjem: 1) pri sebi v vidnem polju,
2) pri sebi izven vidnega polja, 3) jih nimajo pri sebi. Rezultati kaZejo, da ima med ucenjem pri sebi
vvidnem polju pameten telefonvedno ali pogosto 67 % mladih. Pri sebi, vendar zunaj vidnega polja
ima telefon vedno ali pogosto 52 % mladih. Pri sebi med ucenjem nima nikoli telefona manj kot
polovica 0z. 40 % mladih. To pomeni, da se manj kot polovica mladih zavestno odlo¢i, da Zeli med
delom izolacijo od telefona. Ve(ji deleZ je tistih, ki Zelijo med delom imeti telefon pri sebi vvidnem
polju. (Graf 1).



Graf 1: Doseg telefona med delom: v delovnem prostoru v vidnem polju (notranji krog), v delov-
nem prostoru zunaj vidnega polja (sredinski krog), zunaj delovnega prostora (zunanji krog)
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Vir: Raziskava Kraner 2022.

Dodatni motilec pri zbranosti je zvok telefona. V nasi raziskavi nas je zanimalo, kako mladi rokujejo
z mobilnimi telefoni med delom v razli¢nih situacijah: 1) izklop zvoka med delom; 2) vklop zvoka,
ko pricakujejo klic ali sporocilo; 3) izklop zvoka, ko ne pricakujejo klica. Med uc¢enjem nima nikoli
izklopljenega zvoka ali pa ga redko izklopi le 34 % mladih. Takrat, ko pricakuje klic ali sporocilo ima
vedno ali pogosto zvok vklopljen 79 % mladih. Nasprotno pa 37 % mladih tudi takrat, ko ne pricakuje
klica ali sporocila, ne izklopi zvoka telefona (Graf 2).

Graf 2: Zvok telefona: izklop zvoka med delom (notranji krog), vklop zvoka, ko pricakujem klic
(sredinski krog), izklop zvoka, ko ne pricakuje klica (zunanji krog)
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Vir: Raziskava Kraner 2022.



V raziskavi smo opazili razlike tudi med spoloma. Med delom ima 83 % deklet in 74 % fantov vedno
ali pogosto vklopljen zvok. Vtem zvezi smo opazili razlike tudi v vedji navezanosti mladih na storitve
klepeta kot na socialna omreZja: teZko ali zelo teZko bi se odreklo storitvam klepeta 75 % mladih,
socialnim omreZjem pa 65 % mladih.

Ugotavljamo, da imajo mladi veliko toleranco do motenja, ki prihaja s strani pametnih telefonov. vV
raziskavi nismo zaznali razlike med toleranco mladih do zvoc¢nega ali svetlobnega motenja. Skoraj
enak delez mladih ima zvok vklopljen (66 %) med delom kot jih ima telefon v vidnem polju med
uCenjem (67 %).

3.2 Izpostavljenost internetu in zbranost pri ucenju

Nasprotje raztresenosti je zbranost. Pri branju in pisanju se razvija predvsem zaporedna (sekvenc-
na) inteligentnost. Ta krepi zaporedje, postopen razvoj, red, urejenost in hierarhijo. Bralec neko
besedilo v katerega je ukodiran pomen postopoma razkodira in prepoznava pomen (Hall 1980).
Gre za nepretrgano branje nekega besedila, zavzeto poslusanje nekoga, ki nam kaj pripoveduje in
poglobljeno razmisljanje o neki temi.

Na internetu pa prevladuje fotografija in video. Video posnetek (skupek ikonic¢nih znakov), pa raz-
vija sofasno (simultano) inteligentnost. Ta ima moznost istocasno predstavljati vec razli¢nih infor-
macij, ne da bi bil med njimi kakr3en red, zaporedje in hierarhija. To inteligentnost uporabljamo pri
gledanju slike. Takrat se oko ustavi najprej na eni tocki, nato na drugi: nemogoce je reci, kaj je prej
in kaj pozneje (Simone 2012).

Socialna omrezja hocejo obiskovalca njihovih platform zadrZati za dlje ¢asa. Zato so razvila logari-
tem, ki spremlja obiskovalceve interese in mu ponuja vsebine, ki ga zanimajo.Vtem je najbolj razvit
TikTok, ki optimizira vsebino na gledalca tako, da ga pritegne ure in ure. Vsak naslednji video je bolj
agresiven ali bolj ekstremen (Paul 2022).

Internet nam ne omogoca le pozitivnih informacijskih, komunikacijskih in socializacijskih koristi,
ampak tudi negativne. Na to opozarjajo zadnje raziskave, ki poudarjajo, da je lahko prekomerna iz-
postavljenost internetu povezana z begom od resni¢nih odnosov. TakSno zatekanje na splet gotovo
negativno vpliva na cloveka. Takrat, ko uporaba interneta postane ovira za socializacijo, povzroca
osamljenost, vpliva na zbranost, naredi cloveka asocialnega in posledi¢no neaktivega v druzbi, vpli-
va na njegovo telesno in dusevno zdravje, takrat je uporaba interneta Skodljiva. Razli¢nim raziska-
vam s tega podro¢ja je skupno to, da nova tehnologija moc¢no vpliva na nas in da pusca na nas tudi
negativne sledi (Bell, Bishopin Przybylski 2015; Twenge idr. 2018; Orben in Przybylski 2019; Orben
idr.2022; Odgers in Jensen 2020; Pedrouzo in Krynski 2023).

V nasi raziskavi smo razlikovali med izpostavljenostjo mladih socialnim omreZjem in izpostavljeno-
stjo storitvam klepeta. Med socialnimi omreZji je najve¢ mladih pogosto izpostavljeno Instagramu
(1-3urednevno je izpostavljeno 21 % mladih), nato paslediTik Tok (1-3 ure dnevno je izpostavljeno
11 % mladih) in Facebook (1-3 ure dnevno je izpostavljeno 8 % mladih) (Graf 3).



Graf 3: Izpostavljenost mladih socialnim omrezZjem
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Med storitvami klepeta mladi pogosto uporabljajo Snapchat in Viber. Dnevno uporablja 1-3 ure
Snapchat 16 % mladih, Viber pa 7 % mladih. Vec kot 3 ure dnevno Tik Tok uporablja 11 % mladih in
Snapchat 10 % mladih. To je velik deleZ mladih, ki so zelo izpostavljeni socialnim omreZjem (Graf 4).

Graf 4: Izpostavljenost mladih storitvam klepeta
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Zgoraj predstavljeni podatki na prvi pogled pokaZejo dobro stanje v katoliskih gimnazijah: mladi
niso prekomerno izpostavljeni socialnim omreZjem in storitvam klepeta. Vendar je potrebno biti
pozoren na detajle. Uporaba Instagrama, TikToka in Snapchata od 1 do 3 ure dnevno je zelo veliko,
Ceprav na nasi lestvici ni najvisje.

3. 3 Internet, socialna angaziranost in osamljenost mladih

Prekomerna izpostavljenost internetu, jemlje ¢as za osebne hobije (branje knjig, Sport, gledaliSce
itd.), obvezna hisna opravila (pomoc pri ¢iS¢enju prostorov, pomivanje posode, delo na vrtu itd.)
in za lastne prostovoljne dejavnosti (prostovoljstvo, animatorstvo na Zupniji, pomoc pri Karitasu,
¢lanstvo pri gasilskem drustvu itd.).

Raziskave potrjujejo, da pametni telefoni podaljSajo ¢as poti, ki jo hodimo pesS. Obenem pa nam
skrajSujejo Cas za Sportne dejavnosti (Lamberg in Muratori 2012; Kim, Kimin Jee 2015).

V nasi raziskavi nas niso zanimale le Sportne dejavnosti mladih, ampak nas je zanimalo, koliko ¢asa
mladi namenijo: osebnim hobijem, domacim obveznostim in prostovoljnim aktivnostim. V nasi
raziskavi se je pokazalo, da mladi najvec ¢asa namenijo osebnim hobijem v primerjavi zdomacimi
obveznostmi in prostovoljnimi aktivnostmi. Eno uro ali ve¢ dnevno posveti osebnim hobijem 90 %
mladih, prostoc¢asnim domacim obveznostim 84 %, tedenskim prostovoljnim dejavnostim pa le 41
% mladih (Graf 5).

Graf 5: Aktivnosti dijakov v prostem €asu: osebni hobiji (notranji krog), domace obveznosti (sre-
dinski krog) in tedenske prostovoljne dejavnosti (zunanji krog)
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Vir: Raziskava Kraner 2022.
Ugotavljamo, da imajo vsi mladi osebne hobije in skoraj vsi mladi dnevno namenijo vsaj eno uro

¢asa domacim obveznostim. Ne glede na to, koliko ¢asa posvetijo svojemu hobiju, je najvec mladih
odgovorilo, da se pocuti »redko popolnoma osamljen« (Graf 6).



Graf 6: 0Osamljenost glede na cas, ki ga mladi vsakodnevno posvetijo osebnim hobijem (N = 620)
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Zelo podobno je pri opravljanju vsakodnevnih obveznosti: najvec je tistih, ki so odgovorili, da se
pocutijo »redko popolnoma osamljene« (Graf 7).

Graf 7: 0Osamljenost glede na cas, ki ga mladi vsakodnevno posvetijo domacim obveznostim (N = 620)
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Velika razlika pa je pri prostovoljnih dejavnostih. Vecina mladih ni aktivna v prostovoljnih dejavno-
stih. Kljub temu imamo mlade, ki so zelo aktivni. Tudi tukaj vidimo, dajih je najvec odgovorilo, da so
»redko popolnoma osamljeni« (Graf 8).



Graf 8: 0samljenost glede na ¢as, ki ga mladi tedensko posvetijo prostovoljnim dejavnostim (N = 620)
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Ugotavljamo, da ¢as, ki ga posvetijo mladi hobijem, domacim obveznostim in prostovoljnim dejav-
nostim, ne zmanjsa njihovega obcutka osamljenosti.

3. 4 1zpostavljenost internetu in socializacija

Umik iz druzbe in izkljuCevanje iz aktivnega druZbenega Zivljenja, sta znacilni za depresivne ljudi. Ka-
dar ljudje skupaj prezivljajo cas, se pogovarjajo, si izmenjujejo mnenja, si delijo doZivljanja, misli in
Custva, se to dogaja neposredno. Pri tem cutimo custva svojega sogovornika iz njegovega glasu, mi-
mike, vonja itd. Tega ne moremo doZiveti pred zasloni. Tako kot se lahko samo iz neposrednih stikov z
drugimi ljudmi naucimo hoditi ali govoriti, tako se tudi empatije lahko nauc¢imo iz neposrednih stikov.
Prekomerna izpostavljenost internetu zmanjsuje empatijo pri mladostnikih (Spitzer 2017).

V nasi raziskavi je dve tretjini mladih odgovorilo, da internet spodbuja navezovanje stikov z drugimi.
Le tretjina ali 28 % mladih je odgovorilo, da internet negativno vpliva na njihovo socializacijo. Na
socializacijo drugih pa skoraj 39 % (Graf 9).

Graf 9: Percepcija sebe nasproti percepciji drugih glede vpliva interneta na socializacijo
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V raziskavi ugotavljamo razlike med fanti in dekleti pri navezovanju stikov. Tezko (in zelo teZko)
navezuje stike 24 % dijakov in 38 % dijakinj (Graf 10).

Graf 10: Navezovanje stikov glede na spol

100%
90%
80%
70%
60%
50%
40%
30%
20%

10%

!}
0%
Moski Zenski

MW Zelo tezko. mTeZzko. m Enostavno. Zelo enostavno.

Vir: Raziskava Kraner 2022.

Ugotavljamo, da imajo vecje teZzave pri navezovanju stikov dekleta, da so mladi bolj kriti¢ni do dru-
gih glede vplivainterneta na navezovanje stikov in da imajo mladiizrazito majhno zavedanje vpliva
interneta na njihovo lastno socializacijo.

Spitzertrdiravno nasprotno, saj vidi vinternetu negativen vpliv na socializacijo. Z drugimi besedami
poudari: vec kot se mladi med seboj pogovarjajo neposredno, uspesnejsi so v svojih socialnih od-
nosih (Spitzer 2017).

Zelja po izpostavljenosti internetu se danes med mladimi povecuje. Vendar je prekomerna
izpostavljenost nevarna za odvisnost od interneta. Raziskave potrjujejo, da prekomerna izpostavl-
jenost internetu povecuje nagnjenosti k samomoru. Seidler je s sodelavci raziskoval osamljenost
moskih in izpostavljenost socialnim omreZjem. Ugotovil je, da se moski, ki doZivljajo osamljenost,
obracajo na socialne medije, da bi se digitalno povezali. Izpostavljenosti internetu glede na as, se
osamljenost in psiholoSka stiska (posebej pri mlajsih moskih) Se bolj povecata (Seidleridr. 2022).

4 RAZPRAVA

Na eni strani ugotavljamo Skodljive vplive uporabe interneta, na drugi strani pa se spodbuja upora-
bo le tega zaradi moZnosti zaposlitve na trgu dela. Kako in kam usmeriti vzgojo mladih pri uporabi
interneta, da jim bo koristila v njihovem Zivljenju?

V nasi raziskavi ugotavljamo, da so mladi prevecizpostavljeniinternetu. Futuristi pa govorijo o novih
poklicih, ki zahtevajo izklju¢no digitalna znanja kot na primer programer resevalnih dronov, Spor-
tni trener, ki obvlada pametno tehnologijo, trener govora umetne inteligence, arhitekt za Meta-
verzum, nacrtovalec prometa brez emisij C02, tehnik za ucenje s pomocjo obogatene resni¢nosti,
inZenir umetne inteligence v kmetijstvu, producent ustvarjalnosti z umetno inteligenco, tehnik za
oskrbo v skupnosti, tehnoloski modni oblikovalec itd. (Acres 2022).



Razvijalci novih informacijsko komunikacijskih tehnologij (IKT) spodbujajo ucitelje in u¢ence, da bi
vse kar delamo pri fizicnem pouku bili sposobni upravljati preko spletnih orodij (IKT 2022). Pri tem
so nove tehnologije predstavljeneizrazito pozitivno in brez vsake kritike tega, kako skodljive ucinke
lahko ima neprimerna raba digitalnih tehnologij.

Internet in z njim povezane naprave so postali pripomocki, brez katerih si ne moremo predstavljati
Zivljenja v sodobni druzbi. Vendar obstaja nevarnost prekomerne rabe digitalnih orodij, ki posledic-
no vpliva na socialno vklju¢enost mladih v druzbo ali pa celo na osamljenost.

Psihologi opozarjajo, da mladi, ki so prekomerno povezani z internetom ali vedno povezani z in-
ternetom (homo connecticus), teZzko razpolagajo s ¢asovnimi okvirji. Prekomerna izpostavljenost
internetu lahko vodi v odvisnost od interneta. Simptomi odvisnosti od interneta so nezmoZnost ob-
vladovanja teZnje po pretirani uporabi interneta. V ¢asu, ko posameznik ni na internetu, se pojavijo
neprijetni obcutki kot so osamljenost, nezadovoljstvo, zadrZanost, zaskrbljenost, razocaranje ali ne-
mir. Prav tako se pojavijo obcutki, da posameznik ne more brez interneta. Posledice, ki se pokaZejo
so, poslabsanje akademskega in sluZzbenega Zivljenja, motnje spanja, obsesivna in nenadzorovana
uporaba interneta (Young 1998; Young idr. 2019; Young in Campbell 2018).

Internet je dobrina, ki nam omogoda gibanje brez prostora in ¢asa. Vendar, kot je dejal McLuhan,
mediji niso le kanali za informacije. Medij doda kanalu vsebino in jo po svoje oblikuje (McLuhan in
Fiore 1967). Carr je kriticen do medijevin v njih vidi groZnjo ¢lovekovim najosnovnejsim sposobnos-
tim. Po njegovem lahko mediji »omrtvijo najbolj intimo, najbolj ¢lovesko od vseh nasih naravnih
sposobnosti - razum, dojemanje, spomin, custvovanje« (Carr 2011).

Korelacijo prekomerne povezanosti mladih z internetom, bi lahko videli v podatkih, ki govorijo o
neaktivnosti mladih v prostem Casu in nenehna prisotnost telefona. Larchet je preprican, da me-
dijsko okolje spodbuja nenehno raztresenost: »Cas, ki ga imajo na voljo, pa ni¢ vet ne zaznamuje
trajanja v obliki (asovnega zaporedja, temvec nizanje zmedenih trenutkov« (2022, 195-196).

5 SKLEP

Internet je postal »sistem za motenje« in te motnje raztresajo nase misli in slabijo nas spomin. Bolj
kot je misel, ki jo trenutno predelujemo, vec¢plastna, vecjo Skodo povzrocijo takSne motnje interneta
(Carr 2011). Kljub temu se prihodnost razvija v smer digitalizacije in vsi se bomo morali v prihodnje
nauciti bolje Ziveti z internetom.

Strokovnjak za komunikacijo in edukacijo, Fabio Pasqualetti, je prepri¢an, da najvecja teZzava ni ne-
pismenost pri uporabi medijev ampak ,kulturna nepismenost”. Pasqualetti namrec trdi, da ljudje
nimajo kulturnih orodij za interpretacijo novih medijev in vseh aparatov, ki so v ozadju. Ljudje so
zaradi pomanjkanja zgodovinskega, politicnega, literarnega, filozofskega, umetniskega itd. znanja
in zavesti ob spremembah nevedni, ker nimajo kulturnih orodij za njihovo interpretacijo. Ljudje, ki
jim obicajno uspe videti onkraj navideznega, povrsinskega, in so sposobni razumeti razmerja modi,
ki vladajo nasemu Zivljenju, so ljudje z globokimi ¢loveskimi izkusnjami in kulturno bogati. Pro-
tistrup za povrsnost ali plitvino, je globina. Zato je pred nami izobraZevalni izziv omogociti mladim,
da dozivijo globino, kompleksnost in lepoto (Pasqualetti 2020, 746).

V nasi raziskavi smo ugotovili, da imajo mladiizrazito majhno zavedanje vpliva interneta na njihovo
lastno socializacijo. Pri navezovanju stikov je vec deklet kot fantov odgovorilo, da ima teZave pri
navezovanju stikov. Mladi so bolj kriti¢ni do drugih glede vpliva interneta na navezovanje stikov.

Ugotavljamo, da ¢as, ki ga posvetijo mladi hobijem, domacim obveznostim in prostovoljnim dejav-
nostim, ne zmanjsa njihovega obcutka osamljenosti. Tudi ¢e so mladi druzbeno angazirani preko
prostovoljnih dejavnosti, obCutek osamljenosti ostaja. Spreminja pa se stopnja osamljenosti glede
na casovno izpostavljenost socialnim omrezjem: med bolj izpostavljenimi socialnim omrezjem in
storitvam klepeta je vecji delez osamljenih mladih.

Ugotavljamo tudi, da se manj kot polovica mladih zavestno odloci, da med delom nima pri sebi te-
lefona. Mladi imajo veliko toleranco do motenja, ki prihaja s strani pametnih telefonov. V raziskavi
nismo zaznali razlike med toleranco mladih do zvocnega ali svetlobnega motenja.

Med socialnimi omreZji je najve¢ mladih pogosto izpostavljeno Instagramu, Tik Toku in Facebooku.
Med storitvami klepeta mladi pogosto uporabljajo Snapchat in Viber. Vec kot 3 ure dnevno Tik Tok



uporablja 11 % mladih in Snapchat 10 % mladih. To je velik deleZ mladih, ki so zelo izpostavljeni
socialnim omreZjem.

Omenjeni podatki kaZejo na to, da lahko v prihodnosti pricakujemo Se vecje teZave glede navezova-
nja stikov med mladimi. Tudi Ze omenjene potrebe trga zahtevajo vedno vec digitalnih kompetenc,
kar dodatno spodbuja mlade k uporabi digitalnih orodij. Vse to mladim jemlje (as, ki je bil v¢asih
namenjen druZenju mladih. Na tem mestu so vzgojno-izobrazevalne ustanove pred izzivom, kako
mladim pomagati pri kvalitetnem razvoju digitalnih kompetence, hkrati pa jih potegniti vstran od
zaslonov in jih usmeriti k fizi¢nim skupinam. Ljudje smo socialna bitja in tehnologija ne more nado-
mestiti Zivega stika med nami.
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VPLIV UCITELJEV SPORTA NA NAVADE UCENCEV
THE INFLUENCE OF PHYSICAL EDUCATION TEACHERS
ON THE HABITS OF STUDENTS

Janez €mer, profesor $portne vzgoje
Center Janeza Levca Ljubljana, Slovenija

POVZETEK

V osnovni Soli ima ucitelj pomembno vlogo, saj se vsakodnevno sreCuje z ucenci in jim podaja
znanje, hkrati pa tudi zavedno ali nezavedno vpliva na oblikovanje njihove osebnosti. V vzgoj-
nem-izobraZevalnem procesu ucitelj deluje na ucence s svojo celotno osebnostjo in jih preko nje
vzgaja. Izvajajne pedagoskega procesa pri urah Sporta v osnovnih sSolah se mocno razlikuje od
pouka v ucilnicah. Interakcije med ucitelji Sporta in ucenci v telovadnici ali na Solskem igriscu so
posledicno toliko bolj specificne in edinstvene. Obdobje v osnovni Soli je lahko za ucence, ki se
Sele privajajo na zunanji svet, odlicna odskocna deska v obdobje mladostniStva. Da bi bila njih-
ova popotnica in usmeritev dovrsena, moramo Sportni pedagogi vsakodnevno vzgajati v smeri
dobrih navad in pozitivhega misljenja.

Zanimala so nas stalis¢a in mnenja uciteljev Sporta o pomembnosti njihovega vpliva na ucence
pri pridobivanju pozitivnih navad ucencev, s ciljem raziskati in ugotoviti kaj zanje pomeni po-
zitivna navada in kako jih opredeljujejo glede na svojo starost, spol, delovno dobo v vzgaoji in
izobraZevanju ter formalno izobrazbo. Raziskali in ugotavljali smo na kaksSen nacin si ucitelji
Sporta predstavljajo pomembnost svojega vpliva na pridobivanju pozitivnih navad ucencev in
kako prepoznavajo svoj vpliv na u¢ence. UdeleZence v raziskavi smo povprasali tudi o predlogih
za povecano pridobivanje pozitivnih navad ucencev znotraj vzgojno-izobraZevalnega sistema.

Zametodo pedagoskegaraziskovanjasmo izbrali kvalitativniin deskriptivniraziskovalni pristop.
Podatke smo zbralis pomocjo individualnega polstrukturiranega oziroma delno strukturiranega
intervjuja. Intervjuvali smo deset uciteljev Sporta iz osnovne Sole s prilagojenim programom z
niZjim izobrazbenim standardom iz osrednjeslovenske regije.

Kljucne besede: ucitelj Sporta, navade ucencev, druZbena odgovornost, zdrav Zivljenjski slog,
vzgojainizobraZevanje



ABSTRACT

Inelementaryschool, theteacherplaysanimportantrole, asthey meetwith studentsona daily
basis. Teachers imparts knowledge to them, and at the same time consciously or unconsciously
influences the formation of students personality. In the educational process, the teacher acts
on the students with their whole personality and educates them through it. The implemen-
tation of the pedagogical process in sports lessons in primary schools is very different from
lessons in classrooms. Interactions between physical education teachers and students in the
gym or on the school playground are consequently all more specific and unique. For students
who are just getting used to the outside world, the period in primary school can be an excellent
springboard to the period of adolescence. In order for their journey and orientation to be com-
plete, we must educate physical education teachers on a daily basis in the direction of good
habits and positive thinking.

We were interested in the attitudes and opinions of physical education teachers about the im-
portance of their influence on students in acquiring positive habits in students, with the aim of
researching and finding out what positive habits mean to them and how they define them ac-
cording to their age, gender, years working experiences in education and formal education. We
researched and determined how sports teachers imagine the importance of their influence on
the acquisition of positive habits in students and how they recognize theirinfluence on students.
The participants in the research were also asked about suggestions for increased acquisition of
positive habits by students within the educational system.

We chose a qualitative and descriptive research approach asthe method of pedagogical research.
The data was collected with the help of an individual semi-structured or partially structured in-
terview. We interviewed ten physical education teachers from an elementary school with an
adapted program with a lower educational standard from the Central Slovenian region.

Keywords: physical education teacher, students habits, social responsibility, healthy lifestyle,
education



1uvoD

Osnovnosolski ucitelj predstavlja osrednjo figure zaradi neposrednega uresnifevanja vzgojno-iz-
obraZevalnih nalog in ciljev. Vsakodnevno se srecuje z ucenci in jim podaja znanje, hkrati pa tudi
zavedno ali nezavedno vpliva na oblikovanje osebnosti u¢encev. Vveliki meri je od uciteljev odvisna
pridobljena vzgoja in izobrazba ucencev ter kvaliteta Sole (Hozjan 2014).

Po Hozjan (2014) se ucitelj v Soli pojavlja v treh vlogah - kot usluZbenec, strokovnjak in kot clovek. Vse
tri vloge so konstantno prisotne in delujejo usklajeno. UCitelj kot usluZzbenec mora upostevati Solske
pravne akte in zakonodajo. Uditelj kot strokovnjak je zavezan stroki, kar pomeni, da pozna svojo stro-
ko, jo spremlja in razvija ter svoja znanja uresnicuje na takSen nacin, ki je dostopen u¢encem. Ucitelj
kot clovek ima prednosti in slabosti. Imeti mora dovolj cloveske topline v komunikaciji z u¢enciin skrb
zanje. Pomembno je tudi, da vpliva z odlocnostjo, premore humanost brez pretirane sentimentalnos-
ti, da zna hrabriti in spodbujati, da nudi podporo ter zna podpreti, razumeti in razlikovati.

Cerne (2016) poudarja vsestranskost utitelja, saj je to oseba, ki si Zeli sodelovanja u¢encev, uposteva
njihova mnenja in za poucevanje uporablja razlicne didakti¢ne pripomocke. Nadalje pise, da je udi-
telj za ucence velikokrat tudi vzornik, zato se mora pred ucenci kazati v svoji najboljsi luci.

Po Cencic (1986) osebnost ucitelja deluje na ucence neposredno z zgledom, posredno pa z vpliva-
njem na razpoloZenje in vodenje skupine.Vvzgojnem procesu ucitelj deluje na u¢ence s svojo celotno
osebnostjo in jih preko nje vzgaja. Vanj so vedno uprte kriticne oci ucencev, ki ga opazujejo in tudi
posnemajo. S svojim vedenjem in ravnanjem mora ucitelj zato vedno opozarjati in prepricevati u¢ence
ter jim hkrati dokazovati, da njegovi vzgojni nauki niso le besede, temvec predvsem dejanja, saj preko
njegovega ravnanja ucenci preverjajo veljavnost moralnih stalis¢, ki jih uCitelj zastopa in poudarja.
Izvajajne pedagoskega procesa pri urah Sporta v osnovnih Solah se moc¢no razlikuje od pouka v
ucilnicah. Interakcije med ucitelji Sporta in ucenci v telovadnici ali na Solskem igriScu so posledicno
toliko bolj specificne in edinstvene. Obdobje v osnovni Soli je lahko za ucence, ki se Sele privajajo
na zunanji svet, odli¢na odskocna deska v obdobje mladostnistva. Da bi bila njihova popotnica in
usmeritev dovrSena, moramo Sportni pedagogi vsakodnevno vzgajati v smeri dobrih navad in po-
zitivnega misljenja. V raziskavi so nas zanimala stalis¢a in mnenja uciteljev Sporta o pomembnosti
njihovega vpliva na ucence pri pridobivanju pozitivnih navad ucencev.

1.1 Opredelitev dobrega ucitelja

Pri opredelitvi dobrega uditelja dajejo nekateri prednost strokovnemu vidiku, drugi pa medseboj-
nim odnosom z ucenci in ostalimi zaposlenimi. Po Jereb (1998 v PSunder in Deman Dobrnji¢ 2010)
mora imeti dober ucitelj naslednje lastnosti: psihofizicne lastnosti, strokovnost, znanje in izkusnje,
motiviranost za vzgojno-izobraZzevalno delo, usposobljenost za vzgojno-izobraZevalno delo, dobro
in uspesno skupinsko komunikacijo in delovne navade.

1.1.1 Psihofizi¢ne lastnosti

Sem priStevamo fizioloske in morfoloske lastnosti, znacaj, ustvarjalnost, inteligenco in strukturo
vrednot. Z vidika uspesnosti so Se posebej pomembne sposobnosti, kot so verbalna inteligenca, jas-
no izraZzanje in razlo¢en govor. Pomembni sta tudi fizicna kondicija, zdravje, vitalnost in osebni stil.

1.1.2 Strokovnost, znanje in izkusnje

Ucitelj mora obvladati stroko. Imeti mora ustrezno stopnjo strokovne izobrazbe in delovne izkusnje.
Pomembno je tudi, da ima pri uresnicitvi vzgojn-izobraZevalnih ciljev ustrezen strokoven in inovati-
ven pristop, hkrati pa mora skrbeti za lastno vseZivljenjsko izpopolnjevanje in ucenje.

1.1.3 Motiviranost za vzgojno-izobrazevalno delo

Storilnost in ucinkovitost ucitelja sta odvisni od njegove motivacije za vzgojno-izobraZevalno delo
ter strokovne in pedagosko-andragoske usposobljenosti. Delovna uspesnost mora biti ocenjena in
pravi¢no nagrajena, saj se na ta nacin lahko zagotovi zadovoljstvo ucitelja, hkrati pa prihaja do vpli-
va na njegovo motivacijo oziroma na njegovo nadaljno delovno uspesnost.



1.1.4 Usposobljenost

Za uspesno delo ucitelja je potrebna pedagosko-andragoska, socioloska in psiholoska usposoblje-
nost za vzgojno-izobraZevalno delo. Dva temeljna pokazatelja usposobljenosti uditelja sta ustvar-
jalnostin inovativnost pri delu.

1.1.5 Dobra in uspesna skupinska komunikacija

Dobra in uspesna skupinska komunikacija je prav tako ena izmed temeljnih lastnosti dobrega udi-
telja. Usposobljenost ucitelja se kaZe z vzpostavljanjem dobrih odnosov z ucenci, z motiviranjem
ufencev k samostojnemu in aktivnemu Zivljenju v skupini ter z vklju¢evanjem ucencev v prostoca-
sne aktivnosti.

1.1.6 Delovne navade

Sem se uvrsca natan¢no in vestno opravljanje dela, ki se kaZe v doslednem uresnicevanju zastavlje-
nih u¢no-vzgojnih ciljev, v natancnosti in objektivnosti pri delu v skupini, v upostevanju hisnega in
dnevnega reda v Soli ter natancnosti pri izvajanju in izvedbi razli¢nih dejavnosti tako v ¢asu pouka,
kot tudi v dodatnem programu Sole.

1.1.7 Navade, vrednote in osebnostne lastnosti

Na ucinkovitost uciteljevega dela imajo velik vpliv tudi ustrezne druge socialne navade in vrednote
ter njegove osebne lastnosti.

1.2 stalisca

Stalisca so v Slovarju slovenskega knjiznega jezika (SSKI) opredeljena kot nekaj, kar doloca kriterij
za presojanje Cesa (stalisCe do Cesa). Ule Nastran (1994) navaja, da so stalisca SirSa od mnenj, ki so
bolj specifitna, nestalna in manifestacija staliS¢ v konkretnih situacijah. Po Musek (1994) so trajna,
miselna, vrednostna, Custvena in akcijska naravnanja v odnosu do razli¢nih objektov (predmetov,
bitij, oseb, dogodkov in pojmov).

1.2.1 Oblikovanje in spreminjanje stalis¢

Stalisca se oblikujejo in spreminjajo celo Zivljenje znotraj skupin, ki jim pripadamo. Najpomembnej-
Se skupine so primarne (druzina, prijatelji) in referencne. Na oblikovanje stalis¢ vplivajo tudi oseb-
nostne znacilnosti, predvsem trenutne potrebe in interesi. Za oblikovanje novih izkusenj so kljucne
osebne izkusnje, pomembne so tudi informacije in znanje o dogodkih iz razli¢nih virov (Kompare in
StraziSar 2002).

Na nastanek in razvoj stalis¢ vpliva predvsem socialno ucenje. Mnoga staliS¢a povzemamo od oko-
lja, zlasti od oseb, ki nas vzgajajo, po katerih se zgledujemo in s katerimi se identificiramo, mnoga
pa oblikujemo tudi z lasto presojo (Musek 1994).

2 RAZISKAVA

2.1 Problem in cilji raziskave

V raziskavi so nas zanimala staliS¢a in mnenja uciteljev Sporta o pomembnosti njihovega vpliva na

ucence v osnovni Soli pri pridobivanju pozitivnih navad ucencev.

Postavili smo naslednje cilje:

- raziskati in ugotoviti staliS¢a in mnenja uciteljev Sporta o pomembnosti svojega vpliva na ucence
pri pridobivanju pozitivnih navad;

- raziskati in ugotoviti razlike v staliS¢ih in mnenjih uciteljev Sporta glede na starost, delovno dobo
v vzgoji in izobrazevanju, spolinizobrazbo.

2.2 Raziskovalna vprasanja

Raziskovalna vprasanja so povezana s stalis¢i uCiteljev Sporta o pomembnosti njihovega vpliva na
ucence v osnovni Soli pri pridobivanju pozitivnih navad ucencev.

1) Kaj uciteljem Sporta pomenijo pozitivne navade ucencev?



2) Kako uditelji Sporta opredeljujejo pozitivne navade ucencev glede na svojo starost, spol, delov-
no dobo v vzgoji in izobraZevanju ter izobrazbo?

3) Na kakSen nacin si ucitelji Sporta predstavljajo pomembnost njihovega vpliva na pridobivanju
pozitivnih navad?

4) Kako ucitelji Sporta prepoznajo svoj vpliv na uc¢ence?

5) KajudeleZenci v raziskavi predlagajo za povecano pridobivanje pozitivnih navad ucencev?

2.3 Metode dela

Za metodo pedagoskega raziskovanja bomo uporabili deskriptivno kvalitativno metodo. Kvalitativno
raziskovanje ice intenziven ali dolgotrajen kontakt z vsakodnevnimi situacijami, ki odraZajo vsakda-
nje Zivljenje oseb, skupin, druzb in organizacij. Kvalitativha metoda pedagoskega raziskovanja preu-
Cuje, kako ljudje razumejo dolocene situacije, si razlagajo vsakodnevne dogodke in kako nanje reagi-
rajo. Cilj te metode je dobiti celosten vplogled v kontekst, ki ga preucuje, njegovo logiko, ureditve in
pravila (Kordes in Smrdu 2015). Po Cencic (2009) deskriptivha metoda raziskovanja spoznava pedago-
Sko problematiko na ravni kakovostiin koli¢ine. Ugotavlja stanje brez vzrocnega pojasnila.

2.4 UdeleZenci v raziskavi

V raziskavi sodeluje deset uciteljev Sporta iz osnovne Sole s prilagojenim programom z niZjim izo-
brazbenim standardom iz osrednjeslovenske regije.

UdeleZence v raziskavi smo zaradi varovanja osebnih podatkov poimenovali z »intervjuvanec A«, »
intervjuvanec B, » intervjuvanec C«, »intervjuvanec D«, » intervjuvanec E«, »intervjuvanec F«, »in-
tervjuvanec G, »intervjuvanec Hg, »intervjuvanec I«, »intervjuvanec J«.

1) Intervjuvanec A je po izobrazbi profesor Sportne vzgoje. S Studijem je zakljucil leta 2003 in ima
skupaj 25 let delovnih izkuSenj v redni osnovni Soli in osnovni Soli s prilagojenim programom z
nizjim izobrazbenim standardom. Letos bo dopolnil 50 let.

2) Intervjuvanec B je po izobrazbi profesorica defektologije. Studij je zaklju¢ila leta 1999. Ima 29
let delovnih izkuSenj z otroki s posebnimi potrebami v osnovi Soli s prilagojenim programom z
niZjim izobrazbenim standardom. Stara je 53 let.

3) Intervjuvanec C je po izobrazbi diplomiran trener kosarke, profesor Sportne vzgoje in magister
inkluzivne pedagogike. Na Pedagoski fakulteti je diplomiral leta 2006, na Fakulteti za Sport leta
2012, magistriral leta 2019, prav tako na Pedagoski fakulteti. V vzgoji in izobraZevanju ima sku-
paj 7 let delovne dobe. Star je 43 let.

4) Intervjuvanec D je po izobrazbi profesorica Sportne vzgoje in magistrica specialne in rehabilita-
cijske pedagogike ter doktorica kinezioloskih znanosti. S Studijem na Fakulteti za Sport je zaklju-
Cila leta 2011, s Studijem na Pedagoski fakulteti leta 2014. Doktorirala je leta 2020 na Fakulteti
za $port. Stara je 45 letinima 15 let delovnih izkuSenj v osnovni Soli s prilagojenim programom
in nizjim izobrazbenim standardom.

5) Intervjuvanec E je po izobrazbi profesorica Sportne vzgoje in magistra inkluzivne pedagogike.
Diplomirala je leta 2013, magistrirala je leta 2018. Stara je 34 letin ima 9 let delovnih izkuSenj s
poucevanjem Sporta v vzgoji in izobraZzevanju.

6) Intervjuvanec F je po izobrazbi profesor Sportne vzgoje. S Studijem na Fakulteti za Sport je zak-
ljucCil leta 2015 inima 7 let delovnih izkuSenj v vzgoji in izobraZevanju. Star je 35 let.

7) Intervjuvanec G je po izobrazbi profesor Sportne vzgoje. Na Fakulteti za Sport je diplomiral leta
2010 inima 2 leti delovnih izkuSenj s poucevanjem Sporta v osnovni Soli s prilagojenim progra-
mam z niZjim izobrazbenim standardom. Star je 38 let.

8) IntervjuvanecH je po izobrazbi profesor Sportne vzgoje. S Studijem na Fakulteti za Sport je zak-
ljudil leta 2007 in ima 2 leti delovnih izkuSenj s poucevanjem Sporta v vzgoji in izobrazevanju.
Starje 45 let.

9) Intervjuvanec | je po izobrazbi profesorica Sportne vzgoje. Na Fakulteti za Sport je diplomirala

leta 2012 in ima 6 let delovnih izkuSenj s poucevanjem na osnovni 3oli s prilagojenim progra-
mom z niZjim izobrazbenim standardom. Stara je 36 let.



10) Intervjuvanec ] je po izobrazbi profesor Sportne vzgoje. S Studijem na Fakulteti za Sport je zak-
ljudil leta 2017. Skupaj ima 5 let delovnih izkuSenj v vzgoji in izobraZevanju. Star je 30 let.

2.5 Nacin zbiranja podatkov

Uporabili smo individualni polstrukturirani intervju oziroma delno sturkturirani intervju, ki je po
Kordes in Smrdu (2015) najpogostejsa oblika pridobivanja kvalitativnih podatkov. Vprasanja so od-
prtega tipa in lahko sledijo dolo¢enemu predhodnemu okviru ter razporedu ali pa so popolnoma
prosta. Polstrukturirani intervju smo razdelili na dva sklopa vprasanj, ki so povezana s cilji raziskave
na nacin, da poskusamo ¢im bolj celovito odgovoriti na raziskovalna vprasanja.

Ucitelje Sporta smo po elektronski posti povabili k sodelovanju v raziskavi. Po seznanitviznamenom
in potekom raziskave smo zaceli z intervjuvanjem. Glavna vprasanja so bila vnaprej pripravljena
in so izhajala iz raziskovalnih ciljev. Intervjuji so bil snemani z mobilnim telefonom in so potekali
v mesecu novembru 2022 po predhodnem dogovoru z intervjuvanci. Posamezen intervju je trajal
med 45 in 60 min.

Pri raziskavi smo upostevali Zakon o varstvu osebnih podatkov (Zakon o varstvu osebnih podatkov
2007) ter temeljna nacela eticnega kodeksa.

2.6 Postopek obdelave podatkov

Po individualnih intervjujih smo pridobljene podatke analizirali in raz¢lenjenje na pomembne
klju¢ne besede strukturirali. Te smo povezali v pojme in jih kategori¢no zakljucili v obliki kvalitativ-
ne raziskave.

Po transkripciji intervjujev v izvirniku smo vsebino le-teh veckrat prebrali in podcrtali besede in be-
sedne zveze, ki so se nam zdele pomembne za nadaljno raziskovanje ter jih povezali v kategorije.
Kategorije smo oblikovali v poskusno teorijo in povzeli pomembne zakljucke zastavljenih razisko-
valnih vprasan;.

3 SKLEP IN RAZPRAVA

V raziskavi smo ugotavljali staliS¢a in mnenja uciteljev, ki poucujejo predmet Sport na osnovni Soli s
prilagojenim programom z niZjim izobrazbenim standardom, o pomembnosti njihovega vpliva na
ucence pri pridobivanju pozitivnih navad. Po temeljni analizi intervjujev smo Zeleli odgovoriti na
zastavljena raziskovalna vprasanja.

Ugotovili smo, da uciteljem Sporta pozitivne navade uencem pomenijo lepo vedenje in zdrave na-
vade v druzbeno sprejemljivem kontekstu. Pri opredelitvi le-teh zaznamo razlike pri uciteljih Sporta
glede na spol. Ucitelji Sporta so pozitivne navade ucencev povezovali predvsem s fair play-em, re-
dnimizvensolskim Sportnim udejstvovanjem in zdravim ter aktivnim Zivljenjskim slogom v prostem
¢asu, medtem ko so uciteljice Sporta pozitivhe navade ucencev opredelile s to¢nostjo prihajanja k
pouku, zrednim noSenjem Sportne opreme, urejenostjo garderobe, aktivnim sodelovanjem pri po-
uku. Ucitelji z daljSo delovno dobo so pozitivne navade ufencev povezovali tudi s samostojnostjo
ucencev in skbjo zase. Za primer navajajo primerno higieno po uporabi stranisca, ocisS¢enje sanitarij
po daljsi potrebi, brisanje tal ob razlitju tekocCine, ustrezno loCevanje smeti, samostojnost oblacenja
in slacenja ter skrbjo in odgovornostjo zanje, primerna osebna higiena po Sportni aktivnosti, po-
moc SibkejSim soSolcem oz. tistim, ki jo potrebujejo. Ucitelji, starejSi od 40 let so pozitivhe navade
povezali tudi z bontom pozdravljanja in odzdravljanja ter opravievanja v primeru neprimernega
vedenja ali zamujanja k pouku. Ni bilo zaznanih razlik med intervjuvanci glede na izobrazbo.

Z omenjeno ugotovitvijo odgovarjamo na prvo raziskovalno vprasanje, ki sprasuje kaj uciteljem Sporta po-
menijo pozitivne navade in drugo raziskovalno vprasanje, ki se glasi, kako ucitelji Sporta opredeljujejo po-
zitivne navade ucencev glede na svojo starost, spol, delovno dobo v vzgoji in izobraZevanju ter izobrazbo.

vvvvv

navad ucencev smo bili deleZni razlicnih odgovorov intervjuvancev glede na starost, spol, delovno
dobo vvzgoji inizobraZevanju terizobrazbo. Mlajsi ucitelji in uCiteljice Sporta ter ucitelji in uciteljice
Sporta s krajSo delovno dobo (do 15 let) menijo, da imajo pomemben vpliv na u¢ence z vidika pozi-
tivnih navad. Omenjajo svoje zdrave navade, s katerimi vsakodnevno vplivajo na ucence - pitje vode



iz steklenicke, prihajanje na delovno mesto s kolesom ali pes, sadje za dopoldansko malico, kosmici
za zajtrk, vzdrZevanje primerne telesne teZe in osnovne kondicije... Navajajo tudi posreden vpliv na
ucence s strani telovadnice, kot Solskega prostora, ki je barvit, prostoren, oblazinjen, poln pozitivne
in spros¢ene energije, ki po njihovem mnenju blagodejno vpliva na u¢ence in jih momentalno vabi
k Sportni aktivnosti ter jih na nezavedni ravni zaznamuje s potrebo po gibalni dejavnosti. 0Omenjajo
tudi spros¢ena in barvita oblacila, ki jih nosijo med poucevanjem ter z njimi posredno pozitivno vpli-
vajo na ucence. Izpostavljajo specificnost poucevanja novih Sportnih u¢nih vsebin in pridobivanje
novega Sportnega znanja, ki je drugac¢no od klasi¢nega v Solski ucilnici in je po njihovem mnenju
bolj sprosceno, igrivo in prepleteno s humorjem in pozitivnimi emocijami. Starejsi ucitelji Sporta
(nad 40 let) so pomembnost svojega vpliva na ucence z vidika pozitivnih navad prepoznali v ustre-
zni osebni higieni u¢encev. Vsakoletno se v zacetku novega Solskega leta o ustrezni osebni higieni
po telesni dejavnosti pogovarjajo, nagovarjajo u¢ence k rednem pranju Sportne opreme in zahteva-
jo od ucencev, ki si manjkajoc del Sportne opreme sposodijo v 3oli, da le-tega operejo doma ali ga
nesejo v gospodinjsko ucilnico in ga sami operejo v sklopu pouka.

Z omenjenim odgovarjamo na tretje raziskovalno vprasanje, ki intervjuvance sprasuje na kaksen nacin
si predstavljajo pomembnost njihovega vpliva na pridobivanju pozitivnih navad glede na svojo starost,
spol, delovno dobo v vzgoji in izobraZeanju ter izobrazbo.

Intervjuvanci najbolj prepoznavajo svoj vpliv na ucence preko dobrih odnosev, ki se odrazajo v
upostevanju navodil uCitelja Sporta, primernega Sportnega vedenja in aktivnega sodelovanja pri
pouku. Vsi udeleZenci v raziskavi se strinjajo in poudarjajo, da so navade Ziva stvar in se oblikujejo
tekom Zivljenja. Osnovne navade prihajajo iz domacega okolja. UCitelji jih le obrusijo, Ce so le-te
lepe, zdrave, pozitivne s pohvalo, opaZzanjem, spodbujanjem. V primeru slabih navad ucencev pa
so uCitelji tisti, ki jih posku3ajo pretransformirati v pozitivhe v sodelovanju s starsi, po potrebi tudi
s Solsko psihologinjo in socialno delavko. Intervjuvanci se zavedajo, da so vsakodnevno pod drob-
nogledom ucencev, zato se trudijo ¢im vec svojih pozitivnih navad udejanjati pred ucenci. Zavedajo
se tudi pomembnosti vpliva svojega zgleda na ucence.

Z omenjenim odgovarjamo na Cetrto raziskovalno vprasanje, ki udeleZence v raziskavi sprasuje o prepo-
znavanju svojega vpliva na uCence. To raziskovalno vprasanje se glasi, kako ucitelji Sporta prepoznajo
svoj vpliv na ucence.

Ugotavljamo isto staliSce intervjuvancev, da se vsi strokovni delavci in Sola, kot vzgojno-izobraze-
valna ustanova, Se naprej trudi udejanjati ¢im vec pozitivnih navad in jih vsakoletno v okviru or-
ganiziranega programa ali dejavnosti nadgraditi ter vkljuciti v Solski vsakdan. Primer pozitivhega
vedenja na 3oli, ko je vsak razred v zacetku Solskega leta pred vrata svoje udilnice izobesil tri do pet
pozitivnih razrednih pravil. Enako so naredili tudi ucitelji Sporta in pred telovadnico izobesili osnov-
na pravila vedenja v telovadnici.

S tem smo odgovorili na peto raziskovalno vprasanje, kaj udeleZenci v raziskavi predlagajo za povecano
pridobivanje pozitivnih navad ucencev.
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PRILOGA

Priloga 1: Intervju

Pozdravljeni!

Sem Janez Cmer, profesor Sportne vzgoje. Pripravljam raziskavo o stalis¢ih in mnenjih utiteljev
Sporta o pomembnosti njihovega vpliva na uc¢ence v osnovnisolis prilagojenim programom z nizjim
izobrazbenim standardom pri pridobivanju pozitivnih navad ucencev.

Vnaprej bi se Vam Zelel zahvaliti za sodelovanje v nasi raziskavi in Vam hkrati zagotoviti anonimnost
Vasih osebnih podatkov.

Intervju bom z Vasim predhodnim dovoljenjem zvoc¢no posnel s svojim mobilnim telefonom zaradi
laZje in kakovostnejSe analize podatkov.

Hvala za razumevanje, sedaj pa predlagam, da zac¢neva z intervjuvanjem.

1) Prosim za kratko predstavitev - izobrazba, Studij, delovna doba v vzgoji in izobraZevanju, pred-
met poucevanja, Vasa starost.

2) KajVvam pomenijo pozitivne navade ucencev in kako jih opredeljujete?

3) Na kaksen nacin si predstavljate pomembnost svojega vpliva na pridobivanju pozitivnih navad
ucencev?

4) Kako prepoznavate svoj vpliv na ucence?
5) Kaj predlagate za povecano pridobivanje pozitivnih navad ucencev?



I1ZZIVI PARTICIPACIJE OTROK IN MLADOSTNIKOV

V DIGITALNEM OKOLIU
CHALLENGES OF PARTICIPATION OF CHILDREN
AND ADOLESCENTS IN THE DIGITAL ENVIRONMENT

Dr. Natasa Demsar Pecak
Ministrstvo za delo druzino, socialne zadeve in enake moZnosti, Slovenija

POVZETEK

Prispevek naslavljaizzive participacije otrok in mladostnikov v digitalnem okolju. Participacija
otrok se nanasa na aktivno soudeleZbo pri zadevah, ki se jih ticejo, bodisi doma, na ravni Sole,
lokalne skupnosti ali drZave. Clanek se osredotoca na uporabo digitalnega okolja, ki je po-
membno orodje v Zivljenju otrok pri doseganju izobrazbe, socializacije in vkljucenosti, hkrati
pajih lahko njegova uporaba izpostavi tveganim vedenjem. Namen raziskave je bil ugotoviti
analizo stanja uresni¢evanja pravice otrok do participacije v digitalnem okolju. Za spremljanje
podatkov je bila uporabljena kombinacija kvalitativnih in kvantitativnih analiz podatkov, kot
tudi Lundy model kombiniran z ugotovitvami »Priporocil 0dbora ministrov drZavam c¢lanicam
o Smernicah o sposStovanju, varstvu in izpolnjevanju otrokovih pravic v digitalnem okolju« iz
leta 2018. Ker imajo otroci pravico do participacije v digitalnem okolju morajo poznati tudi
tveganja, ki jih lahko prinese uporaba digitalne tehnologije, zato jim mora biti zagotovljena
tudi ustrezna varnost in zascita. Otroci so zelo ranljiva skupina prebivalstva in imajo pogosto
premalo izkusenj in znanja, da bi znali oceniti tveganje in posledice, ki jih prinasa digitalno
okolje, zato jih je treba ozavescati in usposobiti za varno rabo digitalnega okolja in jim pri tem
nuditi po potrebi tudi psihosocialno pomoc.

Kljucne besede: participacija, varnost, nekemicna zasvojenost, digitalno okolje, otroci

ABSTRACT

The contribution addresses the challenges of participation of children and adolescentsin the dig-
ital environment. Children’s participation refers to active participation in matters that concern
them, whether at home, school, local community, or national level. The article focuses on the
use of the digital environment, which is an important tool in the lives of children in achieving
education, socialization, and inclusion, but at the same time its use can expose them to risky be-
haviours. The purpose of the research was to determine the analysis of the state of realization of
children's rights to participation in the digital environment.

To monitor the data, a combination of qualitative and quantitative data analysis was used, as
well as the Lundy model combined with the findings of the 2018 “Recommendations of the Com-
mittee of Ministers to Member States on Guidelines on the Respect, Protection and Fulfilment
of Children’s Rights in the Digital Environment”. Because children have the right to participate
in the digital environment, they must also know the risks that the use of digital technology can
bring, so they must also be provided with adequate security and protection. Children are a very
vulnerable group of the population and often lack the experience and knowledge to be able to
assess the risk and consequences of the digital environment, so they must be made aware and
trained in the safe use of the digital environment, and they must also be provided with psycho-
social assistance if necessary.

Keywords: participation, safety, non-chemical addiction, digital environment, children, addiction



1uvoD

V zadnjem obdobju je digitalno okolje postalo vsakdanje okolje, v katerem se »gibljejo« otroci in
mladostniki. Bistveni izziv je, kako regulirati to podrocje, da bodo otroci in mladostniki deleZni kar
najvec pozitivnih in kar najmanj negativnih vidikov digitalnega okolja. Otrokom in mladostnikom,
kot tudi strokovnim delavcem, starSem in skrbnikom je treba predstaviti spletne vsebine, ki spodbu-
jajo k varni in ustvarjalni rabi tehnologij, ter na medresorski ravni spodbujati pripravo kakovostnih
spletnih vsebin. Otroke in mladostnike je treba opolnomociti za varno in ustvarjalno rabo digitalne-
ga okolja, krati pa jim je treba predstaviti tudi dolznosti in odgovornosti, ki jih prinasajo nekatere
pravice (kot je spostovanje pravice drugega), ter omejitve - tako svobode izraZzanja (sovrazni govor)
kot tudi sodelovanje v okviru digitalnega okolja (kot komplementarno drugim oblikam sodelovanj,
npr. face-to-face) (Program za otroke 2020-2025 2020, 3). Omenjeno podrocje je namrec¢ v zadnjem
¢asu deleZno veliko pozornosti. To dokazujejo tudi Stevilni mednarodni dokumenti, ki so bili sprejeti
Zznamenom varovanja pravic otrok v digitalnem (npr. 0ZN dokument o pravicah otrok v digitalnem
okolju (2021), Priporocilo CM/Rec. 0dbora ministrov drzavam ¢lanicam o Smernicah o spostovanju,
varstvu in izpolnjevanju otrokovih pravic v digitalnem okolju (Svet Evrope 2018), Strategija EU o
pravicah otrok (Evropska komisija 2021).

Razlicni omenjeni dokumenti skozi razlicne perspektive izpostavljajo podobne poudarke glede
tega, kako v digitalnem okolju ohranjati in krepiti koristi otrok (Narat, Boljka in Skafar 2022): digi-
talno okolje, podobno kot fizicno okolje, ustvarja za otroke na eni strani priloZnosti za uresnicevanje
razli¢nih vrst pravic (npr. pravica do svobode izraZanja, pravica do participacije, pravica do informira-
nja, olajsan dostop do visoko kakovostnega inkluzivnega izobraZevanja in do zdravstvenih storitev
itd.), na drugi strani pa predstavlja groZnjo za tvegana vedenja in krSenje njihovih pravic (pomen

razli¢nih oblik nasilja, izkoris¢anja, zasvojenosti, profiliranje ipd.); obe plati preZivljanja ¢asa otrok v

digitalnem okolju sta se Se posebej izrazito pokazali v ¢asu epidemije koronavirusa;

- vdokumentih je zato odgovornost za ohranjanje dobrobiti otrok poloZena v roke drZav, vlad in
podjetij, v smislu opolnomocenja otrok na eni strani ter varovanja pred Skodljivimi posledicami
na drugi strani,

- obenem dokumenti poudarjajo pomen aktivne vloge otrok pri razvoju politik, storitev in proi-
zvodov, ki v kontekstu digitalnega okolja kakorkoli vplivajo na njihova Zivljenja (Better Internet
for Kids 2021).

Med vsemi navedenimi dokumenti zlasti 0ZN dokument o pravicah otrok v digitalnem okolju (UN
Committee on the Rights of the Child 2021) izpostavlja pomen raziskav na tem podrodju in zbira-
nju podatkov, ki omogocajo pripravo ocen o vplivu digitalnega okolja na Zivljenja otrok. Tovrstne
analize bi morale biti po navedbah omenjenega dokumenta klju¢ne podlage za oblikovanje po-
litik. Participacija otrok, kot je omenjeno v Beli knjigi Zveze prijateljev mladine Slovenije (ZPMS)
0 uresnicevanju pravice otrok do participacije, se nanasa na aktivno soudelezbo pri zadevabh, ki se
jih ticejo, bodisi doma, na ravni Sole, lokalne skupnosti ali drZave. Participacija se torej nanasa na
aktivno soudelezbo in resnicno vplivanje na odlocitve, ki zadevajo njihovo Zivljenje (Zega 2022).
Konvencija o otrokovih pravicah (KOP), sprejeta leta 1989, vkljucuje med drugim pravico otrok do
izrazanja lastnega mnenja, torej pravico do svobodnega izraZanja. Ta pravica zajema svobodno iska-
nje, sprejemanje in Sirjenje vsakovrstnih informacijin idej, ne glede na meje, v ustni, pisni, tiskani ali
umetniski obliki ali na katerikoli drug nacin po otrokovi izbiri, torej tudi v digitalnem okolju.

Otroci in mladostniki, ki odrascajo v sodobni druzbi, so prica Stevilnim druzbenim spremembam na
podrocjih delovanja druZine in z njo povezanih vzgojnih praks, spremembam na podrocju izobraze-
vanja, velikim spremembam na podrocju trga dela in zaposlovanja, stanovanjske politike itd. (Pro-
gram za otroke 2020-2025, 2020). Digitalno okolje je pomembno orodje v Zivljenju otrok in mlado-
stnikov pri doseganju izobrazbe, socializacije in vkljuCenosti oziroma participacije, vendar jih lahko
hkrati njegova uporaba izpostavi tveganim vedenjem. Za zagotavljanje zascite in varnosti otrok ter
mladostnikov v digitalnem okolju, je treba ozavescati in usposobiti otroke in mladostnike za varno
rabo digitalnih medijev. Prav tako je treba opolnomoditi tudi njihove starSe ali skrbnike oziroma
druge osebe, ki pri delu z njimi uporabljajo digitalno tehnologijo. Otroci in mladostniki imajo sicer
pravico do sodelovanja v digitalnem okolju, imajo pravico do dostopa do informacij in izrazanja pre-
ko digitalnih medijev, vendar pa morajo pri zagotavljanju teh pravic poznati tudi tveganja, ki jim jih



lahko prinese uporaba digitalne tehnologije. Prav zaradi porasta uporabe zaslonov je treba veliko
pozornosti nameniti tudi njihovi zlorabi v virtualnem okolju. Za varnost in zascito otrok in mlado-
stnikov v digitalnem okolju mora biti zagotovljena tudi njihova ustrezna zascita, saj imajo pogosto
premalo izkuSenj in znanja, da bi znali oceniti tveganje in posledice, ki jih spletno okolje prinasa.

V epidemija COVID-19 je moc¢no vplivala na podrocje cezmerne uporabe digitalnega okolja in, kot
omenjajo strokovnjaki (Lobe idr. 2021, 4), zaostrila obstojece in ustvarila nove izzive in neenakosti,
saj so bili otroci pogosteje izpostavljeni razli¢nim oblikam nasilja, spletni zlorabi in izkoriS¢anju ter
spletnemu ustrahovanju, prav tako pa je bilo na spletu tudi vec vsebin o spolni zlorabi otrok. Zaradi
omenjenega porasta uporabe zaslonov je mogoce v zadnjem ¢asu opaziti Skodljive ucinke preko-
merne uporabe na dusevno zdravje otrok, zato lahko v tej povezavi izpostavimo tudi psiholosko
obremenjenost otrok in mladostnikov, kar lahko vodi tudi v zasvojenosti. Ker je participacija otrokin
mladostnikov v digitalnem okolju postala vsakdanje okolje, v katerem delujejo, je treba to podroc-
je requlirati s primernimi ukrepi na tak nacin, da bodo delezni kar najvec pozitivnih in kar najmanj
negativnih vplivoy, ki jim ga prinasa digitalno okolje.

2 TEORETICNA 1IZHODISCA

Uporaba interneta je v ¢asu koronakrize omogocala otrokom in mladostnikom komunikacijo z dru-
gimi, saj je npr. omogocala Solanje in druZenje na daljavo. Digitalizacija sicer res omogoca nove po-
zitivne nacine delovanja uporabnikov in daje mozZnosti za izboljSanje kakovosti Zivljenja, prav tako
paomogoca tudi negativno plat, to je vecjo stopnjo tveganja in ranljivosti, ki so ji izpostavljeni pred-
vsem otroci in mladostniki. To je privedlo do vedjih spletnih tveganj in povecanja digitalne neena-
kosti (Evropska komisija 2021,16). Strokovnjaki, ki se z otroki in mladostniki neposredno srecujejo
pri svojem delu, navajajo, da se Ze pri predsolskih otrocih, kaZejo posledice prekomerne rabe zaslo-
nov in zato pri otrocih, kot tudi mladostnikih postajajo vse vedji izziv (Vintar Spreitzer idr., 2021, 2).

Zaradi omenjenega porasta uporabe zaslonov so zelo opazni Skodljivi ucinki uporabe zaslonov
tudi na dusevno zdravje otrok in mladostnikov. Kot je bilo izpostavljeno, gre za trend, ki je bil sicer
opazen Ze pred epidemijo COVIDA-19, ta pa je zaradi ukrepov (tudi zaradi zaprtja Sol), Se dodatno
prispevala k povecani rabi zaslonov. Povecana koli¢ina ¢asa rabe zaslonov je Se dodatno vplivala
na (negativne) ucinke prekomerne rabe zaslonov in posledi¢no na dusevno zdravje v vseh staro-
stnih skupinah otrok in mladostnikov (Vintar Spreitzeridr., 2021). Tudi ena prvih raziskav dusevnega
zdravja otrok in mladostnikov pri nas, ki jo je leta 2018 izvedel Nacionalni institut za javno zdravje
(v nadaljevanju: NIJZ), naslavlja skrb vzbujajoci trend. Po njihovih ugotovitvah je vecina otrok in
mladostnikov v Sloveniji sicer duSevno zdravih in zadovoljnih z Zivljenjem, vendar obenem opo-
zarjajo, da to Se ni zagotovilo za visoko stopnjo duSevnega zdravja (NlJZ 2018a). Manfred Spitzer
(2016, 8) navaja, da prekomerna uporaba zaslonov povzro¢a motnje spomina, motnje pozornostiin
koncentracije kakor tudi custveno poplitvenje in sploSno otopelost, kar jo poimenuje kar digitalna
demenca, hkrati pa omenja, da pretirana uporaba naprav z zasloni lahko vodi tudi v zasvojenosti.

Zaradi specificne nevrolosSko-razvojne plasti¢nosti v mladostnistvu predstavlja problematic¢na raba
interneta tveganje za dusevno zdravje mladihin lahko vodi do negativnih posledic v vsakodnevnem
Zivljenju. Prav tako so bile pri nekaterih prisotne tudi telesne posledice, porocali so o vec glavobolih
ter utrujenih in bolecih oceh ter povecani telesni tezi (Vintar Spreitzer idr. 2021, 43). Pri odvisnosti
od interneta gre (prav tam, 47) za nekemicno, vedenjsko zasvojenost z doloCenimi vsebinami na
zaslonih. Nacdin uporabe kaZe vse znadilnosti odvisniSkega vedenja: pri otrocih in mladostnikih te
aktivnosti negativno vplivajo na Solski uspeh, medosebne odnose, zmanjsujejo zanimanje za druga
prej pomembna podrocja aktivnosti, kaZejo razvoj tolerance, vztrajanje kljub jasnim teZavam, ki jih
prinasa prekomerna uporaba interneta in so povezane z nezmoZznostjo prekinjanja teh aktivnosti.
Zato je zelo pomembno, da se ¢as za zaslonom uravnoteZi zigro ali telesno dejavnostjo, po moZnos-
ti na prostem ter kvalitetnim spanjem. (NI)Z, 2018b)

Dolocena vedenja, kot omenjajo strokovnjaki (Vintar Spreitzer idr. 2021, 29) lahko kaZejo, da gre pri
otroku ali mladostniku za prekomerno rabo zaslonov in razvoj zasvojenosti od vsebin preko zaslonov.
Vtem primeru je pomemben posvet s strokovnjakom. Taksna vedenja so:

- sprememba spalnih navad (ne zaspi brez zaslona, se pogosto zbuja, se zbuja zgodaj zjutraj itd.),
- sprememba prehranjevalnih navad (prehranjevanje ob zaslonu, nezdravo prehranjevanje itd.),



- sprememba higienskih navad in manjsa skrb zase,

- Custvena nihanja,

- Custvena reakcija (tudi agresivna) ob onemogocanju aktivnosti za zaslonom,

- izguba obdutka za Cas,

- laganje o asu, preZivetem za zasloni, uporaba na skrivaj, iskanje razli¢nih moznosti, kako priti do
zaslona,

- stalno razmisljanje o aktivnostih na internetu, tudi ko pocne kaj drugega,

- izguba zanimanja za druge aktivnosti, ki niso povezane z uporabo zaslona, npr. zmanjsanje zani-
manja za druZenje in druge aktivnosti, ki so otroka prej veselile,

- upad pricakovanih dejavnosti (izostajanje od pouka, slabsi uspeh, manj pomoc¢i domaitd.),

- zapiranje vase, vse manj stika iz odi v o¢i, razdraZljivost,

- tezave v medosebnih odnosih,

- razprsena pozornost, zmanjsana koncentracija in zmozZnost ohranjanja zbranosti ter pogloblje-
nega razmisljanja,

- Ce umaknemo en zaslon, otrok zacne uporabljati drugega.

Zaradi porasta Stevila otrok in mladostnikov s teZavami na podrocju dusevnega zdravja, si drZava
prizadeva z razli¢nimi ukrepi, kot so financiranje razli¢nih psihosocialnih programov za otroke in
mladostnike, ki omogocajo lokalno dostopno, zgodnjo in vec disciplinarno obravnavo otrok in mla-
dostnikov s teZavami v duSevnem zdravju. Prav zato je pomembno, da drzava zagotovi ponudbo
razli¢nih oblik brezplacne pomoCci in podpore ter da zagotovi enakost in socialno vklju¢enost, Se
posebno za najbolj ranljive druZzbene skupine.

Prav tako je zagotovljena tudi brezpla¢na pomoc¢ njihovim starSem v okviru osnovnega zdravstve-
nega varstva v tesnem sodelovanju z drugimi sluzbami, Solskimi strokovnimi delavci, uditelji ter
strokovnimi delavci v socialnem varstvu. V sklopu programov psihosocialne pomodi so s strani dr-
Zave financirani tudi programi namenjeni nudenju individualne strokovne in skupinske pomoci
zasvojenim z digitalnimi napravami, oziroma celostnem urejanju oseb z nekemic¢nimi oblikami
zasvojenosti zasvojenim, njihovim svojcem, medinstitucionalnim povezovanjem z individualnim,
druzinskim, partnerskim in skupinskim nac¢inom dela.

3 RAZISKAVA

3.1 Metoda

Na osnovi teoreti¢nih izhodis¢ smo Zeleli, z raziskavo Instituta RS za socialno varstvo (v nadaljevanju
IRSSV), ki jo je za potrebe Sveta RS za otroke in druZino pripravil po narocilu Ministrstva, pristojne-
ga za druZino, ugotoviti stanje uresnicevanja pravice otrok do participacije v digitalnem okolju. Za
pridobitev podatkov za raziskavo z naslovom Spostovanje, varstvo in izpolnjevanje pravic otrok v digi-
talnem okolju (Narat, Boljka in Skafar 2022) je bil uporabljen Lundy model (2007). Omenjeni model
participacijo otrok smiselno predstavi skozi Stiri segmente oz. t.i. kontrolni seznam (ang. Checklist).
To so dostop do digitalnega okolja, pravica do svobode izraZzanja in obvescenosti, pravica do ude-
leZbe, pravica do vkljucenosti v igro, pravica do zbiranja in zdruZevanja, zasebnost in varstvo podat-
kov, pravica do izobraZevanja, pravica do zascite in varnosti. Model je kombiniran z ugotovitvami
»Priporocil 0dbora ministrov drzavam ¢lanicam o Smernicah o spostovanju, varstvu in izpolnjevanju
otrokovih pravic v digitalnem okolju«iz leta 2018. Spremljanje uresni¢evanja teh pravic predstavlja
dobro podlago za identifikacijo kljucnih kazalnikov za oceno podrocdja digitalizacije in participacije
otrok. V nadaljevanju je model natancno predstavljen.

Lundy model (2007) je eden najpogosteje uporabljenih ogrodij pri nacrtovanju aktivnostih, pove-

zanimi s participacijo otrok ne glede na to ali gre za razvoj programov, storitev, politik ali za oceno

stanja in raziskovanje tega podrod¢ja. 0Omenjeni model participacijo otrok smiselno predstavi skozi

stiri segmente, ki poudarjajo dostopnost, varnost, inkluzivnost participacije otrok ter informiranost,

slifanje mnenj otrok in njihovo upostevanje:

a) prostor (»space«): otroci potrebujejo priloZnosti za izrazanje mnenj v prostoru, ki je varen in
vkljuCujo¢ (pomembno je zagotoviti; da so otroci v participatorne procese vkljuceni v ¢im



zgodnejsih fazah nadrtovanja, dolgoro¢no vkljucenost otrok, vkljucitev otrok, ki jih obravna-
vane teme neposredno zadevajo, vklju¢ujoc in vsem dostopen participatorni proces, varnost
ob izraZanju mnenja in podporo za tiste otroke, ki obcutijo nelagodje in stres pri vklju¢evanju
v participatorne aktivnosti);

b) glas (»voice«): otroci potrebujejo ustrezno podporo zaizraZzanje svojih mnenj(pomembno jeimeti
jasen seznam tem, za katere Zelimo pridobiti mnenja otrok, zagotoviti, da se ohrani pozornost
na dolocenih temah, zagotoviti, da se otroci zavedajo, da je njihovo sodelovanje prostovoljno in
da se lahko umaknejo kadarkoli to Zelijo, podpreti otroke z dostopnimi informacijami, posredo-
vanimi za njihovo starost primeren nacin, zagotoviti razlicne nacine izrazanja mnenj, ki najbolj
ustrezajo njihovim potrebamin Zeljam, ter prostovoljenizborvsebin v participatornem procesu);

¢) obcinstvo (»audience«): mnenja otrok morajo biti sliSana (pomembno je seznaniti otroke z vsemi
vidiki komunikacije; npr. komu, kako in kdaj lahko sporocijo svoje mnenje, pokazati zavezanost k
temu, da Zelimo biti informirani o mnenjih otrok, dolociti in vkljuditi relevantne odlocevalce, otroke
seznaniti s tem, kako in kdaj bodo porodilo oziroma zapis njihovih mnenj (tudi v obliki povzetka,
napisanegav otrokom prijazen jeziku) oblikovani, zagotoviti otrokom moZnost potrditve, da so nji-
hova mnenja pravilno zabeleZena in povzeta, podpreti njihovo vlogo pri izraZanju mnenj

d) vpliv (»influence«): mnenja otrok morajo biti uposStevana, ¢e je to le mogoce (pomembno je
zagotoviti, da so otroci primerno seznanjeni z moznostmi vplivanja na sprejemanje odlocitev
(vklju¢no z omejitvami), dostop do povratnih informacij, ki morajo biti posredovane na starosti otrok
primeren nacin, da mnenja otrok vplivajo na sprejemanje odlocitev, povratne informacije o tem, na
kakSen nacin so bila njihova mnenja upostevana in o razlogih za sprejete odlocitve (dostopne in sta-
rosti primerne), in otrokom zagotoviti moZnosti za oceno procesa, v katerem so sodelovali).

S pomocjo modela so bili analizirani in interpretirani dostopni podatki s tega podrocja za Slovenijo
in obenem umes¢eni v evropski kontekst (Narat, Boljka in Skafar, 2022). Na podlagi dostopnih po-
datkov je bil oblikovan tudi indeks pravic otrok v digitalnem okolju, s katerim je bilo moc ugotoviti,
kam se v tem kontekstu umesca Slovenija. Indeks je bil izracunan za 25 evropskih drZav, in sicer
iz treh, Ze omenjenih, dimenzij: Prostor, Glas in 0Obcinstvo. Vsi kazalniki in kazalci, iz katerih so bile
sestavljene poddimenzije, so bili najprej transformirani na nacin, da se je drZavi z najnizjo vredno-
stjo kazalca/kazalnika priredilo vrednost 0, drzavi z najviSjo pa vrednost 100. Vrednosti za ostale
drZave so bile ustrezno transformirane, tako da so se razmerja med njimi ohranila. Dimenziji Glas in
Obcinstvo sta bili izracunani v skladu z metodoloskim okvirom, prvo torej kot povprecje dveh poddi-
menzij, druga pa je zajemala le en kazalnik, vendar pa ju za ta prispevek nismo posebej naslavljali.
Skupni indeks participacije otrok v digitalnem okolju predstavlja povprecje omenjenih dimenzij.

Za potrebe analize so bile zdruzene ugotovitve razli¢nih raziskav s tega podrocja, saj posamicne
raziskave, ki bi s kazalniki in podatki v celoti omogocila oceno uresni¢evanja omenjenih pravic otrok
v digitalnem okolju, ni bilo moc zaslediti. V shemo (Tabela 1) tako ni vkljucen idealni nabor kazalni-
kov, ampak nabor dostopnih kazalnikov, ki ustrezajo dolo¢enim merilom za izbor. Med vec kriteriji
za umestitev kazalnika participacije otrok v digitalnem okolju v shemo, sta bila za potrebe raziska-
ve, naslovljena dva, in sicer: a) mednarodna primerljivost in b) aktualnost podatka (upostevani so
bili podatki od leta 2017 oziroma 2018 naprej), pri emer je bila teznja pridobiti ¢im bolj aktualen
zajem podatkov. Za izracun dimenzije »Prostor« sta navedeni dve poddimenziji, in sicer dostop do
digitalnega okolja ter pravica do zascite in varnosti. Glede na to, da je zaradi sprememb v nacinu
Solskega dela, ki so jih prinesli ukrepi za zajezitev epidemije koronavirusa, pomen informacijsko
komunikacijske tehnologije (v nadaljevanju IKT) narasel, predvidevamo, da je dostopnost do di-
gitalnega okolja izboljSana tudi v Solskem okolju. 1z podatkov je razvidno, da otroci v Sloveniji v
primerjavi s sovrstniki iz drugih evropskih drzav pogosteje uporabljajo internet. Podatki se nanasajo
na (as ukrepov za zajezitev Sirjenja epidemije koronavirusa, ko so Sole ostale zaprte in so se ucenci
solali od doma. Vtem ¢asu se je pomen dostopnosti do IKT tehnologij pokazal za izredno pomemb-
nega. Za Slovenijo ocitno Se toliko bolj kot v ostalih drzavah, saj je bila Slovenija po Stevilu ur, name-
njenih rabi interneta, Se v letu 2018 povsem na repu evropskih drZav. Tudi po uporabi racunalnika
smo se umescali nekje v povprecje evropskih drzav. Porast rabe interneta gre glede na omenjene
okolis¢ine pripisati zlasti namenom Solanja, kar n nadaljevanju potrjujejo tudi prikazani podatki.



Tabela 1: Indikatorji participacije otrok v digitalnem okolju

Dimenzija Podimenzija Indikator Vir
Dele_z otrok, kIvIIT]a df)ma t_105to_p do laptopa, PISA* 2018
namiznega racunalnika ali tablice
Dele_z otrok, klvlma v_soll d_ostop do laptopa, PISA 2018
namiznega racunalnika ali tablice
Deleg otrok, ki so uporabljali racunalnik v Eurostat, 2017
zadnjem letu
Dostop do digitalnega okolja o — — —
Stevilo ur, namenjenih rabi interneta v Soli OECD, PISA 2018
(med tednom)
§teV|lo ur, namenjenih rabi interneta vizven OECD, PISA 2018
Sole (med tednom)
Stevilo ur namenjenega rabi interneta glede na R
PROSTOR namen (na dan) KiDiCoTi, 2020
Indeks prekomerne rabe interneta EU KIDS ONLINE, 2020
Degez_ptrok, ki ocenjuje, da se na internetu KiDiCoTi, 2020
pocutijo varno
Pravica do zas(ite in varnosti » - — —
Delez otrok, ki so se zn_asll v razli¢nih situacijah KiDiCoTi, 2020
spletnega nadlegovanja
DeleZ otrok, ki je na spletu nadlegoval druge KiDiCoTi, 2020
PraV{ca do vkl_juce_nqstl vigro, DeleZ otrok, ki uporablja internet za pogovor OECD, PISA 2018
pravica do zbiranja in zdruZevanja
Pravica do zasebnosti in varstva Ni podatka
osebnih podatkov p
DelezZ otrok, ki lzlporablja internet za branje OECD, PISA 2018
elektronske poste
!Jelez otr_qk, ki up9ra_blja |nt_er_net za iskanje OECD, PISA 2018
Pravica do svobode izraZanja in informacij o doloceni tematiki
obvescenosti 3 ; i f
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*The OECD Programme for International Student Assessment (PISA)
Vir: Narat, Boljka in Skafar 2022, 7.

3.2 Rezultati

Z raziskavo (Narat, Boljka in Skafar 2022) je bila za vsak segment Lundy modela narejena analiza,
in sicer za: »prostorg, »glasg, »obcinstvo« in »vplivg, vendar smo se za pricujoci prispevek osredoto-
Cili le na segment »prostor«. Glede na omejen dostop do podatkov je bilo moc o »prostoru« v digi-
talnem okolju najvec izvedeti predvsem o dostopnosti, pogostosti uporabe in varnosti le-tega. Za
omenjene vidike sicer obstajajo podatki dveh preteklih raziskav - Health Behaviour in School-Aged
Children (HBSC) (Jericek Klanscek idr., 2019) in ,Kids' Digital lives in COVID-19 Times" (KiDiCoTi) (Eu-
ropean Union 2020), vendar so podatki prve zastareli, podatki druge pa se osredotocajo zgolj na
primerjavo stanja med epidemijo s preteklo situacijo.




slika 1: Stevilo ur namenjenih rabi interneta glede na namena (na dan), 10 DO 18 let
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Vir: KiDiCoTi, 2020.
Klju¢ne ugotovitve pricujocCe raziskave kazejo, da so imeli otroci Ze leta 2018 relativno dober dostop
do digitalnega okolja, saj je imela vecina otrok doma racunalnik, laptop ali tablico. Po podatkih se
je Slovenija umescala v povpredje drZav (Slika 1). Glede na to, da gre za podatke, ki se nanasajo na
leto 2018 in glede na poznani trend lahko predvidevamo, da se je do danes dostopnost Se izboljsa-
la. Glede na to, da je zaradi sprememb v nacinu Solskega dela, ki so jih prinesli ukrepi za zajezitev
epidemije koronavirusa, pomen IKT narasel, se je dostopnost do digitalnega okolja izboljsala tudi
v Solskem okolju. 1z podatkov je razvidno, da otroci v Sloveniji v primerjavi s sovrstniki iz drugih
evropskih drZzav pogosteje uporabljajo internet. Podatki se nanasajo na cas ukrepov za zajezitev
Sirjenja epidemije koronavirusa, ko so Sole ostale zaprte in so se uenci Solali od doma. V tem casu
se je pomen dostopnosti do IKT tehnologij pokazal za izredno pomembnega. Za Slovenijo ocitno
Se toliko bolj kot v ostalih drzavah, saj je bila Slovenija po Stevilu ur, namenjenih rabi interneta, e
v letu 2018 povsem na repu evropskih drzav. Tudi po uporabi racunalnika smo se umescali nekje v
povpredje evropskih drZav. Porast rabe interneta gre glede na omenjene okoliS¢ine je moc pripisati
zlasti namenom Solanja, kar potrjujejo tudi podatki.

Pravica do varnega digitalnega okolja je v Sloveniji, v primerjavi z drugimi evropskimi drzavami, re-
lativno dobro uresnicena. To drZi za vse tri vidike varnosti, ki so zajeti v popisu podatkov, in sicer za:
(1) prekomerno rabo interneta: po kazalniku prekomerne rabe interneta se umes¢amo med boljSe dr-
Zave (kljub pogosti rabi interneta). Na podlagi podatkov lahko opazimo, da za tiste drZave, kjer otroci
preZivijo vec ¢asa na internetu, velja, da imajo obenem tudi visji deleZ otrok, ki porocajo o prekomerni
rabi interneta (npr. Portugalska, Irska) in obratno (npr. Italija); Slovenija je vtem oziru izjema (Slika 2).

Slika 2: Indeks prekomerne rabe interneta (%), 11 do 16 let
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Vir: EU Kids Online 2020.



V raziskavi so se otroci opredelili do petih komponent prekomerne rabe interneta: a) ,neuspesno
sem poskusal/-a preZiveti manj ¢asa na spletu”, ,zaradi preZivljanja ¢asa na spletu sem namenil/-a
manj ¢asa bodisi druzini, prijateljem ali Solskim nalogam®, ,sam/-a sebe sem zalotil/-a pri brskanju
brez pravega zanimanja“, ,mucno mi je bilo, ko nisem mogel/-la biti na spletu”, ,nisem spal/-a ali
jedel/-a zaradi interneta”).

(2) za subjektivno oceno obcutka varnosti v digitalnem okolju: v Sloveniji se vec kot polovica otrok
pociti varne na spletu, s cimer se umesc¢amo v povprecje evropskih drZzav, skupaj z Italijo (Slika 3).

Slika 3: DeleZ otrok, ki ocenjuje, da se na internetu pocutijo varne; 10 do 18 let
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Vir: KiDiCoTi 2020.

(3) za doZivljanje in izvajanje nasilja preko spleta: razveseljivi so podatki o nasilju v digitalnem okolju,
saj naj bi bilo po porocanju otrok v Sloveniji najmanj takih, ki doZivljajo nasilje prek spleta in tudi
najmanj takih, ki so bili nasilni do drugih (Slika 4).

Slika 4: DeleZ otrok, ki so izkusili spletno nadlegovanje; 10 do 18 let
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Vir: KiDiCoTi 2020.

0 uresnicevanju pravice do igre, pravice do zbiranja in zdruZevanja je tezko sklepati zaradi pomanj-
kanja podatkov. Na voljo je le podatek o uporabi interneta »za pogovor, kjer je iz tabele razvidno,
daje v Sloveniji leta 2018 velika vecina otrok uporabljalainternet za ta namen, vendar je bila Slove-
nija v evropskem merilu Se vedno pod povprecjem (Slika 5). Za bolj podroben vpogled bi potrebo-
vali vec¢ podatkov o obisku konkretnih spletnih strani in aplikacij. Prav tako je moc ugotoviti, da bi za
bolj to¢no in natancno analizo uresnicevanja pravic otrok v digitalnem okolju za segment »Prostor«
potrebovali vec podatkov (predvsem za ugotavljanje tega, kako so otroci vkljuceni v igro, kako se
zbirajo in zdruZujejo preko spleta ter ali sta njihova zasebnost in varstvo podatkov dobro varovana)
in tudi bolj kakovostne (v smislu aktualnosti podatkov). Na evropski ravni obenem obstaja manko



podatkov, ki bi merili poloZaj otrok mlajSih starostnih skupin v Sloveniji in drugod (kot so otroci v
predSolski vzgoji in izobraZzevanju ter otroci v prvi triadi osnovne Sole).

Slika 5: DeleZ otrok, ki uporablja internet za pogovarjanje
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Vir: OECD, PISA 2018.

4 RAZPRAVA

Nabor, dostopnost in kakovost podatkov o vsakdanjem Zivljenju otrok, kot navajajo (Narat, Boljka
in Skafar 2022), se izboljSujejo. Podatki so tudi vedno bolj otrokocentri¢ni, kar pomeni, da so otroci
enota analize in da raziskovalce in raziskovalke zanimajo izidi in ne npr. zgolj kakovost javnih po-
litik, ki sicer lahko pozitivno vplivajo na prve. Stevil¢nost razli¢nih raziskav, ki pripomorejo k temu
bogastvu podatkov, je seveda dobrodosla, vendar mnoZica informacij lahko deluje tudi nepregle-
dno in oteZuje ocenjevanje doloc¢enih podrocij, pomembnih za Zivljenje otrok, in posledi¢no ustre-
zno oblikovanje javnih politik na njih. Eden novejsih pristopov, ki presega prav to, je oblikovanje
1. i. sestavljenih indeksov. Sestavljeni so iz razli¢nih, za otroke pomembnih kazalnikov, ki doloce-
na podrocdja kar najbolje predstavljajo, hkrati pa odrazajo stanje znotraj njih. Poglavitne prednosti
taksnega pristopa so vtem, da omogoca lazje spremljanje trendov in sprememb znotraj dolocenih,
za otroke pomembnih podrocij skozi ¢as in v mednarodnem kontekstu. Indeksi ponujajo enostaven,
pregleden in razli¢nim javnostim prijazen prikaz poloZaja otrok, zato lahko bolj pritegnejo pozor-
nost v primerjavi z velikim Stevilom manj sistematicno urejenih podatkov. Na ta nacin lahko povecu-
jejo pritisk na politine odlocevalce in oblikovalce javnih politik in njihovo odgovornost za oblikova-
nje in implementacijo ukrepov, programov in strategij za izboljSanje Zivljenja otrok (UNICEF 2007).
Tudi strokovnjaki s podrocja druZinske pismenosti (Andragoski center Slovenije 2021) poudarjajo,
da je treba otrokom zagotoviti dostop do informacij in gradiva s ciljem krepiti njihovo druzbeno in
duhovno blaginjo. Kljub sicer ugodnim podatkom o participaciji in zagotovljeni varnosti ter zasciti
otrok v digitalnem okolju, mora drZava sistemsko urediti podrocje izobraZevanja o varni rabi IKT, saj
gre za podrodje, ki se izjemno hitro razvija, zato otroci in kot tudi njihovi starSi potrebujejo stalno
podporo in pomoc

Na podlagi pricujocCe raziskave je moc¢ ugotoviti, da se Slovenija na podrocju uresni¢evanja pravic do
participacije otrok v digitalnem okolju uvrsca v skupino podpovprecno uspesnih evropskih drzav.
Glede naizbrane indikatorje je situacija za Slovenijo najslabsa pri pravicah, ki smo jih analizirali pod
dimenzijo »Glas« ter dimenzijo »0bcinstvo« (to velja npr. zlasti za uporabo interneta za vkljucitev v
skupine za razpravljanje ali spletne forume ipd.), najboljSa pa pri pravicah, ki smo jih umestili pod
dimenzijo »Prostor« (velja npr. za dostop do digitalnega okolja ter varnost in nasilje). Za poglobl-
jeno razumevanje poloZaja Slovenije v kontekstu evropskih drzav bi bilo interpretacijo podatkov
smiselno povezati z znacilnostmi 3olskih sistemov po Evropi. Sola namre¢ velja za enega klju¢nih
akterjev npr. pri ozavescanju otrok glede varne rabe interneta. Pomen Solanja in njena povezava



z rabo IKT je postala tudi npr. zelo otitna v ¢asu epidemije koronavirusa, ko so se ucenci Solali od
doma, kar je zaznamovalo nacin Zivljenja tudi danes, ko ukrepi za zajezitev epidemije ne veljajo ve¢
(npr. pri Stevilo ur namenjenih rabi interneta, dostopu do digitalnega okolja ipd.). Analizo in oceno
stanja je precej oteZevalo pomanjkanje primernih kazalnikov. TeZzavo dostopnosti podatkov bi lah-
ko odpravili z dodatno raziskavo, ki bi se oZje osredotocila na pridobivanje podatkov, ki ustrezajo
Lundy modelu participacije otrok (prav tam, 24). Izracun indeksa se je opiral na podatke, pridoblje-
ne iz mednarodnih raziskav, ki zajemajo Stevilna podrocja participacije otrok v digitalnem okolju,
s ¢imer je bila doseZena primerjava Slovenije z vecino drZav Evropske unije v vec vidikih, kar daje
indeksu vegjo veljavnost. Zal je bilo treba podatke iz nekaterih drugih raziskav izlo¢iti, bodisi zato,
ker je v njih sodelovalo premalo drZav ali pa zato, ker so bile zastarele.

Digitalni mediji in IKT so otrokom in mladostnikom blizu in so zanje najboljsi medij za udejanjanje
pravice do svobodnega izraZanja in sodelovanja. Otrokom in mladostnikom, kot tudi strokovnim
delavcem, starSem in skrbnikom je zato treba predstaviti spletne vsebine, ki spodbujajo k varni in
ustvarjalni rabi tehnologij, ter na medresorski ravni spodbujati pripravo kakovostnih spletnih vsebin,
saj se z rastjo uporabe digitalnega okolja na spletu povecuje tudi obseg t. i. laZnih novic (ang. fake
news) - dvomljivih ali neresnicnih informacij in vsebin. Otroke in mladostnike je treba opolnomoditi
in informirati ter pouciti o tem, da bodo znali lociti resni¢ne od laznih in Skodljivih informacij oziroma
vsebin. 0Omenimo lahko podatek, da je v 1. Cetrtletju 2021 na novicarskih spletnih straneh ali druzbe-
nih medijih videlo kaksno tako informacijo ali vsebino (npr. video, sliko) 58 % 16-74-letnikov (to je
okoli 912.340 oseb). Take informacije so videvali v najve¢jem odstotku 25-34-letniki (71 %), sledili
50 16-24-letniki in 35-44-letniki (69 %) ter v najmanjSem odstotku 65-74-letniki (28 %) (SURS 2023).

Kot kaZejo podatki, je digitalizacija vse bolj prisotna na vseh podrocjih Zivljenja otrok in mladostni-
kov (v vrtcih, Solah, obSolskih in prostocasnih dejavnostih itd.). Digitalne tehnologije tako postajajo
klju¢no orodje priizobrazevanju, opolnomocenju in socializaciji otrok ter mladostnikov in s tem pri-
spevajo tudi k vedji kakovosti njihovega Zivljenja. Poleg koristi in mnogih pozitivnih ucinkov pa iz
uporabe digitalnih tehnologij in vklju¢enosti v digitalno okolje izhajajo tudi Stevilne nevarnosti in
tveganja, med katera sodita tudi prezgodnja in prekomerna uporaba zaslonov ter posledi¢no tve-
ganje zasvojenosti z digitalnimi tehnologijami. Razlogi za taks$na stanja so zelo raznoliki. Otroci in
mladostniki lahko prekomerno uporabljajo digitalne tehnologije predvsem zaradi nepoznavanja
pasti, kijih prinasa spletno okolje, zaradi pomanjkanja vklju¢evanja v druge aktivnosti ali pa celo za-
radi bega iz doloCene Custvene stiske. Prevelika izpostavljenost zaslonom in spletnim dejavnostim
je vzadnjem ¢asu v porastu in je skrb vzbujajoca, Se posebno za zdravje in dusevno dobrobit otrok,
saj povzroca povecan stres, pomanjkljivo pozornost, teZave z vidom ter pomanjkanje telesne dejav-
nosti in Sporta, kot tudi zasvojenost. Zasvojenost s spletom, za razliko od drugih - kemicnih zasvoje-
nosti, ni socialno stigmatizirana. Celo nasprotno, veckrat ostaja neopaZena in skrita v»normalnem
spletnem vedenju danasnjih mladostnikov«. V sklopu Sekcije za primarno pediatrijo ZdruZenja za
pediatrijo Slovenskega zdravniskega drustva so bile oblikovane tudi Smernice za uporabo zaslonov
pri otrocih in mladostnikih (Vintar Spreitzer idr. 2021). Gre za prva slovenska nacionalna priporocila
za uporabo zaslonov pri otrocih in mladostnikih. Glavni namen pripravljenih smernic je poenoten
pristop vseh strokovnjakov, vkljucenih v delo z otroki in mladostniki, k svetovanju starSem glede
uporabe zaslonov pri njihovih otrocih in mladostnikih. Smernice so tudi podlaga za nacrtovanje in-
tervencij na tem podro¢ju.

5 ZAKLJIUCEK

S prispevkom smo Zeleli osvetliti pomen izzivov participacije otrok in mladostnikov v digitalnem
okolju. Kot smo Ze poudarili, so digitalni mediji in IKT otrokom blizu in so zanje najboljsi medij za
udejanjanje pravice do svobodnega izrazanja in participacije oziroma sodelovanja. Na eni strani si-
cer daje digitalno okolje otrokom in mladostnikom velike moZnosti npr. pri druZenju z vrstniki, so-
cializaciji, pridobivanju informacij, doseganju izobrazbe, izrazanju in vkljucevanju v lokalno okolje,
obenem pajih lahko njena uporaba izpostavi tveganju, izkoris¢anju in zlorabam.

Prav zato je treba otroke in mladostnike opolnomociti in jih medijsko opismeniti ter jih ves ¢as infor-
mirati o novih pasteh in zasciti pred njimi.



Za digitalno okolje je zaradi njegovih posebnosti znacilna dvojnost. Na eni strani daje neomejene
mozZnosti za izboljSanje kakovosti Zivljenja, (ob Siroki dostopnosti) omogoca vecjo stopnjo enakosti
in socialne vkljufenosti otrok ter je orodje za opolnomocenje in podporo, na drugi strani pa lahko
pomenitveganje in povecuje ranljivost otrok (Program za otroke 2020-2025, 3). Na podlagi raziskav
je moc ugotoviti, da je med otroki velik porast uporabe digitalnega okolja, kar je bilo Se posebno
znacdilno v ¢asu koronakrize, trend pa Se naprej narasca. Prav zato je varnost in zascita otrok v digi-
talnem okolju Se naprej na preizkusniji, saj je za Slovenijo znacilna Siroka dostopnost do interneta.

Oomenimo lahko, da drZava za izvajanje razli¢nih psihosocialnih programov ne zagotavlja stalnega
financiranja, saj se izvajajo v sklopu razli¢nih javnih razpisov in projektov. Ker gre za podrodje, ki
se izjemno hitro razvija in ker tako otroci kot njihovi starsi pri zagotavljanju varnosti v digitalnem
okolju potrebujejo stalno podporo, bi morali pristojni resorji sistemsko urediti podrocje varne rabe
digitalnega okolja. Z dostopom do spletnega okolja in racunalnikov so dobro opremljene tudi vse
vzgojno izobrazevalne ustanove, kar pomeni, da je v tehni¢nem smislu otrokom zagotovljena moz-
nostizraZanja in sodelovanja v okviru digitalnega okolja, vendar pa otroci nimajo dovolj kompetenc
in znanja zaizvajanje teh pravic, zato potrebujejo pomoc starSev, skrbnikov ali drugih odraslih oseb.
Veliko pozornosti je treba nameniti zlorabam otrok v virtualnem okolju.

Prav zato, v sklopu operativnih nacelin ukrepov glede spostovanja, varstva in izpolnjevanja otroko-
vih pravic v digitalnem okolju, ki jih predlagajo ministri Sveta Evrope (2018, 4), Se posebej izpostav-
ljamo nacelo dostopa do digitalnega okolja, ki naslavlja »pomembnost za uresnicevanje otrokovih
pravic in temeljnih svoboscin, vkljucenost, izobrazevanje, udelezbo ter vzdrZzevanje druzinskih in
druZbenih odnosov otrok. Ce otroci nimajo dostopa do digitalnega okolja ali je ta dostop omejen
zaradi slabe povezljivosti, je okrnjena njihova sposobnost v celoti uveljavljati svoje clovekove pravi-
ce«. Pravtako spodbujajo digitalno opismenjevanje (prav tam, 7), vklju¢no z medijsko in informacij-
sko pismenostjo in izobraZzevanjem o digitalnem drZavljanstvu ter zagotavljanje, da se bodo otroci
znali premisljeno vkljucevati v digitalno okolje in se spoprijemati s tveganji, povezanimi z njim.
Tako lahko zaklju¢imo, da ima drZava v okviru procesa izobraZzevanja in opolnomocenja dvojno vlo-
go.V okviru dejavnosti izvajanja izobrazevanja mora poskrbeti za zagotavljanje pravic otrok in mla-
dostnikov do participacije oziroma sodelovanja v digitalnem okolju ter za spodbujanje digitalnega
opismenjevanja, na drugi strani, pa mora hkrati zagotoviti tudi ustrezno preprecevanje tveganj, ki
izhajajo iz (prekomerne, nevarne in neprimerne) uporabe digitalnih tehnologij in spletnih vsebin.
Snovalci politik morajo tako stalno spremljati poloZaj varnosti in zascite otrok v digitalnem okolju
ter si na podlagi raziskav prizadevati pri oblikovanju pomembnih izhodis¢ za pripravo ustreznih in-
terventnih pristopov, ki bi omogocili razreSitev izzivovy, ki jih prinasa digitalno okolje.

LITERATURA

1. Andragoski centerSlovenije.2021. DruZinska pismenost. Medijska in digitalna pismenost. Dostop-
no na https://druzina.pismen.si/medijska-in-digitalna-pismenost/ (28. december 2021).

2. Better Internet for Kids. 2021. Children's rights in the digital environment: Moving from theory
to practice (Best practice guideline). European Commission.

3. European Union. 2020. KiDiCoTi: a new study on kids' digital lives during COVID-19 lock-down.
Dostopno na https://joint-research-centre.ec.europa.eu/jrc-news-and-updates/kidicoti-kids-di-
gital-lives-covid-19-times-2020-09-11_en (30. oktober 2023).

4. Evropska komisija. 2021. Sporocilo komisije evropskemu parlamentu, svetu, evropskemu ekonom-
sko-socialnemu odboru in odboru regij. Strategija EU o otrokovih pravicah. Dostopno na https://
eur-lex.europa.eu/legalcontent/SL/TXT/PDF/?uri=CELEX:52013PC0017 &from=SL

5. leri¢ek Klanscek, Helena, Maja Roskar, Andreja Drev, Vesna Pucelj, Helena Koprivnikar, Tina Zupa-
ni¢in AleS KoroSec. 2019. Z zdravjem povezana vedenja v Solskem obdobju med mladostniki v Slo-
veniji. Izsledki mednarodne raziskave HBSC, 2018. Dostopno na https://www.nijz.si/ sites/wwwv.
nijz.si/files/publikacije-datoteke/hbsc_2019_e_verzija_obl.pdf (18. december 2021).

6. Konvencija o otrokovih pravicah. 1989. Dostopno na https://www.gov.si/assets/ministrstva/
MZZ/Dokumenti/multilaterala/clovekove-pravice/porocila-SLO-po-instrumentih-o-clovekovih-
-pravicah/73241a9c65/Konvencija-o-otrokovih-pravicah.pdf (23. december 2021).


https://www.nijz.si/

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Lobe, Bojana, Anca Velicu, Elisabeth Staksrud, Stephane Chaudron in Rosanna Di Gioia. How chil-
dren (10-18) experienced online risks during the COVID-19 lockdown in spring 2020. Key findings
from surveying families in 11 European countries. European Commission. Dostopno na https://pu-
blications.jrc.ec.europa.eu/repository/handle/JRC124034.

Lundy, Laura. 2007. 'Voice' is not enough: Conceptualising Article 12 of the United Nations Con-
vention on the Rights of the Child. British Educational Research Journal 33,927-942.

Nacionalni institut za javno zdravje - NIJZ. 2018a. Dusevno zdravje otrok in mladostnikov v Slo-
veniji: Dostopno na https://www.nijz.si/sites/wwwv.nijz.si/files/publikacije-datoteke/dusevno
_zdravje_otrok_in_mladostnikov_v_sloveniji_19_10_18.pdf (12.januar 2022).

Nacionalni institut za javno zdravje - NIJZ. 2018b. Vedenjske zasvojenosti. Dostopno na https://
www.nijz.si/sl/vedenjske-zasvojenosti/ (9. januar 2022).

Narat, Tamara, Urban Boljka in Mateja Skafar. 2022. Spostovanje, varstvo in izpolnjevanje pravic
otrok v digitalnem okolju. InStitut Republike Slovenije za socialno varstvo. Dostopno na https://
irssv.si/institut-republike-slovenije-za-socialno-varstvo/raziskovalna-porocila/raziskoval-
na-porocila-otroci-in-druzine/.

Svet Evrope. 2018. Priporocilo CM/Rec. Odbora ministrov drzavam ¢lanicam o Smernicah o spo-
Stovanju, varstvu in izpolnjevanju otrokovih pravic v digitalnem okolju: Dostopno na https://
violenceagainstchildren.un.org/sites/violenceagainstchildren.un.org/files/documents/politi-
cal_declarations/recomendation_of_the_committee_of_ministers_of_the_council_of_europe_
to_member_states_on_guidelines_to_respect_protect_and_fulfil_the_rights_of_the_child_in_
the_digital_environment.pdf. (22. december 2021)

Program za otroke 2020-2025. Dostopno na https://www.gov.si/assets/ministrstva/MDDSZ/
druzina/Programi-v-podporo-druzini/Program-za-otroke-2020-2025.pdf (22.December 2021).
Spitzer M. 2016. Digitalna demenca - Kako spravljamo sebe in svoje otroke ob pamet. Celovec: Mo-
horjeva zalozba.

Statisti¢ni urad Republike Slovenije - SURS. 2023. Uporabainterneta v gospodinjstvih in pri posa-
meznikih 2021. Soocanje z dvomljivimi informacijami na novicarskih spletnih straneh ali druZbenih
medijih 2022. Dostopno na https://www.stat.si/StatWeb/News/Index/9704 (2. februar 2023).
Nacionalna strategija za razvoj bralne pismenosti za obdobje 2019-2030 (2019) Dostopno na
https://www.gov.si/novice/2020-01-15-nacionalna-strategija-za-razvoj-bralne-pismenosti-
-za-obdobje-2019-2030/ (9. januar 2022).

The Organisation for Economic Co-operation and Development - OECD (2019). PISA 2018 Insights
and Interpretations Dostopno na: Publications - PISA (oecd.org).

UN Committee on the Rights of the Child, 'General Comment No. 25 (2021) on Children's Rightsin
Relation to the Digital Environment Dostopno na General comment No. 25 (2021) on children's
rights in relation to the digital environment | OHCHR.

UNICEF. 2007. Child Poverty in Perspective: An Overview of Child Well-Being in Rich Countries.
Innocenti Report Card 7. Florence: Innocenti Research Centre.

Vintar Spreitzer, Mateja, Ba3, Denis Rad3el, Anja Anderluh, Marija Vreta, Maja Re3, Spela Selak,
Spela Hudoklin in Mateja Osredkar Damjan. 2021. Smernice za uporabo zaslonov pri otrocih in
mladostnikih. Dostopno na https://www.nijz.si/sl/smernice-za-uporabo-zaslonov-pri-otrocih-
in-mladostnikih(21. januar 2022).

Zega, Petra. 2022. Bela knjiga ZPMS o uresnicevanju pravice otrok do participacije. Dostopno na:
https://www.zpms.si/wp-content/uploads/2022/09/Bela-knjiga-o-uresnicevanju-pravice-
-otrok-do-participacije2022.pdf.


https://publications.jrc.ec.europa.eu/repository/search/?filter=CONTRIBUTOR:LOBE%20Bojana
https://publications.jrc.ec.europa.eu/repository/search/?filter=CONTRIBUTOR:VELICU%20Anca
https://publications.jrc.ec.europa.eu/repository/search/?filter=CONTRIBUTOR:STAKSRUD%20Elisabeth
https://publications.jrc.ec.europa.eu/repository/search/?filter=CONTRIBUTOR:CHAUDRON%20Stephane
https://publications.jrc.ec.europa.eu/repository/search/?filter=CONTRIBUTOR:DI%20GIOIA%20Rosanna
https://www.bukla.si/avtor/?name=manfred%2Bspitzer

CUSTVENE STISKE. MLADOSTNIKOV

IN NACINI POMOCI
EMOTIONAL DIFFICULTIES OD ADOLESCENTS
AND WAYS TO HELP

Anja Zavbi, univ. dipl. soc. ped.
Osnovna Sola Toma Brejca, Kamnik, Slovenija

POVZETEK

V preteklih dveh letih je opazen izrazit porast Custvenih stisk pri mladostnikih. DoloCene stiske
so resljive brez vecjih posledic, medtem ko se druge izraZajo v motnjah hranjenja, samoposko-
dovalnem vedenju in depresivnih ter anksioznih motnjah. Strokovnjaki z razli¢nih podrocij tudi
v javnosti pogosto izpostavljajo omenjeno problematiko. Nacini reSevanja stisk, teZav in nacrti
pomocise razlikujejo glede na individualnostvsakega posameznika. Strategije, ki bi delovale ob
toc¢no dolocenih teZavah ali vedenijih, je nemogoce dolociti, ker so obcutki, doZivljanja in odzivi
enkratni privsakem mladostniku. IzvorteZavje pogosto vdruZiniali pavvrstnikih. Dodaten izvor
in hkrati ogroZujoc dejavnik za razvoj dolocenih stisk in vedenj so druZzbena omreZja. Komunika-
cija na daljavo, ki je bila v preteklih letih bistveno bolj v ospredju, je postala primarna komuni-
kacija pri mladostnikih. V prispevku so predstavljene stiske mladostnikov in nacini pomoci, ki so
bilivobravnavah koristni. Vsak predstavljen primer ponuja dolocene resitve, kiso lahko eden od
dejavnikov osebnostne rastiin izboljSanja dusevnega zdravja.

Kljucne besede: Custvene stiske, mladostniki, pomoc, dusevno zdravje

ABSTRACT

Over the past two years, there has been a marked increase in emotional distress among ado-
lescents. Some distress is resolvable without major consequences, while others manifest them-
selvesineating disorders, self-injurious behaviourand depressive and anxiety disorders. Experts
in various fields often raise these issues in public. The ways of dealing with hardship, problems
and support plans vary according to the individuality of each person. It is impossible to identify
strategies that work for specific problems or behaviours, because the feelings, experiences and
responses are unique for each adolescent. The root of the problem often lies in the family or with
peers. Social networks are an additional source and a threatening factor for the development of
certain distresses and behaviours. Distance communication, which has been much more promi-
nentin recent years, has become the primary means of communication for adolescents. The pa-
per presents the adolescents’ difficulties and the ways of helping them that have been useful in
the hearings.Each of the cases presented offers specific solutions that can be one of the factors
that contribute to personal growth and improved mental health.

Keywords: emotional distress, adolescents, help, mental health



1uvoD

Druzbeni dejavniki in Stevilne socialne, psiholoske spremembe vplivajo na izpostavljenost in raz-
Sirjenost custvenih stisk in teZav v duSevnem zdravju. Vsak posameznik je bolj podvrzen nenehnim
pasivno, agresivnim vplivom iz okolja. 0d osebnostne zrelosti, Custvene inteligence in varovalnih
dejavnikov okolja je odvisno, kaksen vpliv bo imela novodobna druzbena usmeritev na cloveka.
Najbolj ranljivi v tej sodobni druzbi so otroci in mladostniki. Slednje je mogocCe opaziti v neposredni
praksi $olskega okolja. Stevilni odrasli teZko postavijo v lastne miselne okvire stiske otrok in mlado-
stnikov. Vse prepogosto se zgodi, da so teZave v dusevnem zdravju pri mladostnikih minimalizirane.
Osnova za razumevanje njihovega sveta je nekriti¢en in razumevajoc¢ odnos. Brez sodb, pretirane
kritike, predsodkov in stereotipov. Predhodno omenjene teze ne zagovarjajo permisivnega in vse
dovoljujo¢ega odnosa, temvec odnos, kjer se odrasli zaveda svoje vloge v odnosu do mladostni-
ka, da postavlja meje, usmerja in hkrati razume. Vse omenjeno zahteva tudi od odraslega visoko
stopnjo Custvene inteligence. Pomembno vlogo pri razvoju mladostnika imajo pedagoski delavci,
ki bi se morali zavedati, da opravljajo poklic, pri katerem s svojimi dejanji vplivajo na razvoj mlade-
ga Cloveskega Zivljenja. To poslanstvo bi morali opravljati zrelo in odgovorno. Prispevek je nastal z
namenom prikaza nekaterih teZav, problemov, s katerimi se sooc¢ajo mladostniki v danasnjem ¢asu
in hkrati opisati mozZne resitve. Prispevek ponazarja, da je mozZna resitev teZzav odnos z mejami in
razumevanjem.

1.1 MladostniStvo

MladostniStvo pred posameznika postavlja Stevilne razvojne naloge, izzive in vprasanja. To je ob-
dobje izrazitih fizioloSkih, telesnih, socialnih, custvenih in kognitivnih sprememb. Mladostniki obli-
kujejo nove vloge v socialnih skupinah in drugacna pricakovanja, na kar vpliva tudi sprememba izo-
braZevalnega okolja. Opisane dejavnike lahko spremlja izrazito in bolj intenzivno doZivljanje stresa.
Slednji predstavlja telesni odziv na spremembe in zahteve, ki so Se posebej obremenjujoCe inizven
zmoznosti prilagoditve. V obdobju mladostniStva so stresne situacije vezane predvsem na vsakda-
nje interakcije in Solo (Dolenc 2015).

Pri mladostnikih pogosto prihaja do impulzivnih reakcij, kar je posledica razlik v razvoju nadzornih
mehanizmov in centrov za ¢ustveni odziv. Kot posledica pogosto sledijo intenzivna Custva, nesoglas-
ja ob osamosvajanju in Zelja, delovanje za potrditve vrstniske skupine. Razli¢na tvegana vedenja
imajo lahko vzrok tudi v dvomih glede telesne podobe in lastnih sposobnosti. S splosnim dosto-
pom do mnoZice informacij, ki jih mladostniki pridobijo na internetu, se so¢asno pojavljajo teZave
in napacne interpretacije. Mladostnikom v omenjenih primerih primanjkuje izkuSenj, s katerimi bi
informacije dopolnili z ustreznim kontekstom (Jemec Zalar idr. 2016).

Dusevne motnje pri mladostnikih so lahko posledica tudi naslednjih dejavnikov tveganja (RoSkar
idr. 2015):

- individualnih (npr. psiholoska odpornost),

- druzinskih (npr. odnosi),

- okoljskih (npr. moZnosti nudenja pomoci).

Mladostniki se posluzujejo razlicnih metod za spoprijemanje s stresom. Slednjih se naucijo preko
socialnega ucenja najprej v druzini, kasneje pa v vrstniskih odnosih in odnosih z drugimi odraslimi
(npr. ucitelji). MladostniStvo je eno klju¢nih obdobij za ucenje in utrjevanje konstruktivnih nacinov
soocanja s stresom, konflikti in teZavami. Slednje vpliva na odzive v odrasli dobi (Dolenc 2015).

1.2 Custvene stiske

Stiska mladostnika lahko izhaja iz vec podrocij. Lahko so stiske povezane s samopodobo, nezado-
voljstvom s svojim videzom, lastnostmi, druzinskimi odnosi. Pojavijo se dileme glede osamosvaja-
nja, neodvisnosti s socasno Zeljo po sprejetosti s strani starSev in Sole. Neuspesnost v 3oli je pogosto
dejavnik, ki ogrozi samopodobo, odnose z vrstniki, odnos do avtoritete ali pa podrocje socialnega
odzivanja. TeZzave mladostnikom lahko povzroca vzpostavljanje odnosov in na tem podrocju so Se
posebej negotovi in neizkuseni. V kolikor se naenkrat pojavi veliko dejavnikov stresa, je vecja ver-
jetnost, da bodo teZave na Custvenem in tudi vedenjskem podrocju, lahko se pojavijo tudi razlicne
oblike samodestruktivnega vedenja (Strzinar 2012).



Neustrezno ali samodestruktivno vedenje se pogosteje pojavi pri odrasc¢ajocih mladostnikih, ki tez-
je prepoznavajo lastna custva, se teZko spoprijemajo z doZivljanjem jeze in stresa. Pojavnost je tudi
pri mladostniki, ki so bili v otroStvu pogosto prepusceni sebi, so slabo integrirani v socialne skupine
ter tako hitreje popustijo vplivu vrstniSke skupine in medijem. Dejavniki, ki so ogroZajoc¢i za mlado-
stnikov razvoj, so Se: loCitev starSev, prisotnost kaznivih dejanj v druZini, brezposelnost, depresija v
otrostvu, anksioznost in nasilje (Hvala idr. 2012).

V okviru Nacionalnega instituta za javno zdravje (N1JZ) so avtorji Jeriek Klanscek idr. (2018) izved-
li analizo dusevnega zdravja otrok in mladostnikov. Raziskava je pokazala porast obravnav zaradi
stresnih in anksioznih motenj pri otrocih in mladostnikih.

Kasnejsa Studija NIJZ (MikuZ idr. 2020) je pokazala, da se je od leta 2008 do leta 2015 za 71 % po-
vecalo Stevilo obravnav otrok in mladostnikov zaradi dusevnih in vedenjskih motenj. V enakem
obdobju se je za 48 % povecala uporaba zdravil za zdravljenje dusevnih in vedenjskih motenj pri
osebah, ki so mlajSe od 20 let.

ZaskrbljujocCe je dejstvo, da se tezave na podrocju duSevnega zdravja pojavljajo vse bolj zgodaj, tudi
od 8. leta starosti dalje. Znaki custvene stiske so pogosto teZave s koncentracijo in pozornostjo, ni-
hanja v razpoloZenju, jokavost, agresivnost, odvisnost od drugih, izguba zanimanja, samoposko-
dovanje, izoliranost od socialnih stikov, odklanjanje Sole, anksioznost, depresija, motnje hranjenja
(Dobnik Renko 2020).

Odrasli (starsi, vzgojitelji, uCitelji) moramo biti otrokom vzor in v pomo¢ na njihovi poti odrascanja.
Pomembno je, da odrasli prepoznajo otrokovo vedenje in jih zacutijo v pravem trenutku ter na ustre-
zen nacin. V trenutkih stiske otroka ne obsojamo, moraliziramo, kritiziramo, saj v teh trenutkih otrok
potrebuje samo razumevanje, podporo, oporo, naso pomoc in njegovo lastno moc (Petric 2022).

V nadaljevanju sta podrobneje opredeljeni dve obliki izraza ¢ustvenih stisk, ki sta v zadnjem c¢asu
najbolj v porastu, to sta samoposkodovanje in anksioznost (s poudarkom na socialni anksioznosti).
Poleg omenjenih je opazen tudi porast motenj hranjenja, stanja utrujenosti in globoke Zalosti ter
depresije, kar je opisano kasneje v analizah primerov. Vse pojavne oblike Custvenih stisk se stopnju-
jejo ter poglabljajo v kolikor ni ustreznega pristopa s strani okolice. Zal se odrasli $e vedno premalo
zavedajo teZav mladostnikov, jih minimalizirajo in s tem vplivajo na razvoj tezjih osebnostnih teZav
pri mladostnikih.

Samospostovanje

Samoposkodovanje Svetovna zdravstvena organizacija opisuje kot dejanje, pri katerem posledice
niso smrtonosne, kljub temu pa je posameznikovo vedenje neustrezno, saj se samoposkoduje ali
namerno zauZzije Skodljivo snov. Rezanje, seziganje, povzrofanje vbodnih ran in praskanje so le ne-
kateraizmed samoposkodbenih vedenj. Najpogosteje se samoposkodbeno vedenje pojavi med 11.
in 15. letom starosti. Vseeno pa je bolj kot kronoloska starost klju¢na nevrorazvojna obcutljivost ob
zaCetku obdobja odrascanja. Vedenje je pogostejse med dekleti (Dolenc 2020).

Znaki, ki najpogosteje nakazujejo samoposkodovanje (BalaZi¢ 2017):

- poskodbe (ureznine, modrice, zlomi ipd.),

- ostri predmeti (v Solskih potrebscinah),

- 0samitev,

- dolge hlace in dolgi rokavi tudi pri visokih temperaturah,

- izogib aktivnostim, kjer je izpostavljena vecja povrsina koZe (npr. plavanje),

- noSenje rut ali trakov za prekrivanje ran na zapestju.

Samoposkodovanje je lahko prisotno tudi zaradi preusmerjanja pozornosti s Custvene bolecine na
fizitno bolecino. Z vedenjem mladostniki prevzamejo in izrazijo negativno mnenje drugih o njih
samih. Kot vzrok vedenja so lahko naslednji dejavniki okolja: zloraba, ustrahovanje, neuspesnost v
soli, zavracanje Sole, disfunkcionalna druzinska situacija, tezave povezane s spletom in samoposko-
dovanje med vrstniki. Mlajsi mladostniki veckrat izpostavljajo teZave povezane z druZini, starejSi pa
tezave povezane z vrstniki (King idr. 2019).



Anksioznost

Socialna anksiozna motnja je povezana z vztrajnim inizrazitim strahom, tesnobo v povezavi s social-
nimi situacijami v okolju. Posameznik se zaveda, da sta strah in intenzivna tesnoba pretirana in ne-
utemeljena. Nekateri posamezniki se bojijo, da bodo na dolocen nacin negativno vplivali na druge,
drugi pa se bojijo zavrnitve. Tovrstna anksioznost ima vpliv na razlicna podrocja posameznikovega
Zivljenja, med drugim lahko vpliva na socialno vkljucenost, odnose in Solsko, akademsko delovanje
(Koyuncu idr. 2019).

Anksioznost se pogosto stopnjuje do pani¢nih napadov. Napad panike je specifien odziv organiz-
ma. Predstavlja ogroZujoco izkusnjo mocnega strahu in predstavljanje pribliZzajoce se katastrofe,
kar spremljajo Stevilni telesni simptomi. V telesu se kaZe v pospeSenem dihanju, potenju, tresenju,
obcutku pomanjkanja zraka in strahu pred zadusitvijo. Posamezniki, ki doZivijo napad panike, to
opisejo kot obcutek grozece smrti, izgube zavesti, srCnega zastoja, zadusitve ali izgube razuma. Pa-
ni¢ni napadi niso Zivljenjsko nevarni, vendar je ob izredno intenzivnih potrebno poiskati zdravnisko
pomoc. Napad panike lahko opredelimo tudi kot kratkotrajno obdobje intenzivnega strahu, nela-
godja, v katerem anksioznost, strah, tesnoba doseZe vrhunec (Zivanovic 2022).

1.3 Nacrtovanje pomoci

Destruktivna vedenja, Custvene stiske so navadno simptom globlje stiske. V kolikor napa¢no usme-
rimo pozornost, spregledamo ¢loveka in zamudimo priloZnost, da bi z njim vzpostavili odnos. Po-
goste reakcije ob razkritju samoposkodb, depresije, anksioznosti so zgraZanje, zasmehovanje, po-
niZzevanje, zmanjsanje ali zanikanje problema. V¢asih, predvsem pri mladostnikih, Zelijo odrasli s
prepovedjo doloceno vedenje nemudoma zaustaviti. Mladostnik tako dobi sporocilo, da naj ne Cuti
oziroma, da je tisto, kar Cuti, nesprejemljivo, nevzdrzno, nepomembno in sramotno. Tovrstni odzi-
vi onemogocajo proces pomoci. NajpomembnejSe je, da mladostniku najprej prisluhnemo, da se
pocuti varnega in sprejetega. Pomembno je, da ne ostane sam v svoji stiski in nemoci. Nadaljnje
mladostnika ozaves¢amo o oblikah pomoci in prav tako njegove starse. Cilj pomoci je, da se mlado-
stnik sooCi sam s seboj, svojimi Custvi, stiskami in da dobi nadzor nad svojim ¢ustvenim doZivljanjem
(Balazi¢ 2017).

Obravnava in pomoc pri stiskah je v osnovi individualna, vendar je pomembno oziroma nujno vklju-
Cevanje drugih druZinskih ¢lanov, Ce le ti vzdrZzujejo omenjeno vedenje. Tekom obravnav se tudi dru-
Zina nauci, kako biti dovolj pozoren do mladostnika in kako pokazati empatijo ter kako spodbujati
zazeleno vedenje in ignorirati nezaZelena vedenja. Potrebno se je tudi zavedati, da so si mladostniki
med seboj zelo raznoliki po Stevilnih lastnostih ter psiholoskih ali psihiatri¢nih teZavah (Dolenc 2020).
V Sloveniji lahko mladostnik sam ali skupaj s starsi poiS¢e pomoc v svetovalnih centrih, ki so v Lju-
bljani, Mariboru in Kopru. Strokovna pomoc je na voljo tudi v dispanzerjih za psihohigieno v zdra-
vstvenih domovih. Pomoc lahko poiscejo tudi na Slovenskem institutu za psihoterapijo ali Psihiatric-
ni kliniki v Ljubljani. Slabost tovrstne pomoci pa so ¢akalne vrste (Balazi¢ 2017).

Za primer navedemo terapevtsko obravnavo samoposkodovanja, ki jo je vedno nujno prilagoditi
posamezniku.V pomoc pri delu in obravnavi stisk so vprasanja o:

- dogodkih pred samoposkodovanjem,

- okoliscinah (ali je bil sam oziroma je bil kdo poleg),

- resnost izbrane metode in mladostnikov pogled na dejanje,

- mislih in ¢ustvih pred dejanjem,

- mislih in ¢ustvih po dejanju,

- reakcijah drugih in drugih posledicah (Dolenc 2020).

Pasti sodobne vzgoje so vzgoja za izobilje, brezskrbno otrostvo, pretirano zadrZevanje v virtualnem
svetu, izogibanje vsakrSnemu naporu in bolec¢inam, odsotnost avtoritete, spostovanja in obCutka
odgovornosti. Vse opisano mlade slabo opremlja za Zivljenje in vodi v sploSno nezmoZnost za so-
ocanje z resni¢nim svetom. Posledica je tudi preobcutljivost, nezmoZnost prepoznavanja frustracij,
nemoc, obup in odsotnost smisla. Vse to vodi v sploSni egoizem in individualizem (Petric 2022).



2. RAZISKAVA

2.1 Namen in cilji

Namen raziskave in opisanih primerov je bil ozavesc¢anje o bistvenem pomenu odnosov, pristne in
iskrene komunikacije ter pogovora. V sami osnovi je za delovanje druzbe, naj si bo v Soli ali drugje,
potrebna le ¢lovecnost in socutje, empatija. Vsak posameznik druzbe bi moral ozavestiti osnovno ide-
jo, da smo vsi ljudje in izhajajoc iz obCutka za socloveka doumeti, da so velika in klju¢na dejanja v sa-
mem bistvu preprosta. Med pedagoskimi delavci bi bilo potrebno krepiti zavedanje, da videti ucenca,
si vzeti €as zanj in mu hkrati postavljati pravicne in dosledne meje, ne zniZuje vrednosti pedagoske-
ga poklica. Nasprotno bi s konceptualno drugacnim nacinom dela pedagoskemu poklici vrnili ¢ast in
vrednost. S skupnimi prizadevanji bi v Solskem okolju lahko vplivali najprej na ucence in posledi¢no
na starSe. Z u¢enjem vrednot in zgledom, kar bi vplivalo tudi na sistem. Za vse predhodno opisano pa
je potrebna visoka stopnja Custvene inteligence. Cilj raziskave dopolnjuje Siroko zastavljen namen in
hkrati poudarja Zeljo, da bi s primeri, prispevki in 0zaves¢anjem pocasi pripomogli k spreminjanju mi-
selnih konceptov v dobro celotne druzbe. Postopnost vodi do sprememb in napredka.

2.2. Metode

Opazovanje z udelezbo je sluzilo kot raziskovalna metoda, saj omogoca najbolj celosten vpogled
glede na namen in podrodje raziskovanja. Raziskovanje je potekalo nestrukturirano, v skladu z na-
menom in cilji. V nadaljevanju predstavljeni primeri omogocajo uvid v pojavnost custvenih stisk,
vedenja preko katerih se stiske izrazajo in moZne nacine resevanja. Opisane situacije se navezuje-
jo in dopolnjujejo teoreti¢na izhodisc¢a o mladostniStvu, Custvenih stiskah in tveganih vedenjih. Iz-
postavljene uspesne metode dela, ki omogocajo trenutno ali deloma trajno resitev ustvenih stisk.

Opazovanje je enaizmed najstarejsih tehnik zbiranja podatkov v druzboslovnem raziskovanju. V so-
dobnem ¢asu je omenjena tehnika med najpogosteje uporabljenimi tehnikami zbiranja podatkov.
Nestrukturirano opazovanje z udelezbo omogoca vkljuditev opazovalca v skupino, kjer prevzame
eno od vlog in vnaprej so dolocene le splosne smernice (Vogrinc 2008).

V teko¢em Solskem letu je bilo v obravnavi pri Solski svetovalni delavki priblizno 65 ucencev in
ucenk, pri katerih so bile vzrok ¢ustvene stiske. Opazovanje je bilo namenjeno predvsem spremlja-
nju in reflektiranju napredka pri posameznih ucencih in u¢enkah. Soc¢asno je opazovanje omogoca-
lo postavljanje sprotnih ciljev obravnave in njihovo vrednotenje.

Prilagajanje metod dela stiskam ucencev omogoca najvedji napredek. Izkustveno ucenje, pri ka-
terem se na Zivljenjski nacin ucijo socialnih vescin, je bistveno za mladostnikovo samostojnost in
postopno sprejemanje odgovornosti.

Zindividualnim delomin vzpostavljenim odnosom je vedno opazno izboljSanje pri vecini uencevin
ucenk, pri cemer nekateri potrebujejo le sprotno spremljanje, zavedanje, da je nekomu mar zanje
in so nekomu pomembni. To bi, ob mejah, morala biti v teh ¢asih ena klju¢nih vlog pedagoskega de-
lavca. V nadaljevanju so predstavljene nekatere metode dela, ki so se izkazale za uspesSne in opisan
napredek zaznan preko opazovanja.

2.3 Rezultati

V rezultatih so izpostavljene pogoste ¢ustvene stiske in strategije pomoci. Zapisi so izhajajoCi iz pra-
kse in ponujajo dolocene perspektivo, pogled, ki je lahko v pomoc pri podobnih primerih ali pa
osnova za razmislek. Poudariti je potrebno, da ni univerzalnih reSitev, ampak je potrebno izhajati iz
socloveka in aktualne situacije.

Socialna anksioznost

Z ozirom na preteklo in trenutno Solsko leto najve¢ mladostnic poroca o skrbeh, kakSno mnenje
bodo imeli drugi. Prvotno stiska izhaja iz misli, kaj si bodo misli in nadaljnje iz primerjave, da niso kot
druge vrstnice, ki so sprejete v skupini. Razmisljanje o mnenju drugih vzbuja navadno strah, ki se s¢a-
soma poglablja. Strah nato za¢nejo spremljati fizioloski odzivi kot na primer: tresenje, potenje, tezave
z dihanjem. Pogosto se razvijejo pani¢ni napadi, ko se mladostnik nekontrolirano trese in tezko diha.



Vomenjenih trenutkih je naprej pomembno umirjanje. Prvi korak je umik v varen prostor, najbolje z
osebo, ki ji otrok zaupa. Nato navadno zelo pomaga, ¢e mladostnika drzimo ga roko in z njim pocasi
dihamo, s tihim glasom tudi njega usmerjamo v vdihe skozi nos in izdihe skozi usta. V trenutku, ko se
mladostnik pomiri, mu ponudimo kozarec vode. Sele, ko je mladostnik umirjen lahko nadaljujemo
S pogovorom.

V pogovoru postopno analiziramo situacijo oz. podobne situacije. Navadno izpostavijo svoje pogos-
te misli in na tej tocki poskusamo ¢im bolj racionalno govoriti o situacijah. V kolikor teZko ozavestijo
ali prepoznajo lastne stiske ali njihov vzrok, jih navadno usmerim na zapis v obliki oblakov, v katerih
so zapisane teme, v kar nadaljnje priredim oz. prenesem metodo reka Zivljenja. Pri cemer so stiske
kamni, vmes pa nariSemo reko, vodo, ki predstavlja Zivljenje in tee mimo zapisanih virov teZav.
Narisana podoba se mladostnikom vtisne v spomin in olajsa neko predstavo o Zivljenju.

Obcutek varnosti in zadovoljstva v Zalosti

Veliko mladostnikov preko pogovora uvidi zakljucek, da so zadovoljni v svoji Zalosti in niti se v ne-
kem dolocenem trenutku ne Zelijo spremembe. S pogovorom o druZini, Soli, prijateljih navadno iz-
postavijo, da niso dobili dovolj pozornosti. V neki globoki Zalosti, ki se kaZe tudi z nemotiviranostjo,
utrujenostjo, teZavo z opravljanjem vsakdanjih obveznosti, dobijo pozornost starSev, vrstnikov, udi-
teljev in drugih strokovnjakov. Naenkrat so srediS¢e dogajanja. Izhajajoc iz omenjene ugotovitve je
njihovo vedenje smiselno in razumljivo.

Tezko je nuditi pomoc v kolikor sami niso pripravljeni storiti nicesar in v taksni situaciji se ustvarja
obcutek nemodi ter stagnacije. S pogostim pogovorom lahko mladostnike pocasi vodimo v spremi-
njanje miselnih struktur. 0zavescanje pozitivnih dogodkov, trenutkov in hvaleZnosti za Zivljenjske
danosti.V pomoc pri tovrstnih pogovorih so lahko razlicne pogovorne kartice, ki jih je mogoce kupiti
aliizdelati.

Samoposkodovanje in ¢ustvena otopelost

V zadnjem (asu, kar lahko z gotovostjo trdim, da pred npr. tremi leti ni bilo prisotno, mladostniki
veckrat porocajo, da ne vedo, kaj cutijo ali pa ne cutijo nic. Ta ¢ustvena otopelost jih obremenjuje,
ker ne vedo, kaj se z njimi dogaja. Iz otopelosti se lahko razvije notranji obcutek bolecine. Preprosto
je teZko. TeZko jim je v njih samih, kar znajo ubesediti tudi preko fizioloskih znakov kot so bolecine
v prsnem kosu, trebuhu in glavi.

Naslednja faza je nadaljnje samoposkodovanje. Kot vzrok za poskodovanje navadno navedejo, da
laZje prenasajo fizi¢no bolecino kot psihicno bolecino. S svojo fizicno poskodbo torej preusmerijo
obcutek bolecine. Vcasih je samoposkodovanje tudi posledica Zelje, da bi vsaj nekaj Cutili ali da bi
jim bilo v nekem trenutku lazje.

Enako kot pri predhodno opisanih primerih, strokovnjaki nimamo druge metode kot pogovor. Po-
govor, ki ga vodimo v smeri, kaj jim je teZko, kdaj jim je teZko, kako bi se lahko drugace spopadali
s situacijo. Skupaj z mladostniki razmisljamo o reSitvah oz. drugih nacin spoprijemanja s tezavami.
Spregovorimo tudi o posledicah tovrstnih dejanj.

Iz prakse lahko potrdim, da so mogoci napredki in spremembe, ki pa zahtevajo cas. Sprememba
odnosa do samega sebe je proces, ki zahteva veliko truda in daljSe casovno obdobje. Pri nekaterih
mladostnikih je potrebna tudi dopolnilna medikamentozna terapija, ki jo predpise psiholog ali pe-
dopsihiater.

Motnje hranjenja

Custvene stiske se odraZajo tudi v odnosu do hrane. Mladostniki poro¢ajo o tem, da sprva izpustajo
obroke, nadaljnje se trudijo, da vec dni ne jedo. V kolikor se teZko vzdrzijo pri hrani in jedo, sledi
poskus bruhanja. Najveckrat izhajajo tezave iz Zelje po sprejetosti s strani vrstnikov in idealizirane
vizualne podobe, ki jo pogosto vidijo v okolici in na druzbenih omrezjih. Poleg nezdravega odnosa
do hrane to povzroca tudi Custvene stiske. Pogosto porocajo o custvih sramu, jeze, Zalosti, strahu.
S¢asoma sledi izguba telesne teZe, ki soCasno vzbuja velik strah pred pridobitvijo telesne teze. To
sovplivanje vzdrZzuje vedenje in stanje, ki mladostnikom Skoduje. Sklepali bi, da so motnje hranjen-
ja prisotne zgolj pri dekletih, vendar so v zadnjem ¢asu v porastu tudi pri fantih.



Zopet je potreben razumski razgovor o dejstvih, posledicah in hrani. Mladostnikom vedno povem,
daje potreben njihov trud, ker bo potrebno z mislimi preusmerjati ob¢utja. Pogovorimo se o tem, da
je hrana nujna za Zivljenje. Pogledamo, koliko kalorij je priporocljivo zauZiti na dan. Pogovarjamo
se 0 tem, kaj najraje jedo. Skupaj pridemo do zakljucka, da tudi ¢e pojedo doloceno koli¢ino, to ne
bo vplivalo na njihovo teZo. Umakniti morajo tehtnico in se vzdrZati tehtanja, na tem mestu je seve-
da potrebna pomoc starSev. 0 obcutkih tudi pisejo.

3. RAZPRAVA

Predstavljeni rezultati poudarjajo pomen osebnega odnosa. Nekriticnega sprejemanja posamezni-
kain njegovih teZav, stisk celostno. Delo zmladostniki, kar lahko Siroko prenesemo na delo z ljudmi,
zahteva od izvajalca pomocdi zmozZnost prilagajanja. Prilagajanja situacijam, stiskam in potrebam
socloveka. Potreben je ponoven poudarek, da to ne pomeni permisivnega delovanja, temvec razu-
mevanje znotraj postavljenih meja in predvsem v skladu z medsebojnim spostovanjem.

V zadnjem Casu so Stevilni otroci, mladostniki izpostavljeni negativnim vplivom iz okolja. Dejavniki
tveganja se pojavljajo v druzinskih kriznih situacijah, na podrodju prijateljskih odnosov, druZzbenih
omreZzjih in ob tem tudi v drugih odraslih, ki lastne nepredelane frustracije prenasajo na otroke.
Socasni vpliv omenjenih dejavnikov ima mocan negativen vpliv na razvoj otrokove, mladostniko-
ve osebnosti. Posledica omenjenega delovanja je pomanjkanje socutja, empatije in popoln razpad
sistema vrednot. Izhajajoc iz opisanega so mladi posamezniki z razvijajo¢imi se osebnostnimi mot-
njami. Za prihodnost druzbe bi morali skrbeti vsi deleZniki.

V kolikor bi bil izkazan nadaljnji interes, pricujoci prispevek odpira moZnosti za nadaljnjo raziskavo.
Raziskavo na podrocju pojavnosti custvenih stisk, oblik v katerih se izrazajo in predstavitve dobrih
praks. KompleksnejSe zastavljena raziskava bi bila lahko sprva izvedena na primeru ene osnovne
sole, nato vecih osnovnih Sol. Z organizacijo predavanj, konferenc in razli¢nih srecanj strokovnjakov,
tako s prakticnega kot tudi teoreticnega podrocja, bi omogocilo doseganje Stevil¢nejSe laicne in
strokovne populacije. Slednje bi bilo nujno potrebno v kolikor Zelimo prepreciti anarhijo na podro-
¢ju Solstva in druzbe.

4. ZAKLJUCEK

Prispevek je nastal v Zelji po predstavitvi doloCenih metod in poudariti pomen pogovora, ki je po-
treben na vseh ravneh medsebojnega sodelovanja. 0dnosi in komunikacija so del vsakodnevnega
Zivljenja. Predvsem so pomembne zaklju¢ne ugotovitve, ko ucenci in uenke sami izrazijo, da jim
veliko pomeni, da jih nekdo poslusa, se z njimi pogovarja o0z. da lahko nekomu zaupajo. Tekom
pogovorov so imeli moZnost izraziti lastna ¢ustva in omenjeno dejstvo so navadno interpretirali kot
boljSe pocutje, lahkotnost in vedjo sploSno motiviranost. Na osnovi kratke raziskave je razvidna po-
membnost uporabe metode pogovora pri delu z ufenci v osnovni Soli. Glede na dobljene rezultate
pozitiven vpliv na ¢ustveno stanje otrok ni zanemarljiv. Klju¢ne ugotovitve se torej navezujejo na
vpliv pogovora za dusevno zdravje otrok.

Pri zaposlenih v vzgojno izobraZevalnih ustanovah bi bilo potrebno ozavescati pomen pogovora
ter vpliva na dusevno zdravje, psiho-socialni razvoj in samopodobo otrok. 0Omenjeni metodi bi bilo
potrebno nameniti vsaj dve Solski uri mesec¢no, hkrati bi bilo priporocljivo izvajanje tudi intervizij
ali supervizij za zaposlene. Usmerjeni ali spontani pogovori bi omogocili tudi hitrejSe zaznavanje
morebitnih ¢ustvenih in vedenjskih tezav pri mladostnikih. Pomemben poudarek pri omenjenem
delu je spostovanje nacela zaupnosti ter varovanja osebnih podatkov.

Vse predhodno omenjene trditve, ugotovitve bi pomembno prispevale tudi k preventivnemu delo-
vanju na podrocju dusevnega zdravja in morebiti preprecile dolocene teZave, ki se pojavijo ob nere-
Sevanju sprotnih stisk, ki se pojavljajo tekom Solanja in med odras¢anjem. Predvsem pa je pri vsem
skupaj najbolj pomembno izhajanje iz mladostnika in njegovega aktualnega stanja ter vzpostavlja-
nje odnosa. Mladostniki, tako kot ostali, zacutijo ¢loveka in ob zavedanju, da lahko zaupajo ter smo
do njih iskreni, postanejo kot odprta knjiga.
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ABSTRACT

Despite the need for assistive technologies, educational centers (hereafter CUE) in the Republic
of Croatia still lack them. Instead of explaining the reasons for this situation, itis more important
to show how a multidisciplinary approach based on project collaboration (Enhanced Tools for
Creating Equal Opportunities in Education for Pupils with Disabilities) can lead to a better future
and improve the quality of work by ensuring AT and better services for end users.

The purpose of this paper is to present an example of a multidisciplinary approach using the con-
ceptofuniversaldesigninteachingandthe use of ATin education andrehabilitation treatment. Our
goal is to emphasize the importance of using the multidisciplinary approach in education for edu-
cators based on the collected and statistically processed data related to a series of project work-
shops entitled “Effective Communication as a Prerequisite for Building Effective Relationships."”

Data were collected using questionnaires to evaluate the training by the participants (N=700)
and processed through descriptive analysis.

The element identified as the most important in the context of ensuring the quality of actions
and improvements is the human factor and the awareness of its importance in determining the
appropriate explanatory method.

Keywords: assistive technology, multidisciplinary approach, methodology, human factor



1 INTRODUCTION

To achieve participation and inclusion of students with developmental disabilities, modern society
is exploring assistive technology as one of the prerequisites for creating equal education opportu-
nities. Assistive technology (hereafter AT) is an umbrella term that includes products, devices, sys-
tems, and software, as well as related services that improve the functioning and participation of
individuals in activities of daily living (Toro-Hernandez et al. 2019). For students with disabilities, AT
provides means to support their educational needs, including the learning process, communication,
social interaction, and physical access to resources (Koch 2017). By facilitating the participation and
independence of students with disabilities, AT can improve access to education, increase academic
achievement, and consequently impact their self-esteem and self-image (WHO and UNICEF 2022).

1.1 A multidisciplinary approach to AT

According to WHO (2018), despite the growing number of people who need AT, only 1in 10 people use
AT efficiently in their daily lives. To prevent deficient AT-related services, it is important that educators
involved in the delivery of these services acquire the necessary knowledge and skills (Atanga et al.
2020). In addition to formal training, these educators should participate in various forms of AT training
(de Witte et al. 2018). Lamond and Cunningham (2020) note that AT knowledge is typically gained
through attendance at conferences or professional development days or through their own research.
When it comes to AT education and training in the Republic of Croatia, in addition to formal training,
educators usually attend workshops and conferences and in-service training for specific AT solutions
(Pongrac 2021). Recent studies show the impact of participation in AT education and training on
educator preparation programs (Jones et al. 2019; Rasan et al. 2019; Keown et al. 2021). Still, there
is room to explore effective educational approaches.

Smith et al. (2018) suggest a multidisciplinary approach that builds a team of experts with appropri-
ate knowledge and skills to achieve AT-related outcomes. A multidisciplinary approach is present-
ed in several studies on AT-related services. For example, when designing specific AT solutions, it is
necessary to involve different experts (Mincolelli et al. 2019; Alfatoony and Lee 2020). The need for
a multidisciplinary team is also highlighted in the evaluation process and in the selection of AT solu-
tions (Cado et al. 2019; Paguinto et al. 2020) and in the procurement process (Wanga et al. 2020).
However, in the Croatian education system, it is often not possible to create multidisciplinary teams
that can achieve effective AT results. In response to this challenge, the project "Enhanced Tools for Cre-
ating Equal Opportunities in Education for Pupils with Disabilities - ATTEND" is implemented according
to the principles of a multidisciplinary approach. The beneficiary of the project is the Croatian Aca-
demic and Research Network - CARNET - as the main public institution in the field of information and
communication technology (ICT) in the context of the Croatian education system. The ATTEND project
is implemented in partnership with two academic institutions: the Faculty of Education and Rehabil-
itation Sciences and the Faculty of Electrical Engineering at the University of Zagreb with the support
and expertise of the Icelandic partner - the City of Reykjavik (Department for Education and Youth).
The Faculty of Education and Rehabilitation Sciences of the University of Zagreb (ERF) develops and
offers university programs in the field of speech and language pathology, educational rehabilita-
tion and social pedagogy, as well as the development and promotion of high quality research and
clinical practice in these areas. On the other hand, the Faculty of Electrical Engineering at the Uni-
versity of Zagreb (FER) offers degree programs in electrical engineering, information technology
and computer science. In addition, FER has established twelve research laboratories to develop and
organize research activities and training in science and in specific professional fields. One of these
labs is the Laboratory for Assistive Technologies and Alternative and Augmentative Communication
(ICT-AAC Lab), which promotes the field of ICT-based augmentative communication, including col-
laborations with researchers in education, rehabilitation, psychology, and graphic science. Through
many years of partnership and collaboration on many successful projects, ERF and FER have devel-
oped a multidisciplinary approach to developing and implementing AT solutions and delivering AT
training. Consequently, this approach was chosen as the educational mindset for the ATTEND project.
In addition to equipping educational centers in the Republic of Croatia, the goal of this project is to
build the capacity of educators and provide a certain level of knowledge and skills in dealing with
AT to create inclusive educational institutions (CARNET 2023).



1.2 Factors for the establishment of inclusive educational settings

To achieve the full potential of AT, students with disabilities must have access to a range of accessible
and inclusive infrastructure and services. This can be achieved according to the principles of univer-
sal design (hereafter UD). UD is defined as the design of the environment, products and services
that can be used by all people without the need for adaptations or special designs. There are seven
principles of UD: equal use, flexibility of use, ease and intuitiveness of use, perceptible informa-
tion, tolerance of error, low physical complexity, and size and space for access and use (Burgstahler
2020). By applying these principles will result in the creation of accessible and flexible physical and
digital environments that support the effective use of AT (WHO and UNICEF 2022).

In the education system, it is not easy to achieve accessibility or flexibility in the curriculum with-
out considering the Universal Design for Learning (hereafter UDL) framework. This theoretical
framework was developed by the Centre for Applied Special Technology (CAST) and proposes the
following principles: (1) providing multiple opportunities for representation, (2) providing multi-
ple opportunities for action and expression, (3) providing multiple opportunities for participation
(CAST 2018). UDL helps educators plan their instructional process and curricula to address students'
specific educational needs (Alquraini and Rao 2020). When the provision of AT is not appropriate
or a particular AT is not accessible, UDL is suggested as a possible intervention to achieve inclusive
education (Ndlovu 2021). Further recognition of the role of UD, UDL, and AT in inclusive education is
imperative and therefore includes training for educators, increased collaboration among various AT
experts, and dissemination of this area of knowledge (Chambers 2020).

2 RESEARCH

2.1 Purpose and Goals

This article presents an example of a multidisciplinary approach to AT training of educators working
in 34 educational centersin the Republic of Croatia as part of the project ATTEND workshops entitled
"Effective communication as a prerequisite for building effective relationships”.

Considering the research objective, the following problems are discussed:

- Multidisciplinary approach in AT education will have an impact on educators' knowledge when it
comes to the application of UD and UDL principlesin the classroom.

- The multidisciplinary approach in AT training will impact educators’ knowledge when it comes to
using AT.

2.2 Methods

2.2.1 Participants

This study involved 700 educators who were recruited for the project as employees of 34 education-
al centers throughout the Republic of Croatia. Educational centers were eligible to participate in the
project ATTEND if they met the following criteria: The centers are educational institutions that imple-
ment programs for the education of children with disabilities, but outside the reqular system and/
or an institution that implements educational programs with children with disabilities and not only
rehabilitation. A total of 34 institutions met these criteria and thus became part of the project ATTEND.

The educators were composed of two professional groups working in the special education depart-
ment of the above-mentioned centers: Educational and rehabilitation science professionals: edu-
cational rehabilitators, speech and language pathologists and special educators, and on the other
hand, elementary school teachers and specialized teachers. Since both groups of educators have the
same teaching tasks in their daily work in these educational centers, they were combined into one
group and participated in the same form of AT training.

2.2.2 Concept of an AT training

The concept of training AT was developed based on previous research findings through collaboration
between ERF and FER project partners. This particular training was conducted in the form of a workshop
to give all participants the opportunity to actively participate in practical presentations and discussions.



The workshop was named "Effective communication as a prerequisite for building effective rela-
tionships" and covered the topics UD, UDL and AT. The aforementioned topics were selected based
on a review of the relevant literature in the field of AT, taking into account the main findings from
the scientific field of educational rehabilitation, speech therapy and electrical engineering. Subse-
quently, experts from the three mentioned fields summarized all relevant theoretical findings and
prepared relevant practical examples. The practice lecture format was chosen as the leading activity
in this workshop, as this format provided an opportunity for knowledge sharing as well as for pre-
senting examples of good practice, solving practical tasks, and engaging participants in discussions.
Finally, the manual and workshop materials were designed and prepared for the implementation
of the workshop.

The workshop was conducted in 34 different educational centers by lecturers, AT experts with differ-
ent professional backgrounds (educational rehabilitators, speech and language pathologists, and
electrical engineers). The instructors adhered to the manual and prepared materials, but were able
to customize some aspects of the workshop, such as giving examples of best practices or engaging
participants in discussion and knowledge sharing. The average duration of a workshop was up to
240 minutes.

2.2.3 Study design and materials

Data collection took place immediately before and after the implementation of the described work-
shop. Due to the large number of educational centers throughout the Republic of Croatia, an online
form was used for data collection.

Two questionnaires were created. The first questionnaire (before the workshop) was used for
self-assessment of the participants’ knowledge and consisted of eleven statements divided into
three constructs: (1) theoretical and practical knowledge about the application of the principles of
UD, (2) theoretical and practical knowledge about the application of the principles of UD in teach-
ing, and (3) theoretical and practical knowledge about the application of AT for communication.

The second questionnaire, i.e., the "final" one, aimed at assessing the impact of the conducted
workshop on the participants’ knowledge and skills through seven questions, which were again
divided into the three constructs mentioned above.

For both questionnaires, the questions were phrased as concluding statements and the Likert scale
was used. In the first questionnaire, a five-point scale was used, ranging from “strongly disagree”
(1), "disagree” (2), "am undecided"” (3), "agree"” (4), and "strongly agree" (5). Five- and ten-point
scales were used in the final questionnaire. A ten-point scale was used to assess the knowledge
acquired after the workshop to increase the accuracy of the participants' evaluation.

2.2.4 Quantitative analysis

Data are analysed using descriptive statistics. Responses from the survey are presented in percent-
ages and descriptively. Scale values of four (agree) and five (strongly agree) were interpreted as
agreement with the statement and are described as a positive response in the results section. Re-
sponses that fell between scale values one and two were interpreted as negative responses, while
scale value three is described as uncertainty. To present the results of the ten-point scale, the mean
(M) of the responses was calculated and presented in a table.

2.3 Results

2.3.1Initial questionnaire

Regarding the knowledge and skills of educators, the following data are evaluated. Most of the
participants (43.4 %) are aware of the term “accessibility”, while 28 % of them are not aware of its
meaning. Almost one third of the participants (29 %) agree that this term refers exclusively to peo-
ple with difficulties or disabilities, which represents the ignorance of the term. On the other hand,
41.8 % of the participants show an understanding of the meaning of the term UD. In addition, 34.5
% of participants are unsure about the meaning of the term, while almost a quarter of participants
(23.7 %) indicate that the term UD does not reflect the needs of the average user of services and
products. When it comes to the practical application of UD and accessibility in their work, one-third



of participants (32 %) say they do not know how to implement these principles, while another 40.5
% are unsure. Only 27.2 % of participants say they understand the principles of using UD and acces-
sibility in their work.

More than half of the participants (53 %) believe that using the UDL principle is important when
working with all students, while 28.6 % are unsure. In terms of theoretical understanding of the UDL
concept, 22.9 % of participants say they understand it. 35.9 % of the participants are not clear about
the importance of the concept, while 41.1 % say they do not understand it. When assessing practical
knowledge of how to apply this concept in everyday teaching, almost half of the respondents (45
%) say they are unsure, while a quarter (23.6 %) say they do not apply the principle. One-third of the
participants (31 %) indicate that they use the UDL principle in their teaching activities.

Regarding initial knowledge of the use of AT for children with complex communication needs, half
of the participants (49.3 %) indicate that they understand the concept and its use, while 34.4 % of
them are unsure about this concept.

Only 8 % of the participants agree that the use of AT for communication is exclusively for nonverbal
people, while 72 % disagree with this statement. In addition, 12 % of participants state that the use
of AT can encourage children not to speak, while 72.6 % of participants disagree with this statement.
Almost a quarter of participants (25 %) agree that high-tech AT is a better solution than low-tech,
while 41.9 % are unsure. Regarding the use of AT for daily instruction and education of children with
complex communication needs, a quarter (27 %) of participants say they do not use it enough, while
another 45 % are not sure if they promote and use it enough.

2.3.2 Final questionnaire

After attending the workshop, participants rated the degree to which they improved their knowl-
edge and skills in applying specific concepts related to AT. The average score that participants
achieved for all three topics was 9 on a ten-point scale (Table 1).

Table 1: Descriptive values forimproving knowledge and skills after the workshop “Effective com-
munication as a prerequisite for building effective relationships”

M SD
Universal design 8.6 1.68
Universal design in teaching 8.6 1.60
Assistive technology for communication 8.6 1.80

Source: Own Research 2022.

After attending the workshop, 93 % of the participants believe that they understand the concept of
UD and will use and promote it in their future work. In addition, only 6 % of the participants cannot
assess their understanding of the concept UD, i.e., they are not sure if they will use it in their future
work. Regarding the application of the principles of UDL in the classroom context, 92 % of the partic-
ipants agree with this statement, while 7.3 % of the participants indicate that they are unsure and 1
% of the participants indicate that they will not apply this principle.

In addition, 90 % of the participants state that they will use the principles of AT for communicationin
their future work, while 8.4 % of them are unsure and 1.7 % state that they will not use this principle.
Even 95 % of the participants agree that it is necessary to support parents and other professionals in
using AT for communication, while 4.9 % of them are unsure.

In conclusion, 87.7 % of participants indicated that they have improved their knowledge of AT and
understanding of the types and purpose of AT and that they will use it in their future work. In con-
trast, 2 % of participants disagreed with this statement, while 10 % of participants were unable to
agree or disagree with the statement.

3 DISCUSSION

This study offers new insights into a multidisciplinary approach to developing and delivering a form
of AT education. While a portion of participants present theoretical knowledge and indicate practi-



cal application of UD and UDL concepts in the classroom, there is still a portion of participants who
do not understand these concepts, i.e., do not apply them in the classroom context.These results
were to be expected, even if all participants are educators and perform the same teaching tasks,
they do not have the same professional background. Goryunova et al. (2019) state that universi-
ty programs often do not respond to all the requirements of teacher practice, and therefore it is
necessary to establish multidisciplinary flexible programs. Another reason for these discrepancies
is that the concepts of UD and UDL have relatively recently been introduced into the formal training
of experts in the field of educational rehabilitation science and therefore should be included in AT
training (Mackeogh et al. 2017; Lee and Griffin 2021). After attending the workshop, a large propor-
tion of participants show improvement in knowledge and skills in UD and UDL. However, a smaller
portion of them are unsure if they will apply these concepts in the classroom context. Considering
the discrepancies in participants' initial knowledge, these results are above expectations. Compar-
ing the results of the initial and final evaluation questionnaire, a positive change in the participants’
knowledge can be observed.

Compared to theinitial knowledge of the concepts of UD and UDL, participants have the highest scores
on AT.This may be a result of formal training in educational rehabilitation science, which includes basic
concepts of using AT (Pongrac 2021). On the other hand, a small number of participants show a lack of
knowledge and misunderstanding of the AT use, for example that AT should be used for communica-
tion only with nonverbal children and that it may encourage children not to use language. Although
this percentage is small, it is not negligible because all educators should have basic knowledge of
the AT use (Lamond and Cunningham 2020). As for the results of the final questionnaire, participants
indicated that they improved their knowledge and skills in AT for communication after attending the
workshop. In addition, in the initial questionnaire, almost half of the participants expressed uncertain-
ty about the promotion of use of AT for communication, and after the workshop, as many as 95 % of the
participants indicated the need to encourage parents and other professionals to use AT. These results
indicate improvement of understanding of AT us and are consistent with the findings of authors Mc-
Clelland and Kleinke (2013) that state that for multidisciplinary programs should be sought as solution
for preparing experts for the AT use. Although the results indicate an improvement in knowledge and
skills, a small proportion of participants could not assess their knowledge of the types and purpose of
AT, indicating a need for further training and education.

Limitations to this study include participant sampling only from education centres. Therefore, gen-
eralizing the findings should be taken with caution. The longitudinal effects of this workshop were
not measured. It is possible that results would be different over time, as the final questionnaire was
conducted the same day as the workshop.

4 CONCLUSION

This research confirms the positive impact of a multidisciplinary approach in the creation and im-
plementation of AT training on the acquisition of knowledge and skills of educators who work with
students with developmental disabilities. In addition, the results provide an impetus for further ex-
amination of a multidisciplinary approach in the use of AT. Finally, since this is first set of several
trainings within the ATTEND project, the positive results listed here are further support for design
and implementation of remaining educations for participants, and consequently improving the pro-
vision of better educational opportunities for students with developmental disabilities.
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ABSTRACT

The purpose of this study is to highlight the problems encountered in the implementation of the
Information and Communication Technology (ICT) subject in the pre-university education sys-
tem, among students who study at the University of Shkodra “Luigj Gurakuqi” in Albania, based
on their referrals. The transverse method, or cross-sectional method as it is otherwise known,
was used, following a quantitative approach. During the study, the following components were
evaluated: the relevant education that the teacher of the ICT subject had, the available infra-
structure that the schools had for the implementation of the ICT subject, and the seriousness of
the realization of the hours set in the curriculum by the teachers of the ICT subject. The people
who participated in this study were first-year students of the University of Shkodra “Luigj Gura-
kugi”. All data were obtained during the period of March - April 2022. Data collection was done
using a questionnaire, which focuses on the three main aspects mentioned above. Discussions
and results: The problems that are evident are related to the lack of importance that should be
given to the ICT subject in pre-university education, such as the development of the subject by
non-professional teachers, the lack of classes, and the lack of laboratories.

Keywords: ICT, Pre-University Education, School subject



1 INTRODUCTION

The study program Informatics at the University of Shkodra “Luigj Gurakuqi” began in the academic
year 2002-2003, with the Order of the Ministry of Education and Science, no. 2571/1, dated 19 July
2002. The duration of studies was 4 years with 240 ECTS, until the academic year 2003-2004. Diplo-
mas obtained during these years, with law no. 80/2015, were considered scientific masters. From
the academic year 2004-2005, with the implementation of the Bologna Cart system, the study pro-
gram Informatics was adapted to three academic years with 180 ECTS. This new study program was
opened in the Department of Mathematics, FSHN, and the lecturers were mainly from the Mathema-
tics profile, just like the other universities that opened this study program. The first university, which
other universities took as an example, was that of Tirana. The Chair of Informatics at the University of
Tirana was established in 1984 at the Faculty of Natural Sciences. Its creation marked the culminati-
on of several years of efforts to prepare proper IT frameworks in the country (FSHN 2021).

In contrast to developed countries, where technology has been developing and improving for de-
cades, in our country, if we refer to the history of universities, we can say that the first professionals
in this field graduated about 30 years ago. Nowadays, technology has become an important and
quite complex part of all spheres of life. The inclusion of technology in education has become man-
datory since the efforts to improve learning (Hernandez 2017). Its developments have directly and
indirectly affected all work processes. Referring to this, the importance of study programs that train
professionals in such a field is growing every day. For this reason, it is very essential to pay special
attention to the curriculum, as one of the main components of quality education. Albania is a lower-
-middle-income developing country classified by the World Bank (World Bank 2022). It also belongs
to the post-communist countries. The communist regime of Albania is considered by researchers
one of the harshest regimes in the Eastern Bloc (Abrahams 2015). Technological developments that
are mainly related to artificial intelligence, robotics, or biotechnology, risk increasing inequalities
between those who have and those who do not have the technology. Depending on the develo-
pment and economic, social, and environmental conditions, each country must follow the relevant
policies regarding science, technology, or even innovation. This requires bridging the digital divide,
building the digital knowledge of students vis-a-vis the workforce, and strengthening/aligning sci-
ence, technology, and innovation systems and industrial policies (UNCTAD 2021). Although a deve-
loping country, the efforts made by the government to transform itinto a developed country are not
negligible (AKSHI 2020). This is observed in many fields, among which, for us, the field of Education
is of interest, especially the field of Information and Communication Technology. In "Decision no. 41,
dated 24.1.2018 on the Elements of Study Programs offered by Higher Education Institutions” (MAS
2021), it is stated that computer knowledge should be part of every study program. As well as in
Strategic Priority 2, it is stated that: The policy for the development of ICT infrastructure and electro-
nic communications must be implemented in all sectors (health, education, environment, agricul-
ture, tourism, culture, energy, transport, etc.) (AKSHI 2020). This reflects clearly the government's
intention to make technology an integral part of every study program and therefore of every field.

Although the interest in the development and implementation of technology, in every field of life,
is high, we must emphasize that the problems encountered were and are numerous. Technology
has a significant impact on the teaching and learning process in higher education (Siddiquah and
Salim 2017). ICT has a substantial impact on the social and economic development of a developing
country (Palvia et al. 2017). If we refer to the scientific studies developed in the last decade, we
notice the ongoing treatment of the issues that accompany the implementation of ICT resources in
teaching. In order to adapt to the skills of the 21st century, students and teachers, in the classroom,
must be able to use all possible digital tools and avoid the problems of their use during the teaching
and learning processes by becoming users of successful technology (Simin et al. 2016). Effective
teaching and learning rely on ICT. The teacher is the main actor in teaching success. His continuous
professional development remains a necessary condition for achieving the intended results. For this
reason, the curriculum, especially that of basic education, requires a change in the initial training
of teachers, through the renewal of the curriculum of high schools and universities and the change
of the system of formation and training of teachers (ASCAP 2014). According to (NORAD 2015), the
basic components that influence a successful education are: the teacher, curriculum, infrastructure,
management, and institutional strategy, and all these components balance each other to ensure



the right education for future professionals. Each of the components cited above is part of the Pre-
-University Education Development Strategies 2014-2020 (QBZ 2016). Institutional strategies must
ensure institutional management that leaves space for perfect teacher-curriculum-infrastructure in-
teraction. "Teacher training programs should include research and research methodologies so that
new teachers are able to apply educational research to school practice. The new programs, for all
categories of teachers, should reflect the innovations of the Pre-University Education curriculum, be
enriched with the ICT subject, and with the techniques of designing tests for evaluating the level of
competence development (MAS 2015). In 2006, the subject of ICT was developed only in high scho-
ol, while in 2014 it was also extended to basic education, continues in the IVth grade, and extends
up to the XIIth grade (ASCAP 2014). The inclusion of the IT subject as a separate subject from other
subjects, in school curricula, is characteristic of Eastern European countries (Dagiené 2005), where
Albania is also a part. In the 2000s, the Albanian curriculum was part of the IT subject, which was
later renamed ICT based on the importance of the implementation of information technology in
teaching and learning. This has happened in a line similar to that of the countries of Eastern Europe,
such as Lithuania, where to emphasize the importance of this subject and highlight its applicability,
the renaming, and use of the new term Information Technology (Dagiené 2005).

Itis clearthatitis not enough to simply have a well-integrated curriculum in the educational system
chain to form successful professionals. Of particular importance is the implementation part of this
curriculum. With the implementation of the curriculum, we consider the way it should be served to
the student so that the absorption is maximum. For this, the Institute of Education Development, in
2018, drafted a "Subject Curriculum Guide for ICT", as an auxiliary material for teachers of pre-uni-
versity education (ASCAP 2019). As well as during the period January 2020-March 2021, the Security
Agency of the Quality of Pre-university Education (ASCAP), has developed the “Analysis of the evalu-
ation of the curriculum implemented in Higher Secondary Education (AML)". One of its goals is the
identification of problems that arise during the implementation of the curriculum and the definition
of strategies for their improvement (ASCAP 2021).

As for the ICT subject, we have a rich and comprehensive curriculum that offers students basic tra-
ining in the use of technology and the benefits it has in all the fields where they want to be trained,
contrary to what is said by (Dagiené 2005), where curricular quality is an obstacle in the integration
of ICTin education in Eastern countries. In addition, referring to the constant care that is devoted to
the updating of educational programs in the university system, to avoid breaking the chain of the
educational system as a whole, it is impossible for such a problem to exist.

Based on the analysis and reports of the countries of Eastern Europe, where Albania is also part, in
relation to this issue, the focus is generally on the quality of the curriculum, the teacher, his skills as
well as the available technological infrastructure (Dagiené 2005).

2 RESEARCH

2.1 Purpose

The purpose of this paper is to highlight the problems in the implementation of the ICT subject in
the pre-university education system, among students studying at the University of Shkodra “Luigj
Gurakugi”, regarding the qualification of teachers, the importance given to the ICT class, the infra-
structure, school typology, and location.

2.2 Methods

2.2.1 Design

The transverse method, or cross-sectional method as it is otherwise known, was used, following a
quantitative approach. During the study, the following components were evaluated: the relevant
education that the teacher of the ICT subject had, the available infrastructure that the schools had for
the implementation of the ICT subject, and the seriousness of the realization of the hours set in the
curriculum by the teachers of the ICT subject.



2.2.2 Sample

The people who participated in this study were first-year students of the University of Shkodra “Luigj
Gurakugi” in Albania. All data were obtained during the period of March - April 2022.

2.2.3 Data collection

The data collection was done using a questionnaire, which focuses on three main aspects: the rele-
vant education that the teacher of the ICT subject had, the available infrastructure that the schools
had for the implementation of the ICT subject, and the seriousness of the implementation of the les-
sons set in the curriculum by ICT subject teachers. The first part of the questionnaire consists of four
questions related to demographic data such as gender (m/f), school (public/private), and location
(city/rural). The second part of the questionnaire consists of 4 questions related to the ICT subject
teacher. The answers are presented with three alternatives: yes, no, | don't know. The third part of
the questionnaire consists of 4 questions related to infrastructure. The answers are presented with
three alternatives: yes, no, | don't know. The fourth part of the questionnaire consists of 3 questions
related to the development of the ICT subject. The answers are presented with 5 different response
alternatives, which correspond to the Likert scale with five possible options, ranging from never
with 1 point and always being evaluated with 5 points.

2.2.4 Ethical considerations

This record respects the rules of data protection. The study addressed the problems encountered in
the pre-university education system for the ICT subject and not as research on human subjects. Stu-
dents were informed inadvance via email aboutthe questionnaire.They could then decide whether,
or not to participate. Questionnaire responses were strictly anonymous to ensure students' privacy.

2.3 Results and Discussions

Regarding gender in our study, 58 % are female and 42 % are male. In the division of public or pri-
vate schools, the participants of our study 74 % attend public school and 26 % attend private school.
Regarding the location of the school, 83 % are in city schools and 17 % in village schools (Table 1).

Table 1: Distribution of demographic data

Frequency (N) Percent (%)
Gender 199 100 (%)
Male 84 42.2 (%)
Female 115 57.8(%)
School classification 199 100 (%)
Public 147 73.9 (%)
Private 52 26.1 (%)
School location 199 100 (%)
City 165 82.9 (%)
Rural 34 17.1(%)

Source: Author Research 2022.

From a general perspective regarding the information related to the teachers who develop the in-
formatics subject, it turns out that for the most part, this subject is not taught by a teacher of the re-
levant profile, and generally the informatics subject is taught by a teacher of another natural profile
and less often by a teacher of a different social profile.

In the section of questions related to information about the infrastructure for the development of
the informatics subject, it turns out that the majority of schools are equipped with informatics labo-
ratories, but these devices are in most cases non-digital, old, and do not work.

From a general perspective on the development of the informatics subject, it results that the infor-
matics subject is rarely or moderately developed according to the teaching schedule. On average or
often this subject is replaced by another subject or activity and for the most part, it is never develo-
ped inthe respective laboratories. (Table 2).



Table 2: Distribution by all questions

Distribution according to information about ICT teacher Frequency Percent
Q1%*-To your knowledge, the teacher who developed the subject of ICT has been a teacher of ICT? 199 100 (%)
Yes 72 36.2 (%)
No 114 57.3 (%)
I don't know 13 6.5 (%)
Q2*-To your knowledge, the teacher who developed the subject of ICT has been a teacher of

another natural science profile subject? 199 100 (%)
Yes 110 55.3 (%)
No 53 26.6 (%)
I don't know 36 18.1 (%)
Q3*-To your knowledge, the teacher who developed the subject of ICT has been a teacher of

another subject of the social science profile? 199 100 (%)
Yes 5 2.5 (%)
No 160 80.4 (%)
Idon't know 34 17.1(%)
Distribution according to information about infrastructure

Q4*- Has your school been equipped with an ICT lab? 199 100 (%)
Yes 147 73.9 (%)
No 52 26.1 (%)
Q5*-The classes where you taught, were they equipped with digital tools? 199 100 (%)
Yes 93 46.7 (%)
No 106 53.3 (%)
Q6%*-The laboratory equipment your school has had, were they recent (not old)? 199 100 (%)
Yes 62 31.2 (%)
No 137 68.8 (%)
Q7*- Did all lab equipment work? 199 100 (%)
Yes 60 30.2 (%)
No 139 69.8 (%)
Distribution according to information about the development of the ICT subject

Q8*- Evaluate how often you have done ICT planned in the lesson schedule. 199 100 (%)
Never 10 5.0 (%)
Rarely 56 28.1 (%)
Average 54 27.1 (%)
Often 25 12.6 (%)
Always 54 27.1(%)
Q9*- Evaluate how often you have done another subject or activity during the scheduled hour for

the ICT course 199 100 (%)
Never 47 23.6 (%)
Rarely 63 31.7 (%)
Average 27 13.6 (%)
Often 47 23.6 (%)
Always 15 7.5 (%)
Q10%*- How often have you done ICT in the lab? 199 100 (%)
Never 65 32.7 (%)
Rarely 40 20.1 (%)
Average 26 13.1(%)
Often 28 14.1(%)
Always 40 20.1 (%)

Source: Author Research 2022.




2.3.1Teacher

One of the challenges that accompany the implementation of the ICT subject in education is directly
related to the knowledge and profile of the teacher of the subject (Sentance and Csizmadia 2017).
Below will be analyzed the connections and changes that have statistical significance between the
profile of the teacher, the public/private high school, and the city/rural location.

There is a difference and a negative relationship (r= -.286) statistically very significant (p=.000)
between the classification of public or private schools and Q1: So the subject of informatics in public
schools is more likely not to be developed by a teacher of the relevant profile. While in private scho-
ols, itis more likely that this subject will be developed by a teacher of the relevant profile.

Table 3a: The results of the analysis made between the location of the school and Q1

Chi-Square Tests Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 7.127(a) 2 .028
Likelihood Ratio 9.328 2 .009
Linear-by-Linear Association 450 1 .502

N of Valid Cases 199

a1cells (16.7 %) have expected count less than 5. The minimum expected count is 2.22.

Table 3b: The results of the analysis made between the location of the school and Q1

Symmetric Measures Value Asymp. Std. Error(a) Approx.T(b) Approx. Sig.
Interval by Interval Pearson's R .048 .057 .670 .504(c)
Ordinal by Ordinal Spearman Correlation .069 .060 969 .334(c)

N of Valid Cases 199

a Not assuming the null hypothesis.
b Using the asymptotic standard error assuming the null hypothesis.
cBased on normal approximation.

Source: Author Research 2022.
As can be seen in Table 3a and Table 3b, there is a statistically significant difference between the

location of the school and Q1: We can say that the students of the rural schools tend to answer that
they develop the informatics subject with a teacher outside the profile.

There is a difference and a statistically significant (p=.010) positive relationship (r=.183) between
the classification of public or private schools and Q2: So the subject of informatics in public schools
in cases where it is not developed by a profile teacher has more likely to be developed by a teacher
of a different natural profile.

Table 4a: The results of the analysis made between the location of the school and Q3

Chi-Square Tests Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 6.715(a) 2 .035
Likelihood Ratio 4.842 2 .089
Linear-by-Linear Association 1.763 1 .184

N of Valid Cases 199

a 2 cells (33.3 %) have expected count less than 5. The minimum expected count is .85.

Table 4b: The results of the analysis made between the location of the school and Q3

Symmetric Measures Value Asymp. Std. Error(a) Approx.T(b) Approx. Sig.
Interval by Interval Pearson's R -.094 .078 -1.331 .185(¢)
Ordinal by Ordinal Spearman Correlation -.086 .077 -1.214 .226(c)

N of Valid Cases 199

a Not assuming the null hypothesis.
b Using the asymptotic standard error assuming the null hypothesis.
cBased on normal approximation.

Source: Author Research 2022.



As can be seeninTable 4a and Table 4b, there is a statistically significant difference between the lo-
cation of the school and Q3: We can say that the students of the rural schools tend to refer that they
develop the informatics subject with teachers of a social profile.

2.3.2 Infrastructure

Also, a challenge that accompanies the implementation of the ICT subject in education is related to
the lack of infrastructure, technical problems, and the quality of equipment (Sentance and Csizma-
dia 2017).

Below will be analyzed the connections and changes that have statistical significance between in-
frastructure and public/private high schools and city/rural locations.

There is a difference and a statistically significant (r=-.224) negative relationship (p=.002) between
public or private school classification and Q4: Public school students are more likely to report that
their school does not have a computer lab.

There is a statistically highly significant (p= .000) difference and negative correlation (r= -.543)
between public or private school classification and Q5: Private school students are more likely to
report that their school has digital devices.

There is a difference and a statistically significant (r= .184) positive relationship (p=.009) between
school location and Q5: Rural school students are more likely to report that their classrooms are not
equipped with tools digital.

There is a difference and a statistically significant (p=.000) negative relationship (r=-.390) between
public or private school classification and Qé: Public school students are more likely to report that
their school has old equipment.

There is a difference and a statistically significant (r=.161) positive relationship (p=.023) between
school location and Qé6: Rural school students are more likely to report that their laboratories have
old equipment.

There is a difference and a negative relationship (r= -.457) statistically very significant (p= .000)
between the classification of public or private school and Q7: Public school students are more likely
to refer that computer labs in their school do not work.

There is a difference and a statistically significant (r= .153) positive relationship (p=.031) between
school location and Q7: Rural school students are more likely to report that their laboratory equ-
ipment does not work.

2.3.3 Realization of the ICT Subject

Below will be analyzed the connections and changes that have statistical significance between the
realization of the ICT subject and the public/private high school and the city/rural location.

There is a difference and a positive relationship (r=.235) statistically significant (p= .001) between
the classification of public or private school and question 8: Public school students are more likely to
refer that they rarely develop the subject of informatics or never. While those from private schools
are more likely to refer that they develop the subject of informatics often or always.

There is a statistically significant (p=.005) difference and a negative relationship (r=-.198) between
the classification of public or private school and question 9: Public school students are more likely
to refer to replacing the computer science subject with another subject or activity often or always.
While for students of private schools, this phenomenon happens rarely or never.

There is a difference and a positive relationship (r= .382) statistically very significant (p= .000)
between the classification of public or private school and question 10: Public school students are
more likely to refer that they develop the computer science subject rarely or never in relevant la-
boratories. For students of private schools, the development of the informatics subject is often or
always done in the relevant laboratories.



3 CONCLUSIONS AND SUGGESTIONS

In public pre-university education, the teacher of the ICT subject in a significant part of the cases does
not have the proper education and generally has an education in natural sciences, therefore it is
recommended that the adequate education of the teacher be primary and strictly intact.

In public pre-university education, the infrastructure does not support the use of technology in tea-
ching, excluding private pre-university education where the use of supporting technologies in tea-
ching is significantly observed, therefore a quality investment in technology is recommended.

The importance given to the realization of the ICT subject in public pre-university education is low,
therefore it is recommended to sensitize the staff through the drafting of different policies regar-
ding the importance of such a subject.

Therefore, it should be noted that the parts of the education system chain (primary education,
secondary education, higher education, and university) should not exist and function as separate
or independent from each other. The updating of one part must be accompanied by the updating
of all its subsequent parts, otherwise, the curricular gap will be present and will be reflected in the
formation of new professionals.
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ABSTRACT

To the greatest extent we use digital technology in everyday life to establish social connections.
Challenges we faced during the time of COVID-19 further emphasized the importance of knowl-
edge and skills in using digital technologies. Research shows that people with intellectual dis-
abilities (ID) are at greaterrisk of social exclusion because of the lack of education for digital skills
and specially adapted tools and programs. The aim of this research is to investigate how people
with ID use digital technologies for social involvement and connecting with others. This paper
presents part of the 15t phase results of the study conducted in Croatia as part of the multidisci-
plinary EU “Digi-ID Plus" project granted by EIT Health and lead by Trinity College Dublin. Both
quantitative and qualitative analyses were applied aiming to detect the level of digitalinclusion
ofpeople with ID. Focus groups served to gain a deeperinsightinto personal experiencesinusing
technology for social contacts and better social inclusion. Results indicate available opportuni-
ties, as well as obstacles and the need for support in using digital technology for social connect-
ing, involvement and participation in the society. Better accessibility of digital technology tools
and educational support for people with ID is needed as well. The results will be used as guide-
lines for co-creation of innovative digital education program and application.

Keywords: social inclusion, digital technology, people with ID



1 INTRODUCTION

Since changes that were brought by the COVID-19 pandemic, social distancing and restrictions even
more highlighted the importance of digital technology and digital tools as a lifeline. Over the last
three decades, there has been an increased research interest and understanding of the existence of
multiple and complex digital inequalities. These inequalities are complex and variable thus repre-
senting a multiple nature of digital inclusion (Brandtzaeg and Heim 2011; Blank and Groselj 2014;
Borg and Smith 2018). Barriers to digital inclusion relate to social exclusion and at the same time are
associated to social capital. Those persons who are vulnerable and at high risk of social exclusion are
also those in the greatest need of digital inclusion (Helsper and Eynon 2010; Chadwick et al. 2013).
It appears that awareness of digital exclusion has been raised in general, but the digital exclusion of
people with ID during COVID-19 was aggravated by structural, individual, and support-related bar-
riers. Murphy (2021) highlighted that people with ID are left behind in the digital revolution, thus
having a harmful effect on their health, wellbeing, and inclusion. Considering the multidimension-
ality of people's experiences, more complex and individually adapted digital education is required
to enable people with ID the human right to be included in the digital world. According to Kluge and
Hamilton (2021), digital technologies are only capable of serving populations when these popula-
tions are included in the solution design process.

Therefore, the aim of this research is to investigate how people with ID use digital technologies for
social inclusion. This paper also presents part of the 1t phase results of the study conducted in Croa-
tia as part of the multidisciplinary EU "Digi-ID Plus" project granted by EIT Health and lead by Trinity
College Dublin.

1.1 Quality of life, social inclusion and mental health benefits of using digital technology

It is generally considered that the quality of life (Bratkovi¢ and Rozman 2006): is not something
what a person simply owns or receives, but creates in cooperation with others; itis a relation betwe-
en individual's realized and unmet needs and desires (the greater the disparity, the worse is the
quality of life); that it is achieved when the basic personal needs are met and when there is the
opportunity for achieving personal goals and opportunities in important areas of life; that itimplies
the degree to which an individual exercises control over own life. Individual's quality of life largely
depends on the togetherness with the environment, or in other words on everyday interpersonal
interactions in the social environment. Social support networks are for people with ID very impor-
tant for developing their sense of security, belonging, self-worth and positive self-image, focusing
on the possibility to access and to participate in community activities- the degree of using commu-
nity resources. The holistic concept of quality of life defined by Renwick et al. (2000) emphasizes
the dimensions of community belonging as the quality of relationships which individual builds and
feels relating to others.

People with ID describe social inclusion as acceptance in society, possibility to use all community
services and through providing opportunities to talk and meet new people (Abbott and McConkey
2006). As Felce (2000) points out, itis an involvement of people with intellectual disabilities in me-
aningful life activities means: presence in the community, community participation, possibility for
competence development, achieving valued social role and social status, making choices and reali-
zation of rights. Compared to general population, people with ID have significantly lower commu-
nity involvement and poorer social connections (Minton et al. 2002; Lippold and Burns 2009; Leutar
etal. 2014; McCausland et al. 2017; Bratkovic et al. 2018).

During COVID-19 pandemic, stressors that occurred include a stop to daily routines and contact with
friends and family, restricted availability of health services and paid support, increased isolation and
financial hardships, combined with cognitive challenges understanding virus risks and restrictions
(Bigby 2020; Constantino et al. 2020; Courtenay and Perera 2020; Lake et al. 2021). As people with
IDD, as a population are at higher risk of mental health issues, these stressors even amplify it (Co-
oper et al. 2007; Lake et al. 2021). In one inclusive research study on impact of pandemic (Lake et
al. 2021) persons with IDD highlighted areas where mental health care services could be improved:
more informal virtual peer groups, and improved access to and availability of formal virtual mental
health supports. In the same study among the pandemic-specific factors that directly impacted he-



alth and wellbeing was access to technology. According to results social connection was an impor-
tant factor in reducing isolation and promoting ‘good’ mental health. Thus, adults with disabilities
not only need support and connection, but they can also offer it to others. Participants in the study
who accessed virtual mental health care during the pandemic reported benefitting from these
supports (also clearly indicated a desire for more support). According to the data, technology played
an essential role, either to access services and support groups, entertainment, COVID-19 informa-
tion, or to connect with peers. Although, most participants in this study expressed comfort using
technology, possibly because they had previous experiences, other studies report on the challenges
people with IDD have encountered in understanding and using technology (Constantino et al. 2020;
Lake et al. 2021; Chadwick et al. 2022). Before pandemic, many virtual mental health groups didn't
exist for people with IDD, so pandemic presented a unique opportunity for adults with IDD to learn
new technologies and ways to connect with others. These innovative virtual connections, and the
skills needed to participate in them, will be important to continue and expand also in post-pande-
mic period (Lake et al. 2021).

1.2 The connection between digital inclusion and social inclusion

People with ID, compared to general population are relatively excluded across a range of social
measures including relationships and community participation (Mithen et al. 2015; McCausland et
al. 2021). Research among adults with ID, shows that self-determined use of mobile technology
and apps was associated with improved socialinclusion (Martin et al. 2021; McCausland et al. 2021).
Adults with ID use technology for chatting with friends, reading, or writing on social networks, for
social and romantic reasons (McCausland et al. 2021).

Despite some encouraging data from population of younger adults, recent data from Irish Longi-
tudinal Study on Ageing (IDS-TILDA) (Murphy et al. 2019) shows little change in the rate of enga-
gement of older persons with ID, with technologies, with the majority remaining excluded. In this
study technology use was significantly associated with social inclusion as was level of ID and resi-
dence (community settings or residence in institution). In their study, access and use of technologies
is especially limited for those who are living in residential settings. Authors concluded that it may
have implications for individuals' social inclusion opportunities, given the potential for these tech-
nologies to foster, maintain and enable social relationships and participation. Greater awareness
of connection between usage of ICT for people with ID is needed, as well as access and training for
individuals and staff in residential settings to support people best use these technologies is required
(Murphy et al. 2019). It's important to create opportunities ensuring that people with ID and those
supporting them possess the digital skills to use technology to their advantage althoughiitis difficult
to achieve due to inaccessible app development (Martin et al. 2021; McCausland et al. 2021).

1.3 Digital education for persons with ID

Considering the current situation with digital inclusion of people with ID, its very important to start
working on appropriate ways of adapting digital technologies. Chadwick et al. (2022) state several
types of barriers to the digital inclusion of people with ID: personal barriers imply a lack of digital
skills, self-confidence and having additional difficulties; obstacles related to support are supporters’
lack of knowledge about digital technology and the prohibition of people from the environment;
technological barriers refer to problems with internet connection and lack of low-cost technology;
socio-political arise due to the lack of government actions to promote digital inclusion. Experiences
and personal views of people with ID can and should be the basis for creating educational and other
support services based on individual, population and systemic level (Randt 2011). For those rea-
sons, the application of an inclusive research approach, is of particularimportance.

Example of an innovative approach to digital inclusion of people with ID is EU "Digi-ID Plus- Digital
skills education to support better health and social inclusion outcomes for adults with ID" project
granted by European Institute of Innovation and Technology (EIT) Health. This pan-European inter-
disciplinary digital skills education project is a continuation of the successful implementation of the
first project "Digi-ID" conducted in 2021. The project is headed and originally designed by Dr Esther
Murphy for Trinity College Dublin, The University of Dublin (Trinity Centre for Ageing and Intellectual
Disability), bringing together experts of various profiles from five European countries. Project par-



tner for Croatia is Faculty of Education and Rehabilitation Sciences, University of Zagreb. The main
quality and value of the project is co-creation of the project solutions together with people with
ID, their families and professionals, all participating in its creation and design. At the heart of the
project is a Citizen Advisory Panel (CAP), comprising of people with ID who have a passion for tech-
nology to inform and shape decision-making and design, moving even beyond co-creation with
people with ID (Murphy et al. 2022a). Through CAP the project is working on helping people with ID
to become educators for others, giving them an active role in society. Till today the first version of
accessible digital education platform/app DigiAcademy is made in Ireland (Trinity College Dublin:
School of Engineering - Robotics & Innovation Lab). Future activities of the project are aimed at re-
fining the program/app and making content available in several European languages, as well as
the creation of new content adapted also for people with severe level of ID. This will be based on
scientific research data on the use of digital technology, experiences and needs of people with ID in
different countries. In this context, the purpose of this work is to present part of the initially obtained
research data in Croatia.

2 RESEARCH

2.1 Purpose and goals

The main purpose of this research is to give an insight into the extent of the usage of digital tech-
nologies for social involvement and connecting with others, among people with ID. Research goals
were set to determine: (1) whether people with ID use digital technology, what type of technology
and to what extent; (2) what social media apps do people with ID use for social involvement and
connections and (3) what are their basic digital technology use skills.

Also, by applying qualitative research methodology the following research questions were defined:

1. What are personal experiences of people with ID in using digital technology to achieve social
inclusion?

2.What obstacles do people with ID face when using digital technology to achieve social inclusion?
3.What promotes the use of digital technology from the perspective of people with ID?

2.2 Methods

Both quantitative and qualitative research analyses were applied aiming to detect the level of di-
gital inclusion of people with ID, as well as it's impact on their social inclusion. This research is the
part of the broader study conducted in Croatia which was carried out as a part of the EU project
"Digi-ID Plus", in collaboration with several organizations for persons with ID (Center for Rehabili-
tation Zagreb, Center for Provision of Services in the Community 0zalj, 0zana Center - Daily Center
for Rehabilitation and Work Activities, Croatian Association of Societies of Persons with Intellectual
Disabilities, Croatian Down Syndrome Association, Association for Self Advocacy, Center for Educati-
on ,Juraj Bonadi" Split).

In the quantitative part of the research, "Digi-ID Plus information questionnaire” was applied and
data was collected from a total of 61 participants (39 male, 22 females; aged 18-70 years) from di-
fferent parts of Croatia. Qualitative research, in the form of focus groups (11 groups) or interviews (9
interviews), was also conducted with the same participants, but for the purposes of this paper, we
single out the presentation of the results of one focus group.

Participants were selected using the method of purposive sampling, and the selection criteria were
the existence of a mild or moderate degree of ID and the ability to participate in a group conver-
sation. From 61 participants 35 had mild and 26 moderate degree of ID. Most of the participants
live in family home (n=29) and supported living/organized housing (n=26), independent/semi-in-
dependent living (n=5), residential care (n=1). Before conducting the focus groups and filling out
research questionnaires, potential participants were presented with the topic and the purpose of
the research and were informed about the project through an easy-to-read Information booklet. In-
terested participants filled out and signed the Informed Consent, written in an easy-to-understand
form, with the help of a support person from their organization. The research was conducted only
with those who gave their voluntary consent.



For the purpose of obtaining results for the quantitative data analyses the "Digi- ID Plus informati-
on's questionnaire” was applied. The questionnaire consists of 45 questions from several areas that
include: (1) persons general information; (2) persons health profile; (3) persons social profile and
(4) persons digital profile. Questionnaires were filled out by each participant with the support of
staff from organizations in paper-pencil format, before the focus groups were held. To analyze the
digital profile of persons with ID, descriptive data analysis was conducted applying SPSS Statistics
26 program.

To obtain a deeper insight into the participants’ experiences, views, and opinions, qualitative data
from focus groups were collected through the semi-structured interview method. For that purpose,
the Focus group guide that was created for the "Digi- ID Plus” project was used. In this paper, results
from the data analysis of one focus group will be presented. Participants of the analyzed focus group
were five adults with ID (aged 28-70), of which three were female and two were male. Focus group
was held in the premises of one NGO in the city of Zagreb. Four participants had mild degree of ID
and one has moderate degree. Focus group lasted about an hour and a half. In this qualitative rese-
arch, thematic analysis was used as a way of analyzing data (Braun and Clarke 2006). In accordance
with the research questions, three thematic areas emerged: (1) Personal experiences in the use of
digital technology for social inclusion, (2) Barriers to the use of digital technology, and (3) Factors
promoting the use of digital technology. According to thematic areas, framework topics were deter-
mined from the focus group transcripts. The relevant statements of the participants were coded and
classified under the appropriate topic. From each topic, corresponding categories emerged.

Research was carried out with the ethical permissions and positive opinion of the Ethical commissi-
on of the Faculty of Education and Rehabilitation Sciences, University of Zagreb. Also, the ethical
permissions were gained from all partner organizations in which the research was taken part. In
all parts of the research, we guaranteed anonymity and protection of participants’ personal data.

2.3 Results

In order to get the answers to research problems and gain insight into digital profile of persons with
ID, we analyzed quantitative data from 61 participants in Croatia.

Table 1: Availability of digital technologies among people with ID (N=61)

Yes | No Total
f
Own a mobile phone/smartphone 58 3 61
Regular access to computer, laptop, tablet 58 3 61
Regular access to internet 53 8 61
Use social media 44 17 61
Source: Research within the framework of “Digi-ID Plus” project 2023.
Table 2: Frequency of use of digital technologies among people with ID (N=61)
At least once Less than
Everyday a week onceaweek | Don'tuse | Total
f
Frequency of usage of mobile phone/smartphone 54 2 3 2 61
Frequency of usage of computer, laptop, tablet 53 4 2 2 61
Frequency of usage of internet 42 10 5 4 61

Source: Research within the framework of "Digi-ID Plus" project 2023.

According to obtained data (Table 1) 95,1 % (f=58) participants have their own mobile phone/
smartphone, regular access to computer, laptop or tablet. Most of them also have a regular access to
internet (86,9 %) and use social media (72,1 %). The usage of the above digital technologies (Table
2) is mostly daily, or at least once a week. Every day they mostly use mobile phones/smartphones



(88,5 %). Out of the various social media apps commonly used in everyday life for persons without
ID, their use among people with ID was investigated. People with ID, also use digital technology for
social involvement and connections with other, via different social media apps (Picture 1). From the
listed social media apps, they mostly use Facebook (65,6 %), WhatsApp (39,3 %), Instagram (29,5 %)
and Viber (23,0 %). Other social media apps are represented to a very small extent or almost not at all.

Figure 1: Percentage of use of different social media apps among people with ID (N=61)

Use social media app- Twitter | —
Use social media app- Snapchat [ ——
Use social media app- Messenger | ——
Use social media app- Viber | —
Use social media app- WhatsApp [ m—
Use social media app- Tik Tok [ ———————
Use social media app- Instagram =
Use social media app- Facebook |
0 20 40 60 80 100 120

m%No m%Yes

Source: Research within the framework of "Digi-ID Plus" project 2023.

Table 3: Different technology usage skills among people with ID (N=60; N=53)

Yes, without Yes, with
support support No, it's difficult Total
f
Turning on the computer 38 12 10 60
Typing name on keyboard 46 10 4 60
Search on Google 41 9 10 60
Searching for and understanding information 19 21 13 53
Usage of passwords 23 21 10 54

Source: Research within the framework of “Digi-ID Plus" project 2023.

The majority of participants in the research have some basic digital using skills (Table 3). Out of 60
participants (not all participants answered questions), independently/without support: 62,3 % of
them can turn on a computer; 75,4 % can use keyboard (type name); 67,2 % can search on Google;
31,1 % can search and understand information's on other sites; and 37,7 % can use passwords. If
we look at the categories of usage with support together with those who find it difficult even with
support, we can see that significant number of people with ID could improve their basic skills and
become more independent in using digital technology.

In this chapter, there are presented results from one focus group which deepen quantitative data

and give answers to three research questions. The qualitative results are presented according to
thematic areas, which correspond research questions.



Table 4: Thematic areas and topics from research questions

Personal experiences in using digital technology for socialinclusion | Two topics were obtained from RQ1: Talking and
Research question 1 (RQ1): What are personal experiences of pe- maintaining contact with others and Entertainment

ople with ID in using digital technology to achieve social inclusion? | @nd free time.

Obstacles in the use of digital technology Two topics were obtained from RQ2: Barriers related
Research question 2 (RQ2): What obstacles do people with ID face to personal characteristics and Barriers related to
when using digital technology to achieve social inclusion? digital technology.

Factors promoting the use of digital technology Two topics were obtained from RQ3: Environmental

Research question 3 (RQ3): What promotes the use of digital tech- support and Education in digital skills.

nology from the perspective of peoople with ID?

Source: Research within the framework of "Digi-ID Plus" project 2023.

Within thematic area Personal experiences in using digital technology for social inclusion two to-
pics were obtained:

1) Talking and maintaining contact with others. Participants most often use digital technology to
communicate with others; on the one hand, for daily conversations with close people, and on the
other, to maintain contacts with distant relatives and friends. Among digital devices, they mostly
use mobile phone/smartphone. Two participants communicate with family and friends via mobile
network only, i.e., via calls and SMS. Others also communicate with family and friends via Internet,
precisely they use different social networks. They were mostly mentioning social media apps
WhatsApp, Viber and Facebook. Participants also use digital technology to communicate with the
Association of which they are users, especially during the COVID-19 pandemic, when they used Zoom
and WhatsApp to stay in touch.

Example statement for this topic: “/ use my mobile phone mostly to talk to people who are not in Za-
greb, who are very far away so we can't see each other.” (4)

2) Entertainment and free time. One of the participants does not use the Internet, but the others list
various activities on the Internet which fill out their free time. The Internet serves them to follow the
news and is a good source for finding useful information, like recipes, sports results, weather fore-
casts, also they use it to read about topics of interest. One participantis very active on social networks
and finds various interesting content on Facebook, Instagram and TikTok. Participants also watch
movies, series and videos. They mention YouTube as a channel for watching videos. They play games
on mobile phones and computers, some of them online, and some only offline. They like games
because they can collect points and compete with other people. One participant often spends his
free time writing on the computer, more precisely he is copying parts of books. He points out that he
really likes to take photos with his tablet and then show the photos to others.

One participant says: “I only have a mobile phone. You can choose songs, weather forecast, everything.
(...) I watch the news, some events, music.” (5)

Within thematic area Obstacles in the use of digital technology further two topics were obtained:

1) Obstacles related to personal characteristics. Most of obstacles in this topic are related to the lack
of necessary digital and other skills. Participants think that some actions are simply too complicated
for them, but others, they just haven't learned even though they could. One participant believes
that the presence of intellectual disabilities itself is very limiting. The reasons for poor use of digital
technology for some of them are their own desires and motivation; they do not express the need for
learning and improving in this area. Finally, there is the fear of data theft.

Statement which confirms the above: “No, | will never have that. What will | do with applications on
my phone?(...) I don't go to Facebook. It's a fraud as well, someone can take data.” (3)

2) Obstacles related to digital technology. Participants describe problems with the Internet connec-
tion: connection difficulties, connection interruptions and unavailability of the Internet outside the
home (need of using Wi-fi connection for internet). In addition, one participant mentions nervous-
ness when using the Internet because of frequent advertisements.

As one participant points out: “When I'm at home | have Internet, but sometimes (outside the house)
Idon't." (1)



Within thematic area Factors promoting the use of digital technology two topics emerged:

1) Environmental support. The participants have the support of family members who taught them
how to use mobile phone/smartphone and help them with usage. One participant state that he
finds it difficult to learn new things despite the great support of his family. Participants also provide
mutual support in the Association, and in the last case they ask technology experts for help.

One participant says: “I try on my own, but if it doesn't work or if I'm not sure, then | ask for help. (...) |
asked my sister for a little help at the beginning.” (4)

2) Education in digital skills. The participants express different personal wishes related to learning
about using digital technology: sending messages on Messenger, using e-mail and protecting per-
sonal data. They believe that adequate support from people in the environmentis very importantin
education program, and they also suggest several learning methods that can be used, such as learn-
ingin a group, giving pictorial and written instructions, encouraging and practicing skills in real life
situations.

Thisis best described by following statement: “Well, it is important to practice with us... That someone
is with us. That we try everything on the devices. That we have written down how it should be done, with
pictures and instructions.” (5)

3 DISCUSSION

The results from this study indicate that people with ID have access to digital technology in everyday
life. Mostly they use mobile phones/smartphones for communicating with others. It enables them
to have daily conversations with people from broader environment by transferring important infor-
mation and making arrangements. Also, maintaining contact with family members, relatives and
friends whom they can't meetin person. Using the Internet can be a very motivating way of learning
and engaging in activities with other people (Arachchietal. 2017). Social networks especially provi-
de the possibility of connecting with others, making friendships, maintaining contacts, and staying
in touch (Bonilla et al. 2022). Majority of participants use at least one social media app/network to
socialize with others. Despite that, some of our participants still use only phone calls and messages
to communicate with others. One of the reasons is their fear from various dangers and frauds on the
Internet. Similar results were obtained in research by Chadwick (2022), where some participants
were also notinvolved in social networks due to their fear of potential risks. This fear is also present
with their family members, experts working with them and other support persons. Despite some
negative experiences, such as impersonation, online bullying and violent contents, most of them
enjoy using the Internet. But, on the other hand, they are aware that they should be betterinformed
about online safety. Participants from this research expressed the desire to learn more about this
topic and they believe that their supporters should also be familiar with the data protection on the
Internet, so they can provide them with quality support. The above indicates not only the need for
education of people with ID, but also for those who provide support to them, what is consistent with
previous research (McCausland et al. 2021; Chadwick 2022; Murphy et al. 2022b).

Most of the participants use at least one social media app/network (most often Facebook, WhatsApp
and Viber). There are examples of how people with disabilities use social networks to raise aware-
ness and sensitize the public, and destroy prejudices and stereotypes and show that they have a lot
of talents with which they can contribute to society. Social networks have influence on people, they
can create attitudes, establish or change opinions and promote awareness of diversity (Bonilla et al.
2022).When it comes to communication via Internet, participants also mentioned using digital plat-
forms, such as Zoom, which was the most common site for online activities with their organization
during COVID-19 pandemic. Chadwick et al. (2022) agree that videoconferencing was most popular
way of communicating with supporters and service providers and describe the positive impact of
NGOs on the digital inclusion of people with ID by organizing joint online meetings during the pan-
demic. Although digital technology helps to stay in touch, our participants point out that it is still
not the same as seeing each other in person, which is also confirmed by the research by Chadwick
et al. (2022). Except for talking with others, participants use digital technology for entertainment
and various leisure activities. Following the news and searching for information are important skills
for staying up to date with world and local news and community events. The use of technology for
watching series and movies, taking and sharing photos, and playing video games, can also be great



ways to bond with others and find common interests. So, all these activities directly, or indirectly
contribute to social inclusion.

People with ID face numerous challenges in using digital technology for social inclusion, which
have been recognized in previous studies (Arachchi et al. 2017; Chadwick 2022; Chadwick et al.
2022; Murphy et al. 2022b). Participants in this research have some basic digital using skills, but
most of them use technology with the support of another person or find it difficult to use it even
with support. They are aware of their own lack of digital skills and want to improve them, but they
haven't had the opportunity so far, which refers to lack of education in this area. They consider some
online activities too complicated, which points to inaccessibility of digital contents and the need for
adaptation. Therefore, it is important to simultaneously work on the appropriate education of pe-
ople with ID to improve their digital skills (Chadwick 2022; Murphy et al. 2022b) and on the creation
of accessible and adapted devices, applications and websites (Arachchi et al. 2017; Murphy et al.
2022b). It is interesting that some participants do not express the need for learning and improving
their digital skills. It is possible that the same is the consequence of a lack of experience and insight
into better and broader possibilities. In addition to the listed challenges of being on-line, they also
mention problems with the Internet connection and too many advertisements. Some of the par-
ticipants didn't have internet connection constantly available on their phone and needed a Wi-fi
connectivity, which limits their usage.

Results also shown that support, which is most often provided by family members, and staff from
organizations is particularly important factor in several aspects of using digital technology: helping
with current usage of technology and apps, solving problems and learning and acquiring new skills.
Murphy et al. (2022b) highlights the problem of pressure on family and staff whom people with ID
have to rely on, because there is no adequate formal professional support in this area. Our partici-
pants recognize education as an important way to reduce digital exclusion. They talked about skills
they would like to improve and gave suggestions for educational learning model- methods for lear-
ning. Some of the proposed methods are learning in a group, practicing skills in real life situations,
giving pictorial and written instructions, providing support in the education process. An example of
a well-designed digital skills education program is the DigiAcademy platform developing within
the “Digi-ID Plus” project, already mentioned in the Introduction, where people with ID are involved
in the entire process of creating and evaluating the program and the associated website and app.
The program is designed especially for people with ID with the aim of acquiring digital knowled-
ge independently as possible. The approach of active participation allows the educational app to
respond to interests and needs of the target users, what needs to be kept in mind in the design of
other digital and online contents (Murphy et al. 2022a).

The conducted research has its limitations and therefore we can't generalize the data to the entire
population of people with ID. But the main purpose of the research was to get the perspective of
persons with disabilities, as well as their ability to actively be a part of the research. This is exactly
why the focus group and interviews with people were chosen as the method for this research and
why the research sample was smaller. Also, participants from this first phase of the project resear-
ch are going to participate in other phases, testing the developed educational program/app. Thus,
the selection of organizations and participants wasn't random. Organizations that were willing for
further cooperation in the project, participated in the research. Digital inclusion of people with ID is
becoming the focus of future research in the field. Despite the increasing use of digital technology,
the digital exclusion of people with ID is still present. Some of the problems that arise in the use of
digital technology are the lack of adequate equipment and internet connection and not sufficient
digital skills of the people who provide them with support (Chadwick et al. 2022). Although the use
of the Internet brings numerous dangers, digital disconnection, on the other hand, also carries risks
for the general well-being of man (Chadwick 2022). Therefore, we encourage other researchers in
ourregion and beyond to conduct research that would provide an even betterinsightinto the repre-
sentation and importance of digital inclusion for people with ID.



4 CONCLUSION

There is a great value of incorporating digital technology into the lives of people with ID for promo-
ting quality of life, mental health and wellbeing, and enhancing social inclusion. This study shown
that people with ID have access to digital technology in everyday life, mostly using it for commu-
nicating with others. Mobile phones/smartphones are most used technology that enables them to
have daily conversations, transferring important information and making arrangements. During CO-
VID-19 pandemic, the use of videoconferencing platforms had great significance in socializing and
supporting people with ID, continuing to be used. Digital technology is also used for entertainment
and various leisure activities which can be a way of realizing their interests and way to bond with
others. Use of technology for following the news and searching for information are important skills
for staying up to date with world and local news and community events. The use of social networks
forsocialization is also increasingly present among people with ID. But there is still present the fear
of potential risks being on-line. This fear is also present with their family members, experts wor-
king with them and other support persons. The obtained results are consistent with the results of
otherresearchindicating that not only people with ID are at need for education, but also those who
support them (McCausland et al. 2021; Chadwick 2022; Murphy et al. 2022b). People with ID are
aware of their lack of digital skills and want to improve them, but there aren’t many opportunities.
The results points to inaccessibility of digital contents and the need for adaptation. The researches
and other professionals need to co-create solutions together with people with ID, their families and
professionals. The inclusive research approach allows the educational program to respond to real
interests and needs of the people with ID and makes it more accessible to use. For these reasons, it is
particularly important to further empower people with ID for the role of co-researchers and conduct
similar research that will respect their experiential expertise.
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ABSTRACT

The main purpose of this study was to investigate the relationship between internet addiction
with loneliness, depression, anxiety and stress as well as with other demographic variables
among University of Shkodra students.

A guantitative study was undertaken in order to test the hypothesis of the study and to answer
to the research questions. Data was collected from assessment measures, including the Internet
Addiction Test (IAT), Loneliness Scale (UCLA), Depression, Anxiety and Stress Scale (DASS 21). 360
university students, were selected through a statistical random sampling, from various faculties
of University of Shkodra.

The results showed that there is a positive and significant relationship between internet ad-
diction with anxiety, depression and stress. There appears to be a very weak correlation with
loneliness. The regression results also indicated thatin general, internet addiction can predictall
these variables, exceptloneliness. T-test analysis indicated that there is no significant difference
between the means of the two genders and the prevalence rate of heavy internet addiction is
about1.1 %.

The findings from the current study will help to inform future researches.
Keywords: Internet Addiction, Loneliness, Depression, Anxiety, Sress, Students



1 INTRODUCTION

This paper is focused on the phenomenon of internet addiction, its extent and the relationship with
psychological variables such as: loneliness, anxiety depression and stress in the Shkodra's student
population. On the other hand, it seeks to reach a deeper understanding of the impact that internet
addiction brings about in various aspects of the psychosocial functioning of these individuals.

Internet use has grown exponentially worldwide to more than 5 billion active users (Internet World
Stats 2022) with the majority being adolescents and young people.

Internet addiction (1A) is typically defined as a condition where an individual has lost control of their
Internet use and proceeds to use the Internet excessively to the point where he/she experiences
problematic consequences that ultimately have a negative effect on his/her life (Kardefelt-Winther
2014, 351; Scimeca et al. 2014). In the literature, different terms have been used to describe the
maladaptive use of video games. The Internet itself can be addictive, or whether the addictive or
pathological use is related to specific Internet applications, such as social networks, online games,
online shopping, or online pornography (Starcevic and Aboujaoude 2017, 7). Internet addiction is
determined by five Internet-related disorders as follows: 1. Sexual addictions; 2. Communicative
addictions; 3. Merely compulsive addictions; 4. Addiction to excessive information; and 5. Addiction
to computer games (Gholamian et al. 2017). Although the Diagnostic and Statistical Manual of Mental
Disorders, Fifth Edition (American Psychological Association 2013), proposes establishing a category
of behavioral addictions, currently it only recognizes Gambling Disorder as a diagnosis with Inter-
net Gaming Disorder included in an appendix of conditions requiring further study (Young 2017, 8).
More recently, the importance of research on internet addiction has grown. Studies have utilized
various methods to identify, internet addicts, and have used numerous terms such as internet de-
pendents, problematic internet users, or pathologicalinternet users (Davis 2001, 187). Previous stu-
dies oninternet addiction demonstrated that the greater use of the internet is associated with some
social and psychological variables such as, declines in the size of social circle, depression, loneliness
(Kraut et al. 1998), lower self-esteem and life satisfaction (Ko et al. 2005), sensation seeking poor
mental health (Young and Rogers 1998, 25), and low family function. Recent research also demon-
strated that psychological and psychiatric symptoms such as depression, anxiety, low self-esteem,
loneliness, shyness and loss of control are associated with internet addiction (Kumar and Mondal
2018, 61; Novonil and Poulami 2022, 6402; Stankovic¢ and Nesi¢ 2022).

Many people turn to the Internet in order to manage unpleasant feelings such as stress, loneliness,
depression, and anxiety. Research on internet addiction and depression demonstrated that the
overuse of the internet, was associated with an increase in the frequency of depression (Kraut et
al. 1998; McKenna and Bargh 2000; Nie et al. 2002). Psychological distress is a major problem of
present era, especially for student population. Any situation that evokes negative thoughts and fe-
elings in a person such as unpleasant, frustrating, irritable, worrisome, and anxious is considered
psychological distress (Kawa and Shafi 2015, 18).

University students are considered as a high risk group also for Internet addiction (Kandell 1998,
11; Young and Rogers 1998, 26; Nalwa and Anand 2003, 653; Niemz et al. 2005, 562). University
students undergo a transitory period from being teenagers to become adults. Such transition can
cause a lot of stress, depression and anxiety to some of them (Sayed et al. 2022). Possible reasons
for this are: (3a) students have huge blocks of unstructured time, (b) schools and universities provide
free and unlimited access to the Internet, (c) students from the ages of 18 - 22 years are for the first
time away from parental control without anyone monitoring or censoring what they say or do on-
line, (d) young students experience new problems of adapting to university life and finding new
friends, and often end up seeking a companionship by using different applications of the Internet
(Young 2004, 402).

Based on the review of the existing literature, the researcher addressed the following research qu-
estions and hypothesis, which will guide this study:

- Whatis the prevalence of internet addiction in university students of Shkodra?

- Towhat extent are loneliness, depression, anxiety and stress variables associated to internet addiction?
- (Caninternet addiction predict loneliness, depression, anxiety and stress?



- Does internet addiction among students show significant difference in terms of gender?
- Doesinternet addiction among students show significant difference in type of study?

Hypothesis:

- There will be a relationship between Internet Addiction and Loneliness, Depression, Anxiety and
Stress among uniersity students.

- There will be a positive impact of Internet addiction on Loneliness, Depression, Anxiety and Stress.

- There will be a significant relationship difference in the level of Internet Addiction in males and
females among university students.

2. RESEARCH

2.1 Purpose and goals

The main purpose of this study is to explore the phenomenon of internet addiction and its relation-
ship with psychopathological symptoms such as loneliness, depression, anxiety and stress among
university students of Shkodra.

2.2 Methods

Research Design

This study uses a quantitative descriptive design and is in accordance with the associational research
model to explain the correlation among loneliness, depression, anxiety, stress variables and inter-
net addiction among university students of Shkodra.

The sample

The population of this study includes 5500 students from Bachelor studies of University of Shkodra
(accademic year 2021-2022). The sample consists of 59.8 % (n=216) female and 40.2 % (n=145)
male. Respondents ranged in age from 18 to 25 years old, with a mean age of (+ 20.8). The universi-
ty students were selected according to simple sampling techniques of criterion sampling method.
The sample was selected using Yamane's formula (1967):

n=N/(1+Ner2)

Where, n =sample size

N =the size of population

e =the errorof 5%

Instruments

A. Internet Addiction Test (IAT - Young 1997). The questionnaire developed by Young comprises 20
items that measure normal, mild, moderate, and severe levels of Internet addiction. The Internet Addi-
ctionTestisthefirstvalidated and reliable measure of addictive Internet use. Participants are asked to
rate the questions by answering on the following scale: 1 = Rarely, 2 = Occasionally, 3 = Frequently,
4 = Often, 5 = Always.

B. The Depression Anxiety and Stress Scale (DASS-21), (Lovibond and Lovibond 1995). Itis a short versi-
on, self-rated questionnaire that is designed to assess the severity of the symptoms of depression,
anxiety and stress; it consists of statements referring to the past week. Each itemis scored on a 4-po-
intscale (0 = Did not apply to me at all, to 3 = Applied to me very much or most of the time).

C. UCLA Loneliness Scale (UCLA-LS). Was developed by Russell et al. (1980, 472). The scale measures
the overall feelings of loneliness in individuals through a self-report Likert-type scale comprised of
20 items. 10 of these items are positive statements and the rest are negative statements. The scale
reports range from 20 to 80 where higher scores mean a higher degree of feelings of loneliness.

Reliability of the scales is reported in the Table 1. The reliabilities (internal consistencies) of the in-
struments were estimated using Cronbach’s alpha. The data were analyzed using SPSS 23 version.



Ethics

This study is in accordance with the standards of the Code of Ethics and Deontology (2017); Order
of Psychologists in the Republic of Albania. At the beginning of the questionnaires that were admi-
nistered face to face, subjects had to read the informed consent which informed them about the
study's purposes, its nature, the risks and benefits. In addition, participants were informed that their
responses would be kept confidential and would be used for research purposes. They were also
informed that their participation was voluntary and they could withdraw from the study at any time.

3 RESULTS

Reliability indicates the extent to which individual differences in test scores are attributable to true
differences in the characteristics under consideration and the extent to which they are attributable
to chance errors (Anastasi 1988).

As can be seen from the resultsin Table 1, Cronbach’s alpha for which questionnaire was higherthan
0.7 indicating acceptable internal consistency.

Coefficient alpha for Internet Addiction test resulted a =.903, for Loneliness scale a =.811, for every
subscale of DASS respictively: for Depression a =.811, for Anxiety a =.846 and for Stress a =.759.

Table 1: Reliability Statistics

Factor Cronbach’s alpha N of items
Internet Addiction .903 20
Loneliness .811 20
Depression .811 7
Anxiety 846 7
Stress .759 7

Source: Author Research 2021-2022.

Descriptive statistic of internet addiction

Table 2, shows the prevalence of internet addiction. We found that 62 (17.2 %) study subjects were
normal users, 217 (60.1 %) were having low level, mild level 78 (21.6 %) of them and 4 1.1 %) were
having high level of internet addiction.

Table 2: Descriptive statistic (frequency, percentage, mean, standard deviation) of internet addiction

Groups Frequency Percentage (%) Mean Standard deviation Total
Internet addiction No symptoms 62 17.2 35.99 16.44 360

Low level 217 60.1

Middle level 78 21.6

High level 4 1.1

Source: Author Research 2021-2022.
Correlation between internet addiction with loneliness, depression, anxiety and stress

Correlations were conduced in an attempt to determine the nature of the relationship between the
constructs of internet addiction and loneliness, depression, anxiety and stress.

The results of these correlations suggest that there is a very weaker (almost zero) positive correlati-
on between internet addiction and loneliness (r=.014, p<.01).

It is seen that there are significant correlations between internet addiction and depression, anxie-
ty, and stress. Internet addiction related positively to depression (r=.454, p<.01), anxiety (r=.505,
p<.01) and stress (r=.559, p<.01). These results may be observed in more detail in Table 3.



Table 3: Pearson'’s correlation coefficient for the research variables

Internet addiction Loneliness Depression Anxiety Stress
Internet addiction 1 .014 4547 .505™ .559"
Loneliness 1 .008 .003 .013
Depression 1 .831™ .786™
Anxiety 1 771
Stress 1

** Correlation is significant at the 0.01 level (2-tailed).

Multiple linear regression

Multiple linear Regression analysis is computed with internet addiction as predictor variable and
Loneliness, Depression, Anxiety, Stress as outcome variables.

The regression results also indicated that Internet addiction can't predict loneliness{R2 = .000, F
(1,359)=0.070, p >.001}; but can predict 20,6 % of depression {R2 =.206, F(1,359) = 93.11 p <.001
}; 25.3 % of anxiety {R2 =.253, F(1,359) = 123.2 p <.001}; and 31.1 % of stress variable {R2 =.311,F
(1,369) = 163.5, p <.001}.

According to the findings, stress is more explained by internet addiction than the others variables of
the study. Except the loneliness, all the other findings are significant.

Table 4: Multiple Linear Regression analysis showing the effect of internet addiction on loneli-
ness, depression, anxiety and stress

Unstandardized coefficients Standardized coefficients
Model B Std. Error Beta T r P
Loneliness .011 .041 .014 2.6 .000 791
Depression 116 .012 454 9.6 .206 .000
Anxiety 123 .011 .505 11.1 .253 .000
Stress 154 .012 .559 12.8 311 .000

Source: Author Research 2021-2022.

Gender differences on internet addiction

Table 5, indicates that the mean value of internet addiction in female students (M = 36.34, SD =
15.91) is greater than male students (M = 35.48, SD = 17.25). As can be observed the results are sta-
tistically significant [t(359) = - .487, p = 0.000]. So, female students are most at risk to be affected by
internet addiction than male ones.

Table 5: Reports the Mean Scores, Standard Deviation, and t-values of Female and Male Students
in Relation to internet addiction

Standard Degrees of
Gender N Mean deviation t freedom F P
Internet Male 145 35.48 17.25 -.487 359 13.68 .000
addiction | pemale 216 36.34 15.91

Source: Author Research 2021-2022.

Type of study differences on internet addiction
Table 6, indicates that there is no significant difference between type of study on Internet Addiction

t=-2.562,df=120, p>.05.




Table 6: Reports the Mean Scores, Standard Deviation, and t-values of Exact and Social Sciences in
relation to internet addiction

Standard Degrees of
Type of study N Mean deviation t freedom F P
Internet Exact 111 31.11 14.14 -2.562 120 .252 .617
addiction social 11 43 19.66

Source: Author Research 2021-2022.

4 DISCUSSION

In our study, the prevalence of heavy internet addiction was 1.1 %, which is in accordance to the fin-
dings reported by Zenebe et al. (2021, 6) in a study of university students in Ethiopia. The findings of
the European Union-funded research project “Research on Internet Addictive Behaviours among Eu-
ropean Adolescents” also showed that 1.2 % of European adolescents were internet addicted. Also,
these findings it appears to be on the same line as shown in the study of Tsitsika et al. (2009) where
the prevalence of heavy internet addiction is about 1 %. In contrast to our results, a study conducted
by Ghamari et al. (2011, 158) among Iranian medical students, shown the overall prevalence of
internet addiction was 10.8 % and similar findings were observed in the study conducted by Siomos
et al. (2008, 653) on Greek students, where the prevalence rate was 8.2 %.

The main aim of this study was to investigate the relationships between internet addiction and
loneliness, depression, anxiety, and stress. The first finding of this study shows that there is a signifi-
cant positive correlation between depression, anxiety and stress with Internet addiction among the
students; this finding is consistent with that of previous researches (Ha et al. 2007, 424; Alavi et al.
2010, 7; Jafari and Fatehizade 2012, 9; Hasmujaj 2021, 45), who showed that there is a significant
relationship between anxiety, depression and stress with Internet addiction, but it is against the
result of researches of Namazi et al. (2005, 131), who showed that there is not a significant relation-
ship between the rate of Internet use and the users' depression.

It was identified that there is a very weaker significant positive relationship between loneliness
level and internet addiction. Kraut in his research, which was conducted at a time when internet use
was very limited, had to feed families with computers in order to carry out its conclusions. He found
that the removal of internet users from socializing in turn leads to negative psychological states
such as loneliness (Kraut et al. 1998, 1017).

The second finding of the present study indicates that Internet addiction as a whole can predict the
variable of depression up to 20.6 %, the variable of anxiety up to 25.3 % and the variable of stress up
to 31.1 %. This result is consistent with the results of previous studies which showed that the use of
internet is the predictor of depression and social anxiety in adolescents and young adults (Stankovi¢
et al. 2021; Maarten et al. 2009, 819). But, our study has confirmed that Internet addiction cannot
be a predictor of loneliness.

The results of this study suggest that female students tend to exhibit higher levels of addiction to the
internet compared to their male counterparts. These results are against with early and recent scientific
studies who shows that men are more likely than women to be pathological Internet users and to
explore the sites of sophisticated technologically (Widyanto and Griffiths 2006, 443; Shan et al. 2021).
In same line with the results other studies have shown that the number of women that exhibit inter-
net addiction is higher than men (Stankovi¢ and Nesi¢ 2022; Gholamian 2017, 4763). Other studies did
not find any gender difference on internet addiction (Ceyhan 2007, 21; Subrahmanyam and Lin 2007).

The findings of the present study did not find any difference regard the type of study. In contrast
to our results, previous studies have shown that participants studying the Exact Sciences are most
likely to be related to addiction/marginal addiction, might signify that male students of Exact Sci-
ences more than others, use it excessively as a replacement for real life socialization and as source of
support /connectivity (Morrison and Gore 2010, 121). Dupuis and Ramsey (2011) found that lack of
social supportis associated with depression and Internet overuse indicating the weakness to deve-
lop real life networks with others.



5 CONCLUSION

Inthe whole sample most of the subjects have lower level of Internet addiction. The level of heavily
internet addiction among university students of Shkodra is 1.1 % only. There is a weaker positive
correlation (almost zero) between internet addiction and loneliness. There is a mild positive corre-
lation between internet addiction and depression, anxiety and stress.

Internet addiction cannot predict loneliness, but it can predict 20.6 % of depression, 25.3 % of anxie-
ty and 31.1 % of stress variable. Female students are more likely to develop Internet addiction than
male ones, confirming the third hypothesis of the study.

There were no significant differences between students of social and exact sciences on internet ad-
diction.

6 RECOMMENDATION

Orientation, workshop and seminar should be organized by the university for the students on the
proper use of the Internet.

University counselors need assessment tools that accurately and quickly evaluate student’s current
and potential risk for IA.

Unversity counselors could take the lead on gathering and distributing information about IA and
problematic Internet use in their university and community through leadership activities such as
workshops and faculty seminars.

Time management should be incorporated into the curriculum of the universities in order to assist
them on how to manage their time on campus.
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INCLUSIVE ENVIRONMENT DESIGN FOR CHILDREN
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ABSTRACT

The importance of the sensory in children’s development is increasingly recognized by parents
today and while most children develop sensory integration skills naturally, 15-20 % of the gener-
al population has difficulties with sensory processing and among other things, it also affects chil-
dren with developmental disabilities. It has been shown that fostering sensory integration often
enhances the performance of others therapeutic or educational standard programs so therefore
the goal of this projectis bringing sensory technology closer to all parents and enabling the im-
plementation of such activities at home with the possibility of including children with typical
developmentin order to reduce stigmatization and show how we can all benefit from inclusive
design. The final result, system for the children’s room is primarily based on play and movement
with a focus on proprioceptive and vestibular sensory system.

Keywords: children, sensory integration, inclusive design, movement, play



1 INTRODUCTION

Most children occasionally have difficulties with sensory processing, but some children have this
problem most of the time, and then difficulties arise in everyday functioning and successful intera-
ction with the world around them. However, what all children have in common, regardless of their
level of development, is movement and play. Through play, parents and children and also children
with each other develop a reciprocal, interactive connection, which is a prerequisite for their su-
ccessful sensory processing, i.e. sensory-motor experiences. In this research, the main focus is pre-
cisely on sensory processing, which is also called sensory integration, and movement through the
game with which we work on its implementation.

Sensory integration includes a neurological process that organizes sensations from the environment and
the body and enables functional use of the body in the environment. Ayres (1998, 13). Therefore senso-
ry integration is the organization of sensations so that they can actively and functionally participate
in the activities of everyday life.

Considering the seven sensory areas involved (auditory system, visual, tactile, proprioceptive, ves-
tibular, gustatory and olfactory) sensory integration implies that the child is active and that through
movement his body receives different sensory information.

This project task deals with the Ayres Sensory Integration (ASI) method, which was founded and de-
veloped by Dr. Jean Ayres, occupational therapist, clinical and educational psychologist. According
to her method, the integration of sensory inputs from our seven sensory systems follows through
muscle tone, balance, motor planning, emotional stability, visual perception, etc., in order to reach
the final product, which consists of concentration, self-confidence, abstract thinking and reasoning,
academic skills, etc. (Ayres 1998, 97).

Sensory integration therapy is carried out for children who have difficulties with it, and its main
goals are to improve motor skills, develop cognitive and perceptive skills and speech, and better
self-requlation and organization of behavior. The activities that are carried out encourage the child
to self-initiatively and actively participate in @ meaningful activity that will provide him with the
necessary sensory stimuli (Ayres 1998, 205 - 206).

Given that the parents of children with disabilities are a key factor in their development, it is im-
portant to enable them to carry out activities other than therapy and at home, so that the outcomes
are better and so that the child can receive sensory stimuli at the moment he needs it. In order for
the activities to be carried out at home, it is necessary to offer them equipment that is simple and
accessible, and about the use of which they can consult with a therapist or a professional.

Based on the ASI method, the focus is placed on three sensory areas; the vestibular, proprioceptive
and tactile sensory systems. What they all have in common is movement, which is the starting point
of this project in creating the child's environment in accordance with the methods of sensory inte-
gration. In this way, an environment is created in which the child, with the use of aids, develops his
ideation and motor planning of activities. It is important to emphasize that all children benefit from
the environment and aids designed in this way. The degree of complexity of using a certain play aid
will depend on the child's developmental path, his maturation and mastery of certain skills.

Purpose and goals

Through an adequate and well-thought-out design of the child's environment, it is possible to crea-
te the conditions for him to successfully carry out sensory activities at home with the supervision and
cooperation of the parents as implementers of the activities.

2 METHODS

First method used in this research is a field research through the institutions. Three institutions from
Croatia were involved in the research over a period of one year; Tomislav Spoljar center in Varazdin,
Silver Rehabilitation Center in Zagreb and Association for Early Intervention of Varazdin County.

In all of these institutions, the internal space and the activities carried out within it, which include
sensory integration, were analysed. While Tomislav Spoljar is more of a educational institution and



in Silver Center more emphasis is placed on a sensory integration therapy they both use their space
in order to give child a proper sensory input. Silver center has a room equipped for sensory integra-
tion therapy, where the therapy takes place. It is designed in such a way that the emphasis is placed
on gross motor skills, while the artifacts intended for the development of fine motor skills are pla-
ced laterally on the shelves. The equipment is based on different swings and platforms for swinging
and includes a "zip line" that extends through the entire room. In addition to them, it also contains
"lycra”, i.e. fabric thatis stretched at 4 points, rollers, a slide, a ramp, large stacking cubes, etc. These
are also the artifacts that are most often used in their therapy and are applicable in many activities.
Therapy dogs also participate if the child is used to a dog and wants to cooperate with it. Their rela-
tionship is based on the fact that the dog helps to complete certain tasks and the child then rewards
it. After analysing few therapy sessions, a similar conclusion was reached for all of them: By letting
the child choose the activity, it gives him a sense of freedom and security, which is a prerequisite for
the successful implementation of therapy. The therapist must find a balance between the level of
difficulty of the activity and the child's capabilities. In this way, it is guided by its internal motivation
and not external, considering that there is no reward model in terms of punishment and reward,
but the child feels satisfaction from the completed task. The activities are connected in a polygoniin
order to be meaningful and organized, which is also important for the child and his organization of
the stimuli he receives from the environment during therapy and outside it.

In Association for Early Intervention of Varazdin County therapy sessions are slightly different beca-
use of the younger age. With younger children, the activities take place in a slightly different way,
a larger narrative and more involvement of the therapist is needed, but the desired outcome is the
same for everyone, which is success. When the child is successful and safe, then he wants to coope-
rate. The involvement of parents is very important here, so that they can provide them with support
at an early age, but also carry out similar activities at home and thereby contribute to their safety
when they come for therapy.

Second method used was the analysis of a private home (child bedroom). In addition to institutions,
the research also includes a private home where the child has a space arranged in a way that favors
his needs for sensory stimuli. Since, in addition to therapy, the child's environment in which he spen-
ds his everyday life is an important segment, it should be shaped in a way that encourages him, not
hinders him, and represents a safe place where the child can develop his brain. This particular child's
room contains many artifacts that the child uses on a daily basis and also encounters in therapy.
When activities are organized for him, they are based on his needs at that moment or something
that was recommended to them by the therapist and that they can work on at home in accordance
with the therapy that he also attends.

The third method used here was a questionnaire for parents who have a child with sensory integra-
tion disabilities. This questionnaire was carried out among 68 examinees who are members of seve-
ral FaceBook groups where they support each other and share everyday problems, experiences and
informations in general. Questions were based on their everyday life, routines, common problems
and experience they have with sensory activities and their implementation. From the answers of
the parents obtained from this survey, the conclusion is that they are aware of the importance of
sensory and the importance of including therapy in the developmental path of a child with difficul-
ties as well. Although this is a sample of people who are part of a support group, so it is expected
that they are quite informed and that they care about helping their child, it is certainly commen-
dable that they decided to network and be each other's support in this way. Equally surprising is
the information about how bad the state system actually is, how hard parents have worked to get
information about theirrights and what and how to proceed, taking into account their psychological
state at the moment when they actually find out about the diagnosis, which is certainly not easy.
Misunderstanding of the environment is also a big issue and something that needs to be worked on
in the collective education of people. The importance of play is recognized by the vast majority of
parents, based on the advice they received from therapists and experts, as well as through literature
and mutual exchange of experience with others. The results of the survey coincide with the experi-
ence of the parents from the interview and the experience of the therapist regarding the guidelines
for the furtherimplementation and direction of the project.



3 RESULTS

In order for activities based on expert guidance to be carried out, the environment must be desig-
ned in a way that enables this. Such an environment, like the game itself, is subject to changes, chal-
lenges and not always ideal conditions. It is a stimulating environment that invites for interaction
and simply contributes to the child's self-requlation and self-direction. The activities that such an en-
vironment offers encourage movement through the game which is making them intuitive and easy
to understand. It opens up space for new knowledge and the endless possibilities of a child's ima-
gination. Such an environment is harmonized with the individual needs of the child, provides him
with the support and stimuli he is looking for, and very importantly enables the parent to become a
participant and implementer of the activities themselves together with the child.

Based on the briefly summarized previous research, product design guidelines were created to uni-
te the theory which is a starting point and create a product whose primary task is the development
of sensory integration through play. It is important to emphasize that this conceptual solution is not
the only result, because the research paves the way for many solutions and possibilities in inclusive
design, starting with this solution, which is only one of many.

This conceptual solution is a small sensory ,house”and it is intended for age groups 4 - 10 years and
for children with mild intellectual disabilities and influential developmental disabilities but also
any child who just wants to have fun. Regardless of the level of development, regardless of the
difficulties they face, all children have one thing in common and that is the need to play. The product
covers five out of seven sensory areas (sight, sound, touch, vestibular system and proprioception)
through various games that encourage sensory system. The games are located on the circular forms
that function as coverings on surfaces. By subtracting and adding covers, more or less light is brought
into the space which resembles a tent while closing it completly we get a soothing hideaway. Apart
from those circular forms, we can also accommodate balls or round balance pillows in these slots.

4 DISCUSSION

We often tend to underestimate the importance of playing because we perceive it as fun and "id-
ling around”, but playing is actually very important in the child's development. According to Ayres,
the basic ingredient of play is the child's expression of its inner urge towards self-fulfillment as a
sensorimotor being. That is why success is a very important segment here. When child is playing, it
progresses in both motor and emotional development because a large amount of stimuli is created
and thatis what amuses him. By exploring the environment, child stimulates his senses and his body
needs increasingly complex adaptive reactions that contribute to development (Kranowitz 2003,
8-11). In addition, motor planning also develops from body movements in many ways so that child
learns about the space around him (gross motor skills) while on the other hand using his hands and
fingers through handling smaller objects another type of motor skills is developed (fine motor skil-
ls). Another important segment when bringing the activity closer to the child can also be a certain
narrative. Imagination is something that will maintain interest by itself, but narrative can also help
mastering the “task” and encouraging them to try again.

In her book The Out-of-Sync Child Has Fun: Activities for Kids with Sensory Processing Disorder Carol
Stock Kranowitz talks about todays problem where children don't play anymore the way they used
to. They have less opportunities to touch different objects, move around and explore the envi-
ronment in general. Some of them are playing sports so they do have a guided activity because of
their coach but most of them are spending hours staring at the screen, sitting and being alone with
their phone, TV or computer.

Through a series of studies, a correlation has been observed between screen time, i.e. spending
time looking at the screen, and the negative impact on motor skills. One of the studies entitled Re-
lationship between screen-time and hand function, play and sensory processing in children without di-
sabilities aged 4-7 years: An exploratory study (Dadson et al. 2020) talks about situations in which
children lie on the bed and spend time looking at the screen. The research included the connection
between screen time, fine motor skills, in-hand (manipulation of objects with one hand), visual
motor integration (eye-hand communication), sensory integration and skills during play that were



studied by parents. The results showed statistically significant, moderately negative results betwe-
en screen time and visual motor integration, but also with other skills. The conclusion of the rese-
arch is that children who play or use different objects in the game for multiple purposes can reduce
the impact of screen time on their skills and bilateral coordination. Given that the use of devices is
impossible to avoid in today's age, by emphasizing play and movement we can really contribute.

Another interesting study, Physical Activity and Cognitive Functioning of Children: A Systematic Review
(Bidzan-Bluma and Lipowska 2018) dealt with the impact of physical activity on the development
of cognitive abilities. Areas of attention, thinking, language, learning and memory were studied in
relation to sports and childhood. The results show that playing sports in childhood has a positive
effect on cognitive and emotional functions.

5 CONCLUSION

Regardless of the level of development, regardless of the difficulties they face, all children have one
thing in common and that is the need to play. This game is their exploration of the world through
movement, touch, seeing and hearing, smells and tastes. Every child likes to have fun and every
child wants to have fun in a way that is safe and enjoyable for them. A child with difficulties is just as
eager to do this as any other, just looking for a way to integrate into the world around him.

These fun activities encourage child to self-initiated and actively participate which will provide him
with the necessary sensory stimuli. In order for the activities to be carried out at home, itis necessary
to offer parents an equipment thatis simple and accessible but also something they can discuss with
atherapist or professional and adjust it to the needs of their child. Apart from private homes, produ-
cts like this can also be used in various institutions again adjusted to their needs. It is disassembled
in order to be transfer between classrooms when needed.

Connecting movement and the theory of sensory integration using design opens up many possibi-
lities for shaping the child's environment and creates better prerequisites for his development in
every sense and at every level.
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ABSTRACT

The paper is conducted to look into students’ level of comfort in using English and their overall
confidence in English. The research is focusing on using English language as a second language,
in a non-native English-speaking environment. The respondents are all non-native speakers of
English and students at higher education institution. Relating psychological confidence in one's
abilities and confidence while using English, we will see how the prior affects, if at all, the latter.
Moreover, alink between confidence using English and being successful is investigated and prov-
en through qualitative research on a sample of 43 Croatian students of private higher education
institution.
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1 INTRODUCTION

At PAR University of Applied Sciences in Rijeka, English is taught as first foreign language (L2) and
is compulsory from the first semester. In the Bachelor of Business Administration, Gastronomy and
Restaurant Management courses, the study of English follows the Bologna process and lasts 4 se-
mesters. Furthermore, it is taught as Business English, not as General English, within the courses na-
med Business English 1, Business English 2, Business English 3 and Business English 4. The required
language proficiency for most students is usually a strong B1 level (“intermediate level", according
to CEFR). Courses are delivered three hours per week in a lecture-and-discussion format, with an av-
erage attendance of approximately 15 students per course. Classes are mostly conducted in hybrid
format, held by a non-native, near-native speaker of English as their lecturer.

This paper gains more insight into the relevance of using English in learning contexts and how these
contexts determine different levels of self-confidence and self-awareness associated with using En-
glish, but more importantly, speaking and perceptions of the students’ confidence in English itself.
The hypothesis states that students are aware of the connection between having confidence in their
spoken abilities in English, and the perception of them being successful if they do have such solid,
proficient abilities in English. The aim was to see how the students’ level of comfort in using English
and their overall confidence in English are related, if at all. The students in question are highly aware
of the necessity of using English in their fields of expertise and many other business contexts. Given
the fact they are studying Business Management and/or Gastronomy and Restaurant Management
and many of them already are employed in the area of either, they are sure to encounter other
native or non-native users of English and will be expected to communicate clearly, confidently, and
professionally. Since some of the students at PAR are entrepreneurs, business owners, managers,
and/or businesspeople in general, it is expected that they will have already been in situations whe-
re confidence in their English-speaking ability was put to a test.

It is a well-known fact that multinational corporations, general business contexts and businesspe-
ople throughout the world use English as their business lingua franca. It comes to no surprise that En-
glish had established such a primacy over any other language, having over 400 million non-native
English speakers in its grasp. Non-native advanced speakers of English participate constructively at
all levels in the majority of multinational corporations where English is used as a primary language
of common communication. However, many of these people experience low self-confidence due
to their inability to speak properly and precisely in English, or at least, they perceive themselves as
being less confident while speaking in English, thus perceiving themselves as being less successful
in their business encounters and endeavors.

Having good communication skills in English is crucial in today’'s world. In Croatia, English is taught
to pupils and higher-education students as one of the foreign languages, usually as the first foreign
language. Its importance is well-recognized, and students are aware that they need to be able to
compete in the increasingly competitive global economy of today. The development of students’
minds, relationships, and emotions is greatly influenced by their proficiency in English. It is essen-
tial for success because it is widely used, notably in higher education and business settings. When
there are speakers of several different languages together, lingua franca serves as an intermediary
or associate language (Hammer 2001). Therefore, English becomes important for the students in
communicating with foreigners.

Among the four basic skills in any given language (and thus, in English as well), speaking takes pre-
cedence and advantage over listening, reading, and writing. It is absolutely necessary in communi-
cating and, as Morozova (2013) claims, spoken proficiency can be developed and enhanced as an
effective means of communication. The inability to speak fluently and proficiently leaves the user
feeling inadequate, incompetent, and unable to be a full participant in the spoken environment.

When speaking in English, many students face difficulties in expressing their thoughts and ideas,
regardless of their actual level of proficiency in English. The author of this paper has witnessed this
throughout heryears of teaching English as a second language and had experienced the same issu-
es herself. When expression becomes difficult, students often feel uncomfortable, anxious, and less
confident as a result. As this pattern happens repeatedly, students then experience speaking anxiety
within their second language (Macintyre 1999). However, those who are competent and proficient



in English and language learning, but think of themselves as unsuccessful in the classroom, often
lack self-confidence. As Rubio (2007) mentions, self-confidence revolves around cognition, thus the
success or failure the student experiences is felt on a cognitive level, i.e. they are fully aware of their
inability to speak properly and/or confidently. Here, the link between development of one's spea-
king skills and her confidence in achieving the goal of language learning, which in most cases seems
to be the confident spoken proficiency in English. We as educators have a crucial role in encouraging
and motivating the students to use and speak English within and outside the classroom.

Starting with the root of the word itself, "confidence” originated from confidentia which in Latin es-
sentially means “to (have) trust” and "to have faith" (https://www.latin-is-simple.com/en/vocabu-
lary/noun/6344/). Thus, self-confidence may be viewed as a personal factor that has an important
place in the language learning process, and perceived as one's self-belief in his ability, despite the
past unsuccessful experience. We might conclude that self-confidence is an underlying premise for
maintaining and achieving good, meaningful communication.

Encylopedia.com defines the concept of self-confidence as “commonly used as self-assurance in
one's personal judgment, ability, power, etc. One's self-confidence increases from experiences of
having satisfactorily completed particular activities. It is a positive belief that in the future one can
generally accomplish what one wishes to do."

Hammer (2001) refers to it as the ability to speak fluently, but not only having features of knowled-
ge, but also skills for processing information (e.g., language processing, interacting with informati-
on processing and others).

According to Brown and Yule (2000), there is a distinct difference between transactional functions, whi-
ch are concerned with information exchange, and interactional functions. According to Brown (2007),
speaking involves two main components: linguistic form and function. The use of language that adheres
to the pattern, structure, vocabulary, and language aspects will be the focus of the language form. The
language function will then concentrate on using language components for a specific goal.

According to Azmandian (2010, 80), self-confidence is a crucial first step on the road to a success-
ful life. Speaking has developed into a crucial ability that students need in order to convey ideas,
exchange information, and learn more about language.

Many researchers prioritized speaking ability in their studies because of its key place in both tea-
ching process and the process of acquiring a foreign language.

Murray (2006) denotes that self-confidence is a firm belief, a conviction a person has of something, thus
she is not worried in the slightest about the outcome, but simply takes it for granted that the outcome
will be realized. Hence, self-confidence can be seen as a belief that something will work well. Adalikwu
(2012) viewvs self-confidence as a belief that one is able to succeed in doing something, based on their
prior past experience in that particular endeavor. So, once the students develop confidence in their abili-
ties, regardless of their past (negative) experiences, they are bound to succeed in their learning.

Since speaking does not only include mere enunciation of sounds and producing the right intonati-
on, stress, etc., but it also includes the process of achieving one's desired communicative goals and
successful transfer of her message. In the words of Ur (1996), speaking is the most important skill of
the aforementioned language skills, since students who learn a language are oftentimes conside-
red actual speakers and users of that language, as if speaking included all other kinds of knowing
(120). There is no such satisfaction and pride as when a student accomplishes his speaking aims
and completes a meaningful conversation in a language that is not his own. This is the level most
learners strive for, and this particular link between proficiency in speaking English and perceiving
oneself as confident and successful has been researched in this paper.

2 RESEARCH

2.1 Purpose and goals

Speaking is one of the four language skills taught in the teaching of English. Emotions are important
in the classroom since it has impact on speaking. They influence learner's ability to process infor-
mation and to accurately understand what they encounter. This research aims to identify factors



affecting the students’ levels of confidence using English, and their self-perceived level of English
(English proficiency). The level of confidence was hypothesized to be related to perceived success
by and of the students.

2.2 Methods

This qualitative survey was designed to gain insight into the students’ perceived levels of confiden-
ce using English, their level of English, and how these are believed to be closely related to being
successful in general. An online questionnaire was created in Google Forms and distributed during
to students of PAR University of Applied Sciences in Rijeka, Croatia, during November of 2022. A total
of 43 students took part in this survey. The age range was from 18 to 50. Anonymity was guaran-
teed to avoid response bias. The questionnaire may have reached those students who have been
on Erasmus+ project mobility at PAR at the time, so the questionnaire need not be only limited to
non-native Croatian speakers, but also other non-native speakers of English from other countries.

The questionnaire was designed based on the methodology of Hrni¢ (2022) and distributed to the
students of Business Management and Gastronomy and Restaurant Management, both at undergra-
duate level, and also to students of Business Management at graduate level. This survey consisted
of a total of 16 questions, of which 11 aimed at getting students’ insight that were measured on a
5-point Likert scale (1 - strongly disagree, 2 - disagree, 3 - neither agree nor disagree, 4 - agree, 5 -
strongly agree). Respondents were asked to rate the following: their fluency in general English, be-
ing able to do an interview in English, being able to speak English easily with non-native speakers
of English, overall emotional outlook while speaking English, looking for opportunities to speakin
English, being fond of speaking in English, being confident when speaking in English, feeling anxi-
ous, distressed, emotional or any other negative feeling (in a certain moment) that will negatively
affect their confidence in using English, their level of nervousness while speaking in English, im-
proving their overall self-confidence which is transferred into confidence in speaking English, and
believing confidence is closely related to success.

2.3 Results

This research looked into the attitudes of the students of PAR University of Applied Sciences in Rije-
ka, regarding their perceived fluency related to the level of confidence they have while speaking
English, influencing the overall success in English communication. The research wanted to test the
hypothesis of there being a perception of confidence as an important factor in being a successful
individual and communicator in the second language. The survey aimed to show the general awa-
reness of the students regarding the intertwined nature of fluency (proficiency in a language), their
confidence, and as a result - success in using that language.

65 % of respondents claimed to have been learning English for more than 10 years, 23.3 % between
7 and 10 years, and the remainder was almost equally divided between "4-6 years”, "1-3 years" and
“less than 1 year” answers. Regarding the question of the formal grades, they attained in their edu-
cation, 41.9 % claimed to have gotten an A, 41.9 % claimed to have gotten a B, and the remainder
was almost equally divided between grades C and D. The question regarding the language skill by
which they prefer to learn a language, the majority of answers (72.1 %) claimed that speaking is
the preferred skill, followed by listening (60.5 %), reading (53.5 %) and writing (25.6 %). They were
allowed to choose multiple answers on this question. The last introductory question related to their
preferred methods of learning and using English: 72.1 % for watching a TV show or series, 69.8 % for
going abroad and travelling, 65.1 % for watching the news, 62.8 % for listening to music they like,
53.5 % for talking to foreigners, and the remainder almost equally divided between “listening to
the radio”, "talking to my friends", “reading books in English”, "studying English e.g. its grammar”,
and "gaming”. After these introductory questions, 11 Likert-point scale questions were posed and
some of these findings will be presented here.

In the first question, the students were asked whether they considered themselves fluent in Ge-
neral English (Chart 1). The majority of the students studying at the PAR University College consi-
dered themselves fluent in English (41.9 % agree, 25.6 % strongly agree, 20.9 % neither agree nor
disagree, 4.7 % disagree, and 7 % strongly disagree). A total of 67.5 % of the students evaluated
themselves positively on this question.



The second question explored their perceived ability to do an interview in English. 37.2 % respon-
dents strongly agreed, 23.3 % agreed, but 27.9 % remained neutral. Only 9.3 % disagreed, and 2.3
% strongly disagreed (only one respondent). A somewhat higher score was given on the "neutral”
answer here, which may lead to show they are not able to evaluate themselves properly, which may
be due to the fact that most of the students, even if they are employed, possibly work in domestic
companies where English is not the first language spoken and used.

The third question explored their ability to speak English easily with non-native speakers of Engli-
sh. 37.2 % claimed "strongly agree”, 32.6 % "agree”, 20.9 % were neutral, and only 7 % and 2.3 %
disagreed and strongly disagreed, respectively. The majority of answers being in the positive may
lead to understanding their perceived abilities to lead a conversation with other non-native spea-
kers, in English, successfully.

The fourth question concerned with their perceived ability that, while speaking in English, they feel
cheerful and relaxed. 32.6 % answered “strongly agree”, 27.9 % "strongly agree", 25.6 % were neut-
ral to this question, and only 7 % equally for both “disagree” and “strongly disagree"” answers. The
answers show a positive emotional state of the students while speaking and using English, which
we have already seen as necessary in mastering a language, and having a positive outlook on one's
abilities, regardless of the past failures and mistakes in the language.

The fifth question asked if the students look for opportunities to speak in English. 27.9 % answered
“strongly agree”, 34.9 % "agree”, 23.3 % were neutral, 11.6 % "disagree”, and 2.3 % “strongly disagree”.
This question was aiming to show how active and engaged the students are in finding the opportuni-
ties to speak and use their English, considering they live in a country were English is a non-native lan-
guage. The majority of answers were inclined to the positive part of the scale, which may indicate the
students’ desire to further improve and actively use their spoken English, wherever possible.

The sixth question was one concerning their liking to speak in English. A vast majority of answers
were in favor of “strongly agree”, with 51.2 %, followed by 30.2 % for “agree”, only 7 % for both “ne-
utral” and "disagree”, and only 2.3 % (1 respondent) for "strongly disagree”. In this question, their
emotional and psychological attitude towards speaking in English was inquired.

From here on out, the matter becomes more interesting. In the seventh question, they were asked
to evaluate themselves if they are confident while speaking in English. As shown in the chart below,
60 % of respondents were inclined towards the positive side of the scale, while only 16 % were neut-
ral, and the remainder were notin favor of the statement. From this, it is evident that most students
do feel confident when speaking in English, regardless of the aforementioned past failures in the
language. Thisresultisimportant for English spoken acquisition, as the positive psychological attitu-
de towards a language skill may affect the overall confidence of the speaker herself.

Chart 1: Question 7: 1 am confident when speaking in English
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The eighth question inquired if they felt anxious, distressed, emotional or any other negative fee-
ling (in a certain moment), that will negatively affect their confidence in using English. The results
of this question come to a big surprise, as we can see the vast majority of respondents were neutral
(35 %), followed by 30 % of "disagree”, 14 % "strongly disagree”, while the remainder of the answers
were inclined to the positive part of the scale, in a noticeable minority. The respondents do not feel
their usage of English is affected by their negative emotional states.

Chart 2: Question 8: If | feel anxious, distressed, emotional, or any other negative feeling (in a
certain moment), that will negatively affect my confidence in using English
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In the ninth question, as shown in chart 3, respondents were asked to evaluate if sometimes, when
they speak in English, they get so nervous they forget everything they wanted to say. It is surpri-
sing to see that the majority of answers were inclined to the negative side of the scale: 30 % "di-
sagree”, 23 % "neither agree nor disagree”, 19 % "strongly disagree"”, and only 14 % for both "agree”
and "strongly agree”. The results show their perceived ability in speaking and using English is not
affected by their momentary nervousness if it happens at all. This may show their belief in their
spoken abilities cements their actual spoken abilities as successful.

Chart 3: Question 9: Sometimes, when | speak in English, | get so nervous | forget everything |
wanted to say
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In the tenth question, respondents were asked to evaluate if they believe that, by improving their
overall self-confidence, they can be more confident in speaking in English, as well. As shown in the
chart 4 below, 34.9 % "strongly agree”, 37.2 % "agree”, only 18.6 % "neither agree nor disagree”,
4.7 % "disagree” and 2.3 % "strongly disagree". This question relates to the main hypothesis of this
paper and was investigating the students’ general attitude towards confidence as part of who they
are, and confidence in using English.



Chart 4. Question 10: By improving my overall self-confidence, | can be more confident in speak-
ing in English, too
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In the last question, the students were asked if they believe confidence is closely related to success.
As shown in the chart below, 58.1 % “strongly agree”, 27.9 % "agree”, only 11.6 % “neither agree
nor disagree”, and only 2.3 % "disagree”. No answers to “strongly disagree" were given. The results
show the students' awareness of having confidence in oneself is present, and they associate having
or reaching success with being confident. The positive side of the scale got the highest score of all
questions (a total of 86 %).

Chart 5. Question 11: I believe confidence is closely related to success
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3 DISCUSSION

In the ever-expanding world of business, trade, e-commerce, engineering, technology, teaching
etc., English is omnipresent. Excellent communication skills in English are an absolute necessity, pri-
marily in spoken form, and one is called upon to hone his skills in English. The need to perfect and
constantly improve one's mastery of English is not without a cause - considering around 350 to 400
million of non-native speakers use English as their second language, thus surpassing the number
of native speakers (Crystal 2003), the need to perfect it is very much real. The fear of competition,
being outsmarted, fearing others' judgment, being embarrassed in front of an audience, making
spelling mistakes in one's email sent to an executive manager, dreading the presentation that has
to be given, or even attending a meeting with foreign investors or clients - all of these contexts
force one to deeply reflect on both her language abilities, and her level of confidence to deliver a
specific task, successfully.

Bilingualism among non-natives is a feat that was almost forced upon them - either use it (English)
or get lost. One does not stand a chance without it. Now, there is a better understanding of how well
intricate psyche and mind are. This research aimed at looking into the relationship between language
abilities, confidence with which they are executed, and overall success upon doing so. Success which,
in itself, perfects and hones language skills even more, thus closing a perfect vicious circle. The re-
spondents in question have shown there is such a connection, and they are aware of it. They consider



themselves both fluent and confident in English, as well as believing confidence is related to success.
The results seem to have proven the hypothesis right. As shown in Chart 4 and 5, the students claim
that by improving their overall self-confidence, they can become more confident in speaking in Engli-
sh, which in turn shows that they are aware of the link between confidence and success.

Given the fact the sample may have been too little to give better, detailed insight into students’
abilities, perceptions, and awareness, further research is needed in that respect. Limitations of this
small-scale research were primarily location- and timewise, mainly focusing on the respondents
from the area of Rijeka and PAR as the main institution; more precisely, the students of Business
management, and Gastronomy and restaurant management at PAR. Further development of this
and similar pieces of research could provide a deeper insight into such students’ wants and needs,
real-life correlations between confidence, English speaking abilities, and success.

4 CONCLUSION

Acquiring a language goes much beyond mere repetitions, memorizing idiomatic expressions, or
spitting out formulas for grammar tenses. The use of a language surpasses the lexis itself and pro-
jects itself onto the users in question, reforming their personalities, distorting and rebuilding the
way they think about the world and themselves. English, like any other language, is heavily laden
with cultural, socio-economic, technological, societal and other factors, redefining the reality of its
non-native users. The true purpose of a language is to become an intrinsic part of its user, to become
one with her, inseparable from one’s persona. Taking into consideration the goals of many of our
students at PAR, being an independent, confident, and successful user of English is just one of the
primary focuses, alongside business management, management in hospitality, food and beverages
management, etc. Representing one's firm, one's business and/or brand can be marred in a single
lapsus linguae done unintentionally, or worse yet, unknowingly. Ignorance is no excuse and consi-
dering the fact that much of world's business is conducted in English, by non-native speakers of
English, any attempt at more extensive research must not go unrecognized by linguists. The author
herself, as a non-native speaker of English with an acquired native-like proficiency, has witnessed
the need for developing this matter further, so the initiative for it may have been intrinsic and sel-
fish, to an extent. Given the fact the author is no major researcher herself, but merely an observer
and interlocutor with her students, the results of this small-scale research have also reflected her
own. The results of the hypothesis were foreseen from personal experience, since the author was
well aware this experience belongs to each and every learner of a language. Every learner shares
his partin another's.
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