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Abstract/Izvlecek

Music lessons provide many opportunities for cross-curticular connections with
other subjects. As part of the study, research was conducted on a sample of 110
teachers of Musical Culture in elementaty school. The aim of the research was to
find out the teachers’ views on the implementation of cross-curricular
connections between the teaching of Musical Culture and other subjects, the
frequency and methods of conducting such teaching, as well as any statistically
significant  differences between teachers in the attitudes towards and
implementation of cross-curricular connections with regard to sociodemographic
variables. We believe that the results of this research indicate the need for more
intensive implementation of cross-curricular connections between the teaching
of Musical Culture and other subjects.

Medpredmetno povezovanje Glasbene kulture in drugih predmetov v
osnovni Soli v Republiki Hrvaski

Glasbeni pouk daje veliko moznosti za medpredmetno povezovanje. V okviru
prispevka je bila izvedena raziskava na vzorcu 110 uditeljev, ki poucujejo
Glasbeno kulturo v osnovni soli. Cilj raziskave je bil ugotoviti stalis¢a uciteljev do
izvajanja medpredmetnega povezovanja pri pouku Glasbene kulture in drugih
predmetov, nato pogostost in nacine izvajanja takega poucevanja ter morebitne
statisticno pomembne razlike med uditelji v stalis¢ih in izvajanju medpredmetnih
povezav glede na sociodemografske spremenljivke. Menimo, da so rezultati te
raziskave pokazali na potrebo po intenzivnejSem izvajanju povezovanja pouka
Glasbene kulture z drugimi predmeti.
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Introduction

Teaching in schools is divided by disciplines, i.e., subjects. The question arises to
what extent disciplinary teaching and learning are in line with the needs of the 21st
century, which requires an understanding of economics, communication, cultural
identity, citizenship, and the environment (Morari, 2022). In accordance with the
above, schools should give importance to interdisciplinary learning within correlation,
project or thematic integrated teaching, which is more effective in many areas than
traditional and established teaching methods. Through such teaching, students
acquire knowledge that is applicable in various life situations and lasts longer than
knowledge acquired through traditional teaching methods (Tomljenovi¢ and
Novakovi¢, 2012), and such teaching is more interesting for students (Migles, 2015;
Cosenza, 2005; Barrett, 2001) than the traditional way of teaching. Kostovi¢-Vranjes
and Soli¢ (2011) divide the integration of teaching content according to the degree
of complexity of the implementation into the connection model, the commmunity model and
the partnership model. Connection teaching content is a feature of modern teaching and
is implemented in the creation of teaching plans and programs, i.e., curriculum, both
in foreign countries and in the Republic of Croatia.

The earliest mention of the concept of correlation in the curriculum dates to 1936,
when The National Conncil of Teachers of English issued a correlated curriculum. The
curriculum supports teaching that is focused on a specific subject with the possibility
of interdisciplinary and integrated teaching. To this day, integrative teaching is an
indispensable part of any new curriculum (Huang, 2012). Art subjects, among them
music lessons, enable numerous correlations with other subjects and, in this way, the
organization of integrated teaching. Also, the experience of works of art offers the
possibility of connecting the inner world of the individual with the world that
surrounds him (Morari, 2022). Langbehn (2012) believes that art encourages
awakening and enables education based on “education of the heart” and not only
“education of the mind.” Therefore, the integration of art and other subjects, for
example, STEM fields (Science, Technology, Engineering and Mathematics), is for
the purpose of extending knowledge through art. Thus art plays an important role
in conveying what cannot be expressed in words (Morari, 2022). With such
integration, STEM becomes STEAM (Science, Technology, Engineering, Arts and
Mathematics), i.e., art is combined with STEM subjects for the purpose of improving
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student engagement, creativity, innovation, etc. (Perignat and Katz-Buonincontro,
2019). The experience of learning through art can change young people’s attitudes
towards themselves and others, while developing self-control, empathy and
tolerance towards others (Hanna et al., 2011). Given that art contributes to
imagination, creativity and innovation, its contribution is manifested in raising the
quality of thinking and learning in various non-art subjects. Therefore, with the help
of art, students can better understand the world around them, build better
relationships in the community, stimulate intrinsic motivation for work, learn more
effectively and acquire the ability to face school and life challenges (Tadi¢, Mrvos
and Antonijevi¢, 2018).

Connecting music lessons with non-nusic subjects

Music is often used in the education of preschool children, but this is not the case
when the child starts regular school. The desire to achieve the educational learning
outcomes of subject curricula leads to less integration of music into the teaching of
non-musical subjects (Lazar, 2004). Moreover, the results of research showing that
learning through art can be an effective method to improve results in, e.g., language
and mathematics, are ignored (Upitis et al., 2001; Elster and Bell, 1999; Fiske, 1999;
Wilkinson, 1998 cited in Russell-Bowie, 2009). However, with a little creative
planning, music can serve as a teaching method for selected curriculum topics. In
this context, music is viewed as a multi-sensory tool for improving learning and
acquiring knowledge and skills (Lazar, 2004). Thus, in a study conducted by An,
Capraro and Tillman (2013), during the integrated teaching of Mathematics and
Music, students were given the opportunity to play instruments such as drums and
keyboards. The main task of musical activities and the availability of instruments was
improving motivation for learning Mathematics. It was found that the integration of
music into mathematics lessons increased students’ mathematical abilities many
times (An, Capraro and Tillman, 2013). Moreover, musical activities such as singing,
rapping, dancing, and rhythmical movement helped students who were afraid of
Mathematics content to relax and achieve better learning outcomes in Mathematics
classes (Szczygiet, 2020). Van Vuuren (2022) also believes that music can help in the
classroom to remove student anxiety and tension when learning mathematics and
language content, i.e., calculation, writing and reading (van Vuuren, 2022). It is
possible to connect music with language teaching so that singing a song with

instrumental accompaniment precedes learning the song by heart, after which, the
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students will easily learn the song and recite it by heart (Shuck, 2005). Also, language
learning and acquisition of new words is more successful if the use of picture cards
is combined with singing and rhythmic pronunciation of new words, compared to
the use of picture cards alone (Lawson-Adams et al., 2022).

Sulenti¢ Begi¢ (2009) determined that Musical culture classes are most often
associated with the Croatian language and Religious Studies, followed by History,
Art and Geography, while the other subjects are less represented. Tonkovac (2018)
determined that primary education teachers most often correlate Musical Culture
with the Croatian language and then with Nature and Society, Art Culture, and
Physical and Health Culture. Most teachers believe that Mathematics is the subject
with which Musical Culture has the least correlation. Migles (2015) determined that
primary education teachers connect the teaching of Musical Culture to the least
extent with the teaching of Mathematics, while they most often connect it with the
teaching of Physical and Health Culture. She also determined that musical activities
in non-musical subjects are most often used as a sound backdrop, as a means of
motivating and relaxing students and improving the working atmosphere. Belosevié
(2019) came to very similar results, i.e., she found that primary education teachers
most often associate the teaching of Music with the teaching of Fine Arts, then with
Physical and Health Culture, Croatian Language and Nature and Society, and the
least with Mathematics. Sulenti¢ Begi¢ and Spoljari¢ (2011) determined that the
teaching of Musical Culture is most often associated with the teaching of Nature and
Society, followed by Physical and Health Culture, Croatian Language, and Art
Culture and that it was not associated at all with the teaching of Mathematics.
Given the lack of research on the topic of connecting music teaching with other
subjects in the Republic of Croatia, research was conducted using an anonymous
questionnaire within the scope of this paper. The sample consisted of Musical
Culture teachers of music in elementary general education schools. In the

continuation of the paper, the presentation and results of the research will follow.
Methodology
The Aim, Research Questions, and Research Hypothesis

The aim of the research was to determine the views of teachers of Musical Culture

in elementary school about the implementation of cross-curricular connections



A. Begié, ]. Sulentié Begi¢ & 1. Vodapié: Cross-curvicular Connections of Musical Culture and Other

Subjects in Croatian Elementary Schools 263

between Musical Culture and other subjects, as well as the frequency and methods
of conducting such lessons.

The research was based on the following research questions and hypotheses:

RQ1: How often and in what way do teachers of Musical Culture connect Musical
Culture lessons with lessons in other subjects?

RQ2: What are the teachers’ views on cross-curricular teaching, its impact on
students and the acquisition of their own competences for conducting cross-
curricular teaching?

H1: There is a statistically significant difference between teachers in the frequency,
method of implementation and attitudes regarding the implementation of cross-
curricular connections between the teaching of Musical Culture and other subjects ,
depending on various socio-demographic variables (gender, years of experience,

school location, active involvement in music).

Sample and Data Collection

The research took place during the 2020/2021 school year and included 110 teachers
of Musical Culture from elementary schools in the Republic of Croatia. The data
was collected through an online survey. The authors of the paper financed the

research. The sample of research participants can be seen in Table 1.

Table 1. Description of the sample (N=110)

n %
Gender male 19 17.3
female 91 82.7
Years of service up to 5 23 20.9
6-15 26 23.6
16-25 38 34.5
more than 25 23 20.9
The location of the  rural 35 31.8
school where the urban 59 53.6
teacher works both rural and urban* 16 14.5
Actively engaged in  yes 80 73
music no 30 27

*Teachers who work in two or more schools in different areas.

As can be seen from Table 1, 110 teachers who teach Music Culture participated in
the research. Less than one-fifth of the research participants were male. With regard
to the length of service, most teachers have had 11 to 25 years of experience (slightly
more than a third).
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Also, almost two-thirds of the research participants work in primary general
education schools located in urban areas, while almost three-quarters of the teachers

are actively engaged in music.

The Instrument

The anonymous online questionnaire filled out by the teachers consisted of
questions and statements that sought to find out how often and in what way the
teachers organize cross-curricular connections between the teaching of Musical
Culture and other subjects. In addition, we wanted to get an opinion on the
acquisition of competences for conducting cross-curricular classes and its impact on
students. A total of 34 items made up the survey questionnaire, of which 28 were
included in this study.

The instrument that was used to find out from the participants how often and in
what way teachers connect the teaching of Musical Culture and the teaching of other
subjects consisted of fourteen items, one of which was dichotomous in nature (the
answers offered were yes/no ), five in the form of a Likert scale (example: Oz a scale
Srom 1 to 5, mark the extent to which you agree with the statement that when organizing the cross-
curricular connection of Musical Culture with other subjects, you sometines deviate from the usual
methodological approach to the teaching of Musical Culture, where 1 means that you do not agree
with the stated statement at all, 2 that you do not agree, 3 that you do not have an opinion, 4 that
you agree and 5 that you completely agree with the stated statement), while eight items were
constructed in the form of multiple choice questions (example: Cross-curricular
connection of Musical culture with other subjects 1 organige through: (you can mark several answers)
a) Classroom: lessons; b) Extracurricular classes; ¢) Regular classes; d) Project classes; ¢) I do not
organize cross-curvicular connections; f) Other). Teachers’ attitudes about the acquisition of
competences for the implementation of cross-curricular connections were examined
with an instrument consisting of two items in the form of a Likert scale.
Furthermore, the teachet’s opinion about the influence on students of the cross-
curricular connection between the teaching of Musical Culture and the teaching of
other subjects was examined with an instrument consisting of seven items in the
form of a Likert scale. To verify hypothesis H1, the Chi-square test was used with
the aim of determining any statistically significant differences in the frequency,
method of implementation and attitudes about the implementation of cross-
curricular connections depending on various sociodemographic variables.

Quantitative data was processed with SPSS software.
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Results and Discussion

At the beginning of the questionnaire, we wanted to find out from the teachers
whether and how often they connected the teaching of Musical Culture and the
teaching of other subjects (Tables 2 and 3).

Table 2. Implementation of cross-cutrricular connection (N=110)

yes no
% n Y%
105 95.5 5 4.5

Do you organize cross-curricular connections
between Musical Culture and other subjects?

As can be seen in Table 2, almost all respondents stated that they implementd cross-
curricular connections. Five participants answered negatively, citing a lack of
information about methods of conducting cross-curricular connections, lack of time
and the inability to connect teaching content. In the continuation of the work,
answers from these five teachers will not be listed in the tables, nor will their answers

be included in the statistical calculations.

Table 3. The frequency of implementation of cross-curricular connection (N=105)

I organize cross- . . .
& four times  three times a Twice a
curticular every day once a week
. ’ a week week week
connection of

Musical Culture n % n % n % n % n %
and other subjects: 16 15.2 7 6.7 18 17.1 32 305 32 30.5

Table 3 shows that more than a third of teachers organize cross-curricular
connections at least three times a week, and slightly less than a third do it once or
twice a week.

The next question was: What kind of music do you use for cross-curvicular connection? (Table

4).

Table 4. Type of music

What kind of popular folk/traditional att musi children's I do not
: . . usic
music do you use music music songs use
for cross-
. n % n % n % n % n %
curticular

connection? 62 56.4 63 57.3 64 582 62 56.4 6 55
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As can be seen from Table 4, teachers equally use different types of music when
connecting subjects. In addition, six teachers stated that they did not use any of the
offered types of music, but at the same time, they did not indicate another type of
music even though this was offered as a possibility.

Furthermore, the teachers were asked the following question: What activities and

content do you use when connecting Musical Culture with other subjects? (T'able 5).

Table 5. Activities and content

What activities and content do you use for cross-curricular connection?

musical
. . ames/ . . . .
listening .. . g musicological ~ musical musical
. singing playing movement ..

to music ’ content alphabet  creativity

and dance

to music
n 1)0 n 1)0 n UU n 1)0 n 1)0 n UU n 1)0

8 782 81 736 18 164 70 63.6 25 22.7 327 26 236

Table 5 indicates that when connecting subjects, teachers most often use music,
which, according to the current national curriculum, i.e., zhe curriculum for the subject
Musical Culture for Elementary Schools and Musical Arts for High Schools M 20O, 2019), is
a central activity in music teaching, followed by singing, musical games and musical
creativity. In addition, five teachers stated that they did the same while conducting
the choir and one while leading dance classes.

With which subjects do you associate the teaching of Musical Culture? was the following
question (Graph 1).

Most of the teachers, more than three-quatters, associate the teaching of Musical
Culture with the teaching of the Croatian language. Less than three-quarters of
teachers do this with the teaching of Physical and Health Culture and about two-
thirds with the teaching of Fine Arts and Nature and Society. Teachers do this least
often with Mathematics (only one in four teachers) and only one in six teachers do
this with Religious Studies (Graph 1). These results are mostly in line with earlier
research (Belogevi¢, 2019; Migles, 2015; Sulenti¢ Begi¢ and Spoljari¢, 2011).
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Graph 1. Teaching subjects

In the continuation of the questionnaire, research participants were asked the
question I which part of the lesson do_you conduct cross-curricular connections between Musical
Culture and other subjects? (Table 06).

Table 6. Part of the class hour

In which part of the lesson

do you conduct cross- introductory central part the final part
curricular connections part

between Musical Culture n % n % n %
and other subjects? 67 60.9 62 56.4 63 57.3

Teachers equally organize cross-curricular connection during all three parts of the
lesson (Table 6) and mostly in the introductory part of the lesson, as in the research
conducted by Tonkovac (2018) and Migles (2015).

Furthermore, the teachers were asked the question For what purpose do_you most often

organize cross-curricnlar connections between Musical Culture and other subjects? (Table 7).

Table 7. Purpose of connection

for a better

For what purpose do as an

you most often as announcement . understanding
. . . for relaxation .

organize cross- motivation  of new teaching of the teaching

curricular connections content content

between Musical n % n % n % n %

Culture and other 72 655 36 327 54 491 69 627

subjects?
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Table 7 shows how teachers make cross-curricular connections between the content
of Musical Culture and other subjects, primarily for the purpose of motivating
students and for a better understanding of the teaching content. Tonkovac (2018)
also obtained personal results, which determined that primary education teachers
use music in non-musical subjects as motivation for new teaching content.

Furthermore, we wanted to find out from the teachers in which type of teaching

they organize cross-curricular connections (Table 8).

Table 8. Type of teaching

I organize cross-

= . classroom extracurricular reoular cla coiect cla
cutrl'cular connection of lessons classes cgular classes  project classes
Musical Culture and - - - -
other subjects within the 2 /o n /o n /o n /o
framework of: 58 52.7 28 25.5 86 78.2 35 31.8

Cross-curricular connections are most often organized by teachers within the
framework of regular and classroom teaching and much less frequently during
extracurricular or project teaching (Table 8).

In the continuation of the questionnaire, the teachers were supposed to state
whether they cooperated with their male and female colleagues during the

implementation of cross-curricular classes (Table 9).

Table 9. Cooperation with colleagues

When organizing cross- I don't have to
subject 1 connection of ! cooperate I find it difficult to cooperate because
Musical Culture and other successfully with cooperate I conduct it
subjects: colleagues independently
n % n % n %
58 52.7 - - 47 42.7

As can be seen from Table 9, slightly more than half of teachers cooperate with
other teachers in the implementation of cross-curricular connections, which is in line
with other research (Tomljenovi¢ and Novakovi¢, 2012), and slightly less than half
of them organize such classes themselves.

The next statement read: When implementing the cross-curricular connection of Musical
Culture with other subjects, 1 sometimes deviate from the usual methodological approach to the
teaching of Musical Culture (Table 10).
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Table 10. Methodological approach

When organizing the cross-curricular connection of Musical Culture and other
subjects, I sometimes deviate from the usual methodological approach to the
teaching of Musical Culture.

I don't agree at I disagree I ha'vc'e no I agree I completely
all opinion agree
n 0, 0 n 0, 0 n 0, 0 n 0, 0 n 0, 0
2 1.9 6 57 28 267 41 390 28 26.7

Two-thirds of the teachers (Table 10) stated that when conducting cross-curricular
classes, they occasionally deviate from the usual methodological approach to
teaching Musical Culture.

To answer research question RQ1 How often and in what way do teachers of Musical Culture
connect the teaching of Musical Culture with other subjects? We can conclude that listening
and singing are the most frequently used activities, equally in all parts of the lesson.
The largest number of teachers use cross-curricular connections during regular
classes to better motivate students and for students to better assimilate teaching
content; more than half of them emphasized that they successfully cooperate with
other teachers when conducting such classes and two-thirds that they occasionally
deviate from the usual methodological approach.

In the continuation of the questionnaire, teachers were asked for their opinion on

the acquisition of their own competences for conducting cross-curricular classes

(Table 11).

Table 11. Opinion on the acquisition of competences

During my studies, I developed the competences necessary to organize cross-curricular
connections between Musical Culture and other subjects.

I have no

I don't agree at all I disagree opinion I agree I completely agree
n %o n %o n Yo n %o n Yo
15 14.3 26 248 30 28.6 14 13.3 20 19

During my life-long education, I continue to develop the competences necessaty to organize
cross-curticular connections between Musical Culture and other subjects.

, . I have no
I don't agree at all I disagree opinion I agree I completely agree
n %o n %o n n %o n %o n

- - 3 2.9 13 12.4 30 28.6 59 56.2
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Only one-third of participants believe that during their studies they developed the
necessary competences for organizing cross-curricular connections, while at the
same time, the vast majority claim that they have done so during lifelong education
(Table 11).

The teachers then gave their opinion on the implementation of cross-curricular
connection by responding to four statements in the form of a Likert scale. Almost
all teachers are of the opinion that cross-curricular connections make teaching more
interesting (the same is stated by Migles, 2015; Arredondo and Rucinski, 1998 cited
in Cosenza, 2005; Barrett, 2001), while only slightly more than a quarter think that
such teaching is demanding to perform, which is not in accordance with the opinions
of some authors (Kostovié-Vranjes and Soli¢, 2011). Also, nine out of ten teachers
think that cross-curricular connections can be implemented in varied ways, and the
same number think that organizing such classes depends on the preference of
students and teachers.

Furthermore, we wanted to know the teacher’s opinions on how cross-curricular
connections affect their students. The majority of teachers (between 83% and 94%)
agreed with the given statements: that cross-curricular connection positively affects
student motivation, that it provides comprehensive access to teaching content,
reduces student stress (see also Szczygiet, 2020; Tonkovac, 2018; Migles, 2015),
encourages creativity, enables easier transfer of knowledge, which is claimed by
Tomljenovi¢ and Novakovi¢ (2012) as well as An, Capraro and Tillman (2013), and
contributes to the acquisition of skills. Only to a lesser extent (slightly less than half)
did they agree with the statement that younger students are more receptive to cross-
curricular connections. Therefore, answering research question RQ2 What are the
teachers’ views on cross-curricular teaching, its impact on students and the acquisition of their own
competences for conducting cross-curricular teaching? we can conclude that most teachers
believe that cross-curricular connection makes teaching more interesting, that it
should be organized in agreement with students, that it is not demanding to perform
and that it has a positive effect on students. Also, most teachers believe that
competence is developed primarily through lifelong education.

For the purpose of testing hypothesis H1 There is a statistically significant difference between
teachers in the frequency, method of implementation and attitudes abont the implementation of cross-
curricular connection of the teaching of Musical Culture with other subjects by varions socio-
demographic variables (gender, years of experience, school location, active involvement

in music), the Chi-square test was performed.
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With respect to gender, no statistically significant difference was found. Regarding
length of setvice, the difference was found in four variables (Table 12).

Table 12. Chi-square test by length of service

vatiable . . opinion on opinion on the
implementation . .
the use of art due t developing impact on
. ue to
music competence student
announcement . . ..
during studies creativity
years of service  9.53* 8.41%* 29.88** 16.78**

p<.05%; p<.01%%; p<.001***

Art music is used to a significantly greater extent by teachers with the least and most
seniority (about three-quarters of them) and to a lesser extent, by about half of them,
those with a length of service of 6 to 25 years. A little less than half the teachers
implement cross-subject connections for the purpose of announcing the teaching
content, but only one in six who have 16 to 25 years of experience do so. A
statistically significant difference was also determined for the opinion about
developing the necessary competence during studies. Overall, a third of participants
agreed with the statement, but to the greatest extent those with the least experience,
almost two-thirds of them.

Most teachers have a positive opinion about the influence of cross-curricular
connections on student creativity, but those with the least and most seniority agree
to a greater extent. Furthermore, with regard to the location of the school, a

statistically significant difference was found in six variables (Table 13).

Table 13. Chi-square test by school location

variable conducting  implementation

the connection  connection durin the due o the implementation
use of with the with the uring ! . during
. . central understanding :
art subject subject ¢ £ . extracurricular
music History Geooraphy ~ PArt© the  of the teaching )
) graphy classes
class content
fgi‘:;in 6.A7F  9.60% 10.12%% 7.33* 8.31% 7.73%

p<.05% p<.01%%; p<.00 1%

More than three-quarters of teachers working in urban and rural schools use art
music, two-thirds of them from urban schools and slightly less than half from rural

schools.
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An almost identical result was obtained with regard to the connection of the teaching
of Musical Culture with the subject of History and the subject of Geography. This
makes up more than three-quarters of teachers working in urban and rural schools,
with slightly less than half in urban schools and about a third in rural schools.
Implementation during the central part of the lesson is carried out by almost all
teachers in urban and rural schools, more than half from urban schools and less than
half from rural schools. Cross-curricular connection is carried out by almost all
teachers working in urban and rural schools, two-thirds from urban schools and half
from rural schools.

Finally, with regard to teachers’ active involvement in music, a difference was found
in four variables (Table 14).

Table 14. Chi-square test with regard to active music practice

variable connection with connection with connection with
frequency of . . . .
. . the subject foreign the subject the subject
implementation .
language History Geography
actively engaged 13.23+ 3.88* 4.00% 5.52%

in music
p<.05%; p<.01*¥; p<.001**+*

Every fifth teacher who is involved in music conducts cross-curricular connections
every day or three times a week, while teachers who are not musically active do so
to a much lesser extent (every tenth teacher, three times a week and none every day).
Furthermore, slightly less than half the teachers who are actively involved in music
associate Musical Culture with the subject Foreign Language, and half with the
subjects History and Geography. Every fifth teacher who is not actively involved in
music makes a connection with the subject Foreign language, a quarter of them with
the subject History and the subject Geography. Given these results and taking into
account the large number of variables, hypothesis H1 There is a statistically significant
difference between teachers in the frequency, method of implementation and attitudes about the
implementation of cross-curvicnlar connection of the teaching of Musical Culture with other subjects
depending on varions socio-demographic variables (gender, years of excperience, location of school,

active involvement in music) is not accepted.
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Conclusion

The results of this study showed that almost all teachers implement cross-curricular
connections using all types of music. Listening and singing are the activities most
often used equally in all parts of the lesson, during regular classes, with the purpose
of motivating students for the best possible acquisition of teaching content. Most
teachers cooperate successfully with other teachers but occasionally deviate from the
usual methodological approach. Most research participants believe that cross-
cutricular connections make classes more interesting; that they should be organized
in agreement with students; that they are not demanding to perform; and that they
have a positive effect on students. Additionally, most teachers believe that they did
not sufficiently acquire the competence required for teaching such classes, but
instead developed it primarily through lifelong education. At the same time, socio-
demographic variables (gender, years of experience, location of the school, teachers’
active involvement in music) did not prove to be predictors of differences between
teachers in the frequency, method of implementation and attitudes about the
implementation of cross-curricular connections between the teaching of Musical
Culture with other subjects.

These results and conclusions should be considered with a caution, owing to several
limitations of this research. By increasing the sample, more complete insight into the
issue could be obtained.

At the same time, the research could also include teachers of Musical Arts in
grammar and secondary schools, which would provide more complete insight into
cross-curricular connections during elementary and high school education.

We believe that the results of this study indicate the need for more intensive
implementation of the cross-curricular connection between the teaching of Musical
Culture and other subjects, which contributes to the integrity, efficiency and
modernity of teaching for the benefit of the students. Integrated teaching is
particularly achievable with music teaching, given the nature of the subject; it is
therefore important to point out the need to adapt the content of study programs at
the university so that future teachers can more effectively acquire the competences
needed to implement integrated teaching as an important part of modern teaching

in elementary schools.
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