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ANDRAGOGIKA V SLOVENIJI IN DRZAVAH NA
OBMOCJU NEKDANJE JUGOSLAVIJE: PRETEKLOST,
SEDANJOST IN PRIHODNJE PERSPEKTIVE

Razvoj andragogike kot znanstvene discipline se je v Jugoslaviji zacel po drugi svetovni
vojni, in sicer v sklopu univerzitetnih programov, v katerih so se posamezni profesorji
ukvarjali z izobrazevanjem odraslih, raziskovanjem, disciplinarnimi spoznanji in §tudenti,
ki so $tudirali omenjeno disciplino. Tako je bila konec petdesetih let prejsnjega stoletja v
takratni Jugoslaviji andragogika najprej uvedena na Univerzi v Novem Sadu, sledile so
univerze v Beogradu, Zagrebu, Ljubljani, Skopju ter Sarajevu (Krajnc, 1979).

Z raziskovanjem izobrazevanja odraslih, razvojem andragogike kot znanstvene discipline
in organiziranjem prvih predavanj andragogike so se od konca druge polovice petdesetih
let 20. stoletja dalje ukvarjali strokovnjaki iz razli¢nih jugoslovanskih republik.

Na Hrvaskem so se v drugi polovici petdesetih let 20. stoletja organizirana predavanja
andragogike najprej zacela na Filozofski fakulteti Univerze v Zagrebu. Natan¢neje leta
1956 jih je zacel izvajati Mihajlo Ogrizovi¢ (Krajnc, 2018). Ta je med prvimi zagovarjal
samostojnost andragogike kot znanstvene discipline in jo tudi opredelil v delu Problemi
andragogije (Problemi andragogike; Ogrizovi¢, 1959). Poleg njega so Vlado Andrilovi¢,
Nikola Pastuovi¢ in drugi prav tako raziskovali izobrazevanje odraslih in preucevali an-
dragogiko kot samostojno disciplino. Med pomembnejsimi deli Vlada Andrilovi¢a naj
omenimo Kako se odrastao covjek uci (Kako se odrasel ¢lovek uéi; Andrilovié, 1976) in An-
dragogija (Andragogika; Andrilovi¢, 1985). Deli sta bili namenjeni tako izobrazevalcem
odraslih kot odraslim udelezencem izobrazevanja. Pri Nikoli Pastuovi¢u (1985) naj ome-
nimo predvsem znani del monografije z naslovom Andragoski ciklus. V sedemdesetih letih
se je na Hrvaskem andragogika poucevala na Filozofski fakulteti Univerze v Zagrebu
(Mihajlo Ogrizovi¢ in Nikola Niksa Soljan), kasneje v osemdesetih in zacetku devetde-
setih so lahko $tudenti izbrali poseben andragoski modul, s katerim so pridobili speciali-
zacijo na podrocju izobrazevanja odraslih. Vzpostavljen pa je bil tudi podiplomski $tudij
andragogike, na katerem so predavali profesorji andragogike z drugih univerz, na primer
Ana Krajnc iz Ljubljane, Dusan Savicevi¢ iz Beograda in Borivoj Samolovéev iz Skopja
(Matijevi¢, 2018). V tem ¢asu so tudi na Univerzi na Reki delovali drugi znani profesorji,
kot na primer Silvije Pongrac, Mladen Zvonarevi¢ in Martin Petanci¢. Silvije Pongrac je
na Oddelku za pedagogiko ustanovil Katedro za andragogiko in bil med prvimi profesorji
v takratni Jugoslaviji, ki se je zacel znanstveno ukvarjati z dopisnim izobrazevanjem odra-
slih (izobrazevanjem na daljavo; Krajnc, 2001).
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V' Srbiji sta pri raziskovanju izobrazevanja odraslih in razvijanju andragogike kot znan-
stvene discipline vodilno vlogo imela Borivoje Samolovéev (1972, 1976; Samolovcev in
Muradbegovi¢, 1979) in Dusan Savicevi¢ (1961, 1975, 1999), katerih delo je vodilo v
vzpostavitev §tudijske skupine in Katedre za andragogiko na Filozofski fakulteti Univerze
v Beogradu leta 1979 (gl. Popovi¢ idr., 2024, v tej Stevilki). Savicevi¢ (1999) je andrago-
giko utemeljeval kot znanstveno disciplino, katere subjekt preucevanja so odrasli, njen
predmet preucevanja pa izobrazevanje in ucenje odraslih v razli¢nih oblikah. Saviéevié je
izpostavil tudi pomen razumevanja razmerja med pedagogiko in andragogiko, saj je bilo
za takratno vzhodnoevropsko andragogiko znacilno, da je bila obravnavana kot ena od
pedagoskih disciplin s pedagogiko kot nadrejeno disciplino. Izhajajo¢ iz zgodovinskega
izvora obeh disciplin, je zagovarjal tezo, da ni nujno, da andragogika sodi k pedagogiki,
kakor tudi ne, da andragogika izhaja iz pedagogike. Savic¢evi¢ (2008) je menil, da sta bili
nemska filozofija in pedagogika plodni podlagi za andragogiko, vendar imata pedagogika
in andragogika razli¢ni izhodis¢i. Andragogika ima induktivno izhodi$ée ter je produkt
delavskega gibanja in delavskega izobrazevanja v 19. stoletju. Pedagogika pa naj bi izha-
jala iz filozofije in imela deduktivno izhodisce (gl. tudi Loeng, 2023). Savicevi¢ je veliko
prispeval k uveljavitvi andragogike kot znanstvene discipline ter profesionalizaciji dela
andragogov in drugih strokovnjakov za izobrazevanje odraslih v takratni Jugoslaviji, pa
tudi sire v svetu (gl. Popovic idr., 2024, v tej $tevilki). Menil je, da mora profesionalizacija
andragogov temeljiti na univerzitetni izobrazbi, tj. na pridobivanju temeljnega znanja in
kompetenc, potrebnih za delo na posameznem podrocju, s ¢imer se omogocata razvoj po-
klicne identitete in strokovno delo andragogov. Vzpostavil je studij andragogike in deloval
kot predstojnik Oddelka za pedagogiko in andragogiko na Filozofski fakulteti Univerze v
Beogradu, bil je predstojnik Instituta za pedagogiko in andragogiko ter tudi prodekan in
dekan omenjene fakultete (Pavlovi¢ Breneselovi¢, 2020). Poleg Savicevica so andragogiko
raziskovali tudi drugi strokovnjaki, poleg Ze omenjenega Borivoja Samolovéeva tudi Dra-
gomir Filipovi¢. Borivoje Samolovéev (1972) je raziskoval specifi¢nosti andragogike in
pedagogike ter v delu Teorijske osnove vojnog vaspitanja i obrazovanja (Teoreti¢ne osnove
vojaske vzgoje in izobrazevanja) zagovarjal, da sta andragogika in pedagogika relativno
samostojni znanosti, ki sta podrejeni splosni znanosti o vzgoji in izobrazevanju. S tem pa
imata skupne zakonitosti in nacela, ki ju vezejo. Dragomir Filipovi¢ (1971, 1995) je med
drugimi deli objavil na primer Permanentno obrazovanje (Permanentno izobrazevanje) in
Razwoj i obrazovanje (Razvoj in izobrazevanje).

Prav tako se je v sedemdesetih letih 20. stoletja zalel $tudij andragogike v Bosni in Her-
cegovini na Filozofski fakulteti v Sarajevu na Oddelku za pedagogiko in psihologijo. An-
dragogika se je ves Cas izvajala kot enosemestrski ali dvosemestrski predmet v okviru §tu-
dija pedagogike, ob tem pa ni bilo opaziti vedjega interesa za njen razvoj kot samostojne
studijske usmeritve. Ceprav je bilo ve¢ pobud za vzpostavitev samostojnega $tudijskega
programa andragogike na fakulteti, pa do uresnicitve te ideje zaradi politi¢nih, instituci-
onalnih in kadrovskih razmer ni prislo (Mavrak, 2004; gl. tudi Isanovi¢ HadZiomerovi¢,

2024, v tej stevilki).
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V Makedoniji je bila na Filozofski fakulteti Univerze sv. Cirila in Metoda v Skopju (b. 1.)
leta 1949 ustanovljena Katedra za pedagogiko, ki se je konec osemdesetih let preimeno-
vala v Institut za pedagogiko, ki deluje $e danes. V tem obdobju se je andragogika izvajala
kot predmet v okviru studija pedagogike in Se ni bila vzpostavljena kot samostojna §tu-
dijska smer.

V' Sloveniji, kot smo izpostavili Ze v predhodnem uvodniku (Mikulec in Govekar okolis,
2023), smo leta 2023 obelezili 50. obletnico zacetka predavanj iz andragogike na dana-
$njem Oddelku za pedagogiko in andragogiko Filozofske fakultete Univerze v Ljubljani,
s ¢imer so se zaceli vzpostavljati zacetki oblikovanja andragogike kot samostojne znan-
stvene discipline in visokoSolskega izobrazevanja izobrazevalcev odraslih (andragogov).
Zasluga za to gre Ani Krajnc, ki je, poleg izvajanja zacetnih predavanj iz andragogike, leta
1976 ustanovila andragosko smer v okviru studijskega programa Pedagogika in leta 1992
vzpostavila samostojni visokosolski §tudij andragogike.

Pricujoca tematska Stevilka obravnava konceptualna vprasanja andragogike, njen razvoj
in status v posameznih drzavah na obmo¢ju nekdanje Jugoslavije (gl. Mikulec in Kump,
2018), kakor tudi pomen andragogike in/ali izobrazevanja odraslih za razvoj profesiona-
lizma ter dopolnjuje predhodno tematsko stevilko, ki je tovrstna vprasanja naslavljala na
sirsfem obmodcju Evrope (gl. Mikulec in Govekar Okolis, 2023).

Tematsko $tevilko Andragoskih spoznanj sestavlja sedem tematskih prispevkov, v katerih
avtorji obravnavajo preteklost, sedanjost in prihodnje perspektive andragogike v Bosni in
Hercegovini, na Hrvaskem, v Sloveniji in Srbiji.

Stevilko odpirata dva eseja, v katerih avtorja razmisljata in razpravljata o razvoju andra-
gogike in izobrazevanja odraslih v Sloveniji. V' eseju Uwajanje in razvoj andragogike na
Filozofski fakulteti Univerze v Ljubljani in v Sloveniji Ana Krajnc razpravlja o dejavnikih,
ki so vodili k razvoju andragogike kot znanstvene vede, utemeljuje potrebo po huma-
nisti¢no zasnovani andragogiki ter prikazuje razvoj studija andragogike na Oddelku za
pedagogiko Filozofske fakultete Univerze v Ljubljani. Njen interes za razvoj andrago-
gike je utemeljen v konkretnih druzbenih razmerah, pri ¢emer je bistveno spoznanje, da
izobrazevanje nastaja od spodaj navzgor, od ljudi in za ljudi. Avtor eseja Pospesevalni in
zaviralni dejavniki pri razvoju izobrazevanja odraslib in andragogike v Sloveniji Zoran Je-
lenc pa prikazuje razli¢ne dejavnike — kot so organizacije, zdruzenja in drustva, aktivna
na podrodju izobrazevanja odraslih, druzbene razmere in politicne strukture, strokovni
posveti in projekti ... — ki so na razvoj izobrazevanja odraslih in andragogike v Sloveniji
delovali tako pospesevalno kot tudi zaviralno.

Sledijo trije ¢lanki, v katerih avtorji obravnavajo zgodovinski razvoj, danasnje stanje in
prihodnost andragogike v treh drzavah. V ¢lanku Razvoj izobrazevanja odraslih in andra-
gogike na Slovenskem Monika Govekar Okoli§ z zgodovinsko analizo prikazuje, kako se
je razvijalo mnozi¢no institucionalno izobrazevanje odraslih po posameznih obdobjih od
konca 18. do 21. stoletja ter kaksen je bil vpliv druzbe in njene politike na izobrazevanje
odraslih ter na razvoj andragoskih idej in andragogike. Avtorica ugotavlja, da andragoske
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ideje na Slovenskem zasledimo konec 18. stoletja in v 19. stoletju, v zaetku 20. stoletja
nastanejo prvi zametki teorije izobrazevanja odraslih, v drugi polovici 20. stoletja pa se
iz druzbenih potreb po novih znanjih, strokovnjakih ter raziskovanju prakse izobrazeva-
nja odraslih razvije nova znanstvena disciplina — andragogika. Katarina Popovi¢, Violeta
Orlovi¢ Lovren, Aleksandra Pejatovi¢ in Miomir Despotovi¢ v ¢lanku Andragogika — di-
namicna preteklost, sedanjost, polna izzivov, in negotova pribodnost: Primer Srbije obravna-
vajo tako zgodovinski razvoj kot trenutno stanje andragogike kot znanstvene discipline
v Srbiji ter njene prihodnje izzive. Prek analize magistrskih in doktorskih del ter obja-
vljenih znanstvenih prispevkov avtorji ugotavljajo, da andragogika v Srbiji ohranja vpliv
in relevantnost, da lahko opravlja pomembno vlogo pri premostitvi vrzeli med preteklo-
stjo in sedanjostjo, kakor tudi pripelje do revitalizacije izobrazevanja odraslih in nareku-
je usmeritev discipline tako v Srbiji kot zunaj nje. V ¢lanku Preizprasevanje predpostavk
za vzpostavitev andragoskega Studijskega programa v Bosni in Hercegovini Amina Isanovi¢
Hadziomerovi¢ preucuje potrebe klju¢nih akterjev po vzpostavitvi §zudijskega programa
andragogike v Bosni in Hercegovini. Na podlagi koncepta socialnega polja z empiri¢-
no analizo univerzitetnih uénih naértov in kvalitativnih anket ugotavlja, da univerzitetni
profesorji podpirajo vzpostavitev neodvisnega andragoskega Studijskega programa, a se
oblikovalci politik in izvajalci izobrazevanja odraslih iz razli¢nih razlogov manj zavedajo
potrebe po tovrstnem $tudijskem programu.

Zadnja dva tematska ¢lanka sta strokovna in naslavljata izzive profesionalizacije zaposlenih
v izobrazevanju odraslih na Hrvaskem in v Sloveniji. V ¢lanku Profesionalizacija andrago-
Skega kadra prek novega Studijskega programa v Republiki Hrvaski Lucija Tomac in Anita
Zovko analizirata stratesko in zakonsko ogrodje, ki je ustvarilo pogoje za profesionaliza-
cijo zaposlenih v izobrazevanju odraslih na Hrvaskem, ter predstavita tudijski program
izrednega diplomskega $tudija andragogike na Filozofski fakulteti na Reki, ki so ga zaradi
potrebe po visoko izobrazenem kadru in univerzitetni izobrazbi andragogov podprli stevil-
ni delodajalci. Sledi clanek Utijo se, torej so: Prispevek Slovenske univerze za tretje Zivljenjsko
obdobje k procesu profesionalizacije izobrazevanja starejsih Dusane Findeisen, v katerem avto-
rica razpravlja o pomenu in znadilnostih profesionalizacije, opredeli izobrazevanje izobra-
Zevalcev starej$ih in njegove znacilnosti ter predstavi snovanje in razvoj profesionalizacije
izobrazevanja starejsih na Slovenski univerzi za tretje Zivljenjsko obdobje.

Na podlagi pricujocih tematskih prispevkov, kakor tudi prispevkov, objavljenih v predhodni
tematski tevilki (Mikulec in Govekar Okolig, 2023), lahko izlud¢imo nekaj temeljnih ugo-
tovitev glede preteklosti, sedanjosti in prihodnjih perspektiv razvoja andragogike v Evropi:
1. Glede preteklosti ugotavljamo, da so bila Sestdeseta, sedemdeseta in osemdeseta leta
20. stoletja za andragogiko zelo plodna, saj se je andragogika v vecini vzhodnoevrop-
skih drzav takrat oblikovala kot znanstvena disciplina — ponekod kot del pedagogike
(npr. kot poddisciplina pedagogike), drugje kot neodvisna znanstvena disciplina —, ki
preucuje izobrazevanje in ucenje odraslih. V tem obdobju se na univerzah formirajo
andragoske katedre ali oddelki ter vzpostavijo univerzitetni studijski programi. Stevilo
univerzitetnih §tudijskih programov andragogike (ponekod izobrazevanja odraslih) v
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Evropi naraste, kar ima pomemben prispevek tudi za univerzitetno izobrazen kader
v praksi delovanja na podrodju izobrazevanja odraslih. Skratka, gre za najplodnejse
obdobje za razvoj andragogike kot relativno samostojne znanstvene discipline. V tem
Casu je mogoce zaznati Se en trend. Zaradi razvoja andragogike izobrazevanje odraslih
v nekaterih drzavah postane tudi predmet vladne politike, saj je izobrazevanje odraslih
prepoznano kot pomembno za resevanje razlicnih druzbenopoliti¢nih izzivov.

2. Glede sedanjosti izpostavljamo dve ugotovitvi. Prvi¢, da ima izobrazevanje na univerzi-
tetni ravni, to je $tudijski programi andragogike ter znanje in kompetence, ki jih tovrst-
ni studijski programi zagotavljajo, klju¢no vlogo v procesu razvoja profesionalizma, to
je pri zagotavljanju profesionalno usposobljenega kadra za delo z odraslimi udelezenci
izobrazevanja. In drugi¢, da se po eni strani kaze, da se danes pojem »andragogika
uporablja kot sinonim za vse tisto, kar v evropskem poimenovanju zdruzuje pojmo-
vanje »izobrazevanje odraslih« (tako kot ga opredeljuje na primer Evropsko zdruzenje
za raziskovanje izobrazevanja odraslih (ESREA); podrogje izobrazevanja odraslih je v
svojem bistvu interdisciplinarno ter pluralisticno in si izposoja teorije in metodologije
od razli¢nih disciplin oziroma podro¢ij znanja). Se drugace povedano: dandanes ni
zaslediti razprav o poslanstvu discipline kot celote, o njenih lastnih teorijah in paradi-
gmah, ampak se pozornost namenja posameznim temam in vprasanjem izobrazevanja
odraslih in z njim povezanih pojavov. Po drugi strani je tisto, kar v nekaterih drzavah
razlikuje konceptualizacijo andragogike od izobrazevanja odraslih, to, da andragogika
kot znanost (poleg tega da preucuje izobrazevanje in ucenje odraslih) daje ekspliciten
poudarek tudi svetovanju odraslim, torej pomoci odraslim na razli¢nih podroc¢jih Ziv-
ljenja (v poklicnem Zivljenju, prostem ¢asu, pri zagotavljanju socialne varnosti).

3. Glede prihodnjib perspektiv lahko izpostavimo dve usmeritvi, ki se kazeta na podla-
gi danasnjih trendov. Prvi¢, prihodnji razvoj in zmoznost ohranitve andragogike kot
znanstvene discipline bo mo¢no odvisen od evropskih in globalnih trendov. Za nas je
pomembno vprasanje, kaj bo izobrazevanju odraslih v nadaljevanju prinesel evropski
izobrazevalni prostor. Ze zdaj lahko opazujemo, da izraz in koncept vsezivljenjskega
ulenja vse bolj nadomesca (ali izpodriva) izobrazevanje odraslih, s ¢imer se posledi¢no
omejujejo moznosti za nadaljnjo znanstveno konceptualizacijo in razvoj znanstvene
discipline za preucevanje izobraZevanija odraslih. Ceprav ima vsezivljenjsko ucenje vre-
dnost kot koncept in filozofija, pa ne vpeljuje razmejevanja med posameznimi sektorji
izobrazevanja, zaradi Cesar pri njem umanjka jasen raziskovalni fokus, ki bi ga primar-
no imela dolo¢ena disciplina. Ker ta trend zamenjave izobrazevanja odraslih z vseziv-
ljenjskim ucenjem sprejemajo tudi Zdruzeni narodi (vkljucen je tudi v cilje trajno-
stnega razvoja), obstaja nevarnost izgube Ze tako sibke strokovne identitete podrocja
izobrazevanja odraslih in znanstvene discipline, ki jo spodbujajo klju¢ni mednarodni
igralci oziroma svetovni usmerjevalci trendov. In drugi¢, prihodnji razvoj andragogike
bo odvisen tudi od prevladujocih druzbeno-ekonomskih trendov, saj lahko ti privedejo
do podrejanja njenega znanstvenega diskurza in raziskovanja prakti¢nim potrebam
(vsezivljenjskemu posodabljanju spretnosti za potrebe trga dela) ali ideoloskim mani-
pulacijam (sluZenja neoliberalni ideologiji).
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Stevilko dopolnjujejo Se en odprt prispevek ter dve porocili iz prakse. Ian Moll v &lan-
ku A psychological critique of Knowles’ andragogy as a theory of learning obravnava kritiko
Knowlesove zasnove andragogike z vidika prevladujocih psiholoskih teorij ucenja. Pri tem
pokaze, da Knowles dejansko razlo¢uje med formalnim in neformalnim izobrazevanjem
(oziroma po Vygotskem med spontanimi in znanstvenimi pojmi) in da to razlikovanje
pomeni boljsi pristop k razmislku o posebnostih izobrazevanja odraslih kot razlikovanje
med na&inom uenja otrok in odraslih. Stevilko zakljucujeta porocilo Monike Govekar
Okoli§ in Vesne Podgornik Pogovorimo se o nasilju o Pedagosko-andragoskih dnevih, ki
so januarja 2024 potekali na Filozofski fakulteti Univerze v Ljubljani, in poro¢ilo Mateje
Rajh Jager z naslovom Obravnava podnebnih sprememb v Solskem centru Celje — iz neformal-
nega v formalno izobrazevange.

Uvodnik pa kon¢ujemo z veselo novico. V letosnjem letu revija Andragoska spoznanja pra-
znuje 30-letnico izhajanja. Revija je vsa ta leta odpirala prostor za $irjenje stroke, krepila
dialog in izmenjavo spoznanj med raziskovalci in praktiki, omogocala polemiko in kritiko
ter imela pomembno vlogo pri razvoju in uvajanju novosti v izobrazevanje odraslih v
praksi (Krajnc, 1995; Licen, 2014). Ve prostora obelezitvi te pomembne obletnice bomo
namenili v drugi Stevilki revije v letu 2024. Hvala vsem avtorjem, bralcem, recenzentom,
urednikom, uredniskim odborom in zaloZnikom za va§ prispevek — brez vas reviji ne bi
uspelo dosedi takega jubileja.

Borut Mikulec in Monika Govekar Okolis,
tematska urednika
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ANDRAGOCGY IN SLOVENIA AND OTHER
FORMER YUGOSLAVIAN COUNTRIES:
PAST, PRESENT AND FUTURE PERSPECTIVES

In Yugoslavia research in andragogy as a scientific discipline began after the Second
World War and took place within the framework of university programmes, where indi-
vidual professors worked on adult education, research, knowledge of the discipline, and
with students of andragogy. At the end of the 1950s, andragogy was first introduced at
the University of Novi Sad, followed by the universities in Belgrade, Zagreb, Ljubljana,
Skopje and Sarajevo (Krajnc, 1979).

From the end of the 1950s onwards, experts from various Yugoslavian republics were in-
volved in adult education research, in developing andragogy as a scientific discipline, and
in organising the first lectures in andragogy.

In Croatia the first lectures in andragogy were conducted at the Faculty of Philosophy,
University of Zagreb by Mihajlo Ogrizovi¢ in 1956 (Krajnc, 2018). Ogrizovi¢ was one
of the first proponents of andragogy as an independent scientific discipline, and defined
it in his work Problemi andragogije (The Problems of Andragoy; Ogrizovi¢, 1959). Vlado
Andrilovi¢, Nikola Pastuovi¢ and others conducted research in the field of adult educa-
tion and approached andragogy as an independent discipline. Andrilovi¢’s most important
works include Kako se odrastao covjek uci (How an Adult Learns; Andrilovi¢, 1976) and
Andragogija (Andragogy; Andrilovi¢, 1985). They were intended to be read both by adult
education teachers and adult education participants. Nikola Pastuovi¢ (1985) wrote several
works, including a well-known section of a monograph entitled Andragoski ciklus. (The
Andragogical Cycle). In the 1970s andragogy was taught at the Faculty of Philosophy,
University of Zagreb (Mihajlo Ogrizovi¢ and Nikola Niksa Soljan), and in the 80s and
beginning of the 90s, students were able to participate in an andragogy module to earn a
specialisation in the field of adult education. A postgraduate course in andragogy was also
tounded, including lectures from andragogy professors from abroad, for example, Ana Kra-
jnc from Ljubljana, Dusan Savic¢evi¢ from Beograd and Borivoj Samolovéev from Skopje
(Matijevi¢, 2018). In this time, other well-known professors working at the University of
Rijeka included Silvije Pongrac, Mladen Zvonarevi¢ and Martin Petanci¢. Silvije Pongrac
established the Chair of Andragogy at the Department of Pedagogy and was among the
first to research correspondence education for adults (distance learning; Krajnc, 2001).

In Serbia Borivoje Samolovcev (1972, 1976; Samolovéev & Muradbegovi¢, 1979) and
Dusan Saviéevi¢ (1961, 1975, 1999) were at the forefront of adult education research
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and the development of andragogy as a scientific discipline. Their work led to the es-
tablishment of the Study Group and the Andragogy Chair at the Faculty of Philosophy,
University of Belgrade in 1979 (see Popovi¢ et al., 2024, in this issue). Savicevi¢ (1999)
defined andragogy as a scientific discipline where the subject of study is adults and the
object of study is the education and learning of adults in its various forms and iterations.
He also highlighted the importance of understanding the relationship between pedagogy
and andragogy as Eastern European understanding at the time considered andragogy to
be one of the disciplines of pedagogy, with pedagogy as the parent discipline. Based on
the historical origins of both disciplines, Savi¢evi¢ argued that andragogy does not nec-
essarily belong with pedagogy or stem from pedagogy. Savicevi¢ (2008) found German
philosophy and pedagogy to be fertile ground for andragogy, but that pedagogy and an-
dragogy have two different starting points. Andragogy has an inductive starting point and
is a product of the labour movement and workers” education in the 19th century, while
pedagogy supposedly developed from philosophy and has a deductive starting point (see
also Loeng, 2023). Savi¢evi¢ contributed greatly to establishing andragogy as a scientific
discipline and to the professionalisation of the work of andragogues and other experts in
adult education not only in Yugoslavia but in the world at large (see Popovi¢ et al., 2024,
in this issue). In his opinion, the professionalisation of andragogues should be based on
a university-level education, by acquiring the necessary knowledge and competencies to
work in this specific field, making it possible for andragogues to develop their professional
identity and work. Savic¢evi¢ established the study programme of andragogy and was the
department head of the Pedagogy and Andragogy Department at the Faculty of Philos-
ophy, University of Belgrade, the head of the Institute of Pedagogy and Andragogy, and
the vice dean and dean of the Faculty of Philosophy (Pavlovi¢ Breneselovi¢, 2020). Other
Serbian andragogy experts and researchers include Borivoje Samolovéev and Dragomir
Filipovi¢. Samolovéev (1972) explored the specificities of andragogy and pedagogy; in
his work Teorijske osnove vojnog vaspitanja i obrazovanja (The Theoretical Foundations of
Military Education) he argued that andragogy and pedagogy are relatively independent
sciences, subordinate to the general science of upbringing and education. This means they
have common ground and principles that connect them to each other. Filipovi¢ (1971,
1995) published a number of well-known works, including Permanentno obrazovanje
(Permanent Education) and Razwoj i obrazovanje (Development and Education).

The 1970s also marked the beginning of andragogy courses in Bosnia and Herzegovina at
the Pedagogy and Psychology Department at the Faculty of Philosophy in Sarajevo. An-
dragogy has since been taught as a single or double semester subject part of the pedagogy
study programme. Despite several initiatives to establish andragogy as an independent
study programme at the Faculty of Philosophy in Sarajevo, the idea has never come to
fruition due to political, institutional, and staffing circumstances (Mavrak, 2004; see also
Isanovi¢ HadZiomerovi¢, 2024, in this issue).

In Macedonia, the Chair of Pedagogy was founded in 1949 at the Faculty of Philosophy
of The Saints Cyril and Methodius University in Skopje (n.d.). It was renamed in the late
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1980s and continues to operate today as the Institute of Pedagogy. During this period,
andragogy has been taught within the framework of the pedagogy study programme and
has not yet been established as an independent course of study.

In Slovenia, as mentioned in the previous editorial (Mikulec & Govekar Okolis, 2023),
2023 marked the semicentennial of the inaugural lectures in andragogy at what is today
known as the Department of Pedagogy and Andragogy at the Faculty of Arts, University
of Ljubljana. These marked the initial steps towards establishing andragogy as an inde-
pendent scientific discipline and providing higher education for adult educators (andra-
gogues). A great deal of credit is due to Ana Krajnc, who not only began the first lectures
in andragogy, but established andragogy as one of the streams of pedagogy studies in
1976, and then as an independent study programme in 1992.

The current thematic issue discusses conceptual questions of andragogy, its development
and status in countries that were once a part of Yugoslavia (see Mikulec & Kump, 2018),
as well as the significance of andragogy and/or adult education in the development of
professionalism, and complements the previous thematic issue, which addressed these
questions within a wider European context (see Mikulec & Govekar Okoli§, 2023).

The seven thematic contributions in this issue of Studies in Adult Education and Learning
explore past, present and future perspectives on andragogy in Bosnia and Herzegovina,
Croatia, Slovenia and Serbia.

The first two essays consider and discuss the development of andragogy and adult edu-
cation in Slovenia. In her essay Introduction and Development of Andragogy at the Faculty
of Arts of the University of Ljubljana and in Slovenia, Ana Krajnc discusses the factors that
led to the development of andragogy as a scientific discipline, argues for an andragogy
based on a humanistic approach and presents the timeline of andragogical studies at the
Department of Pedagogy, Faculty of Arts, University of Ljubljana. Her interest in the
development of andragogy is based in specific social circumstances, centred around the
knowledge that education is created through a bottom-up approach, by people and for
people. Zoran Jelenc’s essay Facilitating and Non—facilitating Factors in Developing Adult
Education in Slovenia explores the various factors, such as organisations, associations, so-
cieties actively involved in adult education, social circumstances and political structures,
conferences, projects, and so on, which have either had a stimulative or impeding effect
on the development of adult education and andragogy in Slovenia.

The next three articles focus on the past, present and future development of andragogy
in Slovenia, Serbia, and Bosnia and Herzegovina. Monika Govekar Okoli§ uses historical
analysis in The Development of Adult Education and Andragogy in Slovenia to show how
the institutional and mass education of adults developed from the end of the 18th to the
beginning of the 21st century, how society and its policies influenced adult education,
as well as the development of andragogic ideas and andragogy itself during this time.
The author tracks the initial appearance of andragogic ideas in what is now Slovenia at
the end of the 18th and in the early 19th century; the theory of adult education began
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germinating at the start of the 20th century, and in the second half of the 20th century, a
new scientific discipline, andragogy, formed out of the need for new knowledge, experts
and research in the practice of adult education. In the article that follows, Andragogy —
Dynamic Past, Challenging Present and Uncertain Future: The Example of Serbia, Katarina
Popovi¢, Violeta Orlovi¢ Lovren, Aleksandra Pejatovi¢ and Miomir Despotovi¢ present
the historical development and the current state of andragogy as a scientific discipline in
Serbia and predict its future challenges. Through their analysis of master’s and doctoral
theses and published scientific papers, the authors find that andragogy in Serbia contin-
ues to stay influential and relevant, so that it can perform an important role in bridging
the gap between the past and the present, lead to the revitalisation of adult education and
set the future course of the discipline in Serbia as well as abroad. Amina Isanovi¢ Hadzi-
omerovic’s article Questioning Assumptions About Developing an Andragogy Study Program
in Bosnia and Herzegovina studies how the key actors perceive the need to establish an
andragogy study programme in Bosnia and Herzegovina. Based on the concept of social
fields and with an empirical analysis of university curricula and qualitative surveys, the
author finds that university professors support the creation of an andragogy study pro-
gramme, however, policy makers and adult education practitioners are for various reasons
less convinced such a programme is needed.

The final two thematic articles address the challenges of professionalisation in adult edu-
cation in Croatia and Slovenia. In Professionalisation of Andragogical Staff Through a Uni-
wversity Study Programme in the Republic of Croatia Lucija Tomac and Anita Zovko analyse
the strategic and legal frameworks that have put in place the conditions for the profes-
sionalisation of adult educators in Croatia and present the part-time graduate programme
in andragogy at the Faculty of Humanities and Social Sciences, University of Rijeka,
which was also endorsed by numerous employers in need of highly educated staft and
andragogues with a university degree. This is followed by the article They Learn, Therefore
They Are: Slovenian Third Age Universitys Contribution to the Professionalisation Process of
Older Adult Education, in which Dusana Findeisen discusses the importance and aspects
of professionalisation, explicates the education of adult educators and its characteristics,
and presents the development of professionalisation in adult education at the Slovenian

Third Age University.

Together with the ones published in the previous issue (Mikulec & Govekar Okolis,
2023), the thematic contributions enable us to discern a number of principal findings
concerning the past, present and future perspectives on andragogy in Europe:

1. When it comes to zhe past, the 1960s, 70s and 80s were a particularly fertile period,
when andragogy took shape as a scientific discipline concerned with the education
and learning of adults in most Eastern European countries, in some as a part of ped-
agogy (for example, as its sub-discipline) and in others as an independent discipline.
University chairs, departments and study programmes were established in this period.
The number of university study programmes in andragogy (in some cases, in adult ed-
ucation) in Europe increased, which significantly benefitted the university-educated
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staff working in adult education. In short, it was the most fruitful period of develop-
ment for andragogy as a relatively independent scientific discipline. Another trend
is noticeable in this period: due to the development of andragogy, adult education
became the object of government policy in certain countries, recognising it as a way to
address various sociopolitical challenges.

2. Two findings can be highlighted in terms of zhe present. First, that education at the
university level, meaning andragogy study programmes, knowledge and competencies
that such programmes provide, play a key role in the development of professional-
ism and ensuring professionally qualified workers perform the work of adult edu-
cation. Second, it nowadays seems that the term “andragogy” is used as a synonym
for everything that is understood in Europe under the designation “adult education”
(as defined, for example, by the European Society for Research on the Education of
Adults (ESREA); the field of adult education is in its essence interdisciplinary and
pluralistic, borrowing theories and methodologies from various disciplines or fields
of knowledge). To rephrase, there are nowadays no debates regarding the mission of
the discipline as a whole, its theories and paradigms, and attention is instead paid to
specific topics and questions in adult education and related phenomena. On the other
hand, what in some countries differentiates between the conceptualisation of andrago-
gy and adult education is that andragogy as a science (besides that it studies the edu-
cation and learning of adults) also places explicit emphasis on counselling adults and
helping them in different areas of their lives (work, free time, social security).

3. Contemporary trends indicate two trajectories for she future. First, the development
and andragogy’s survival as a scientific discipline will strongly depend on European
and global trends. What does the future hold for adult education in Europe? The term
and concept of lifelong learning has noticeably begun to stand in for (or replace) adult
education, consequently limiting the possibilities of further scientific conceptualis-
ation and development of the scientific discipline studying adult education. Although
lifelong learning has value as a concept and a philosophy;, it does not delineate between
individual education sectors, and consequently lacks a clear research focus, primarily
addressed by a specific discipline. As this trend of replacing adult education with life-
long learning has also been espoused by the United Nations (and is included in their
Sustainable Development Goals), it presents a dangerous potential loss to the already
weak professional identity in the field of adult education and the scientific discipline,
boosted by key international actors and world trendsetters. Second, the future devel-
opment of andragogy will also depend on prevailing socioeconomic trends, as these
can lead to the depreciation of its scientific discourse and research in favour of prac-
tical needs (lifelong upskilling to meet the needs of the labour market) or ideological
manipulation (serving neoliberal ideology).

The final contributions to this issue are an open article and two reports. Ian Moll’s article
A Psychological Critique of Knowles’ Andragogy as a Theory of Learning explores Malcolm
Knowles’ conception of andragogy from the perspective of mainstream theories of learn-
ing. Moll finds that Knowles is actually distinguishing between formal and non-formal
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education (or, in Vygotski’s terms, spontaneous and scientific concepts), and that this
distinction represents a better way of thinking about the specificity of adult education
than the distinction between how children and adults learn. The two reports are Lez’s Talk
About Violence, where Monika Govekar Okoli§ and Vesna Podgornik report on this year’s
annual Days of Andragogy and Pedagogy event, which took place in January 2024 at the
Faculty of Arts, University of Ljubljana, and Addressing Climate Change at the Celje School
Centre — From Non-formal to Formal Education by Mateja Rajh Jager.

We are happy to conclude this editorial with some exciting news. Studies in Adult Education
and Learning celebrates thirty years of publication this year. For three decades the journal
has created a space for scientific and professional growth, engagement in constructive di-
alogue and the exchange of ideas and knowledge among researchers and practitioners, has
facilitated debate and criticism, and played a part in furthering the development and intro-
ducing innovation into adult education practice (Krajnc, 1995; Licen, 2014). This special
occasion will be given more space in the second issue of 2024. We would like to thank all
of the authors, readers, reviewers, editors, editorial board members and publishers for your
contributions — this achievement would not have been possible without you.

Borut Mikulec and Monika Govekar Okolis,
Editors of Thematic Issue
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Ana Krajnc

UVAJAN]JE IN RAZVO] ANDRAGOCGIKE
NA FILOZOFSKI FAKULTETI UNIVERZE
V LJUBLJANIIN V SLOVENI]I

POVZETEK

Proi slovenski strokovni knjigi o teoriji izobrazevanja odraslih sta iz dvajsetih let prejsnjega stoletja, ko se
Je pedagogika vedno bolj osredotocala na Solsko pedagogiko. Takrat sta Karel Ozvald (1927) in Franjo de::'
(1923) v svojih knjigah utemeljila potrebo po izobrazevanju »Sirokih ljudskih mas«. Minilo je skoraj pol stolet-
Ja, ko je izobraZevanje odraslih dobilo znanstveno osnovo, svojo vedo. Razvoj Studija andragogike je potekal v
treh fazah. Na Oddelku za pedagogiko Filozofske fakultete Univerze v Ljubljani smo predavanja andragogike
uvedli pred 50 leti, leta 1973. Leta 1976 so pod vodstvom predstojnika Viada Schmidta na Oddelku za pe-
dagogiko nastale tri studijske usmeritve: Solska pedagogika, domska pedagogika in andragogika. Koncna faza
razvoja Studija andragogike se je oblikovala v okviru evropskega programa PHARE, ko se je v Studijskem letu
1993/94 ob podpori vet profesorjev andragogike z razlicnih evropskih univerz zacel izvajati enopredmetni
Studij andragogike z nazivom diplomirani andragog. V prispevku prikazujem, od kod je izhajal moj interes za
razvoj andragogike — rastel je iz konkretnih razmer, od ljudi in za ljudi navzgor —, ter utemeljujem potrebo po

humanisticno zasnovani andragogiki.

Kljuéne besede: zacerki in razvoj andragogike, znanost o izobraZevanju odraslib, Studij andragogike, naziv

diplomirani andragog, humanisticna andragogika

INTRODUCTION AND DEVELOPMENT OF ANDRAGOGY AT THE FACULTY OF ARTS
OF THE UNIVERSITY OF LJUBLJANA AND IN SLOVENIA—-ABSTRACT

The first two Slovene books on the theory of adult education appeared in the 1920s, when pedagogy was be-
coming more and more focused on school pedagogy. Both the book by Karel Oswald (1927) and by Franjo dec’
(1923) put forward the question of who will educate the masses of adults. Half a century later, adult education
finally established its basic paradigms and foundations as a science within the University of Ljubljana. The first
lectures in andragogy tfook place at the Department of Pedagogy, Faculty of Arts in 1973. Under the auspices
of the Head of Department, Viado Schmidt, three streams of pedagogy studies where created in 1976: school
pedagogy, pedagogy of educators in residential institutions, and andragogy. The final stage in the development
of andragogy studies occurred in the framework of the European project PHARE, when the independent study
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programme of andragogy was launched in the 1993/94 academic year with the support of several professors of
andragogy from various European universities. In this paper I show where my interest in the development of
andragogy originated — it grew out of concrefe situations, from the people and for the people upwards — and I
Justify the need for a humanistically based andragogy.

Keywords: the beginning and the development of andragogy, adult education theory in Slovenia, independent
study programme in andragogy, title: graduate andragogues, humanistic andragogy

uvoD

Brez povezave med teorijo in prakso oboje nazaduje. Upostevali smo svetovno znanje o
izobrazevanju odraslih in tesno sodelovali z domaco prakso. Tako se je izoblikoval tudij-
ski program andragogike.

Na Slovenskem sta predhodnika andragogike dva doktorja pedagogike, Karel Ozvald s
nasega naroda (1923), ki je kot prvi raziskoval pedagosko sociologijo. Pogrom prve sve-
tovne vojne je pozornost usmeril na ljudi. Oba navedena pristevamo k humanisti¢ni pe-
dagogiki. Vprasanje vzgoje in izobrazevanja obravnavata $irse, z vidika ljudi vseh starosti.
Zge< se je v svojih ¢lankih tudi zavzemal za premagovanje revicine z znanjem (Ozvald,

1927; Zgec, 1923).

Leta 1932 je banovinska uprava dala dovoljenje brezposelnemu profesorju, da odpre do-
pisno trgovsko $olo. Dve leti pozneje je zacela v Ljubljani delovati prva dvoletna dopisna
trgovska $ola. Glede na uspehe dopisne metode izobrazevanja so profesorji zeleli, da jo
raz§irijo po vsej (prvi) Jugoslaviji. Na $oli so poucevali napredni profesorji, ki so bili brez-
poselni, ker so jih zaradi naprednih pogledov odpustili z redne trgovske Sole za mladino.
Leta 1941 so dopisno $olo zaradi vojnih razmer zaprli (Krajnc, 1981, str. 26).

V skladu z razvojem industrije in potrebami po $irjenju ideologije se je po drugi svetovni
vojni, v novi Jugoslaviji, izobrazevanje odraslih vedno bolj uveljavljalo in razvijalo, najprej
kot razprseno prosvetno delovanje prek domov kulture, po letu 1959/60, ko je bil sprejet
zakon, da se po raznih krajih, v vsej drzavi so¢asno, ustanovijo delavske in ljudske uni-
verze, pa nacrtno in sistemati¢no. V Sloveniji so se odlo¢ili samo za delavske univerze,
ker so potrebo po usposabljanju ljudi najbolj povezovali z uvajanjem industrije, delom. V
ostalih republikah pa so imeli me$ano: delavske univerze za mesta in ljudske za kmetijska
obmodja. Takrat je v Sloveniji nastalo 223 delavskih univerz. Z nastajanjem industrije in
urbanizacijo so ljudje potrebovali nova znanja, a nove ustanove je politika ustanavljala od
zgoraj navzdol brez podlage v stroki ali teoriji.

Vedno bolj obsezna praksa je postopoma iskala posplositve, temeljne principe, raziskave in
utemeljitev prakse v teoriji. Moj interes za andragogiko pa je rastel iz konkretnih razmer,
od ljudi in za ljudi navzgor.
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ODNOS MED PEDAGOGIKO IN ANDRAGOGIKO

Ko sem diplomirala pedagogiko, sem bila prezeta z doktrino, da se lahko ucijo le otroci
do najve¢ 18. leta starosti. Taka teorija je v preteklosti gotovo imela pomembno zgodo-
vinsko vlogo, podpirala je razvoj Solskih sistemov. Otroci brez moznosti za Solanje so za
vecno izgubljeni. To doktrino sem bila pripravljena tudi osebno braniti in zagovarjati. O
izobrazevanju odraslih v ¢asu §tudija nismo ni¢ sligali. Sele praksa, moja prva sluzba, mi je
prebudila mocan interes za izobrazevanje odraslih.

Ceprav so mnogi negirali delitev vede o vzgoji in izobraZevanju na pedagogiko in andra-
gogiko, ju je sama narava delovanja pedagoske in andragoske prakse z razli¢nimi temelj-
nimi paradigmami delila na dve entiteti, imanentni, svojski podro¢ji. Nemogoce je enaciti
dve paradigmati¢no tako razli¢ni praksi in/ali znanosti. Tudi se ne strinjam z znanim
avtorjem s podrodja izobrazevanja odraslih (Knowles, 1970), ki je svojo knjigo podnaslovil
Andragogika proti pedagogiki (Andragogy versus pedagogy). Med njima ni nasprotij, vsaka
veda posebej je svojska entiteta, ki ima razli¢en predmet raziskovanja. Kar je pomemb-
no in uspesno v andragogiki, bi preneseno na podrocje pedagogike lahko unicilo naravo
Solanja in vzgoje otrok. Precej tezav bi tovrstno enacenje pomenilo tako za Solstvo kot
tudi za izobrazevanje odraslih, ker je subjekt vzgoje, otrok, v drugaénem psihosocialnem
stanju kot odrasli. Druga¢ni sta tudi druzbena vloga in psihosocialna realnost Solstva in
izobrazevanja odraslih ter s tem posledicno tudi pedagogike ali andragogike. Paradigme
andragogike (npr. vseZivljenjsko izobrazevanje, samostojno izobrazevanje, individualiza-
cija izobrazevanja) bi $olstvo unicile, nasprotno izobrazevanja odraslih ne mores zasolati.
V obeh primerih bi obstojeci pojav unicili.

Ker sem bila neposredno vpletena v zgodovino nastajanja andragogike na Slovenskem,
lahko re¢em, da bi se andragogika uspesneje razvijala kot samostojna veda, ¢e bi nastajala
v povezavi s kako drugo druzbeno vedo, npr. sociologijo, psihologijo ali antropologijo, ali
kot samostojen oddelek, kot je (bilo to) na nekaterih drugih univerzah. Postavljanje teme-
ljev andragogike je lahko delovalo rusilno in po nepotrebnem izzivalo obrambo pri peda-
gogih. Zato smo z vsemi mo¢mi branili znanstveno in strokovno izobrazevanje odraslih
pred zasolanjem. Ve¢ poskusov oblasti je propadlo, ker izobrazevanje odraslih ni Sola in
ne more biti Sola, ker bi izgubilo vse temeljne lastnosti izobrazevanja odraslih in negiralo
subjekt andragoske znanosti.

V znanosti ni kompromisov, zato je znanost odraz neke realnosti. Razumem obrambo pe-
dagogov pred andragogi, sledijo svoji, drugacni realnosti vzgoje in $olanja otrok. Enako pa
je tudi andragogika izraz neke druge realnosti samostojnega ucenja, razvijanja kompetenc
odraslih ter enakopravne socialne vloge v izobrazevalnem dialogu in raziskovalnem izo-
brazevanju odraslih. Tudi andragogi bi zanikali svojo realnost, Ce bi se zaSolali. Pri otrocih
govorimo o vzgoji, pri odraslih o razvoju osebnosti, Ceprav se skozi Zivljenje prvo lahko
tice drugega, sta v korelaciji, vendar dve razli¢ni variabli.

Pedagogiko in andragogiko, kot receno, delita dve razli¢ni realnosti, entiteti raziskovanja,
dva razli¢na predmeta vsake znanosti, ne gre pa samo za delitev. S svojo razli¢nostjo se
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tudi bogatita. Raziskave, spoznanja druga drugo bogatijo, ko strokovnjaki lazje spoznavajo
razlike med njima in njihov pomen. Podobno tudi interdisciplinarni pristop s psihologijo,
antropologijo ali sociologijo bogati andragosko prakso in teorijo. V strpnem dialogu in z
znanstvenimi dokazi je bilo na oddelku mozno sozitje dveh entitet.

V Zivljenju so stvari vedno interdisciplinarne, znanosti pa se delijo glede na predmet raz-
iskovanja, ta naj bi se ne smel prekrivati s predmetom raziskovanja druge discipline. To
velja tako za druzbene vede kot tudi za naravoslovne ali tehni¢ne. Predmet raziskovanja
v pedagogiki (vzgoja in izobrazevanje otrok) se ne prekriva s predmetom raziskovanja v
andragogiki (osebnostni razvoj in izobrazevanje odraslih), medtem ko sta metodologija
raziskovanja in statistika v druzbenih vedah pretezno enotni za vse vede.

MOJA STUDIJSKA IZHODISCA ZA ODKRIVANJE POMENA IZOBRAZEVANJA
ODRASLIH

Vsak ¢lovek da oseben pecat svojemu delu. Bogati ga s svojimi ambicijami, vrednotami
in posebnimi sposobnostmi. Odzvala sem se osebnemu klicu, da bi v Zivljenju rada delala
z ljudmi. Leta 1957 sem prisla $tudirat psihologijo na Univerzo v Ljubljani. Ker je bila
takrat $e samo dvopredmetna, sem si kot drugi predmet izbrala pedagogiko. To je bila tudi
sicer najbolj pogosta kombinacija dvopredmetnega $tudija. Psihologija je bila orientirana
na empiri¢no znanost. Zato je bil pomemben zlasti predmet statistika pri prof. dr. A.
Vogelniku. Navdusil nas je za opazovanje realnosti, numeri¢no obdelavo podatkov in in-
terpretacijo. Sicer smo psihologijo $tudirali ve¢inoma po ameriskih avtorjih Woolworthu,

Haarlocku, Guilfordu in drugih.
Studij pedagogike sta zaznamovala prof. dr. Vlado Schmidt in prof. dr. Stanko Goga-

la, med poznej$imi profesorji je dr. Milica Bergant ravno postala docentka, dr. Franc
Strménik in dr. Janez Sagadin sta bila takrat Se asistenta. Prof. dr. Stanko Gogala je
bil ¢udovit govornik, humanist in velika osebnost. V nekaj predmetih se je posvecal
Solski pedagogiki, didaktiki in ljube¢emu odnosu do otrok. Prof. dr. Vlado Schmidt je
bil predan empiri¢ni znanstvenik. Predaval nam je to, kar je raziskoval ve¢ desetletij:
zgodovino Solstva in pedagogike na Slovenskem. Osem semestrov nas je u¢il razmisljati
raziskovalno, znanstveno, nas seznanjal s potjo od izbire in oblikovanja predmeta razi-
skave, zbiranja podatkov do zadnje interpretacije. Bil je velik mislec in v nas je prebujal
samostojno misljenje. Studentje smo uZivali pri predavanjih, ko smo sledili vijugam
njegovih misli, Eeprav je relativno tiho govoril in predaval sede. Pravo nasprotje od prof.
dr. Stanka Gogale, ki je vedno hodil med nami po predavalnici in je njegov glas odmeval
v tisini poslusalcev. S svojo osebnostjo in etiko nam je veliko dal za lastno oblikovanje
in na pot za nase strokovno delo v praksi. Studij nas je oblikoval in zaznamoval za raz-
iskovanje vse Zivljenje.

Ne poznam naroda v Evropi, ki bi imel tako podrobno raziskano zgodovino $olstva in
pedagogike, kot je to za Slovenijo naredil prof. dr. Vlado Schmidt s svojim veé¢ deset-
letja trajajo¢im raziskovanjem v dunajskih arhivih, naem $olskem muzeju in drugih virih.
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Schmidtove raziskave ostajajo pomemben steber tudi za prihodnje generacije $tudentov
in strokovnjakov pedagogike in andragogike.

Takratni diplomanti smo bili opremljeni zlasti za raziskovanje vzgoje in izobrazevanja na
podrodju Solske pedagogike, za proucevanje nadaljnjega razvoja ¢loveka pa nismo imeli
dovolj teoreti¢ne podlage. Potrebna nova znanja smo si pridobivali po diplomi. Studij nam
je dal podlago za izhodi§¢a »etatisti¢ne pedagogike« (drzavne pedagogike) in humanistic-
ne pedagogike, osredoto¢ene na razvoj potencialov posameznega ¢loveka.

Za pridobivanje pedagogov praktikov je predstojnik prof. dr. Vlado Schmidt v soglasju z
ministrstvom oblikoval novo smer: po kon¢ani dvoletni pedagoski akademiji so njihovi
diplomanti nadaljevali neposredno v tretji letnik z enopredmetnim $tudijem pedagogike
brez kakih predhodnih diferencialnih izpitov. Cez dve leti so postali diplomirani pedagogi
z interdisciplinarnim predhodnim $tudijem in bogato osebno pedagosko prakso v zaledju.

Ker sem se na pedagogiki veliko naucila, sem dobila dovoljenje, da leta 1961 tudi iz
tega predmeta diplomiram kot pri $tudiju A z diplomo Retroaktivna inhibicija pri uce-
nju tujih jezikov pri osnovnosolskih otrocih. Moja naslednja A-diploma na psihologiji je
sledila leta 1962. To navajam, ker je za pedagoge in andragoge zelo pomembno tudi
poznavanje psihologije in sociologije. Pojavi v praksi so vedno interdisciplinarni, sledi-
mo jim le s $irokim znanjem. V tretjem letniku je bil studij pedagogike osredotocen na
Solsko pedagogiko. 0,9 % talentiranih $tudentov je takrat $tudiralo na univerzi do 24. ali
25. leta starosti. Kot znak, da se nikoli ve¢ v Zivljenju ne bo treba izobrazevati, so dijaki
na koncu srednje $ole ali pa diplomanti §tudija na univerzi simboli¢no metali $olske tor-
be s Tromostovja v Ljubljanico. »Se danes in nikdar ve&!« Vsezivljenjsko izobrazevanje,
koncept, ki ga je kot edino mozZno pot za prihodnost Ze leta 1960 sprejel Unesco, do
nas $e ni prodrlo.

Podobno kot vecina diplomantov sem tudi jaz Ze v prvi sluzbi vneto zagovarjala vse, kar
sem se naucila na univerzi. Predvsem sem mislila, da sem Ze »pozrla vso znanost in vse
veme. Kaksna zmota! Kako malo sem takrat vedela! Koliko »fakultet« sem morala e po-
zneje v Zivljenju »koncati«! Torej se uditi brez formalnih diplom, spodbujena s svojo rado-
vednostjo in slo po znanju.

HUMANISTICNA ANDRAGOGIKA, NASTAJANJE IZOBRAZEVAN]A OD SPODA])
NAVZGOR, OD LJUDI IN ZA LJUDI, IN DRUZBENI STATUS ANDRAGOGIKE

Zastopali smo humanisti¢no andragogiko, na u¢enca osredotoceno izobrazevanje, vendar
z upostevanjem vseh druzbenih silnic obstojecih razmer. Veckrat v zgodovini so filozofi
in drugi misleci potrdili, da je ucenje zelo osebna zadeva. Zidovsko versko izrocilo trdi,
da se vsak ¢lovek uci na drugacen nacin. Pred tisocletji je znani kitajski filozof Konfucij
dokazal, kako pomembna za ucenje so osebna Custva. Negativna ¢ustva strah, sram in
sovrastvo blokirajo ucenje. Tu so izhodi$¢a individualisti¢ne pedagogike in humanisti¢ne

andragogike.
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Mocno me je na izpopolnjevanju za izobrazevanje odraslih v Zenevi pri Zdruzenih na-
rodih presenetilo uvodno predavanje prof. Foerniga, direktorja Pedagoskega instituta v
Zenevi, ko je zacel s postulatom: »Slabih u¢encev ni, slabi so lahko samo uitelji.« Trditev
se mi je zdela izzivalna, a razumela sem jo $ele leta 1984, ko sem kot ¢lanica mednarodne
delegacije Mednarodnega sveta za izobrazevanje odraslih (International Council for Adult
Education — ICAE) prezivela tri tedne na Kitajskem in spoznala pomen kitajskega pre-
govora »Najvedja sreca ¢loveka je, e je v Zivljenju naletel na pravega uditelja, ki ga je znal
nauciti« — pomagal mu je uresniciti osebne talente. Velik korak v mojem strokovnem raz-
misljanju: prof. Foernig je imel prav! To so bila moja izhodi$¢a za razvijanje humanisti¢ne

andragogike.
Spodbuda za uvajanje andragogike je prihajala od spodaj navzgor, od ljudi prakti-

kov, izvajalcev izobrazevanja odraslih pri nas, ki so potrebovali znanstvena spoznanja,
da bi ljudem skrajsali pot do znanja, izvajalcem bi torej andragogika z znanstvenimi
spoznanji utemeljila ustrezne izbire za koncept in poti izobrazevanja. Ker to ni bila
obi¢ajna pot sprejemanja odlocitev in uvajanja novosti v takratni drzavi, nastajanje an-
dragogike ni ustrezalo splo§nim druzbenim pravilom in je humanisti¢na andragogika
uzivala relativno nizek druzbeni status, teznja po razvijanju ljudi ni bila prednostna.
Zaradi objav o primarni socialni skupini kot podlagi za uspesno ucéenje odraslih in
njenih znacilnostih sem bila klicana na zagovor pri najvisjih takratnih politikih in sem
dozivela prepoved objavljanja ¢lankov. Dovolj sem bila vpeta v mednarodno prakso in
teorijo izobrazevanja odraslih, da sem njihovo reakcijo razumela. Njihova izkaznica

(Krajnc, 1982).

Ta dedis¢ina je vseskozi zavirala ali v¢asih celo ogrozala andragogiko vse do danasnjih
dni. Ministrstvo za Solstvo nam je po 30 letih Sele v zadnjem ¢asu uspelo preimenovati v
ministrstvo za izobrazevanje, znanost in $port. Po zadnjem spreminjanju imena imamo
ministrstvo za vzgojo in izobrazevanje, vendar je celotno izobrazevanje slovenske popula-
cije v ¢asu vsezivljenjskega izobrazevanja le privesek direktoratu za srednje Sole, torej brez
vsaj samostojnega direktorata na tem ministrstvu in s tem jasne politike izobrazevanja
odraslih. Izobrazevanje odraslih ni $olanje. Predlog Andragoskega drustva Slovenije, da
koné¢no ustanovijo direktorat za izobrazevanje odraslih, je letos (leto 2023) v okviru refor-
miranega ministrstva za izobraZevanje naletel na gluha usesa, vlada ga je zavrnila. So se
ohranila stara ideoloska druzbena razmerja? Kdaj bodo politiki sprejeli, da odklonilen od-
nos do izobrazevanja odraslih skoduje njim, drzavi in vsem ljudem, ki bi si tako znali bolj
pomagati sami in veéina ne bi ¢akala na drzavo, da jim resi probleme? Za samostojnost
moramo biti ljudje opremljeni s temeljnimi sposobnostmi in znanjem ali pa se zanasamo
na pomo¢ drugih. Ko je ne dobimo, so stiske ljudi brezmejne in pri¢a smo razmeram, v
katerih socialna patologija naras¢a. Podjetja, razne ustanove in organizacije v praksi pri
nas ugotavljajo, da ne dobijo kadrov, kompetentnih ljudi za delo. Stojimo pred praznino
znanja in $e vedno se ne poglobimo v druzbena razmerja ter sprejemamo za ljudi in drzavo
napacne odlocitve.
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KA) ME JE NAUCILA MOJA PRAKSA STROKOVNEGA DELA?

Dva impulza sta narekovala moj posebni interes za izobrazevanje odraslih. Svojo prvo
sluzbo na zavodu za zaposlovanje sem kot psihologinja nastopila jeseni 1962. Se prej kot
studentka pa sem delala kot sekretarka Jugoslovanskega zdruzenja za poklicno usmerjanje
in spoznavala §irSe druzbene teznje v poklicnem izobrazZevanju. Jugoslovanska industrija
je bila takrat v ekspanziji. Novih sluzb je bilo na pretek. Podjetja so nam sporocala, koliko
delavcev z doloc¢eno kvalifikacijo ali polkvalifikacijo potrebujejo. Prijavljene za sluzbo sem
na zavodu za zaposlovanje vestno testirala s psiholoskimi testi in ponavljala vse, kar sem
spoznala med §tudijem. Uporabljala sem razli¢ne psiholoske teste, prihajali so mladi po
osemletki (zlasti dekleta) in fantje (po odsluzenju vojaskega roka). Zdravi in mladi. Psi-
holoski testi so kazali tudi dobre umske sposobnosti, bili pa so brez poklicne izobrazbe.

Delovnih mest je bilo na pretek, povprasevanje po kadrih veliko, od vseh prijavljenih pa
nismo imeli koga poslati za zaposlitev v tovarno. Ljudje niso imeli ves¢in, poklicne izo-
brazbe, niso bili kvalificirani. Vracali so se in prosili za sluzbo. Takrat sem vrgla v zadnjo
omaro vse psiholoske teste in zacela iskati resitev drugje. Ti mladi ljudje imajo pred seboj
Se vse zivljenje, od Cesa bodo Ziveli, s kmetij bezijo v industrijo, obilje sluzb in nagla ur-
banizacija sta bila takrat podoba ¢asa. Se lahko $e kaj naucijo kot odrasli? Morali se bodo.
Ne preostane jim drugega. Tako sem razmisljala in v to sem se zapicila. Premlevala, iskala
resitve, ker mi ni bilo vseeno za druge ljudi, kaj se z njimi godi.

Drugi impulz je bila moja nova sluzba — leta 1964 sem sprejela sluzbo kot raziskovalka
na Institutu za sociologijo in filozofijo v Ljubljani. Slovenija takrat $e ni imela studija
sociologije in zato so za to podroéje sprejemali boljse diplomante sorodnih strok. Med
rednim §tudijem me je zelo zaznamoval izpit iz sociologije pri prof. dr. Jozetu Goricarju,
sicer profesorju Pravne fakultete, tam je predaval sociologijo in napisal prvi ucbenik soci-
ologije v Sloveniji. Zame je bila njegova knjiga Sociologija pravo odkritje, dala mi je nov,
druzbeni vidik za razmisljanje o pojavih v pedagogiki in psihologiji. Za raziskovalce pa so
nas vzgajali Ze v rednem $tudiju.

S to dedis¢ino sem v novi sluzbi hitro osvajala globlje sociolosko znanje. Leta 1967 so me
skupaj z Zdravkom Mlinarjem vkljuéili v mednarodni projekt (prvi v Jugoslaviji) Izobra-
Zevanje odraslih in druzbena participacija. Prisla sem na »svoje« podrodje: izobrazevanje
odraslih. Vsi miti o tem, da se lahko ucijo samo otroci, so se razblinili. Projekt je vodila
Univerza v Oregonu (ZDA), partnerji so bili poleg nas $e Nizozemska, Ceska, Poljska,
Velika Britanija. Odkrivala sem, kako dale¢ pred nami so, kako razvito je izobrazevanje
odraslih, z raziskovalnimi instituti in visokim druzbenim statusom. V okviru tega projekta
sem opravila raziskavo za svojo doktorsko disertacijo Izobrazevanje kot socialna vrednota,
mobilnost in druzbena participacija, ki sem jo zagovarjala leta 1970. Obdelavo empiri¢nih
podatkov so nam delali na enem prvih rac¢unalnikov na Univerzi v Hamiltonu v Kanadi.
Pravo razkosje, kupi tabel z empiri¢nimi podatki.

Naslednje leto, 1971, sem dobila Grandovo stipendijo za podoktorski $tudij na Ontarij-
skem institutu za raziskovanje izobrazevanja (Ontario Institute for Studies in Education,
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OISE) na Univerzi v Torontu. Vedji del tega instituta se je ukvarjal samo z izobrazeva-
njem odraslih. Direktor je bil ugledni avtor 22 knjig o izobrazevanju odraslih prof. dr.
Robin Kidd, oddelek pa je vodil mednarodno znani profesor podro¢ja dr. Alen Thomas.
Mocno teoreti¢no zaledje so mi dali Abraham Maslow z odkrivanjem ¢lovekove narave,
prirojenih psihosocialnih potreb ¢loveka kot druzbenega bitja ter znana teoretika izo-
brazevanja odraslih Malcolm Knowles (1970) in Robin Kidd (1971). Pri zadnjem sem
tudi delala specializacijo v podoktorskem $tudiju. Cisto me je prevzela knjiga Pedagogika
zatiranih Paula Freireja (1970), brazilskega andragoga, ki je takrat izsla v angle$¢ini in v
prevodih obsla ves svet. Po vrnitvi s specializacije sem zaman poskusala, da bi jo prevedli
tudi v Jugoslaviji. Zanimivo, da smo prevod Freirejeve knjige Slovenci dobili ele leta 2020
na pobudo Univerze na Primorskem. Nasteta teoreti¢na izhodis¢a danes potrjuje znani
avstralski avtor Jeremy Griffith. Da bi se danes svet resil kaosa, potrebuje ozave$cene, raz-
vite in s tem samostojne ljudi, ki podpirajo etiko, sodelovanje ljudi in socialno skupnost,
brez nje ne moremo ziveti, saj smo druzbena bitja. V tem stoletju postaja za prezivetje in
odpravljanje socialne patologije odlocilen loveski kapital. Ce drzave ne upostevajo dej-
stva, da so ljudje pomembni, so se ti prisiljeni zdruzevati v skupnosti, klike, ali kot pravita

Griffith (2016) in Rifkin (2015), ljudje ponovno odkrivajo pomen druzbene skupnosti.

Zdelo se mi je, da sem nasla kraljestvo, ki sem ga iskala: spoznavala sem razvito prakso
izobrazevanja odraslih, se srecevala s Stevilnimi raziskovalci, imela na razpolago bogato
knjiznico in seminarje podoktorskega mednarodnega $tudija. Od kanadskega ministr-
stva sem dobila sredstva za samostojen raziskovalni projekt Dopolnilno izobrazevanje na
kanadskih univerzah (Continuing Education at Canadian Universities). Obiskala sem vse
univerze v Kanadi od obale do obale in odkrivala presenetljive rezultate. Odrasli so bili kot
izredni $tudentje enako ali Se bolj Stevilni kot redni $tudentje. Od $tudijskih programov,
ki so jih ponujale kanadske univerze, jih je bilo 50 % namenjenih dopolnilnemu izobra-
zevanju odraslih (continuing education). Spoznavala sem nove razseznosti izobrazevanja

odraslih.

Veliko novega so nam predstavili drugi tuji podoktorski studentje, npr. Colin Cillins iz
Juzne Afrike, s skupino $e drugih so vodili kampanjo opismenjevanja prebivalstva v Juzni
Afriki. Vladi so se zdeli nevarni in grozil jim je dolg zapor. Kanada je Cillinsa e pravi ¢as
resila s Stipendijo, da je lahko pobegnil. John Griffin nam je odkrival, kako pomembna je
za razvoj ljudi umetnost. Umetnost omogoca dozZivetja, clovek pa postane to, kar dozivlja.
Kolegica iz Cila Paz Butedall je zbezala pred diktatorjem Pinochetom in se poglabljala v
izobrazevanje odraslih z dodatnim $tudijem v Kanadi.

Prepojili smo se s humanisti¢no andragogiko in ostali do danasnjih dni povezana drus¢ina
profesorjev in raziskovalcev izobrazevanja odraslih. Pozimi 1972 sem se vrnila v sluzbo v
Ljubljani, prepolna §irine, novosti in novih spoznanj.

Spoznanja iz doktorske disertacije sem objavila na Univerzi v Torontu v publikaciji 1zo-
brazevalne vrednote in druzbena participacija (Educational Values and Social Participation)
in v knjigi Izobragevanje nasa druzbena vrednota (Krajnce, 1973,1977).
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RAZVO] IN ISKANJE PODLAGE ZA FAKULTETNA PREDAVAN]A

Ze od zacetka sem navezala stike z andragosko prakso v Sloveniji in Jugoslaviji: mrezo
delavskih in ljudskih univerz, izobrazevalnimi centri v podjetjih in vecernimi Solami za
odrasle. Takoj sem se lotila raziskovanja nase prakse izobrazevanja odraslih. Poleg pro-
fesure na Filozofski fakulteti sem letno opravila od 40 do 45 strokovnih predavanj po
Slovenji in s tem poglabljala znanje o razvoju izobrazevanja odraslih in odkrivala potrebe
po andragogiki, po profesionalizaciji podro¢ja. Vstopila sem v jugoslovansko zdruzenje
andragoskih drustev. Tako sem dobivala bogato podlago za fakultetna predavanja andra-
gogike in prilagajanje spoznanj iz tujine nasim razmeram.

Pri prof. dr. Vladu Schmidtu smo $tudirali tudi etatisticno pedagogiko (izobrazevanje,
kjer vse diktirajo drzava, ideologija, politika). Osnovna izhodi$¢a za vodenje in progra-
miranje izobrazevanja odraslih v praksi so bila takrat pod mo¢nim vplivom ideologije
jugoslovanske politike. Potrebe po znanju in osebnostnem razvoju posameznega ¢loveka
se niso dovolj upostevale. Spopad med etatisti¢no in humanisti¢no pedagogiko je vidno
izbruhnil na posvetu pedagogov Slovenije na Bledu, ko je takratni direktor Pedagoskega
instituta v uvodnem referatu zagovarjal pedagogiko za razvoj u¢enca. Takoj je izgubil me-
sto direktorja, dobil prepoved, da predava studentom pedagogike na Filozofski fakulteti,
da objavlja ¢lanke in tako dalje. Politiki so spregledali, da drzavi najbolj koristijo razviti
ljudje, zato so se tega branili.

Na katedri za andragogiko smo dobili raziskovalni projekt Sistem izobrazevanja odraslih
in skupaj s studenti pedagogike zaleli raziskovati izobrazevanje odraslih v Jugoslaviji. V
veliko pomo¢ so mi bili demonstratorji. Posebej so pri raziskovalnem delu izstopali Sonja
Klemenci¢, poznejsa raziskovalka na Andragoskem centru Slovenije, demonstrator Rudi
Merljak, poznejsi strokovnjak na ministrstvu za zunanje zadeve, Nives Li¢en, danes pro-
tesorica andragogike na Filozofski fakulteti, Boza Bol¢ina, pozneje direktorica Ljudske
univerze Ajdovicina. Sonja Klemencic je opravila obsezna terenska dela zbiranja podat-
kov po Jugoslaviji. Del rezultatov teh raziskav sem objavila v prvem slovenskem ucbeniku
andragogike Izobrazevanje ob delu, obéia andragogika (Krajnc,1979a) in v dveh samostojnih
mednarodnih publikacijah. Za izdajo uébenika je bilo treba naslovi dodati »ob deluc. Se
danes sta javnost in politika obremenjeni samo z ozko povezavo izobrazevanja z delom.
Niso $e pripravljeni sprejeti dejstva, da so za razvoj ljudi najbolj pomembne razne zvrsti
umetnosti. Od tod znanje, inovacije in ustvarjalnost. Vse, kar danasnje delo zahteva od
ljudi. V ilustracijo naj omenim anekdoto iz tistih ¢asov: ko sem skupino izobrazevalcev
odraslih iz Slovenije peljala na obisk avstrijske visoke ljudske $ole bivalnega tipa, so bili
ljudje v nasi skupini najbolj zacudeni nad povezavo umetnosti z izobrazevanjem odraslih.
»Ali je to sploh izobrazevanje odraslih? Saj to ni izobrazevanje odraslih! Kam smo za-
§liz« Cudili so se Avstrijcem in drugacni resni¢nosti ucenja odraslih, ¢eprav nas je locilo
le okrog sto kilometrov, vendar smo prihajali iz razli¢nih politi¢nih sistemov. Zato naj
bi stroka in znanost »dihala« s §ir$imi plju¢i spoznanj iz sveta (Krajnc, 1979a; Krajnc in
Mrmak, 1978; Krajnc in Licen, 2002).
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UVAJAN]E IN RAZVO] ANDRAGOGIKE NA FILOZOFSKI FAKULTETI V LJUBL]JANI

Oborozena z novim znanjem sem se konec leta 1972 vrnila na Oddelek za pedagogiko.
V letnem semestru 1972/73 sem v soglasju s predstojnikom prof. dr. Vladom Schmidtom
pripravljala dva nova predmeta za naslednje $tudijsko leto: teorijo izobrazevanja odraslih
in andragosko didaktiko.! Studijska komisija Filozofske fakultete je uradno odobrila, da
se oba nova predmeta vkljucita v studij pedagogike. Tako sem oktobra 1973 zacela redno
predavati v prvem in drugem letniku. Moje novo znanje iz zadnjih nekaj let je dobilo
prosto pot, da sem ga lahko delila s studenti. Presenetilo me je, da so na predavanja hodili
tudi Studentje visjih letnikov pedagogike, ¢eprav to za njih ni bilo obvezno.

Pisala sem uc¢benika za oba predmeta, prinasala primere iz prakse ter s §tudenti delila
navdusenje nad izobrazevanjem odraslih in vsezivljenjskim izobrazevanjem po konceptu
Paula Lengranda in Unescovi resoluciji, sprejeti na svetovni konferenci leta 1960 v Mon-
trealu, da potrebe po znanju, druzbene in osebne, lahko zadovoljuje le vsezivljenjski proces
izobrazevanja ljudi po raznih poteh (Krajnc, 1977,1978).

Odraslih ne moremo zasolati. Socasna dela Ivana Illicha o zaSolani druzbi so mi odpirala
nova obzorja o nastajanju informacijske druzbe in pomenu vsezivljenjskega izobrazevanja

(Illich, 1971; Krajnc, 1977).
Uvajanje usmeritev v Studiju pedagogike

Pojavili so se novi izzivi za razsirjeni $tudijski program pedagogike. Na podlagi resolucije
Centralnega komiteja Komunisti¢ne partije Jugoslavije, sprejete na 11. kongresu leta 1976,
so v drzavi zaceli izvajati reformo usmerjenega izobrazevanja. Pri tem stroka ni imela no-
bene besede, éeprav je bila reforma v nasprotju s procesi razvoja po svetu in doma. Najbolj
pogoste besede v ¢asopisih in drugih medijih so postale smeri, usmerjanje, usmerjeno izo-
brazevanje. Dobili smo priloznost, da se tudi mi na Oddelku za pedagogiko »usmerjamox.

Oddelek je prejel pobudo predsednika Drustva domskih vzgojiteljev Kloi¢nika za ustano-
vitev posebne smeri $tudija pedagogike, domske pedagogike. Potrebovali so domske vzgo-
jitelje, in ne uciteljev. Temu cilju naj bi se posvetili z novim, posebnim programom $tudija.
Andragogika je dobila moZnosti za svojo usmeritev. Tako so se na oddelku oblikovale tri
usmeritve: Solska pedagogika, domska pedagogika in andragogika.

Na oddelku je posko¢ilo stevilo studentov. Domsko usmeritev sta vodila nova ¢lana prof.
dr. Vinko Skalar in asistent Franci Brumen, na andragoski usmeritvi je bila poleg mene se
asist. Nena Mijoc. Sibili smo se pod tezo vseh obveznosti in pisali vloge za nove sodelavce.
Profesorji smo opravljali preveliko $tevilo predavanj, da smo pripravili ure predavanj za
bodoce docente.

1 Opomba urednika: Glede avtori¢ine navedbe o predavanjih iz teorije izobraZevanja odraslih in andrago-
ske didaktike s pricetkom v studijskem letu 1973/74 se je ugotovilo, da je po Seznamu predavanj Univerze v
Ljubljani za $tudijsko leto 1973/74 avtorica predavala teorijo izobrazevanja odraslih in komparativno andra-
gogiko. Po mnenju avtorice podatki na Seznamu predavanj Univerze v Ljubljani za $tudijsko leto 1973/74 niso
ustrezno navedeni.
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Andragogiko smo razgirili $e na tretji predmet, komparativno andragogiko, in s tem pri-
dobili mednarodni pogled na andragosko teorijo ter Sir§e znanje o pojavih in procesih
izobrazevanja odraslih.

V Zelji po samostojnejSem razvoju se je ez nekaj let domska pedagogika odcepila in se
preselila na Pedagosko fakulteto. Pozneje so jo preimenovali v socialno pedagogiko. Na
oddelku sta ostali dve smeri, dva koncepta, dvoje razli¢nih teoreti¢nih paradigem. Sozitje
v obdobju od 1976 do 1991 je zahtevalo veliko tolerance in prilagajanja. Lazjo pot je an-
dragogika imela na nekaterih tujih univerzah, npr. na Karlovi univerzi v Pragi in Univerzi
v Varsavi, kjer so imeli samostojen oddelek za andragogiko pod vodstvom prof. dr. Kamila
Skode v Pragi in prof. Jana Wojciechowskega v Vargavi. Tudi na Univerzi v Montrealu je
nastala samostojna katedra pod vodstvom prof. Blondna, samostojen oddelek na Univerzi
v Firencah pod vodstvom Paola Federighija in prav tako v Jugoslaviji v Beogradu pod
vodstvom prof. Dusana Savi¢evica.

V Jugoslaviji je bila andragogika toliko druzbeno sprejemljiva, kolikor je bila druzbeno
kontrolirana, zasolana. Teznja po drzavnem nadzoru je bila neizprosna. Torsten Husen,
takrat znan $vedski avtor in direktor Instituta za izobrazevalne vede v Stockholmu, je
v ve¢ svojih publikacijah ponavljal: »Odrasli je slab $olar in zelo dober ucenec.« Kar je
primerno za otroka, ni nujno sprejemljivo tudi za odraslega. Ucenje je obcutljiv proces,
spreminja se s psiholoskimi in socialnimi danostmi uencev. Solanje in izobrazevanje sta
po svoji naravi dvoje razli¢nih realnosti. Grobe napake naredimo, ¢e vse mecemo v en kos,
ker oboje propade, ko ju izenacimo. Vsak poskus zasolanja izobrazevanja odraslih do zdaj
je propadel.

Politi¢na reforma usmerjenega izobrazevanja je iznicila druzbeni pomen izobrazevanja
odraslih. Tudi to je bilo treba preziveti. Vodja reforme, politik Stipe Suvar, je na sestanku
vsem ministrom za Solstvo Jugoslavije v Beogradu dal osnovne smernice in izjavil: »Izo-
brazevanje odraslih ne obstaja.« Na ta sestanck sem bila kot takratna predsednica Zveze
andragoskih drustev Jugoslavije povabljena tudi sama. Ugovarjala sem mu: »Lahko opu-
stimo izraz izobrazevanje odraslih in ga zamenjamo s kakim drugim izrazom, prakse pa
ne moremo negirati, ker je del nase druzbene realnosti, izobrazevanje odraslih obstaja in
nam je nujno potrebno.« Vsi ugovori in razlage so naleteli na gluha usesa. Izvrieval je le
uradno politiko?

Zgodovina nas u¢i, da napredne vlade podpirajo izobrazevanje odraslih, ker razviti ljudje
obogatijo drzavo, lazje uresnicujejo demokrati¢ne odnose in podpirajo napredne silnice
razvoja. Reakcionarne vlade hoéejo nemoteno vladati prebivalcem, zato zatirajo izobra-
zevanje ljudi. Odnos drzave do izobrazevanja odraslih je zgodovinsko merilo naprednosti
neke (levo usmerjene) vlade.

Izobrazen, osebnostno razvit clovek ima moznost, da se lazje integrira v vsako druzbeno
okolje in vanj prispeva z vsemi svojimi lastnostmi. Manj izobrazene ljudi pa lazje manipu-
lirajo in izkoris¢ajo (Jarvis, 1992).
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Nastanek samostojnega Studija enopredmetne andragogike in strokovnega naziva
diplomirani andragog

Poleg profesure na Filozofski fakulteti, predavanj in ostalih obveznosti sem leta 1991
sprejela tudi vodstvo Centra za razvoj univerze, desetletje prej ga je ustanovil dr. Ljubo
Bavcon, profesor na Pravni fakulteti. Slovenija Se ni bila v Evropski uniji, vendar so nam
spomladi 1992 ponudili nov, poseben program PHARE, namenjen financiranju projektov
v drzavah, ki so se po padcu berlinskega zidu osvobodile iz vzhodnega bloka, in tudi v
Sloveniji. Na Centru za razvoj univerze nas je obiskal predstavnik Evropske unije in nas
informiral o moznostih, ¢eprav je bil rok za prijavo projektov zelo kratek. Z neumornim
delom vseh sodelavcev Centra za razvoj univerze nam je uspelo pravocasno prijaviti tri
projekte:

* Digitalizacija Univerze v Ljubljani, projekt je izvajala Fakulteta za elektrotehniko,

* Razvoj visokosolske didaktike, nosilec je bila Filozofska fakulteta,

* Razvoj samostojnega studija andragogike, nosilec je bila katedra za andragogiko na

Oddelku za pedagogiko Filozofske fakultete.

V okviru slednjega projekta smo:

* v 1. fazi sestavili nov $tudijski program za andragogiko. Poleg treh tekocih andrago-
skih predmetov (obce andragogike, andragoske didaktike in komparativne andrago-
gike) smo glede na najnovej$e raziskave izobrazevanja odraslih vkljucili e vrsto novih
predmetov: zgodovina izobrazevanja odraslih, andragogika ciljnih skupin, andragosko
svetovalno delo in psihosocialna animacija. Studijski program so dopolnjevali §e pred-
meti iz drugih disciplin: antropologija, etika, sociologija, informatika in psihologija. V
druzbenih vedah je metodologija raziskovanja enotna (za sociologe, ekonomiste, pe-
dagoge, andragoge, psihologe), zato so $tudentje andragogike poslusali metodologijo
in statistiko skupaj s Studenti pedagogike pri prof. dr. Janezu Sagadinu. Skupna sta jim
bila tudi predmeta teorija vzgoje ter zgodovina Solstva in pedagogike.

+ V2. fazi smo zaleli postopek verifikacije in odobritve novega predloga za samostojen
studij andragogike na fakulteti in univerzi: pridobivanje javne veljavnosti novega $tu-
dijskega programa andragogike. Odobriti ga je morala $tudijska komisija Filozofske
fakultete in sprejeti senat te fakultete, potem pa je sledila $e enaka procedura na univer-
zi. Spomladi 1993 je bil novi studijski program enopredmetne andragogike verificiran.

* 'V 3.fazi smo sklepali dogovore in pridobivali projektna sredstva, da bi nas prvo $tudij-
sko leto zagona novega $tudija podprlo ve¢ evropskih profesorjev andragogike. Takoj
smo zaceli podpisovati pogodbe in posredovati natanénejse informacije o izvajanju po-
sameznega Studijskega predmeta, da nas zacetek naslednjega studijskega leta 1993/94
ne bi prehitel. Znani profesorji z ve¢ evropskih univerz so nas podprli in sprejeli od-
govornost za zaletno izvajanje novih predmetov. Posamezne predmete so za prvo
studijsko leto prevzeli naslednji znani profesorji na podro¢ju izobrazevanja odraslih:
Colin Titmus, dekan Sole za izobrazevanje (School of Education) Univerze v Londo-
nu; Liam Carey, St. Patric College, Univerza v Maynoothu, Irska; Jost Reischmann,
Institut za izobrazevanje odraslih Univerze v Tibingenu, Nemdija, in Peter Jarvis z
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Univerze v Surreyju, Anglija. Vsak je svoj predmet izvajal strnjeno za oba semestra. S
konzultacijami in strokovnimi nasveti sta me podpirala tudi Paolo Federighi z Uni-
verze v Firencah in Maria Slowey z Univerze v Dublinu. Povezovali so nas kolegialna
solidarnost in prijateljski odnosi.

Projekt nam je omogocil pokrivanje stroskov za gostujoce profesorje in nabavo osnovne
opreme. Za naslednje $tudijsko leto smo pripravljali domace univerzitetne uditelje, veci-
noma kot zunanje sodelavce. Z Oddelka za pedagogiko sta bila prof. dr. Janko Mursak in
asist. Sabina Jelenc, kot zunanji sodelavci pa doc. dr. Zoran Jelenc, doc. dr. Dusana Fin-
deisen, doc. dr. Sonja Kump. Pozneje sta se nam pridruzili Se prof. dr. Nives Licen in prof.
dr. Monika Govekar. Po letu 2000 so se izvajanju $tudija andragogike pridruzili $e novi
asistenti, danes Ze profesorji.

RAZVO] ZAHTEVA RAZSIRITEV ANDRAGOGIKE NA NOVA PODROC]A -
IZOBRAZEVAN]JE STARE]SIH IN USTANOVITEV SLOVENSKE UNIVERZE
ZA TRETJE ZIVLJEN]SKO OBDOBJE

Del razvoja andragogike je tudi razdiritev prakse — ustanovitev Slovenske univerze
za tretje Zivljenjsko obdobje (SUTZO) je eden od mejnikov v razsirjanju andragoske
prakse in znanosti. V Unescovi komisiji za raziskovanje sistemov izobraZevanja odraslih
v Evropi nam je sam ustanovitelj profesor Vellas z Univerze v Toulousu predstavil, kako
delujejo in se §irijo univerze za tretje Zivljenjsko obdobje v Franciji. Od takrat naprej
sem na svojih predavanjih doma $irila idejo o izobrazevanju starejsih kot pomembnem
¢lenu vsezivljenjskega izobrazevanja in sozitja generacij v hitro se spreminjajo¢i novi
druzbi. Publiki se je nov pojav zdel zanimiv, nekateri v publiki so dvomili in se odzvali
z ironi¢nim nasmehom. Razli¢ne reakcije ljudi so razumljive pri vseh novih pojavih

(Krajnc in Mrmak, 1978).

Jeseni 1984 je Dusana Findeisen po vrnitvi s pocitniskega strokovnega izpopolnjevanja
kot francistka v Franciji organizirala prvi studijski krozek za Sest starej$ih ljudi v njeni
sluzbi na Centru za tuje jezike.

Nastal je skupen projekt SUTZO na katedri za andragogiko. To leto Stejemo tudi za leto
rojstva izobrazevanja starejsih in SUTZO. Na katedri za andragogiko smo pripravili kon-
cept delovanja in nacrtovali usposabljanje prihodnjih vodij in mentorjev na univerzah za
izobrazevanje odraslih. Kmalu se nam je pridruzila nova diplomantka andragoske smeri
Alijana Santej, z nami je pri tem sodelovala Nives Licen. Ker smo podpirali decentrali-
zacijo in demokratizacijo izobrazevanja, je bil projekt zastavljen kot vseslovenski. Novost
smo zeleli prenesti povsod tja, kjer Zivijo starejsi, tudi v manjse kraje.

Ze prvo studijsko leto 1985/86 smo izvajali dvosemestrski program izpopolnjevanja v iz-
obrazevanju starejsih za prihodnje vodje ali mentorje lokalnih univerz za tretje Zivljenjsko
obdobje (UTZO) po Sloveniji. Vsi predavatelji so delali brezplacno. Predavanja so bila
enodnevna, da smo zmanjsali stroske za udelezbo, ker nekaterim delovne ustanove niso
pokrivale teh stroskov (Krajne, 2016). Nismo se zavedali, na kako veliko druzbeno potrebo
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smo naleteli. Odziv je bil mnozicen. Tega smo se veselili, a skrbelo nas je, ali bomo vse to
zmogli s prostovoljnim delom in brez finan¢ne podlage (Bizovicar in Krajnc, 2012).

Delujemo kot nevladna organizacija s statusom »druzbenega pomena«. Danes ima mreza
SUTZO 55 ¢lanic, lokalne UTZO so v 54 krajih Slovenije. Delujemo kot trdna socialna
skupnost vodij, mentorjev in $tudentov. Razvoj pospesujemo z dvema letnima strokov-
nima posvetoma in na sejah sveta SUTZO. Skupne dogodke mreZe finanéno podpira
ministrstvo za izobrazevanje na podlagi vsakoletnega razpisa. Vse ¢lanice mreze dobijo
od ministrstva letno 3000 evrov. Pretezno mreza deluje ob prostovoljnem delu vodstva in
$tudentov. MreZa je ena od organizacij z najvejim S$tevilom redno delujocih (tedensko)
prostovoljcev, nasih animatorjev studentov, ki so povezava med $tudijskim krozkom in
sedezem univerze, skrbijo tudi za obstudijske aktivnosti studentov. Mentorji skrbijo za
strokovnost predavanj in diskusij ter za to, da se skupina $tudijskega krozka kristalizira
v primarno socialno skupino, trdno medsebojno povezano na temelju zaupanja, sodelo-
vanja, soodgovornosti, pripadnosti in moznosti za samopotrjevanje vseh ¢lanov skupine.
Primarna socialna skupina je nagrada za mentorja in tudente, ¢lane skupine. Na SUTZO
so honorarji minimalni, pogosto pa slisimo izjave mentorjev: »Pri vas delam za duso. Ste
oaza v grobem materializiranem svetu profitov in denarja, ki je Ze davno izgubil ljudi.«

Stevilo tudentov se stalno veca po principu snezne kepe. Studentje ostanejo na UTZO po
20 do 30 let. To ni $ola, ki traja tri ali $tiri leta, je ucenje kot nacin Zivljenja. Zares vsezivljen;j-
sko ucenje. Zadovoljujejo potrebe po znanju in premagujejo socialno izlo¢enost starejsih
s pomembnimi novimi odnosi. Zato posebno skrb posve¢amo kvaliteti $tudijskih skupin.
Smo pomembno sredisce za vracanje upokojencev iz socialne izlocenosti v druzbo. Mreza
SUTZO danes vkljuuje od 12.000 do 14.000 studentov po vsej Sloveniji. Imamo svojo
TV-oddajo 45, ta leta na RT'V SLO 1. Pogosto smo vabljeni tudi na radijske oddaje Storz.

Naj navedem najbolj pogosti izjavi nasih $tudentk (tudi studentov) in njihovih svojcev:
»Spremenili ste naso starost. Zdaj je to najsrecnej$e obdobje nasega zivljenja« in »Zdaj

se ne bojim ve¢ upokojitve«. Vecje nagrade za nase delo na SUTZO ne bi mogli dobiti
(Krajnc, 2016).

Zavedamo se, kako pomemben je razvoj. Ce ne napredujes, nazadujes. Zato je mreza od-
prta za sodelovanje lokalno, na slovenski ravni in mednarodno s projekti EU o izobrazeva-
nju starej$ih. Smo ¢lani mednarodnih organizacij za starejSe, ki stalno prinasajo inovacije
v izobrazevanju starejsih, hkrati pa prenasamo naso doktrino izobrazevanja starejsih v
Sloveniji na druge drzave EU. Naj omenim vsaj dva primera nasega Sirokega sodelovanja.
Mno#ica starejsih je dragocen &loveski kapital brez moznosti za sodelovanje. SUTZO jim
odpira pot v plodno sozitje vseh generacij. Pridruzili smo se UNICEF-ovemu gibanju
»Puncke iz cunj v podporo cepljenju otrok v nerazvitih drzavah«. V letu 2019 smo se
pridruzili ustanavljanju Zdruzenja za ob¢ansko znanost Slovenije pri Slovenski akademiji
znanosti in umetnosti (SAZU) pod vodstvom Zdravka Mlinarja, najbolj poznanega soci-
ologa lokalne skupnosti. Danes smo ¢lani te mreze z najstarejSo tradicijo raziskovalnega
izobrazevanja Ze od poznih osemdesetih let prej$njega stoletja naprej.
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Clovek 7ivi in je zdrav, & ima moznost, da deluje in se uéi. Ti dve temeljni prirojeni
lastnosti ljudi ne smemo spregledati, ker bi sicer druzbo napolnili z destrukcijo. Kdor
ne more delovati konstruktivno, postane destruktiven, veckrat poudarja Erich Fromm
(1980). Zato zagovarjamo dejavno starost in vsezivljenjsko izobrazevanje ter podpiramo
EU v prizadevanjih za spremenjeno starost. Delujemo tudi proti starostni diskriminaciji
mladih in zlorabljanju zaposlenih. Trdno zagovarjamo temeljne druzbene vrednote vsake
zdrave druzbe.

SAMOSTOJNA SLOVENIJA IN USTANOVITEV ANDRAGOSKEGA CENTRA SLOVENIJE
(ACS)

Za razvoj andragogike pri nas je bila zelo pomembna ustanovitev nacionalnega instituta
za izobrazevanje odraslih, Andragoskega centra Slovenije (ACS), v samostojni Sloveni-
ji. Znanstvena in strokovna podlaga mu je bil Oddelek za pedagogiko in andragogiko
Filozofske fakultete. S tem so se razgirile razvojno-raziskovalne moznosti in povezave s
podobnimi institucijami po Evropi.

Z osamosvojitvijo Slovenije leta 1991 smo doziveli velike druzbene spremembe. Med
ljudmi si ¢util optimizem, sodelovanje, zaupanje in enotnost. Ministru za Solstvo prve
vlade, gospodu Venclju, smo v sodelovanju s katedro za andragogiko Filozofske fakultete
in Andragoskega drustva Slovenije poslali vlogo za ustanovitev instituta za andragogiko.
Minister prof. dr. Vencelj se je kljub zaposlenosti takoj odzval. Sestanek smo imeli med
njegovim odmorom za kosilo. Podprl nas je, ker je videl pomen organizacije, ki bi razvi-
jala, usposabljala in raziskovala izobrazevanje odraslih. Ocenil je, da bi beseda »institut«
lahko nekatere poslance motila. Namesto tega naj bi ga imenovali »center«. S kolegico
Olgo Drofenik sva zacutili, da nas minister res podpira. Takoj sva sprejeli kompromis in
soglasali, da ustanovijo ACS. Leto pozneje je center Ze organiziral posvet o novih izzivih
izobrazevanja odraslih. Na posvet je med drugimi prisel tudi Paul Lengrand iz Pariza, oce
vsezivljenjskega izobrazevanja. Po nekaj dneh dozivljanja nase druzbene klime je ugoto-
vil: »Tako druzbeno klimo smo imeli v Franciji samo leta 1945. Sre¢ni vi. To je okolje za
spremembe, uvajanje novega.«

S pomocdjo katedre za andragogiko smo postavili nove vsebine, mreze, projekte na ACS.
Prvi direktor ACS je postal doktor andragogike Zoran Jelenc. Doc. dr. Nena Mijo¢
je skupaj z dr. Dusano Findeisen in z menoj napisala prvi priro¢nik s konceptom za
ustanavljanje studijskih krozkov po vsej Sloveniji in usposabljanje mentorjev za te nove
oblike izobrazevanja (Mijo¢ idr., 1993). Zgledovali smo se po studijskih krozkih na
Svedskem pred prvo svetovno vojno, kjer je bil slogan: »Ljudje, delujte in ucite se, da
bomo skupaj premagali ekonomsko krizo.« Iz ene takrat najbolj zaostalih dezel v Evropi
je nastala Svedska, kot jo poznamo pozneje, ena najbolj razvitih demokrati¢nih drzav

Evrope.

Se posebej so bili pri nas studijski krozki dobrodosli v vaseh, kjer se je nizek status
kmetov v prejs$nji drzavi najbolj poznal pri razvoju. Usposabljali smo vodje in mentorje
studijskih krozkov, da bi nova oblika ucenja in delovanja zazivela ¢imbolj strokovno.
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Krozki imajo dva cilja: u¢enje in delovanje. Usposabljanje je bilo ¢asovno raztegnjeno, da
so kandidati medtem Ze dobili tudi prvo prakso, kako studijski krozki delujejo. Mreza je
$e danes aktivna ob delni finan¢ni podpori drzave. Ce imajo ljudje moznost, da se ucijo
in delujejo, potem so kot kvas: neustavljivo rastejo do nepredstavljivih razseznosti, saj sta
ucenje in delovanje bistveni lastnosti cloveka. Ce se ne more samouresnicevati, clovek
propada, umira.

Drug tak projekt, zasnovan na katedri za andragogiko, je bil namenjan zmanj$anju funk-
cionalne nepismenosti, ki jo med industrijskimi delavci povzroca zastarela industrija. Ta je
masovno potrebovala fizi¢no zdravo telo in zanemarjala intelektualni in psihi¢ni razvoj
mase delavcev ob tekocem traku. Da bi se ¢imbolj priblizali nizko izobrazenim (zdaj
vedno pogosteje brezposelnim) delavcem, smo program poimenovali »Usposabljanje za
Zivljenjsko uspesnost« ali UZU. Nizko izobrazeni ne potrebujejo znanja samo v pokli-
cu, ampak tudi za vse druge svoje socialne vloge (kot ob¢ani, ¢lani druzine, pri skrbi za
zdravije, pri Sportnih in kulturnih dejavnostih, pravih odlocitvah in skrbnem naértovanju
Zivljenja).

Ljudi je treba pripraviti na novo, prihajajo¢o informacijsko druzbo, druzbo najve¢jih mo-
znosti za ljudi, hkrati pa tudi druzbo rizika in samostojnosti ¢loveka. Naslanjali smo se na
evropsko raziskavo po delfski metodologiji Pribodnost izobraevanja odraslih Univerze v
Leuvnu v Belgiji, v kateri je sodelovala tudi katedra za andragogiko. Podatki so pokazali,
da je izobrazevanje za poklic le manjsi del motivacije odraslih za iskanje znanja, ve¢inoma
pa je ufenje namenjeno drugim ciljem: zdravju, ekologiji, demokratizaciji, iskanju smisla
Zivljenja, druzinskim odgovornostim, kulturi in $portu. Z dovolj izhodis¢ne izobrazbe se
ljudje hitreje in uéinkoviteje ucijo novega.

Zavedali smo se, da novi sodelavci ACS potrebujejo strokovno pomo¢ in podporo. V
predlog katedre za andragogiko za nove projekte ACS je sodil tudi program usposabljanja
miadih (PUM). Namenjen je bil mladim, ki iz osnovne $ole niso nadaljevali v srednjo $olo
ali pa so Solanje opustili v prvem ali drugem letniku srednje Sole (dogajal se je znaten
osip, ki je mlade izlocal iz izobrazevanja). Mladi so bili najbolj obremenjeni z negativno
samopodobo. Ko so uveljavili evropski predpis, da se pred 18. letom ne more$ zaposliti, so
bili prepusceni cesti. Program je bil oblikovan kot program za razvoj osebnosti. Mladim je
dajal priloznost, da se izkaZejo in samopotrdijo, napravijo nekaj, na kar bodo ponosni. Cez
nekaj let je bil slovenski program za mlade PUM razglasen za najboljsi evropski program
za druzbeno izklju¢eno skupino mladih.

Ko smo nase $tudente andragogike povezali z udelezenci PUM, je bilo to bogato dozive-
tje. V praksi so doziveli, da se ¢lovek razvija vse Zivljenje, da ni pomembno samo racional-
no znanje, ampak tudi na¢in osebnega dozivljanja, samopodoba in kompetence, lastnosti,
ki jih imas ali pa jih bo§ moral pridobiti. Sodobno delo zahteva vsaj osnovne kompetence
ljudi — s sposobnostjo samostojnega ucenja, odlo¢anja, uravnavanja medosebnih odnosov
in komuniciranja (Krajnc, 2014).
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NOVA REVIJA ANDRAGOSKA SPOZNANJA PODPIRA RAZVO] IZOBRAZEVAN]A
ODRASLIH IN ANDRAGOGIKE

Revija Andragoska spoznanja je odigrala pomembno vlogo pri ozaves¢anju $irse javnosti
ter seznanjanju s stanjem prakse in potrebami po izobrazevanju odraslih. Leta 1993/94
sem zacela priprave za zaletek izdajanja prve slovenske revije za izobrazevanje odraslih.
Moje dolgoletno sodelovanje z Zvezo ljudskih visokih $ol Nemdije in njenim Institutom
za mednarodno sodelovanje iz Bonna ter direktorjem instituta Jakobom Hornom je ob-
rodilo sadove. Institut za mednarodno sodelovanje je drzave, nekdanje ¢lanice vzhodnega
bloka, in drzave, nastale po razpadu Jugoslavije, podprl pri razvoju izobrazevanja odraslih.
To sodelovanje nam je zagotovilo zagonska sredstva za novo revijo Andragoska spozna-
nja. Hkrati je Institut za mednarodno sodelovanje na$ primer nastajanja nacionalne revije
za izobrazevanje odraslih razgiril v vedji projekt ustanavljanja teh revij tudi v drugih drza-
vah nekdanjega vzhodnega bloka (Bolgariji, Romuniji, Madzarski, Estoniji, Litvi, Latviji).
Bodo¢i uredniki smo se sestajali v Helsinkih, na Dunaju, v Leipzigu, usklajevali delo in
porocali o pripravah. Likovno podobo revije nam je napravil Apih iz ¢asopisne hise Delo
in v Helsinkih so nam zanjo podelili prvo mesto.

Pri zalozbi na fakulteti smo dobivali majhna sredstva, enako tudi pri agenciji za financira-
nje revij, zato je bila velika skrb pridobivanje sponzorjev, da je lahko revija izhajala redno
stirikrat letno. Veliko finanéno podporo nam je ponudilo podjetje Mobitel. Prvi letnik
revije je bil izdan leta 1995. To je bila nova priloznost za Sirjenje stroke o izobrazevanju
odraslih in moZnosti objavljanja ¢lankov za sodelavce. Pri urejanju revije sta bili nepogre-
§ljivi sodelavki tehni¢ni urednici Daniela Brecko v prvem obdobju, potem Tanja Sulak v
drugem obdobju. Leto pred 20-letnico revije sem urednistvo predala kolegici Nives Licen.

Revija se razvija v duhu ¢asa. Objavlja tudi tekste v angles¢ini, $iri krog piscev in je na
voljo v digitalni obliki. Se leto in pol je do njene 30-letnice.

ZAKLJUCEK

Predstavila sem vam zacetek in prvi razvoj andragogike v Sloveniji. Ker sem leta 2002 ob
upokojitvi zapustila fakulteto, prepus¢am kolegicam in kolegom, da zgodbo o andragogiki
nadaljujejo ob novih druzbenih silnicah in v novih razmerah.

Imam Se veliko dela na drugih podro¢jih andragogike. Ko je rektorica Univerze v Lju-
bljani prepovedala vsem zaposlenim, da bi pomagali (programirali §tudijske predmete ali
izvajali predavanja) drugim univerzam, sem imela polne roke dela s programiranjem in
izvajanjem $tudija andragogike. Na Pedagoski fakulteti v Mariboru sem predavala andra-
gogiko pri pedagosko-andragoskem izobrazevanju 12 let. Sodelovala sem pri nastajanju
andragogike na Univerzi na Primorskem, pripravila program za Univerzo v Novi Gorici.
Najbolj tesno sodelujem s SUTZO -z vodenjem, predavanji in raziskovanjem v izobra-
Zevanju starejsih. Spremlja me tudi sodelovanje s kolegi v ve¢ mednarodnih organizacijah.
Se vedno se z interesom vrtim sredi stroke in ni mi vseeno, kaksno mesto daje andragogiki
in izobrazevanju odraslih sedanja politika.
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Z veseljem odkrivam zase novo delovanje in novosti stroke. Zivimo v ¢asu velikih spre-
memb, a tudi najve¢jih moznosti za ¢loveka doslej. Veseli me, da smo prej hodili v tujino
posamezni profesorji, zdaj Ze vecina §tudentov.

V druzbi znanja, informacijski druzbi se pocutim domace s priznanjem vsej novi IKT.
Moti me le pomanjkanje etike in preve¢ destruktivnosti ljudi, kar pomeni, da nimajo
moznosti za konstruktivno Zivljenje. Znanje ustvarja in uporablja samo ¢lovek, za kaj ga
uporablja, pa je odvisno od vrednot. Ljudje za boljse Zivljenje potrebujejo ve¢ sodelovanja
in pozornosti. Tega se Se bolj zavedajo zdaj, ko so jih dobicki in kapital zavrgli. Za prezi-
vetje ljudje potrebujemo ustrezne socialne pogoje (human condition), kot riba za Zivljenje
potrebuje vodo. Ko uni¢imo Zivljenjske pogoje, se poveca socialna patologija. Ves svet je v
kaosu in znanje dobiva novo druzbeno vlogo.

Ljudje so izpostavljeni stalnim manipulacijam, ne vedo ve¢, kaj je realnost, in ne vedo vec,
kaj je prav in narobe, s tem izgubijo svoj superego in ego, bi dejal Freud, ali ego starsa in
ego odraslega, bi dejal Berne. Na ruSevinah psihe ostaja le $e zbegan in prestrasen id ali
ego otroka. Andragogiko ¢akajo nova poglavja delovanja in ustvarjanja. Na§ znani filozof
Slavoj Zizek pravi: »Hudo je, ko nemogoce postane mogoce.« Zaupam ljudem, da bomo
obrnili sedanjo napa¢no smer letenja.
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POVZETEK

V letu 1973 so zaceli na zdajsnjem Oddelku za pedagogiko in andragogiko Filozofske fakultete Univerze v
Ljubljani (tedaj v imenu se ni bilo andragogike) prvic predavati andragogiko. To so bili tudi zacetki oblikova-
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in dovolj razgledanih posameznikov. Navedeni vplivi so delovali pospesevalno, pa tudi zaviralno, o cemer

razpravijamo v pricujocem prispevku.
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FACILITATING AND NONFACILITATING FACTORS IN DEVELOPING ADULT
EDUCATION IN SLOVENIA-ABSTRACT

The 1973 year marked the beginning of lectures in andragogy at what is now the Department of Pedagogy and
Andragogy at the Faculty of Arts, University of Ljubljana (andragogy had not yet been added to the name at the
time). These were also the beginnings of andragogy’s development as an independent scientific discipline in Slo-
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organisations and institutions that were in operation, on associations active in the field, on the social circum-
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and on sufficiently knowledgeable individuals. These were the factors that either helped facilitate or impede the
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uvoD

Kot je znano, je profesorica dr. Ana Krajnc na danasnjem Oddelku za pedagogiko in
andragogiko Filozofske fakultete Univerze v Ljubljani zacela predavati andragogiko v
letu 1973. To niso bili le zacetki visokoSolskega izobrazevanja izobrazevalcev odraslih in
andragogov, temve¢ so to tudi zaletki oblikovanja andragogike kot samostojne znanstve-
ne discipline v Sloveniji. Z leti se je ta $tudij razvijal takole: leta 1976 je fakulteta najprej
ustanovila andragosko smer v okviru studijskega programa Pedagogika, leta 1992/93 se
je oddelek preimenoval v Oddelek za pedagogiko in andragogiko in sta nastala enopred-
metna Studija pedagogike in andragogike; kljub temu je dajal tudi enopredmetni $tudij
andragogike naziv dipl. pedagog, a z dodatkom — smer andragogika. Tako je bilo vse do
bolonjske reforme, ko je nastal samostojen drugostopenjski magistrski $tudij andragogike,
ki daje naziv magister profesor andragogike.

Zacetka visokoSolskega izobrazevanja izobrazevalcev odraslih in andragogov v Sloveniji
pa ne moremo enaciti z zaletkom razvoja izobraZevanja odraslih in andragogike v Slo-
veniji. Ta razvoj se je zalel Ze dosti prej in je imel tako obdobja pocasne ali pocasnejse
rasti in/ali zastojev kot tudi sorazmerno hitrej$e ter hitre rasti in napredovanja.! Razvoj
andragogike ali $e bolj prakse izobrazevanja odraslih v Sloveniji je bil po nasi presoji odvi-
sen od razli¢nih dejavnikov, ki so lahko nanj vplivali bodisi pospesevalno bodisi zaviralno.
V tem prispevku Zelimo pregledati, katerim dejavnikom lahko pripisemo pomemben ali
pomembnejsi vpliv na razvoj izobrazevanja odraslih in andragogike pri nas, kateri pa so v
tem pogledu nepomembni ali zanemarljivi; so pa tudi taksni, ki so ta razvoj celo zavirali
ali onemogocali in ga morebiti zavirajo ali preprecujejo e zdaj. O tem nimamo posebnih
raziskav in/ali empiri¢nih raziskovalnih ugotovitev; omejiti se bomo morali na presojo
razpolozljivih podatkov ali dejstev, ki so nam bili na voljo.?

Dejavniki, ki lahko spodbujajo ter omogocajo ali zavirajo razvoj neke dejavnosti/stroke,
so: organizacije in institucije, zdruzenja, druzbene razmere in okoli$¢ine, pobude in zgledi
(tako doma kot tudi iz tujine), upravne in politi¢ne strukture ter odlocevalci, strokovna in
druga srecanja in posveti, projekti in akcije, gibanja in usmeritve, koncepcije in stalis¢a za-
vzetih in dovolj razgledanih posameznikov. Vsi ti dejavniki so delovali tudi pri razvoju na-
Sega izobrazevanja odraslih in andragogike. Ali so ti dejavniki pri razvijanju izobrazevanja
odraslih, posledi¢no tudi andragogike, tako po obsegu kot tudi po kakovosti, primerljivi s
tistimi, ki so vplivali na razvoj izobrazevanja otrok in mladine ter pedagogike?

IZOBRAZEVANJE ODRASLIH V ORGANIZACIJAH

Studij pedagogike na ljubljanski univerzi se je zacel takoj po njeni ustanovitvi, v letnem
semestru 1920, najprej kot predmet (njegov prvi nosilec je bil dr. Karel Ozvald), ki se je

1V tem prispevku obravnavamo izobrazevanje odraslih tudi v obdobjih pred zacetkom §tudija andragogike,
vse do danes.

2 Med viri, s katerimi si lahko pri tem pomagamo, sta zlasti: Izobrazevanje odraslih kot dejavnik razvoja Slo-
venije (Jelenc, 1994) in Strategija in koncepcija izobrazevanja odraslih v Sloveniji (Jelenc, 2000).
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kasneje oblikoval v Oddelek za pedagogiko. Seveda pa so se za vzgojo in izobrazevanje
otrok ter mladine postopoma Ze v prvi polovici 20. stoletja oblikovale in razvile nekatere
Se danes delujoce, sorazmerno mocne tako strokovno-razvojne kot tudi znanstvenorazi-
skovalne ustanove (kot sta Zavod RS za $olstvo in Pedagoski institut).

Delovanje organizacij in institucij

Kot Ze re¢eno pri izobrazevanju odraslih v Sloveniji nismo imeli niti zdaj nimamo taksnih
organizacij in institucij, ki bi bile po obsegu in kakovosti, kadrovsko in materialno ter po
modi vplivanja tako mocne kot tiste, ki delujejo na podrocju vzgoje in izobrazevanja otrok
in mladine. Med institucijami, ki Ze dalj ¢asa delujejo na podro¢ju izobrazevanja odraslih,
so gotovo najvidnejse ljudske univerze.’ Prva ljudska univerza v Sloveniji je zacela delovati
18. januarja 1922 v Mariboru, do leta 1940 so delovale e ljudske univerze v Ljubljani, Ce-
lju, na Ptuju, v Kranju ter na Studencih pri Mariboru. Te univerze so bile organizirane kot
(prosvetna) drustva za prosvetljevanje vseh slojev prebivalstva; poleg organiziranja preda-
vanj in tecajev so prirejale tudi druge izobrazevalne in prosvetljevalske dejavnosti, akcije
in prireditve ter izdajale tiskana gradiva in omogocale ljudem dostop do knjig (Jelenc,
1998, str. 1). Po drugi svetovni vojni se je Stevilo ljudskih/delavskih univerz v primerjavi
s stanjem pred vojno mocno povecalo, saj je v letu 1953 doseglo ze rekordnih 234 enot
(Mohorei¢ Spolar in Emersi¢, 1997, str. 212).* Leta 1959 se dejavnost in vpliv teh usta-
nov Se povecata, ko se delavske univerze povezejo v zdruzenje (zvezo) z imenom Zveza
delavskih in ljudskih univerz Slovenije.’ Vanjo je ob ustanovitvi povezanih 63 organizacij
(¢lanic). V zvezi je v zacetnem obdobju (1965-1976) delovalo sedem do osem strokovnih
delavcev, ki so pokrivali podrodja splodnega, strokovnega in druzbenega izobrazevanja,
imeli so tudi sodelavca za andragosko metodiko. Vsekakor je bila to najmocnejsa razvoj-
no-operativna ustanova za izobrazevanje odraslih v Sloveniji. Vodilni kadri v njej (zlasti
Tilka Blaha, Marjan Lah, Joze Valentin¢i¢) so bili povezani z vrhunskimi strokovnjaki za
izobrazevanje odraslih in andragogiko v Jugoslaviji,® i pa so bili seznanjeni z najsodobnej-
§imi spoznanji na podrocju andragogike in izobrazevanja odraslih v svetu.

Znacilnost razvojno-operativnih in raziskovalnih ustanov za podrodje izobrazevanja od-
raslih v Sloveniji je bila, da vrhunska kadrovska zasedba strokovnjakov v njih ni bila trajna.

Tudi navedena kadrovska zasedba v ZDUS/ZLUS se je po 10 letih mo¢no zmanjsala,

3 Poletu 1945 so ime »ljudske« praviloma spremenile v »delavske«. Ime »delavska univerza« je bilo specifi¢no
za ljudske univerze v Jugoslaviji, saj ga v drugih drZzavah ne poznajo. V imenu se je zrcalil politicen (ideoloski)
pritisk na program in delovanje teh ustanov, ki naj bi omogocale oblikovanje delavcev in drzavljanov v duhu so-
cialisti¢ne (ali komunisti¢ne) ideologije in politike ter druzbenih potreb. To se je izkazalo tudi po tem, ko so se
delavske univerze po prenchanju socialisticne druzbene ureditve (po letu 1991) spet preimenovale v »ljudske«.

4 Stevilo ljudskih univerz v letu 1953 se ne zdi realno, vendar je mogoca razlaga ta, da so tedaj za ljudske
univerze $teli tudi aktivnosti npr. prosvetnih drustev, ki so prirejala predavanja o izbranih temah.

5 Ime se spremeni leta 1964, ko ostane le skrajsano Zveza delavskih univerz Slovenije (ZDUS).

6 Ce nastejemo le nekaj najvidnejsih, so bili to: Dragomir Filipovi¢, Borivoj Samolovéev in Dusan Savicevi¢
iz Beograda, Mihajlo Ogrizovi¢, Vlado Andrilovi¢, Mladen Zvonarevi¢, Nikola Pastuovi¢ in Maja Span iz
Zagreba ter Silvije Pongrac z Reke.
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s tem pa so ljudske univerze izgubile dotedanjo vlogo vodilnih razvojno-raziskovalnih
ustanov za podrodje izobrazevanja odraslih pri nas. K sreci je po tem ¢asu to vlogo vsaj
za nekaj let prevzela sorazmerno moéna skupina strokovnjakov (od treh do sedem redno
zaposlenih svetovalcev) za izobrazevanje odraslih na Zavodu RS za Solstvo, ki je nastala
leta 1969. Vodja te skupine je postal Joze Valentin¢i¢, ko je zapustil ZDUS in se zaposlil
na Zavodu RS za $olstvo. Skupina je delovala do leta 1980, ko je bila razpuscena; vzrok
za njeno razpustitev je bila vpeljava tako imenovanega usmerjenega izobrazevanja, ki je
temeljilo na domnevi, da ni razlike med izobrazevanjem otrok in mladine ter izobraze-
vanjem odraslih, zato ni potrebe, da bi imel Zavod RS za Solstvo posebne svetovalce za
izobrazevanje odraslih, saj lahko isti svetovalci opravljajo svetovalno delo za otroke in
mladino ter za izobraZevanje odraslih. Slo je za izrazito politicno odlogitev, ki je v nasle-
dnjih letih zelo negativno vplivala na vkljucevanje odraslih v izobrazevanje, saj se je v tem
Casu udelezba odraslih v izobrazevanju zmanjsala (po grobih ocenah) skoraj za polovico;
bolj kot udelezbo odraslih v posebnih ustanovah za izobrazevanje odraslih (kot so npr.
ljudske univerze) se je v tem ¢asu odrasle usmerjalo v izobrazevanje v $olah, kar pa — kot je
znano’ — odraslim ne ustreza; zmanjsano udelezbo v svojih programih so tako najbolj ¢uti-
le ljudske univerze, skodo pa so najbolj utrpeli odrasli morebitni udelezenci izobrazevanja.

Poleg navedenih ustanov, ki so zaposlovale strokovno dobro usposobljene strokovnjake
za izobrazevanje odraslih, je v Sestdesetih letih delovala Se ena ustanova, ki se je ukvarjala
z razvojem strokovnega in poklicnega izobrazevanja; to je bil Zavod Ljudske republike
Slovenijé® za strokovno izobrazevanje, ki se je ukvarjal tako s strokovnim izobrazevanjem
otrok in mladine kot tudi z izobrazevanjem odraslih. Vodil ga je Ivan Bertoncelj, ki je v
tistem Casu veljal za vodilnega strokovnjaka in organizatorja na podro¢ju izobrazevanja
odraslih, zlasti strokovnega in povezanega z delom v podjetjih in delovnih organizacijah.’
Zavod LRS za strokovno izobrazevanje se je leta 1965 spojil z Zavodom za napredek
Solstva Socialisti¢ne republike Slovenije,'* kasneje preimenovanim v Zavod SRS za $ol-
stvo. Iz tega prikaza je razvidno, da navedeni zavodi niso bili le ustanove za izobrazevanje
odraslih, temve¢ tako za izobrazevalno ali $olsko obravnavanje otrok in mladine kot tudi
odraslih. Praksa kaze, da ima umescanje izobrazevanja odraslih v ustanove, ki hkrati skrbi-
jo tudi za vzgojo in izobrazevanje otrok in mladine, neugodne posledice za dejavnost izo-
brazevanja odraslih; to zmeraj ostaja v senci izobrazevanja otrok in mladine, ki ima zmeraj
prednost pred izobrazevanjem odraslih. Ustrezno in prioritetno obravnavanje izobraze-
vanja odraslih in andragogike je mogoce le v ustanovi, ki je namenjena le ali prednostno
obravnavanju ter razvoju in raziskovanju izobrazevanja odraslih. To pa je bilo v Sloveniji
dosezeno z ustanovitvijo Andragoskega centra Slovenije.

7 Znana je ugotovitev dr. Ane Krajnc, povzeta po $vedskem pedagogu Torstenu Husenu — da je odrasli dober
ulenec, a slab $olar.

8 S kratico Zavod LRS za strokovno izobrazZevanje.

9 Ivan Bertoncelj je kasneje postal direktor Zavoda LRS za proucevanje organizacije dela in varnosti pri delu,
ki se je kasneje preimenoval v Zavod LRS za produktivnost dela.

10 S kratico Zavod za napredek 3olstva SRS.
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Andragoski center Slovenije — mocna ustanova za razvoj in raziskovanje na podrocju
andragogike

Pobudo za ustanovitev Andragoskega centra Slovenije (ACS) je dalo Andragosko drustvo
Slovenije (ADS)" z utemeljitvijo, da je to nujnost in sredstvo za vzpostavitev in razvoj
izobrazevanja odraslih kot enakovredne in enakopravne sestavine vzgojno-izobrazevalne-
ga sistema, hkrati pa tudi za razvoj andragogike kot pedagogiki komplementarne in ena-
kovredne vede. To smo $e posebno utemeljevali s filozofijo in sistemom vseZivljenjskosti
ucenja, ki smo ga tudi v Sloveniji v kasneje sprejetih politi¢nih dokumentih priznavali kot
ustrezno podlago in temelj razvoja. Center naj bi razvijal informacijsko, dokumentacij-
sko, svetovalno, razvojno-raziskovalno in usklajevalno funkcijo za podro¢je izobrazevanja
odraslih. Za ustanovitev ACS so se poleg ADS odlo¢no zavzemali v Skupnosti izobraze-
valnih centrov (zlasti zdaj Ze pokojni tajnik Tine Kopa¢) in na Filozofski fakulteti (pro-
fesorica dr. Ana Krajnc).”? Nedvomno je k temu pripomoglo to, da je Slovenija leta 1991
postala samostojna in neodvisna drzava.

V zacetku svojega delovanja je imel ACS tri organizacijske enote/podrocja. To so bila:
razvoj in raziskovanje; izobrazevanje andragogov in andragoskih delavcev ter dokumenta-
cija in informiranje. Priblizno taksna je v grobem organizacijska sestava $e danes, ko ima
ACS stiri organizacijske enote, to so: raziskovalno sredisce, sredisce za razvoj in svetova-
nje, izobrazevalno sredi$¢e in informacijsko sredis¢e. V. ACS smo od zacetka delovanja
poudarjali, da je njegova prioriteta razvijanje kulture ucenja odraslih v Sloveniji, kar sem
zlasti poudarjal kot prvi direktor ACS; zato je ACS od vsega zacetka razvijal projekte, kot
so Studijski krozki, sredi$¢a za samostojno ucenje, borze znanja, projektno ucenje za mlaj-
Se odrasle (v zatetku CMO, kasneje PUMO); med njegove prioritete ni spadalo poklicno
izobrazevanje, manj se je, vsaj v zaCetku, ukvarjal tudi z izobrazevanjem odraslih oseb s
posebnimi potrebami.

Odprtja ACS so se udelezili mnogi najvisji predstavniki politike in druzbenega Zivljenja
v Sloveniji ter tudi nekateri visoki predstavniki iz tujine," kar je svojevrstno dokazovalo
njegov pomen. ACS je pred kratkim praznoval 30 let svojega razvoja, v tem Casu so ga
veckrat poskusali spojiti z drugimi ustanovami na podro¢ju vzgoje in izobrazevanja, zlasti
s Centrom RS za poklicno izobrazevanje (CPI), a se mu je uspelo ubraniti teh poskusov.

11 Pobuda je bila izrazena in dokumentirana na posvetu ADS na Bledu leta 1984; naslov posveta je bil: Iz-
obrazevanje odraslih v dolgorocnem razvoju Slovenije. Objavljeno v knjizici Izobrazevanje odraslib v dolgorocnem
razvoju Slovenije (Andragosko drustvo Slovenije, 1985).

12 Zal pa je takrat niso podpirali na Zvezi delavskih univerz Slovenije (njen vidnejsi predstavnik, ki je izrazal
in zastopal to stalisCe, je bil Mili¢ Sikirica); menili so, da v Sloveniji ne potrebujemo »novega instituta« (izraz
»institut« je zvenel slabsalno), temve¢ le vegjo finan¢no podporo podro&ju izobrazevanja odraslih.

13 Nekaj najvidnejsih imen: Milan Kucan, tedanji predsednik Slovenije, dr. Peter Tancig, tedanji minister za
znanost in tehnologijo, dr. Peter Vencelj, tedanji minister za Solstvo, JoZica Puhar, tedanja ministrica za delo,
druzino in socialne zadeve, dr. Alojzij Sustar, slovenski nadgkof in metropolit, dr. Anton Stres, pristojen za
izobrazevanje pri ljubljanski nadskofiji; iz tujine: Paul Belanger, predstavnik Unesca, kasnejsi direktor Instituta
za vsezivljenjsko ucenje v Hamburgu, Peter Bacher, vodja Centra za izobrazevanje odraslih v Kébenhavnu, ki
je bil nekaksen prvi zgled pri ustanavljanju ACS.
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Na koncept delovanja ACS se je poskusalo vplivati tudi z doloanjem njegovih nalog
glede na potrebe ministrstev.’* Zakon o organizaciji in financiranju vzgoje in izobrazeva-
nja (ZOFVI), sprejet v letu 1996, je ACS opredelil kot svetovalno ustanovo za podrogje
izobrazevanja odraslih in ga tako po njegovi vlogi in delovanju izenacil z Zavodom RS za
Solstvo (svetovalna ustanova za vzgojo in izobrazevanje otrok in mladine) ter Centrom za
poklicno izobrazevanje — CPI (svetovalna ustanova za poklicno izobrazevanje predvsem
otrok in mladine). Taksna zakonska opredelitev je pomembno vplivala na delovanje ACS.
S tem se je bistveno zmanjsala njegova avtonomija in povecala odvisnost od ministrstev,
zlasti od zdaj$njega ministrstva za vzgojo in izobrazevanje; to vsekakor zmanj$uje avtono-
mnost ACS in njegovo poglavitno poslanstvo, da avtonomno skrbi za razvoj izobrazevanja
odraslih in andragogike.” Kljub vsemu pa se je ACS uveljavil kot najpomembnejse razvoj-
no-raziskovalno sredisce za podrodje izobrazevanja odraslih v Sloveniji; najpomembnejsi
delez v njegovem programu imata splo$no in neformalno izobrazevanje odraslih. V. ACS
se je kazala tudi potreba, da bi ustanovili relativno samostojno enoto, ki bi opravljala znan-
stvenoraziskovalno dejavnost, a do tega ni prislo.

Na razvoj so pomembno vplivala tudi drustva in zdruzenja

Poleg ACS kot najpomembnejse organizacije in dejavnika za razvoj izobrazevanja od-
raslih v Sloveniji je na ta razvoj pozitivno vplivalo tudi Andragosko drustvo Slovenije
(ADS); to je organizacija, ki je najve¢ pripomogla k zboljsevanju polozaja izobrazevanja
odraslih v sistemu vzgoje in izobrazevanja Sloveniji ter k doseganju njegove sistemske ize-
nacitve z izobrazevanjem otrok in mladine. Smotrno je, da tako ostane tudi v prihodnosti.

ADS je bil ustanovljen leta 1968. Vse od takrat ne deluje le kot zavzet spremljevalec,
temve¢ tudi kot nenehen spodbujevalec razvoja izobrazevanja odraslih. Drustvo ima tele
poglavitne cilje:

* uveljavljanje izobrazevanja odraslih in andragogike v Sloveniji;

* zastopanje andragogike in izobrazevanja odraslih v aktualnih druzbenih razmerah;

* zagotovitev enakovrednosti in enakopravnosti sistemske ureditve izobrazevanja od-
raslih v sistemu vzgoje in izobrazevanja na vseh podrodjih sistemskega urejanja
(upravljanje, zakonodaja, financiranje, razvoj omrezja izvajalcev in programov ter
infrastruktura);

* krepitev vloge in polozaja andragoskih delavcev v druzbi in njihovo zastopanje v ime-
nu andragoske stroke;

* skrb za spopolnjevanje andragogov in andragoskih delavcev ter prizadevanje za stalno
izboljsevanje njihove usposobljenosti za delo na podro¢ju izobrazevanja odraslih, tudi
z izmenjavo dobrih praks in informacij na strokovnem podrodju;

14 Zlasti dana$njih dveh ministrstev: ministrstva za vzgojo in izobraZevanje ter ministrstva za delo, druzino,
socialne zadeve in enake moznosti. Danes, po ustanovitvi ministrstva za visoko $olstvo, nastaja tudi dilema,
katero od obeh ministrstev za vzgojo in izobrazevanje je pristojno za izobrazevanje odraslih.

15 Po sprejetju ZOFVI se je bistveno zmanjsal delez financiranja ACS pri ministrstvu za znanost/raziskoval-
no dejavnost, ki je prva leta po ustanovitvi ACS obsegal okoli 30 odstotkov celotnega proracuna za dejavnosti

ACS.
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* Sirjenje znanstvenih spoznanj in izkudenj o izobrazevanju odraslih pri nas in v svetu ter
seznanjanje $irSe javnosti z njimi prek sredstev javnega obvesc¢anja;

* sodelovanje s strokovnimi in znanstvenimi organizacijami ter drustvi, zdruzenji in dru-
gimi organizacijami, katerih dejavnost je pomembna za razvoj izobrazevanja odraslih.

Za dosego svojega namena in ciljev opravlja drustvo tele dejavnosti:

* zastopanje in uveljavljanje strokovnih in znanstvenih spoznanj s podro¢ja izobrazeva-
nja odraslih in njihovo promoviranje;

* organiziranje strokovnih razprav in pogovorov ter omogocanje dialoga med strokov-
njaki tako andragoske stroke kot tudi s strokovnjaki iz drugih strok in podrodij na
podlagi skupnega interesa za izobrazevanje odraslih;

* organiziranje strokovnih sre¢anj svojih ¢lanov;

* zastopanje odraslega kot ucenca in kot udelezenca izobrazevanja odraslih ter skrb za
to, da ima moznost ustrezno zadovoljevati svoje u¢ne in izobrazevalne potrebe;

* spodbujanje medsebojnega sodelovanja posameznikov in organizacij na podrodju
izobrazevanja odraslih z izmenjavo spoznanj in izku$en;j ter s skupnimi akcijami in
projekti;

* seznanjanje javnosti z znanstvenimi spoznanji in izku$njami izobrazevanja odraslih z
ustnimi sporodili in drugimi sredstvi komuniciranja;

* informiranje ¢lanstva;

* vzdrzevanje mednarodnih stikov in zastopanje asociacije v mednarodnih zdruzenjih;

* spremljanje aktualnih dogodkov o izobrazevanju odraslih in odzivanje nanje;

* povezovanje svojih ¢lanov in spodbujanje njihove dejavnosti pri uresni¢evanju in raz-
vijanju dejavnosti izobrazevanja odraslih;

* posredovanje predlogov in mnenj pristojnim organom o pomembnih vprasanjih izo-
brazevanja odraslih ter sodelovanje pri resevanju teh zadev;

* sodelovanje z drugimi domacimi in tujimi andragoskimi drustvi ter z drugimi strokov-
nimi drudtvi in organizacijami;

* urejanje spletnih strani na medmreZju ter prek njih posredovanje informacij $irsi
javnosti;

* izdajanje brezpla¢nih informativnih glasil s podro¢ja izobrazevanja odraslih ter druge
oblike sporocanja.

Ko pregledamo dokumente z ustanovitvene skupscine ADS, ki je bila 30. januarja 1968,
ugotovimo, da si je drustvo taksne cilje in napoved dejavnosti za njihovo udejanjanje po-
stavljalo Ze ob svoji ustanovitvi. Ko je bil ustanovljen ACS, je ta prevzel veino ciljev, ki
jih je imelo v svojem programu drustvo; seveda je imel ACS veliko boljse moznosti za
realizacijo teh ciljev kot ADS.

Sicer pa je za izobrazevanje odraslih znacilno, da so se njegovi predstavniki in izvajalci ves
¢as organizirali v drustvih. Ze pred ustanovitvijo ADS so strokovnjaki, ki so se v Sloveniji
ukvarjali z razvojem izobrazevanja v podjetjih in na podrocju gospodarstva, ustanovili
Drustvo organizatorjev izobrazevanja. To drustvo je bilo ustanovljeno Ze leta 1962 in ga
je vodil Ivan Bertoncelj. Ne moremo ga sicer $teti za neposrednega predhodnika ADS,
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saj je bilo po sestavi ¢lanstva ter naravnanosti in vsebini svojega dela blize drustvom in
zdruzenjem, ki so se ukvarjala z razvojem in izobrazevanjem kadrov v podjetjih, a vendar
lahko njegovo dejavnost $tejemo za andragosko. Drustvo organizatorjev izobrazevanja
pa je bilo idejni in dejanski predhodnik Zdruzenja izobrazevalnih centrov, ki je zacelo
delovati leta 1972 in je neposreden predhodnik Skupnosti izobrazevalnih centrov, ki je
bila ustanovljena kasneje.'®

IzobraZevalni centri v podjetjih

Pri pregledu dejavnikov, ki so vplivali na razvoj izobrazevanja odraslih in andragogike v
Sloveniji, ne smemo spregledati izobrazevalnih centrov in sluzb v podjetjih, ki so skrbeli
za izobrazZevanje svojih delavcev. Tudi ta dejavnost je imela svoje vzpone in padce, ugodne
moznosti za svoj razvoj pa je imela zlasti v vegjih podjetjih, kot so bili, denimo, Krka,
Gorenje, Iskra.

STRATEGIJE IN KONCEPCIJE— POGO] ZA USPESEN RAZVO] IZOBRAZEVAN]A
ODRASLIH

Izobrazevanje odraslih moramo obravnavati kot koherentno celoto, po ciljih, obsegu,
pomenu, potrebi po sistemski ureditvi itn. povsem primerljivo z izobrazevanjem otrok
in mladine. Bolj kot kadarkoli prej se ta zahteva postavlja z uveljavljanjem koncepta in
strategije vsezivljenjskosti ucenja (VZU), saj vsezivljenjskosti ucenja ne more biti, ¢e tako
— resno, temeljito, naértno, sistemati¢no itn. — obravnavanemu zacetnemu izobrazevanju
(izobrazevanju otrok in mladine) ne sledi prav tako resno, temeljito, nacrtno, sistemati¢no
itn. obravnavano nadaljevalno izobrazevanje (izobrazevanje odraslih). Tezo, ki dolo¢a po-
lozaj obeh poglavitnih podpodrodij vzgoje in izobrazevanja (zacetnega in nadaljevalnega)
tako v vsakdanji praksi kot tudi v teoriji, v druzini vzgojno-izobrazevalnih ved, oznac¢ujem
kot teoreti¢no jasno in neovrgljivo."

Kljub deklarativni podpori strategiji VZU izobraZzevanje odraslih nima ustrezne
podpore politicnih odlocevalcev

VZU bi moral biti izhodisée za nacionalno politiko vzgoje in izobrazevanja v vseh drzavah,
tudi v Sloveniji. Nadaljevalno izobrazevanje (izobrazevanje odraslih) bi moralo imeti v njej
ustrezno, zaCetnemu izobrazevanju enakovredno in enakopravno (ne pa enako) mesto. V
Sloveniji taksnega polozaja izobrazevanje odraslih nima in ni¢ ne kaze, da se nasa vzgoj-
no-izobrazevalna politika tega zaveda, kaj Sele, da bi jo to skrbelo. Res pa je, da nosilci
nase vzgojno-izobrazevalne politike zlasti v zadnjem ¢asu, potem ko so to poudarili tudi v

16  Skupnost izobrazevalnih centrov je dolga leta vodil zdaj Ze pokojni Valentin Kopag, ki smo ga Ze omenili
kot enega najbolj vnetih zagovornikov in spodbudnikov nastanka ACS.

17 Med prvimi ali celo prvi je o tem tehtno razpravljal Ze angleski andragog Colin Titmus (1989; gl. Jelenc,
2000, str. 7), ko je ugotovil, da je nacelo vseZivljenjskosti izobrazevanja sprozilo potrebo po integraciji vseh po-
drodij vzgojno-izobrazevalnega sistema (vertikalno in horizontalno) in da je to pospesilo idejo o izobrazevanju
odraslih kot koherentni celoti.
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strateSkih dokumentih Evropske unije (EU; npr. Lizbonska strategija, Bolonjska deklara-
cija), zatrjujejo, kako velik pomen imata tudi za nas VZU in druzba, ki temelji na znanju.
Tudi v Strategiji vsezivijenjskosti ucenja, ki jo je leta 2007 sprejelo takratno ministrstvo za
Solstvo in Sport, smo zapisali stratesko pomembno trditev, da mora vsezivljenjskost uce-
nja postati »vodilno nacelo vsega izobrazevanja in ucenja ter temeljna druzbeno-razvojna
strategija« (Jelenc, 2007, str. 7; gl. tudi Jelenc, 2016). Ta trditev, ¢e jo ho¢emo udejanjiti,
zahteva sistemsko razdelitev izobrazevanja in uéenja na temeljno, ki ga mora zagotoviti
»zaetno izobrazevanje« (angl. primerjalno initial education), in tisto, ki ga lahko prelozimo
na kasnejsa obdobja, to je »nadaljevalno izobrazevanje« (angl. continuing education). S tem
sprejmemo novo izhodi$¢e za celoten sistem vzgoje in izobrazevanja, to je, da se u¢imo in
izobrazujemo vse Zivljenje. Cas ucenja in izobrazevanja ne sme biti omejen na obdobje $o-
lanja otrok in mladine, temve¢ morata uéenje in izobraZevanje ostati pomembna sestavina
zivljenja, Clovekove osebne in poklicne poti tudi kasneje. Izobrazevanju odraslih bo le tako
sistemsko zagotovljena enakovrednost in enakopravnost v primerjavi z izobrazevanjem
otrok in mladine. To bo zahtevalo tele spremembe pri upravljanju vzgoje in izobrazevanja:
* Eno od zdaj$njih ministrstev za podro¢je vzgoje in izobrazevanja mora brez odlasanja
ustanoviti direktorat za izobrazevanje odraslih.
* Temu naj se prilagodijo tudi imena ministrstev, kjer naj dobi ustrezno mesto pojem
vsezivljenjsko ucenje.
* Sistemska enakopravnost zacetnega in nadaljevalnega izobrazevanja (izobrazevanja
otrok in mladine ter izobrazevanja odraslih) naj se uredi v skladu s Strategijo vseZiv-
ljenjskosti ucenja.

Izobrazevanje odraslih je ta ¢as sistemsko slabse urejeno ali celo neurejeno na vseh podro-
&jih sistemskega urejanja vzgoje in izobrazevanja, tako v splosnem poloZaju izobrazevanja
odraslih v celotnem sistemu vzgoje in izobrazevanja kot tudi v njegovi zakonski urejeno-
sti, financiranju, ureditvi javnega omrezja izvajalcev in programov ter infrastrukture. Ker
je v zdajsnji vladi prislo do razdelitve podrodja vzgoje in izobrazevanja na dve ministrstvi
— na ministrstvo za vzgojo in izobraZevanje ter ministrstvo za visoko $olstvo, znanost
in inovacije, pri ¢emer $e nimamo podatka o tem, kako si delita podro¢je izobrazevanja
odraslih — je treba dolo¢iti njune pristojnosti za izobrazevanje odraslih. Izobrazevanja ne
moremo deliti na »redno« (za mladino) in »izredno« (za odrasle), ker je taksno poimeno-
vanje slabsalno za izobrazevanje odraslih. Znanje je prisotno povsod, na vseh podroéjih
zivljenja, v vseh poklicih in v vseh dejavnostih, in povsod je treba razvijati motivacijo
odraslih za ucenje in pridobivanje znanja. Ministrstvo za izobrazevanje, znanost in Sport
(MI1ZS), predhodnik zdaj$njih dveh ministrstev, je dolocalo svoje organizacijske enote po
Solski shemi; imelo je poleg direktoratov za $port in za znanost e tri za podrocje vzgoje
in izobrazevanja, to so bili direktorati za predsolsko vzgojo in osnovno Solo, za srednje in visje
Solstvo ter izobrazevanje odraslih in za visoko Solstvo. V tej shemi izobraZevanje odraslih
ni imelo svojega direktorata, bilo je sektor v enem od so/ski/ direktoratov, kar posledi¢no
pomeni, da v kolegiju ministra izobrazevanje odraslih ni imelo svojega zastopnika, temve¢
ga je zastopala direktorica enega od Solskih direktoratov, ta ¢as je bila to direktorica direk-
torata za srednje in visje Solstvo ter izobrazevanje odraslih.
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Izobrazevanje odraslih je obsezno in raznovrstno podrodje, pretezno (vsaj 90 odstotkov)
je neformalno, ki je zdaj organizacijsko podrejeno enemu od direktoratov za formalno
izobrazevanje (in Se to za le eno vrsto $ol). V MIZS ni bilo mesta za nesolski direktorat,
s tem pa tudi ni bilo pravega vsebinskega in miselnega stika z naravo in posebnostmi
izobrazevanja odraslih. Se ve, s tem tudi ni bilo vsebinskega in miselnega stika z vsezi-
vljenjskim uéenjem in njegovo filozofijo ter strategijo! Ce misel razvijamo 3e dalje, sta v
taks$ni organiziranosti pojem »ucenje« in njegovo pojmovanje izrazito podrejena pojmoma
»izobrazevanje« in »Solanje«. O dominaciji Solske kulture in tradicije pri nas govori tudi to,
da se v javnosti (tudi v medijih), ko govorijo o vzgoji in izobrazevanju in o MIZS, prete-
zno uporablja izraz »$olstvo« (npr. »Solska ministrica«) in ne izobrazevanje, kaj $ele ucenje.

Za potrditev nase pobude govorijo tudi strateski dokumenti, ki jih je v zadnjem ¢asu spre-
jemala Republika Slovenija, to sta Strategija dolgoZive druzbe in Strategija razvoja Slovenije
do leta 2030, v katerih VZU oznaujejo in tejejo za temeljno podlago nasega razvoja! Se
nadaljnji pogoj pa je to, da Strategijo vsezivijenjskosti ucenja sprejme vlada RS (ne le eno
ministrstvo), kar je ob sprejemanju strategije predlagala Ze skupina, ki jo je pripravljala, in
da pri udejanjanju VZU sodelujejo vsa ministrstva, saj je znanje povsod, ne le v $olah in
izobrazevalnih ustanovah. Po $tevilnih znakih in podatkih sode¢, se vizija vzgoje in izo-
brazevanja ter nacionalna strategija, ki jo ta as pripravljamo v Sloveniji na tem podrodju,
enacita s Solsko reformo. Vse to pa kaze, da v viziji vzgoje in izobrazevanja vidimo le olo
in delovanje $ol. In da sta filozofija in strategija VZU bolj ali manj le politi¢na floskula. In
izobrazevanje odraslih, ki bi moralo biti »dejavnik ocelotenja vzgoje in izobraZzevanja«,'®
sistemsko ni enako pomembno kot izobrazevanje otrok in mladine. Gledano z zorne-
ga kota VZU, je bilo sprejetje Strategije vsezivljenjskosti ucenja v Sloveniji leta 2007 pri
ministrstvu za Solstvo nekaksen krovni dosezek in zadovoljitev zahtev politike EU. Zal
ministrstvo ni upostevalo nasega priporo¢ila,”” da bi dokument in tudi odgovornost za
udejanjanje strategije sprejela vlada Republike Slovenije. Druga pomanjkljivost ob spreje-
tju strategije je bila v tem, da ni bil upostevan eden od ukrepov za udejanjanje strategije,
to je sprejetje operativnega programa za udejanjanje strategije. Skupina je pripravila tudi
tega, vendar ga ministrstvo ni niti obravnavalo, seveda tako ni mogel biti uradno sprejet.*
V letu po sprejetju strategije je ministrstvo imenovalo strokovni svet (imenoval naj bi se
strateski svet RS za vsezivljenjsko ucenje, da bi ga razlikovali od strokovnega sveta RS za
izobrazevanje odraslih), kar je bil eden od predlaganih ukrepov v strategiji. Vendar so svet
sestavljali le predstavniki (uradniki) ministrstev, imel pa je le eno samo sejo, kar dokazuje,
da ukrep ni bil resno zastavljen.

18 Tako ga je oznadil dr. Franc Pedi¢ek (1992) v svoji razpravi.
19 Skupino je vodil dr. Zoran Jelenc, ki je tudi oblikoval konéno besedilo.

20 Naslov predloZenega dokumenta je Pregled dejavnosti za udejanjanje Strategije vseZivijenjskosti ucenja. Ob-
sega 74 ukrepov, ki so razdeljeni na tri skupine: a) dejavnosti, ki so skupne za celotno strategijo (23 tock), b)
dejavnosti za obdobje zacetnega izobrazevanja (15 tock) in ¢) dejavnosti za obdobje nadaljevalnega izobrazeva-
nja (36 tock). Dejavnosti so opredeljene tudi po tem, na kaksne nacine naj bi jih udejanjali (normativne resitve,
naloge strokovnih ustanov ali sluzb in raziskovalne naloge) in kako bi jih udejanjali po asu (kratkorocno,
srednjeroéno ali permanentno).
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V $olah za izobraZevanje otrok in mladine se ne ravnajo po strategiji VZU

Tudi danasnja organiziranost in strukturiranost zaCetnega izobrazevanja (3ol, izobraze-
vanja otrok in mladine) ni v skladu s filozofijo in strategijo VZU. V $oli bi morali ob
pridobivanju temeljnega znanja in temeljnih spretnosti pridobiti ¢as za razvijanje strate-
gij za ucenje in pridobivanje znanja, za razvijanje zmozZnosti za reSevanje problemov, za
projektno delo, raziskovalno uéenje, razvijanje zanimanj in motivacije za ucenje, navad in
veselja do ucenja. Organiziranost ministrstva bi morala upostevati, da se izobrazZevanje in
ucenje danes ne dogaja le v $olah in institucijah za izobrazevanje. Zato bi poleg splosne
skrbi za razvoj sistema vzgoje in izobraZevanja ministrstvo za vzgojo in izobraZevanje
moralo prevzeti tudi vlogo koordinatorja izobrazevalne dejavnosti na vseh podrodjih, kjer
se dogaja izobrazevanje in uéenje; to pa je povsod, v vseh ministrskih resorjih.

Zgledi, pobude, strokovna srecanja, posamezniki

Na razvoj izobrazevanja odraslih v obdobju, ki ga obravnavamo v tem prispevku, so
vplivali razli¢ni zgledi, obstajale so tudi razli¢ne pobude. Tako smo razvijali projektno
ucenje za mlade (PUMO) po zgledu danskega tovrstnega centra, »$tudijske krozke«
po takéni dejavnosti na Svedskem; pomembne zglede, kot so sredis¢a za samostojno
ucenje, centri za izobrazevanje na daljavo (angl. Open University) in »teden ucenja od-
raslih« (angl. Adults' Learning Week), smo nasli tudi v Veliki Britaniji; zgled za borzo
znanja smo spoznali v ZDA (angl. Learning Exchange v Cikagu). Nekateri od navedenih
projektov so se pri nas zelo uspesno uveljavili in prekosili zglede iz tujine, od katerih
nekateri ne delujejo vec.?

Pomembni dejavniki pospesevanja razvoja izobrazevanja odraslih v Sloveniji so bili tudi
strokovna srecanja in posveti, ki jih je prevec, da bi vse nastevali. Seveda so na ta razvoj
mocno vplivale tudi druzbene razmere in okoliséine. Med pozitivnimi druzbenimi dejavniki
naj omenimo osamosvojitev Slovenije, saj je ACS nastal leta 1991, v prvem letu samostoj-
nosti Slovenije, ko je ministrstvo za Solstvo zagotovilo materialne podlage za ustanovitev
takega centra.”? Ugodne razmere za izobrazevanje in prosvetljevanje vseh ljudi, zlasti se
tistih, ki so delovali na podroc¢ju kmetijstva, vinogradnistva, obrti, rokodelstva ter cebe-
larstva, ter za spodbujanje umnega gospodarjenja so bile v drugi polovici 19. stoletja, k
temu so pomembno pripomogli izobrazevalno dejavni duhovniki, kot je bil Anton Martin
Slomsek, ustanovitelj nedeljskih »nadaljevalnih in ponavljalnih $ol«.®

Podobno pozitiven vpliv na razvoj izobrazevanja odraslih so imeli tudi nekateri posa-
mezniki, med katerimi moramo $e posebej izpostaviti pedagoga Franja Zgeca in Karla
Ozvalda, ki sta s svojim delovanjem v zacetku 20. stoletja presegala pedagogiko v oZjem

21 Tako, denimo, ne deluje ve¢ ¢ikaska borza znanja Learning Exchange; mislim, da enako velja tudi za
danski center za projektno ucenje za mlade.

22 Tedaj so pri ministrstvu zaceli delovati tudi posebni svetovalci za izobraZevanje odraslih (Joze Miklave,
Bostjan Zgonc, Zoran Bizjak) in so bila odobrena posebna sredstva za izobrazevanje odraslih.

23 Znan je njegov ucbenik v slovenskem jeziku Blazge in Nezica v nedeljski soli, izdan leta 1842.
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pomenu.?* Med posamezniki, izstopajo¢imi na razli¢nih podrogjih izobrazevanja odraslih,
si zasluZijo mesto med aktivnimi in zagnanimi nosilci razvoja izobrazevanja odraslih®
Anton Kukovica, Marjana Lubej, Marinka Mifteraj, Marjan Loncari¢, dr. Nena Mijog,
Vincenc Hrabar, Ana Marija Pusnik, Olga Drofenik, Boris Dular, Zlatko Zepan, Miran
Morano, Marinka Kremzar, Jozica Cesnovar, Joze Penca, Jasna Manfreda, Metka Svetina,
Srecko Rutar, Marjan Blazi¢, Milena Malovrh, mag. Marija Velikonja, Zvonka Pretnar,
Ivanka Vrhoveak, Stefan Gorge, Petra Rozman, Alenka Gerzelj, dr. Janko Mursak, Janez
Gartner, Eva Zakotnik, Franja Ceh, Irena Urankar, dr. Ivan Kejzar, dr. Ilija Mrmak ter
sodelavke ACS, kot so Sonja Klemenci¢, Masa Stavanja, dr. Angelca Ivancic, dr. Vida
Andreja Mohor¢i¢ Spolar, dr. Tanja Mozina, mag. Tanja Vili¢ Klenoviek, mag. Zvon-
ka Pangerc Pahernik. Med pionirji izobrazevanja odraslih moramo posebej izpostaviti
mag. Jozeta Valentinica, prvega predsednika ADS; posebno mesto med pionirji seveda
pripada dr. Ani Krajnc, ki se je v zgodovino zapisala kot prva profesorica andragogike
na univerzi; posebno mesto pripada nekdanjim predsednikom/predsednicam ADS, to so
bili: Tilka Blaha, Marija Faganeli Greif, Stefan Huzjan, Stanka Kus¢e Zupan, dr. Zoran
Jelenc, dr. Jurij Jug, Jasna Dominko Baloh, Melita Cimerman, in zdaj$nji predsednici Idi
Srebotnik.?

ZAKLJUCNA MISEL

Zacetek studija andragogike na ljubljanski univerzi je padel na plodna tla. V njem se je
gotovo zrcalilo dosezZeno stanje v praksi izobrazevanja odraslih v Sloveniji, ki smo ga sku-
$ali prikazati v tem prispevku, a oblikovanje akademsko izobrazenih strokovnjakov — an-
dragogov in izobrazevalcev odraslih — je pomembno pripomoglo k zbolj$evanju te prakse.

LITERATURAIN VIRI

Andragosko drustvo Slovenije. (1985). Izobrazevanje odraslih v dolgoroinem razvoju Slovenije (Zbirka
aktualna tema 31). Delavska enotnost.

Jelenc, Z. (1994). Izobrazevanje odraslih kot dejavnik razvoja Slovenije [Raziskovalno porocilo v Sestih
zvezkih]. Andragoski center Slovenije.

Jelenc, Z. (1998). Vloga in razvoj zveze delavskih in ljudskih univerz Slovenije v obdobju 1960-1991.
V J. Jug (ur.), Zgodovina izobragevanja odraslih v Sloveniji 1945-1990 (3. del, Raziskovalni projekt).
Zalozba Moderna organizacija.

Jelenc, Z. (2000). Strategija in koncepcija izobragevanja odraslih v Sloveniji [Raziskovalno porocilo]. An-
dragoski center Slovenije.

24 Zgeca lahko oznacimo za izrazitega predstavnika »socialne pedagogikes, ki je bil pobudnik delovanja
ljudskih univerz, Ozvald pa je bil predstavnik kulturne pedagogike, ki je kritiziral pedagosko teorijo, Ce$ da se je
ukvarjala predvsem z nameni in metodami Solskega pouka, in je poudarjal pomen uéenja po kon¢anem Solanju.
Ozvalda lahko oznagimo kot nasega, slovenskega »oceta« koncepta in strategije VZU, ki je pomen tega spoznal
med prvimi na svetu, a pojma »vseZivljenjsko u¢enje« ni poznal in ga ni uporabljal.

25 Vrstni red navajanja njihovih imen ne izraZza pomembnosti njihovega delovanja in vpliva.

26 Na seznamu bi lahko morebiti bil e kdo; ¢e je Zal izpuscen, to ni namerno.



Zoran Jelenc: Pospesevalni in zaviralni dejavniki pri razvoju izobraZevanja odraslih in andragogike ... 51

Jelenc, Z. (ur.). (2007). Strategija vseZivljenjskosti ucenja. Ministrstvo za Solstvo in $port.

Jelenc, Z. (2016). Vsezivljenjskost ucenja in izobrazevanje odrasiih. Educa.

Mohor¢i¢ Spolar, V. A.in Emersi¢, B. (1997). Delavske in ljudske univerze v obdobju od 1945 do 1991.
V J. Jug (ur.), Prispevki k zgodovini izobrazevanja odraslih (1945-1990): 1. del (str. 211-230; Zbirka
zgodovina izobrazevanja odraslih, 4. zvezek; Raziskovalno porocilo). Zalozba Moderna organizacija.

Pedicek, F. (1992). Pedagogika danes. Obzorja.

Titmus, C. J. (1989). National programs and organizations. V C. J. Titmus (ur.), Lifelong Education for
Adults: An International Perspectives (str. 381-387). Pergamon Press.






Andragoska spoznanja/Studies in Adult Education and Learning, 2024, 30(1), 53-83
DOI: https://doi.org/10.4312/as/13500 Znanstveni prispevek

Monika Govekar Okolis

RAZVO] IZOBRAZEVANJA ODRASLIH IN
ANDRAGOGIKE NA SLOVENSKEM

POVZETEK

Prispevek obravnava izobraZevanje odraslih na Slovenskem od konca 18. do 21. stoletja. Raziskava je zgodo-
vinska analiza. Namen kvalitativne raziskave je prikazati, kako se je razvijalo institucionalno in mnoZicno
izobrazevanje odraslib po posameznih obdobjib, kaksen je bil vpliv druzbe na izobraZevanje odraslih ter na
razvoj andragoskib idej in andragogike. Predstavljeni so najpomembnejse institucije, njibov namen, mnoZicno
izobrazevanje odraslih, nekateri posamezniki z andragoskimi idejami in prizadevanji za razvoj andrago-
gike. Ugotovili smo, da je bil razvoj izobrazevanja odraslih po obdobjih razlicen, odvisen od razvoja druZbe,
gospodarstva in politike. Andragoske ideje zasledimo konec 18. stoletja in v 19. stoletju. V zacetku 20. stoletja
nastanejo proi zametki teorije izobrazevanja odraslih. V drugi polovici 20. stoletja pa se iz druzbenih potreb
po novih znanjib, strokovnjakih ter iz raziskovanja prakse izobrazevanja odraslih razvije nova znanstvena
disciplina — andragogika. Proi Studij andragogike je bil na Filozofski fakulteti Univerze v Ljubljani.

Kljuéne besede: razvoj izobrazevanja odraslih na Slovenskem, institucije za izobraevanje odraslih, andra-
goske ideje, andragogika, Studij andragogike

DEVELOPMENT OF ADULT EDUCATION AND ANDRAGOGY IN SLOVENIA—-ABSTRACT

The paper deals with adult education in Slovenia in individual periods from the end of the 18 to the 21*
century. The research method is historical analysis. The purpose of the qualitative research is to show how the
institutional and mass education of adults developed in individual periods, how society influenced adult educa-
tion, and the development of andragogical ideas and andragogy. The most important institutions, their purpose,
the mass education of adults, and individuals who introduced new andragogical ideas and efforts to develop
andragogy are presented. We found that the development of adult education was different over time, depending
on the development of society, economy, and politics. Andragogical ideas were in evidence at the end of the 1 &
and in the 19 century. The theory of adult education originated at the beginning of the 20" century. A new
scientific discipline, andragogy, developed in the second half of the 20" century from social needs for new knowl-
edge, experts and from research into the practice of adult education. The first study programme in andragogy was
established at the Faculty of Arts of the University of Ljubljana.

Keywords: development of adult education in Slovenia, institutions of adult education, andragogical ideas,
andragogy, andragogy study programme

Prof. dr. Monika Govekar Okolis, Oddelek za pedagogiko in andragogiko, Filozofska fakulteta Univerze v
Ljubljani, monika.govekarokolis@ff.uni-lj.si



54 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

uvoD

Skozi zgodovino so andragogiko omenjali in pojmovali razli¢ni avtorji. Izraz andragogika
leta 1833 prvi¢ omenja nemski profesor Alexander Kapp v svojem delu Platon's Erziehungs-
lehre, als Pidagogik fiir die Einzelnen und als Staatspidagogik (Platonovo ucenje o vzgoji in
izobrazevanju kot pedagogika za posameznika ali drzavna pedagogika) — v tretjem poglavju z
naslovom Die Andragogik oder Bildung im mdanlichen Alter (Andragogika ali izobrazevanje v
odrasli dobi). Zgledoval se je po Platonu, ki je namenjal pozornost vzgoji in izobrazevanju
odraslih, vsezZivljenjskemu ucenju, intelektualni in osebnostni rasti cloveka ter videl druga-
Cen pristop pri uéenju z odraslo osebo (Kapp, 1833). Izraz andragogika je Kapp uporabljal
za vzgojo in izobrazevanje odraslih, posebno v praksi, vendar ga ni pojasnil.

Izraz andragogika se nato skozi zgodovino 19. stoletja ni uveljavil. Ponovno se pojavi v
dvajsetih letih 20. stoletja v Nem¢iji, ko je izobrazevanje odraslih postalo podrodje razi-
skovanja v skupini strokovnjakov razli¢nih strok z imenom Hohenrodter Bund (Hohenrod-
terjeva zveza), ki so raziskovali novo smer (Neue Richtung) v izobrazevanju odraslih. Opi-
sali so svoje poglede na vprasanja, zakaj, kaj in kako poucevati odrasle. Izraz andragogika
pa je leta 1921 ponovno uporabil nemski sociolog Eugen Rosenstock, ki je argumentiral
in dokazoval, da so za izobrazevanje odraslih potrebni posebni ucitelji, posebne metode in

filozofija (Knowles idr., 1998).

V tridesetih letih 20. stoletja je zlasti med pedagogi zaslediti mnenje, da je izobrazevanje
odraslih druga¢no od izobrazevanja otrok in mladine, vendar jim je izobraZevanje odraslih
pomenilo le druga¢ne metode dela z odraslimi. Vecina jih je menila, da sodi izraz izobra-
Zevanje odraslih v pedagogiko. Pojavila se je t. i. adultna pedagogika, katere zagovorniki so
bili Kerschensteiner, Natorp, Schulenberg in drugi. Tako se je izobrazevanje odraslih poj-
movalo kot teorija v pedagogiki, torej kot posebna veja pedagogike. Kot omenjeno so jo
imenovali adultna pedagogika (adulten -a, iz lat. adultus, pomeni zrel, odrasel, pedagogika
iz gr$. pais, 2. skl. paidos, pomeni decek, otrok, in ago, pomeni vodim; Govekar-Okoli§ in
Licen, 2008).

V' petdesetih letih 20. stoletja andragogiko znova omeni Svicar Heinrich Hansel-
mann (1951) v delu Andragogik: Wesen, Moglichkeiten, Grenzen der Erwachsenenbildung
(Andragogika: Vedenje, moznosti, meje v izobrazevanju odraslib), ki jo med prvimi pojmuje
kot samostojno vedo o vzgajanju in izobrazevanju odraslih in ne ve¢ kot teorijo v sklopu
pedagogike kot adultno pedagogiko. Andragogika pomeni voditi odrasle (iz gr. aner, 2.
skl. andros, pomeni moz, ¢lovek in ago, pomeni vodim). Andragogika in pedagogika se
torej razlikujeta Ze v terminu (Davenport, 1993). Hanselmann je menil, da je andragogika
potrebna zaradi posebnosti dela z odraslimi in izobrazevanja odraslih, potrebni pa so tudi
ucitelji, ki znajo podajati znanje odraslim drugace kot otrokom in mladini.

Tako pojmovana andragogika kot veda se je v petdesetih in Sestdesetih letih 20. stoletja
zacela Siriti po Evropi. Izraz so uporabljali posamezni strokovnjaki na Nizozemskem (npr.
Have; Nottingham Andragogy Group, 1983). Tudi v Nem¢iji je Franz Poggeler leta 1957
izdal knjigo Einfiibrung in die Andragogik: Grundfragen der Erwachsenenbildung (Uvod v
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andragogiko: Temeljna vprasanja izobrazevanja odraslih), v kateri obravnava osnove izo-
brazevanja odraslih. Tako pojmovan izraz andragogika so prevzeli e drugi izobrazevalci
odraslih v Nemdiji, Avstriji, na Nizozemskem, v Franciji in Jugoslaviji (Knowles, 1989).
V Jugoslaviji so se z vzgojo in izobrazevanjem odraslih ukvarjali strokovnjaki iz razli¢nih
takratnih jugoslovanskih republik. Med prvimi je izraz uporabil Mihajlo Ogrizovi¢ (1959)
iz Zagreba z delom Problemi andragogije (Problemi andragogike) iz leta 1959. Zagovarjal je
samostojnost andragogike ter jo opredelil kot samostojno vedo o vzgajanju in izobrazeva-
nju odraslih. Poleg njega so bili zagovorniki andragogike in njeni raziskovalci tudi Vlado
Andrilovi¢, Nikola Pastuovi¢, Silvije Pongrac in drugi. Tudi v Beogradu se je prav tako v
omenjenem ¢asu zacelo preucevanje andragogike kot samostojne vede. Tam je bil najbolj
znan Dusan Savicevi¢ (1961) z delom Primjena metoda u obrazovanju odraslih (Prakticna
metoda v izobrazevanju odraslih). Poleg njega pa so izobrazevanje odraslih raziskovali tudi
drugi, denimo Dragomir Filipovi¢ in Borivoj Samolov¢ev. Tako pojmovana andragogika se
je po razli¢nih evropskih drzavah in v razli¢nih jezikih uporabljala in razvijala bolj prikrito,
razkropljeno in nepovezano, a je bila dejansko od leta 1970 dalje povezana z obstoje¢imi
znanstvenimi in profesionalnimi institucijami, publikacijami, programi, kar je predvsem v
srednji in vzhodni Evropi sprozilo podoben razvoj izobrazevanja odraslih v praksi in teoriji.

Kako pa so se razvijale andragoske ideje in andragogika na Slovenskem? V nadaljevanju
bomo ta razvoj prikazali kronolosko skozi zgodovinska obdobja na Slovenskem, od za-
Cetkov institucionalnega in mnozi¢nega izobrazevanja odraslih v drugi polovici 18. do 21.
stoletja (do leta 2000) v samostojni drzavi Republiki Sloveniji. Slovensko zgodovino iz-
obrazevanja odraslih, razvoj andragoskih idej in andragogike bomo na kratko in strnjeno
prikazali skozi bistvene znacilnosti v §tirih obdobjih: Izobrazevanje odraslih od druge po-
lovice 18. stoletja do leta 1914, Izobrazevanje odraslih med obema vojnama (1918-1941),
Izobrazevanje odraslih po drugi svetovni vojni (1945-1991) in IzobrazZevanje odraslih v
Republiki Sloveniji (1991-2000). Namen prispevka je analizirati in ugotoviti, kako se je
razvijalo institucionalno in mnozi¢no izobraZevanje odraslih po posameznih obdobjih:
kaksen je bil vpliv razvoja in potreb druzbe, katere so bile najpomembnejse institucije za
izobrazevanje odraslih, kdo so bili posamezniki z andragoskimi idejami, kdaj se je obliko-
vala teorija izobrazevanja odraslih, kdaj andragogika kot znanstvena disciplina. Z analizo
po omenjenih obdobjih Zelimo ugotoviti, kje so bile razlike med obdobji glede na razvoj
institucionalnega in mnozi¢nega izobrazevanja odraslih (formalno in neformalno izobra-
zevanje odraslih), glede razvoja andragoskih idej in andragogike kot znanstvene discipli-
ne. Take raziskave e ni bilo in je pomembna za razumevanje slovenske zgodovine izo-
brazevanja odraslih ter razvoja andragoskih idej in andragogike kot znanstvene discipline.

RAZVO] IZOBRAZEVANJA ODRASLIH NA SLOVENSKEM PO OBDOB]IH

Poglavje smo razdelili na $tiri obdobja, po katerih bomo skusali prikazati, kako je razvoj
druzbenih potreb in gospodarstva ter institucij za izobrazevanje odraslih dejansko pripe-
ljal do formiranja prvih andragoskih idej na Slovenskem in vse do razvoja andragogike
kot znanstvene discipline.
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IzobraZevanje odraslih od druge polovice 18. stoletja do leta1914

V 18. stoletju je razsvetljenstvo celoviteje zajelo oblikovanje druzbenega Zivljenja ter vsa
podrogja kulture, s tem pa vplivalo na kontinuiran razvoj izobrazevanja odraslih tudi na
slovenskih tleh. Habsburska monarhija se je prilagajala potrebam razvijajoce se industrije
in centraliziranega drzavnega aparata, ki je imel monopol tudi nad izobrazevanjem. Re-
forme Marije Terezije so imele za cilj gospodarsko krepitev, ob tem pa se je pokazala po-
treba po izobrazevanju odraslih. Nastale so prve Sole za formalno izobrazevanje odraslih.
Kot omenja Jug (1996), so bile prve mehanske sole pri jezuitih, nato jezuitska strokovna
navtiéna Sola v Trstu, leta 1752 so se lahko v rudniku Zivega srebra v Idriji rudarji uéili ge-
odezije, zemljemerstva in risanja. Pomembna je bila strokovna Sola za metalurgijo in kemijo,
katere ustanovitev je odredila Marija Terezija leta 1763. Te $ole so bile v nems¢ini, kar pa
je bil takrat problem pri odraslih zaradi nezadostnega jezikovnega znanja in so zato $ole
kmalu prenehale delovati. Leta 1778 je bila ustanovljena risarska sola, ki je bila prva drzav-
na $ola, dostopna vsem, dijakom in obrtnikom, torej je bila namenjena tudi izobrazevanju

odraslih (Serse, 1997).

Velik vpliv na izobrazevanje odraslih je imela takratna avstrijska splosna Solska zakono-
daja. S sprejetiem Splosne Solske naredbe leta 1774 je bilo uzakonjeno, da so morali vsi, ki
zaradi oddaljenosti ali dela niso zaklju¢ili obveznega osnovnosolskega izobrazevanja in so
predc¢asno izstopili iz redne osnovne $ole, ob nedeljah popoldne dve uri nameniti nedeljski
ponavljani Soli, v kateri so v slovens¢ini poucevali predvsem verouk, moralko, gospodarstvo
in kmetijstvo. Te Sole so se ustanavljale na podezelju in v mestih. Uzakonjali so jih tudi
kasnejsi avstrijski Solski zakoni, a so v praksi pogosto naletele na ovire pri svojem delova-

nju (Hojan, 2000; Jug, 2000b).

Pomembno vlogo pri vseljudskem izobrazevanju na Komendskem je imel duhovnik Peter
Pavel Glavar. Ustanovil je knjiznico, in sicer kot osebno zbirko za samoizobrazevanje in
za izobrazevanje duhovs¢ine. Skrbel je za splosno izobrazevanje preprostega prebivalstva,
tako da je vpeljal nedeljsko $olo, leta 1781 je v Lansprezu ustanovil ¢ebelarsko $olo ter
vplival tudi na razvoj vaskih Cebelarskih zadrug (Zupan, 2004). Tudi zanj je znacilno,
da je spodbujal k samoizobrazevanju, stalnemu ucenju, branju slovenskih knjig in tako v
ospredje postavil ideje vsezivljenjskega izobrazevanja.

Nedeljske ponavljalne $ole so v ¢asu Ilirskih provine (1809-1813) zamrle. Prizadevanja
za slovenski jezik in knjige pa so se nadaljevala tudi v ¢asu Ilirskih provinc, kjer je imel
pomembno vlogo Valentin Vodnik, ki je napisal u¢benike v slovenskem jeziku za pouk
v $olah. Pomembna novost tega obdobja je bila, da je slovens¢ina postala zakonsko
priznan uéni jezik v osnovnih in srednjih $olah. To je nasploh povecalo zavedanje o
pomembnosti $olstva v materin$éini tudi pri odraslih, kar je bilo povezano z dvigom
slovenske narodne zavesti (Hojan, 2000; Okolis, 2009). V omenjenem ¢asu so bila po-
membna nacionalna prizadevanja slovenskih razsvetljencev za izobrazevanje odraslih,
ki so prerasla v slovensko kulturno gibanje in oblikovanje kulturne nacionalne identitete
Slovencev.
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V 19. stoletju so na slovenskih tleh nastale razli¢ne institucije, namenjene mnozi¢nemu
izobrazevanju odraslih. Za mnogo ljudi so bile v tem obdobju ravno nedeljske ponavljal-
ne Sole edini stik s formalno izobrazbo, ki je v okviru javnega Solstva ne bi bili delezni.
Namen nedeljskih ponavljalnih 3ol je bil poklicno izobrazevanje vajencev, pomo¢nikov in
mojstrov, ki je potekalo v obliki razli¢nih tecajev ob nedeljah. Te $ole so ponujale nujno
potrebna tehni¢na znanja za posamezne obrti. Nosilci tega izobrazevanja so bili osnovne
Sole, realke, obrtna zdruzenja ali zasebniki. Najbolj so se te $ole razvijale po tistih delih
avstrijske monarhije, ki so bili gospodarsko manj razviti (Engelbrecht, 1986). Nedeljske
ponavljalne Sole so bile v slovenskih dezelah $e posebej pomembne, ker so $irile slovensko
narodno zavest in so dejansko opismenjevale v slovenskem jeziku, medtem ko je v rednem
Solskem sistemu kot uéni jezik prevladovala nemscina. Ker so se usmerile predvsem v
izobrazevanje mladih odraslih, ki so bodisi Ze zakljucili osnovno $olo bodisi so iz nje
pred¢asno izstopili, jih razumemo kot zacetek izobraZevanja odraslih pri nas, na ta nadin
pa vstopajo tudi v andragoski diskurz. V nasprotju z rednimi nemskimi Solami so bile
slovenske nedeljske ponavljalne $ole bolj priljubljene, v¢asih celo bolj obiskane, ker so
ustanovitelji upostevali potrebe in Zelje prebivalstva, spodbujali zavedanje o pomenu in
predvsem koristih izobrazevanja. Takrat je imel velik vpliv na izobrazevanje Slovencev v
nedeljskih Solah Anton Martin Slomsek, skof, pedagog, narodni buditelj, pisatel;j, $olski
nadzornik, ki je leta 1842 v slovenslini napisal knjigo Blaze in Nezica v nedeljski Soli. Knji-
ga je bila namenjena uciteljem kot zbirka u¢ne snovi, ki so jo uporabljali pri poucevanju
v razredu, hkrati pa je bila namenjena tudi u¢encem kot berilo, ki je marsikomu vzbudi-
lo veselje do branja. Slomsek si je prizadeval za Sirjenje slovenskega jezika in literature
med slovenskim prebivalstvom, tako je denimo spodbudil ustanovitev slovenske zalozbe
Drugbe sv. Mohorja ($¢ danes delujo¢a Mohorjeva druzba; Okolis, 2009; Skafar, 2014).
Poleg Slomska lahko omenimo duhovnika Matija Vertovea, ki si je zelo prizadeval za
krs¢ansko vzgojo in izobrazevanje prebivalstva v Vipavski dolini. Bil je ljudski ucitelj in
vzgojitelj, ki je z raznimi ¢lanki in zapisi v knjigah $iril med ljudi razli¢no znanje umnega
gospodarjenja, zlasti s podroc¢ij kmetijstva, vinogradni$tva in kemije. Najbolj znana je nje-
gova knjiga Vinoreja za Slovence, v Kateri je izpostavil pomen samoizobrazevanja in ideje
vsezivljenjskega izobrazevanja:

Kar se ¢lovek le po sili v $oli navadi, hitro pozabi; kar se pa iz lastne marljivosti
in z veseljem v Casi ucenstev, in posebno e kasneji naudi, to se le veliko zda; ka-
dar tedaj Sole ali ucenstva dokoncate, nastopi za vas $e le pravi ¢as samolastniga
izobrazenja. (Vertovec, 1845, str. 5)

V tem obdobju so bile pomembne andragoske ideje posameznih duhovnikov, ki so takrat
Se najve¢ vzgajali in izobrazevali ljudi, saj so jim dajali tudi osnovno znanje pisanja, rac¢u-
nanja in branja ter nacrtno skrbeli za izobrazevanje vseh ne glede na starost, s poudarkom
na izobrazZevanju posameznika skozi vse Zivljenje.

Takrat so nastale tudi posebne strokovne sole, ki jih je Solski zakon Osnutek temelinih nacel
Javnega pouka v Avstriji iz leta 1848 imenoval »ostale Sole« (Entwurf der Grundziige des
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6ffentlichen Unterichtwesens in Osterreich, 1848). To so bile nove vrste srednjih $ol, ki so
omogocale sodobnejse, gospodarskim potrebam ustrezne vzgojno-izobrazevalne vsebine.
Na Slovenskem strokovne $ole niso dosegale splosne avstrijske ravni strokovnih $ol, ker je
gospodarstvo na Slovenskem zaostajalo za razvojem gospodarstva v ostalih delih avstrijske
monarhije. Za nadaljnje izobrazevanje odraslih so bile strokovne $ole pomembne, saj so
dajale strokovna znanja v razli¢nih oblikah izobrazZevanja, ki so jih organizirali drustva,
zbornice in podobno. Posebnost strokovnih $ol je bila ta, da so se razlikovale glede uc-
nega jezika. Strokovne Sole, ki so jih organizirali in zanj tudi skrbeli razli¢na slovenska
drustva, zdruzenja in zbornice, so imele pouk v slovenskem jeziku (Bleiweis, 1848). Pouk
v slovens¢ini pa je pripomogel k hitrejsemu usposabljanju obrtniskega in industrijskega
narascaja, kar je bil ocitno tudi cilj avstrijske drzave. Ta je $e posebno spodbujala razvoj
kmetijstva, gospodinjstva in obrti na Slovenskem. Pomembno vlogo pri sirjenju teh $ol
je imela Kranjska kmetijska druzba pod vodstvom Janeza Bleiweisa, ki je veliko pripo-
mogel k njihovemu ustanavljanju (Bleiweis, 1849; Gestrin in Melik, 1950). Kot posebno
strokovno $olo omenimo kmetijsko $olo v Trstu leta 1848 in dveletne mlekarske Sole
(Krajnc, 1979). Kmetijske $ole je ustanavljala dezelna oblast, lahko pa tudi posamezniki v
okviru drustev. Pouk je potekal vedno v zimskem ¢asu, od novembra do marca, v vecernih
urah (Engelbrecht, 1986). Leta 1873 je bila na Slapu pri Vipavi ustanovljena Vinarska in
sadjarska Sola. To je bila prva slovenska kmetijska sola. Najprej jo je vodil vipavski rojak
Richard Dolenc, strokovnjak za vinarstvo in sadjarstvo (Licen, 1996). Zaradi bliZine ena-
ke kmetijske $ole v Gorici ter neugodnih prometnih razmer in oddaljenosti od ve¢jih sre-
dis¢ je bila nato leta 1886 po sklepu kranjskega dezelnega zbora premeséena na Grm pri
Novem mestu. Od leta 1886 je tako delovala Kmetijska sola Grm pri Novem mestu (Ob
jubileju Grmske Sole, 1956), od leta 1892 pa Dezelna vinarsko sadjarska $ola v Mariboru,
kjer so potekali razli¢ni sadjarski, vinarski in kletarski tecaji, te¢aji za konzerviranje sadja
in povrtnine, te¢aj za travni$tvo idr. (Zmave, 1924). Tecaji so bili organizirani po potrebah
kraja. To je bil dodaten pouk o kmetijstvu za kmete z organiziranim svetovanjem.

Poleg teh $ol so nastale tudi gospodinjske sole. Njihov namen je bil izobraziti dekleta in
zene za dobre gospodinje, razumne in dobre matere, vendar iz podatkov lahko spozna-
mo, da so bile razli¢ne tudi po svojem namenu. Gospodinjska $ola v Mestnem dekli-
skem zavodu »Vesna« v Mariboru (ustanovljena 1884) je $olala le dekleta srednjega in
vi§jega sloja, medtem ko sta bili gospodinjski $oli v Trbovljah (ustanovljena 1911) in
Idriji (ustanovljena 1909) namenjeni héeram rudarjev. Gospodinjska sola »Mladika« v
Ljubljani (ustanovljena 1906) pa je bila namenjena ne le rednim Solajo¢im se dekletom,
temvec tudi izrednim starej$im dekletom in zaposlenim Zenskam, ki so se Zelele nauditi
kuhanja in vodenja gospodinjstva. Posebej pa lahko izpostavimo tudi gospodinjsko $olo,
imenovano po Janezu Evangelistu Kreku — Dr. Krekovo visjo gospodinjsko $olo pri
urSulinkah v Ljubljani (ustanovljeno 1913), ki je izvajala tecaje za gospodinje za fino
mescansko kuho, pocitniske tecaje za uliteljice in posebne velerne tecaje za delavke.
Posebnost so bili tudi izbirni predmeti: angles¢ina, francoscina, klavir in stenografija.
Cilj ustanoviteljev je bil oblikovati visoko kvalificirano gospodinjsko $olo v Ljubljani

(Govekar-Okolis, 2014).
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Novi ustavni zakoni, ki jih je prineslo leto 1848, so ponudili ve¢ moznosti tudi za ustanav-
ljanje razli¢nih drustev, za njihovo delovanje pa je bila blagodejna tudi odprava cenzure.
Takrat je bilo pomembnega leta 1848 ustanovljeno drustvo Slovenija, katerega ¢lani so
si prizadevali za razvoj slovenskega politi¢nega Zivljenja in so bili zagovorniki zedinje-
ne Slovenije (skupne administrativne enote znotraj avstrijskega cesarstva, ki bi povezala
kranjsko, $tajersko, korosko in primorsko dezelo). Program zedinjene Slovenije je povezal
takrat vse sloje slovenskega prebivalstva (Granda, 1999; Prunk, 1992).

Med drustvi omenimo gimnasti¢no drustvo Jugni Sokol, ustanovljeno leta 1863 (Tul,
2000). To je poleg telesne vzgoje spodbujalo slovenske kulturne prireditve z govori, plesi,
tombolami, skrbeli so za svojo knjiznico, s ¢imer so krepili slovensko narodno zavest in
pismenost. Leta 1866 je nastalo Dramaticno drustvo, ki ga lahko $tejemo za predhodni-
ka Slovenskega narodnega gledalis¢a (Gestrin in Melik, 1950). S slovenskimi igrami, Se
posebej z nacionalno vsebino, je oblikovalo nacionalno zavest in z njo tudi nacionalno
identiteto.

V Avstro-Ogrski (1867-1918) je imel velik vpliv na izobrazevanje odraslih takratni razvoj
druzbe, njenega gospodarstva, tehnologije in kulture. Spoznamo, da so bile prav s tem po-
vezane potrebe po novih znanjih in izobrazevanju odraslih. Poleg Ze obstojecih nedeljskih
ponavljalnih $ol in razli¢nih strokovnih $ol, ki so dajale formalna znanja odraslim, so se v
Avstro-Ogrski razvila $tevilna neformalna izobrazevanja odraslih. Na to je vplivala nova
zakonodaja. Leta 1867 je bil sprejet avstrijski zakon o drustvih (Gesetz, 1867a, str. 377),
¢emur je sledil razmah ustanavljanja razli¢nih drustev v Sestdesetih in sedemdesetih letih
19. stoletja. Na Slovenskem so se v tem ¢asu pojavile razli¢ne in $tevilnej$e oblike mnozic-
nega izobrazevanja odraslih. Slo je ve¢inoma za neformalno izobrazevanje, ki je potekalo
v razli¢nih politi¢nih in prosvetnih drustvih, ¢italnicah ter taborih. Glavni namen je bil
izobrazevanje ljudi, vse skupaj pa je bilo povezano z gibanjem za samostojno Slovenijo oz.
zedinjeno Slovenijo, vzbujanjem slovenske nacionalne zavesti in identitete ter z uveljavi-
tvijo slovenscine kot uradnega in u¢nega jezika (Govekar-Okoli§ in Licen, 2008, str. 15).

V sedemdesetih letih 19. stoletja so nastala katoliska drustva. Njihov namen je bil krepiti
katolisko in nacionalno zavest, tako da so poudarjali pomen slovenskega jezika in kulture.
Leta 1869 je bilo v Ljubljani ustanovljeno Kasolisko drustvo za Kranjsko, ki so mu sledila $e
druga. Leta 1890 je bilo ustanovljeno Katolisko politicno drustvo, ki je prav tako povezovalo
katolike na Kranjskem. Naslednje leto pa se je ustanovilo tudi Slovensko drustvo, ki so ga
vodili liberalci (Jug, 2000a). Sirjenje idej obeh drustev je sredi devetdesetih let 19. stoletja
privedlo do nastanka politi¢nih strank. Te so bile: Katoliska narodna stranka, Narodno na-
predna stranka in Jugoslovanska socialnodemokratska stranka. Katoliska narodna stranka (leta
1905 se preimenuje v Slovensko ljudsko stranko) je postala najmocnejsa politi¢na sila in to
ostala vse do konca avstrijske monarhije leta 1914. Povezovala je kmete, delavce in obrtni-
ke, med drugimi jo je vodil Janez Evangelist Krek (Prunk, 2002). Ob tem spoznamo, da ko-
nec 19. stoletja zaradi politi¢ne delitve in nasprotovanj med Slovenci tudi ideja o zedinjeni
Sloveniji ni bila ve¢ uresnicljiva, poleg tega pa se je med nekaterimi Slovenci pojavljala
teznja po zdruzitvi vseh jugoslovanskih narodov, kar pa med mnozicami ni bilo sprejeto.
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Prav tako so od 1867 dalje delovala delavska izobrazevalna drustva. Posebnost teh drustev
je bila, da so bili programi pretezno prosvetljevalni, delno pa tudi politicne narave. Vendar
je bilo izobrazevanje odraslih premalo sistemati¢no nacrtovano, da bi se razvilo v poklic-
no izobrazevanje, saj so bili programi preve¢ splosni in niso upostevali potreb delavcev v
konkretnih lokalnih razmerah (Jug, 1996). Kot primer omenimo Delavsko izobrazevalno
drustvo v Ljubljani, ki je prirejalo razna poljudnoznanstvena predavanja,

na katere so vabili kot predavatelje znane ljubljanske kulturne, znanstvene in
javne delavce. Januarja 1873 so zaceli vpisovati v posebno delavsko $olo. Zal ni
podatkov, kdaj se je zacel pouk, koliko je bilo vpisanih in kaksne predmete so
poucevali. Drustvo je ustanovilo tudi svojo knjiznico, v kateri so imeli delavci
na razpolago v tem Casu pribliZzno sto knjig, od tega eno tretjino znanstvenih in
dve tretjini leposlovnih ter ¢asopise. (Fischer, 1973, str. 33)

Pomembna so bila tudi uciteljska drustva, ki so nastajala v Sestdesetih in sedemdesetih
letih 19. stoletja in v katerih so se zbirali Stevilni narodno zavedni uditelji. Skrbela so za
re$evanje strokovnih in tudi nacionalnih vprasanj, saj so si prizadevala za $ole, ki bi imele
slovenski uéni jezik na vsem slovenskem ozemlju. Delovala so v obdobju najmoc¢nejse
germanizacije slovenskega $olstva in druzbe nasploh, skupno jih je bilo okrog 20, najve¢
na Kranjskem. Med seboj so se povezovala v zdruzenja, eno takih je bilo Uciteljsko dru-
Stvo na Kranjskem, ki se je kasneje preimenovalo v Slovensko uciteljsko drustvo in zacelo
delovati zunaj meja Kranjske (Govekar-Okolig, 2017, 2019). Slovenske uditeljice so leta
1897 ustanovile tudi lastno organizacijo — Drustvo slovenskib uciteljic. Kot organizacija je
bilo namenjeno uditeljicam, vzgojiteljicam, otroskim vrtnaricam in uciteljicam ro¢nih del.
Zavzemalo se je za nacelo o enaki placi, za izobrazevanje uditeljic in Zensk nasploh, vecjo
socialno varnost in boljso zdravstveno oskrbo za uciteljice (Hojan, 1969).

Poleg drustev so bile v tem obdobju pomembne ¢italnice, ki so se v drugi polovici 19.
stoletja hitro ustanavljale po mestih in trgih. Prva ¢italnica z imenom Slovanska ¢italnica
je bila ustanovljena v Trstu leta 1861. Istega leta so nastale Se Citalnice v Ljubljani, Celju
in Mariboru. Posebej so cvetele v Sestdesetih letih 19. stoletja, v njih sta se zdruzevala
rastoCe slovensko mes¢anstvo in narodnozavedna inteligenca (Prunk, 1992). V ¢italnicah
je potekalo neformalno izobraZevanje in izkustveno ucenje odraslih ter mladine. Sirila in
utrjevala se je nacionalna identiteta Slovencev, saj so brali slovensko literaturo in ¢asopise,
sirili slovensko narodno glasbo, prirejali slovenska predavanja in govore, igre, plese, petje
idr. ter razpravljali tudi o politi¢nih vprasanjih. Iz ljubljanske ¢italnice je leta 1864 nastala
Slovenska matica, ki je skrbela za izdajo slovenskih znanstvenih spisov, poljudnih in drugih

del (Govekar-Okolis, 2017).

Za mnozi¢no izobrazevanje odraslih so bili prav tako pomembni zabori, ki so se prirejali v
letih od 1868 do 1871. K njihovemu nastanku na Slovenskem je veliko pripomogel zakon
0 pravici do zdrugevanja z dne 15. novembra 1867 (Gesetz, 1867b, str. 382). Omenimo, da
je bil prvi slovenski tabor v Ljutomeru 19. avgusta 1868, sledili so mu e v Zalcu, Sempasu
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na Goriskem in drugod (Vodopivec, 2006). Tabori so bili zborovanja velikih mnozic na
prostem, ki so se jih udelezevali Slovenci vseh slojev, od mes¢anov do kmeckega prebi-
valstva. Njihova nacionalna in politi¢na aktivnost je presegla vsa pri¢akovanja, ljudje so
se sreanj udelezevali zelo mnozi¢no, oble¢eni v narodne nose in opremljeni s slovensko
zastavo. Tabori so bili pomembni, ker so na njih z govori zavednih Slovencev, intelektu-
alcev izrazali zahteve po zedinjeni Sloveniji in uvedbi slovenséine v urade, $ole idr. ter o
ustanovitvi univerze v Ljubljani. Pomembni so bili tudi z vidika izobrazevanja odraslih,
saj so se na njih prvi¢ udili in izobrazevali vsi sloji takratne druzbe, tudi najstevil¢nejse
kmecko prebivalstvo, ki je imelo z njimi dostop do poglobljenega politicnega in kulturne-
ga znanja. Pomemben del taborskega gibanja so bili slovenski narodnozavedni uditelji, ki
so se aktivno zavzemali za razgirjeno mrezo slovenskih izobrazevalnih ustanov, v katerih
bi uporabljali slovensc¢ino kot ucni jezik, za slovenske ucbenike in drugo literaturo ter za
izboljdanje svojega lastnega uciteljskega polozaja. Takratne avstrijske oblasti so poskusale
vsakréne uciteljske aktivnosti za Sirjenje slovenskega jezika, slovenske nacionalne zavesti
in identitete v Solah ¢im hitreje zatreti, slovenskemu prebivalstvu pa je poleg nemske asi-
milacije vseskozi grozila tudi italijanska (Govekar-Okolis, 2017, 2019). Tabori so se prire-
jali vse do leta 1871, ko jih je zaradi vedno bolj izrazite nacionalne tematike in nacionalnih
zahtev velikega Stevila prebivalstva na Slovenskem avstrijska vlada prepovedala. Na vsem
slovenskem ozemlju je bilo skupaj 18 taborov, Sest na Primorskem, pet na Stajerskem,
stirje na Kranjskem in trije na Koroskem (Prunk, 1992). Zato lahko recemo, da je v Sest-
desetih letih 19. stoletja pri slovenskem narodu vladala velika politi¢na in kulturna zrelost.
Obdobje taborov, kot ga imenujejo slovenski zgodovinarji, je eno najpomembnejsih in
najlepsih dosezkov razvoja nacionalne identitete Slovencev v 19. stoletju.

Izobrazevanje odraslih med obema vojnama (1918-1941)

Obdobje po prvi svetovni vojni in razpadu avstro-ogrske monarhije prinese novosti. Slo-
venci so bili razdeljeni med troje drzav: italijansko, avstrijsko in jugoslovansko. To je ¢as
od 1918 do 1941, ko so se Slovenci po prvi svetovni vojni oktobra 1918 prikljucili krat-
kotrajni drzavi Slovencev, Hrvatov in Srbov, ki se je decembra 1918 zdruzila s Kralje-
vino Srbijo v Kraljevino Srbov, Hrvatov in Slovencev, od 1929 imenovano Kraljevina
Jugoslavija. V novi drzavi je bilo gospodarstvo najbolj razvito na Slovenskem, prevlado-
vala je kmetijska proizvodnja, ob tem pa je hiter razvoj industrije povzrocil nastajanje
industrijskega delavstva in njegovo locevanje od obrtnikov. Pomembno spoznanje tega
obdobja je, da so najsirsim slojem prebivalstva potrebna dodatna znanja, saj so bili temelji
vzgoje in izobraZevanja tako narodni, gospodarski kot druzbeni razvoj (Bezensek, 1998;
Jug, 1999). Pomembno je bilo izobrazevanje odraslih za delo v industriji, ki je potekalo
po potrebah. Zakon o ljudskih Solah iz leta 1929 je urejal nekatera podro¢ja izobrazevanja
odraslih. Spodbudilo se je strokovno in nadaljnje izobrazevanje, s tem pa je naraslo $tevilo
kmetijskih, obrtnib in trgovskih nadaljevalnih 5ol (Jug, 1996). V Sloveniji so po letu 1919
ustanovili tri nove dvorazredne #rgovske sole — v Mariboru, Celju in Novem mestu. Mari-
borska $ola se je leta 1926 preimenovala v drzavno trgovsko akademijo. Tudi v Ljubljani
so v letu 1920/21 ustanovili trgovsko akademijo. Zbornica za trgovino, obrt in industrijo
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v Ljubljani je leta 1920 organizirala trgovski te¢aj in enoletne trgovske tecaje, s Solskim
letom 1938/39 pa je odprla zasebno dvorazredno trgovsko solo (Serse, 1999).

Pomembne so bile tudi 4metijske sole, ki jih je organizacijsko urejal zakon iz leta 1922 za
nizje kmetifske sole. Omenimo, da so delovale Kmetijska $ola Grm pri Novem mestu, De-
zelna vinarsko sadjarska Sola v Mariboru, Kmetijska $ola v Sentjurju pri Celju, ob njih pa
e Banovinska kmetijska-gospodinjska $ola Mala Loka na Dolenjskem in Gospodinjska
Sola v Ponikvah pri Dobrepolju (Serse, 1999). Te so omogocale nadaljnje izobrazevanje
odraslih na razli¢nih tecajih. Poleg teh je bila leta 1926 s kraljevim dekretom ustanovljena
specializirana kmetijska $ola za mlekarstvo — Mlekarska drzavna Sola v Skofji Loki (Sre-
dnja mlekarska in kmetijska Sola Kranj, 1997). Leta 1935 je bil odprt prvi dvoletni tecaj.
V Kapeli in Pekrah (1926) so v banovinskih trsnicah in drevesnicah do leta 1937 prirejali
devetmesecne vinicarske tecaje. Po letu 1938 so bili te¢aji organizirani le $e v Kapeli, ker so
trsnico v Pekrah opustili. Tecaj je bil prakticen in teoreticen. Predavanja so bila predvsem iz
vinarstva, kletarstva in sadjarstva, nekaj o splosnem kmetijstvu in Zivinoreji. Razen pouka
na kmetijskih $olah, ki so bile namenjene kmetijskemu naras¢aju, so po dezeli organizirali
kmetijske tecaje, ki so jih vodili potujoci uditelji, in sicer kmetijski referenti, strokovnjaki
s podro&ja kmetijstva in profesorji s kmetijskih $ol. Tecaji so bili organizirani s podporo
kmetijskega ministrstva iz drzavnega kmetijskega sklada. Pri izobrazevanju kmeta so imela
veliko vlogo tudi radijska predavanja, ki so bila predvajana v zimskem ¢asu od zacetka de-
cembra do konca marca. Predavali so najboljsi kmetijski strokovnjaki (Serse, 1999).

Omenimo delovanje takratnih gospodingskih in kmetijskih nadaljevalnib sol. Njihov namen
je bil, da utrdijo znanje udelezencev, pridobljeno v osnovni $oli, in ga razdirijo glede na
zivljenjske potrebe kraja. Kjer ni bilo mozno ustanavljati kmetijskih nadaljevalnih $ol, naj
bi za odraslo mladino ustanovili mladinske kmetijske klube (Hojan, 1999). Leta 1929 je
bil sprejet Zakon o narodnih solah, ki je predvideval ustanovitev nizje gospodinjske Sole za
zenske in gospodinjske tecaje, za moske pa gospodarsko-zadruzne tecaje. Na te tecaje so
sprejemali osebe, stare od 15 do 30 let. Za Zenske so tecaji trajali od tri do Sest mesecev, za
moske pa od dva do §tiri. Leta 1933 je pri uciteljski organizaciji zacel delovati Klub pri-
jateljev vaske kulture. Naloga kluba je bila med drugim tudi pospesevanje kmetijskega in
gospodinjskega nadaljevalnega Solstva (Hojan, 1999). V Ljubljani je delovala Dr. Krekova
visja gospodinjska $ola pri ursulinkah v Ljubljani. Solo so obiskovale dekleta in tudi ze
zaposlene Zenske, ki so se Zelele izpopolniti na podrocju gospodinjstva ter splosnih znanj
s podrogja glasbe in tujih jezikov (anglesCina, francos¢ina; Degen, 1967).

Prva teoreti¢na izhodis¢a izobrazevanja odraslih so se zacela razvijati v delih pedagogov
Karla Ozvalda in Franja deéa v zaletku 20. stoletja. Ozvald je napisal Kulturno pedago-
spoznamo prizadevanja za osebno rast in razvoj odraslih. Oba sta se zavzemala za vseziv-
ljenjsko izobrazevanje odraslih, po koncanem rednem $olanju. Prizadevala sta si za razvoj
»ljudskih visokih $ol« po danskem zgledu Grundtwigovih »ljudskih visokih Sol«. Menila
sta, da vzgoja naroda postane vrednost sama po sebi. Razvoj naroda sta videla v izobraze-
vanju preprostega prebivalstva. Govorila sta o vzgoji in izobrazevanju odraslih, posebno
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kmeckega in delavskega prebivalstva, o vzgoji celotnega naroda. Poleg njiju omenimo
Se pedagoga Stanka Gogalo in Vlada Schmidta, ki sta s svojimi deli prav tako vplivala
na pogled na izobrazevanje odraslih. Takratni slovenski pedagogi so se zavedali potrebe
po izobrazevanju ne le otrok in mladine, temve¢ tudi odraslih. Zaceli so raziskovati izo-
brazevanje odraslih, opazovati in opisovati pojave ter procese na podro¢ja izobrazevanja
odraslih. V tem ¢asu se je denimo zacelo govoriti o formalnem, neformalnem izobraze-
vanju, o permanentnem izobrazevanju odraslih, odvisno od okolis¢in in potreb. S tem so
se opisovali temeljni procesi in pojavi vzgoje in izobrazevanja odraslih, kar je pomembno
vplivalo na nadaljnji razvoj teorije in prakse izobrazevanja odraslih, razvoj institucional-
nega izobrazevanja odraslih in andragoskih idej na slovenskih tleh.

Po letu 1918 so se na Slovenskem zacele ustanavljati institucije z imenom Judske visoke
Sole, ki so nastale po danskem zgledu ljudskih visokih $ol. Poimenovanje za to vrsto Sole
sprva ni bilo enotno. Poleg imena ljudska visoka $ola zasledimo imeni »ljudsko vseu-
leta 1922 ljudska univerza v Mariboru in ljudsko vseudilis¢e na Jesenicah, leta 1923 je
bila ustanovljena ljudska visoka $ola v Ljubljani, leta 1927 na Studencih pri Mariboru
in leta 1937 na Ptuju ter v Kranju (Govekar-Okolis, 2008, 2022). Po odloku ministrstva
prosvete o ljudskih univerzah iz leta 1932 pa se na Slovenskem uradno uporablja enotno
ime »ljudska univerza« (Hojan, 1975). Pojav teh institucij je pripisati razli¢nim vplivom,
predvsem novim druzbenim razmeram, ki so zaradi gospodarskega in tehnoloskega ra-
zvoja prinasale potrebe po nadaljnjem izobrazevanju odraslih. Nekatere ljudske visoke
Sole so bile najprej organizirane kot drustva za prosvetljevanje vseh slojev prebivalstva.
Tovrstne ustanove so poleg predavanj prirejale razlicne izobrazevalne in prosvetljevalne
dejavnosti, kulturne, $portne idr. prireditve ter izlete. Izdajale so tudi tiskana gradiva in v
svojih knjiznicah omogocale ljudem dostop do knjig. Naloga ljudskih visokih $ol je bila
izboljsati in spremeniti posameznika ter ga usmeriti h kulturnim dobrinam. Ljudske viso-
ke Sole oz. univerze so bile pomemben prostor za neformalno izobrazevanje odraslih, za
razvoj demokracije in gospodarstva. Ponudile so pomembno institucionalizirano obliko
nadaljnjega izobrazevanja odraslih in prispevale k prosvetljevanju vseh plasti slovenskega
prebivalstva, predvsem delavskega. Delovale so vse do druge svetovne vojne.

V omenjenem obdobju od 1918 do 1941 so na slovenskih tleh delovala tudi delavska
izobrazevalna drustva, za katera je bilo znacilno neformalno izobrazevanje delavstva z
druzbeno potrebnimi in izkustvenimi znanji. Delavstvo se je predvsem navajalo k branju,
splo§nemu in politicnemu izobrazevanju, zanimanju za kulturne prireditve idr. (Govekar-
-Okolis, 1998; Jug, 1998). Posebno vlogo so v tem okviru imela kulturno-prosvetna dru-
$tva, npr. Prosvetna zveza v Ljubljani, ki je ustanavljala ljudske knjiZnice in imela potujoce
knjiznice, prizadevala si je za ustanovitev ljudskega vseucilis¢a, razvoj krajevnih muzejev,
dramsko umetnost idr. Drustvo Krekova mladina so ustanovili kricanski socialisti, ki so
izobrazevali delavsko mladino v duhu kr$¢anske socialne misli ter prirejali predavanja,
tecaje in druzabne prireditve. Ustanavljali so knjiznice, razli¢ne dramske, $portne odseke,
izdajali nepoliti¢ne spise in glasila. Pomembna so bila tudi zelovadna drustva. Ponovno
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zazivita Sokol in Orel, ki se ukvarjata s telovadbo in tekmovalnimi nastopi, kulturnimi
dejavnostmi, organizirata predavanja idr. Zveza kulturnib drustev v Ljubljani pa je zdru-
Zevala vsa liberalna nepolitina drustva (povezala ¢italnice, knjiznice, prosvetne odseke
sokolskih drustev, narodna, bralna, uéiteljska, Studentska, pevska, podporna, gasilska, spor-
tna idr. drustva). Leta 1926 so zaceli izdajati glasilo Prosvetni glasnik in pridobili radijski
sprejemnik ter prenosni kinoprojektor (Jug, 1998). Omenimo e Zvezo kmeckih fantov in
deklet v Ljubljani, ki je prirejala letne teCaje posebej za dekleta in za fante za razna kmecka
opravila. Imeli so tabore kmecke mladine (tekme koscev, Zanjic, veselice), gojili smucanje,
kolesarjenje in organizirali izlete. Narocali so razli¢ne publikacije in oblikovali knjizne
zbirke (Zveza kmeckih fantov in deklet, 1936). V drustvih se je razvijalo in spodbujalo
prosvetno delo, §irile so se splosna razgledanost (gospodarska znanja, pismenost), nacio-
nalna identiteta in zavest ter krepila slovenska kultura. Njihova vloga je pomembna, ker
so drustva prenagala stalis¢a in znanja, ki jih ljudje ne bi dobili nikjer drugje. Ljudje so se
v drustvih prostovoljno srecevali v skladu s svojimi interesi in tako medsebojno ustvarjali
razmere za uspesno individualno, kakovostno in spontano izobrazevanje. Na tak nacin so
si pridobili sposobnosti za nadaljnje samoizobrazevanije, ki je bilo pomembno v ¢asu, ko
so drustva izgubljala svojo vlogo. Ljudje so se torej v drustvih izpopolnjevali v znanju ter
prenasali informacije in izkustva.

V tem obdobju se prvi¢ na Slovenskem za¢ne organizirano samostojno uéenje odraslih
z dopisnim izobrazevanjem. Leta 1932 je v Ljubljani nastala prva dopisna trgovska sola, ki
je delovala do leta 1941. Ponujala je formalno dopisno izobrazevanje za trgovee (Velej,
1997). Vodil jo je profesor zgodovine Anton Krosl. Dopisna $ola je imela prostore v slo-
venski trgovski $oli v Ljubljani, ki je bila ustanovljena leta 1908. Izvestje dopisne trgovske
Sole omenja, da je bila najvecja ovira ob zacetku njenega delovanja seznaniti prebivalstvo
z dopisnim izobrazevanjem. Sola je imela tri smeri: komercialno, zadruzno in znanstve-
no, vsaka smer je imela svoj predmetnik. Ob vpisu so morali uéenci placati vpisnino in
$olnino za posamezne predmete, ki so jih Zeleli obiskovati. Pouk na dopisni trgovski $oli
je trajal 10 mesecev, od 15. septembra do 15. julija. Ucenci so lahko v tem ¢asu uspesno
opravili izpite za eno ali pa dve Solski leti (dvoletni oz. enoletni sistem). V prvih dveh letih
delovanja je $ola razposlala ve¢ kot 100.000 izvodov predavanj, 1836 knjig in slovarjev, ve¢
kot 3000 pisnih pojasnil in informacij (Dopisna trgovska Sola, 1934).To je bil prvi primer
izobrazevanja po dopisni poti (na daljavo), ki je potekal na podlagi u¢nih pisem.

Veliko vlogo za izobrazevanje odraslih so imeli knjignice in amaterska gledalisca (Jug,
1998). Poleg teh so bili pomemben vir za izobrazevanje odraslih razli¢ne revije, casopisi,
strokovna literatura (Slovenski gospodar, Sodobnost, Domoljub, glasila drustev idr.). Novost
so bila tudi radijska predavanja, ki so bila organizirana v zimskem ¢asu za izobrazevanje

kmetov (Serse, 1999).

I1zobrazevanje odraslih po drugi svetovni vojni (1945-1991)

Med drugo svetovno vojno je bil proces izobrazevanja odraslih v glavnem prekinjen. Leta
1945 je na ozemlju predvojne Kraljevine Jugoslavije nastala Federativna ljudska republika
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Jugoslavija (FLRJ). Kasneje je s sprejetiem nove ustave 7. aprila 1963 svoje ime spreme-
nila v Socialisti¢no federativno republiko Jugoslavijo (SFRJ; Kozar, 2012). Po letu 1945 je
prislo do novih druzbenopoliti¢nih sprememb. Zaradi nacrtnega spreminjanja druzbe iz
kmetijske v industrijsko so naras¢ale potrebe po izobrazevanju odraslih po kon¢ani redni
Soli, kar je pomenilo, da so morali odrasli sprejeti nova znanja in usposabljanja za izvajanje
doloc¢enega dela v industriji. Vedno veé je bilo programov za izobrazevanje odraslih in
vedno vedje so bile potrebe po izobrazevanju strokovnjakov, ki izobrazujejo odrasle. Iz
takratne prakse se je zacela razvijati nova znanost — andragogika (Krajnc, 2011).

Po letu 1945 so pomembno vlogo v izobrazevanju prebivalstva prevzeli sindikati, saj je
bilo »drzavljane potrebno nadrobneje seznaniti z organizacijo ljudske oblasti in pridobit-
vami revolucije, mnoge pa tudi prevzgojiti« (Andoljsek, 1964, str. 198-199). Za kultur-
no-prosvetno izobrazbo je skrbela Ljudska prosveta Slovenije, ki je imela svoja prosvetna
drustva po vseh ve¢jih mestih. Ta je bila temelj institucionalizacije izobrazevanja odraslih,
ki je sledila v naslednjih letih. Ljudska prosveta Slovenije je skrbela za organizacijo tecajev
opismenjevanja, gospodinjskih in splo§noizobrazevalnih tecajev (Andoljsek, 1964). Leta
1946 so zacele delovati vecerne delavske gimnazije kot nova oblika izobrazevanja odraslih.
V letu 1948 so se vedno potekale enkrat tedensko v Mozirju, Gornjem Gradu in Sol¢avi.
Veliko mest pa vecerne delavske gimnazije ni imelo. Do zacetka Solskega leta 1947/1948
je bilo ustanovljenih kar 23 vecernih delavskih gimnazij, ki so jih obiskovali obrtniki, de-
lavci in kmetje. V Ljubljani pa so ustanovili $e drugo wecerno sindikalno gimnazijo, v Sent-
vidu. Namenjena je bila delavcem tovarn Litostroj, Store, Seta in Hribernik (Serse, 1998).

Leta 1947 so poleg sindikalnih politi¢nih 3ol zaceli nastajati tudi druge $ole in tecaji. Sin-
dikalne organizacije so zalele sodelovati z razli¢nimi strokovnjaki, inZenirji in tehniki ter
organizirale predavanja, ki naj bi podajala znanje o tehniki, novem nacinu dela, normah
ipd. (Serse, 1998). Odrasli so se sprva mnozi¢no izobrazevali na Jjudskih univerzah (LU).
Prva ljudska univerza v tem obdobju je bila ustanovljena v Ljubljani leta 1947, kar sovpa-
da s spremembo druzbenopoliti¢nega sistema. Desetletje pozneje, leta 1957, pa je sledila
se ustanovitev delavskih univerz. Vloga ljudskih in delavskih univerz se je nekaj ¢asa delno
prepletala z dejavnostjo izobrazevalnih centrov, ki so jih, tudi Ze zaradi zakonske obveze
iz leta 1957, za svoje zaposlene ustanavljale posamezne delovne organizacije (Mohor¢i¢
Spolar, 1998). Omenimo, da so Jjudske univerze delovale najprej bolj amatersko in vse do
leta 1955 v sklopu Ljudske prosvete Slovenije, takrat pa jih je pod svoje okrilje vzela Zwveza
Svobod in prosvetnih drustev. Tega leta je bilo na slovenskih tleh aktivnih kar 176 ljudskih
univerz, velika vecina teh v okviru raznih kulturno-umetniskih in kulturno-prosvetnih
drustev. Ljudske univerze so imele razna zanimiva predavanja, kulturne prireditve, progra-
me, prilagojene potrebam podezelskega prebivalstva (gospodinjski tecaji, traktorski tecaji
idr.; Mohor¢ic Spolar in Emersi¢, 1998). Njihov namen je bil »usposabljati ljudi, ki bodo
prevzeli odgovorne naloge na podrocju gospodarskega in druzbenopoliticnega razvoja,
ter omogocati formalno $olanje vsem, ki jim ga je preprecila vojna« (Trdan, 2019, str. 15).
Ljudske univerze so bile odvisne od finan¢ne in politicne podpore takratnih vladajocih
struktur (Zveze komunistov Slovenije in drugih politi¢nih struktur, kot so bili sindikati).
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To je vplivalo na njihove programe, ki so odrasle usposabljali za uresnicevanje socialisti¢ne
doktrine (Trdan, 2019). Najpomembnejsi prelom v delovanju ljudskih univerz se je zgodil
z reorganizacijo po letu 1957. Razvoj industrializacije in delavskega razreda je prinasal
nove potrebe po bolj strokovnih znanjih. Nastale so delavske univerze (DU), ki so delav-
cem ponujale poklicno izobrazevanje, ekonomsko izobrazevanje in izobrazevanje za delo
v industriji. Tudi prej delujoce ljudske univerze so se preimenovale v delavske univerze.
Leta 1959 se je ustanovila Zveza delavskih in ljudskih univerz Slovenije (ZDLUS). Z njo
se zacnejo raznolike dejavnosti tudi v neformalnem izobrazevanju (diskusijski sestanki, li-
terarni veCeri, gledaliske in kinematografske predstave ter umetniske razstave). V ospredje
je prisla tudi teznja po profesionalizaciji kadra, razvoju sistema izobrazevanja odraslih in
razvoju andragogike pri nas.

V Sestdesetih letih so sledile nove druzbene spremembe (liberalizacije politinega Ziv-
ljenja, uvajanje gospodarskih reform), kar je vplivalo na programsko usmerjenost dela-
vskih univerz. Stevilo predavanj je upadlo, povecevati pa se je zalelo stevilo seminarjev
in tecajev, nekateri izmed njih so postali tudi zakonsko obvezni (npr. varstvo pri delu;
Mohor¢i¢ Spolar in Emersic, 1998). Leta 1971 je bil sprejet Zakon o delavskih univer-
zah, izobrazevalnih centrib in drugih organizacijah. Zakon je delavske univerze izenacil
s preostalimi javnimi zavodi in jim omogo¢il, da verificirajo svojo dejavnost, ter uredil
njihovo financiranje. Izobrazba zaposlenih je bila prvi¢ zakonsko doloc¢ena. Po letu 1980
pa je delovanje delavskih univerz najbolj prizadel Zakon o usmerjenem izobrazevanju. S
slednjim je namre¢ prenehal veljati Zakon o organizacijah za izobrazevanje odraslib, ki je
dajal pravno podlago za verificirano srednjesolsko izobrazevanje na delavskih univerzah.
Z novim zakonom je bil izobrazevalni proces na novo zasnovan, delavske univerze pa
so izgubile moznost samostojnega izvajanja srednjesolskih programov in izdaje splosno
veljavnih spriceval. To je pomenilo, da se je srednjesolsko izobrazevanje preselilo v redne
Sole, usposabljanj za druzbenopoliti¢ne organizacije je bilo vse manj, $tevilo udelezencev
teh izobrazevanj in delavskih univerz pa za¢ne upadati. Ta kriza je sprozila sprejetje sta-
1is¢ o nadaljnjem razvoju delavskih univerz v naslednjem letu, ki so obravnavala financi-
ranje in spodbujala osnovnosolsko izobrazevanje odraslih, programe za izpopolnjevanje
izobrazbe in usposabljanje ob delu, druzbenopoliti¢no usposabljanje ter izobrazevanje o
samoupravljanju in obrambni vzgoji. Poleg poklicnega in strokovnega izobrazevanja je
bilo v vzponu splo$no izobrazevanje odraslih (za dokoncanje rednih $ol, tujih jezikov idr.;
Mohor¢i¢ Spolar in Emersic, 1998).

Dopisno izobrazevanje odraslih je potekalo na ljubljanski ljudski univerzi, kjer so leta 1955
organizirali dopisni knjigovodski te¢aj, ki se je izkazal za zelo uspes$nega z 980 prijav-
ljenimi zgolj na prvi tecaj. Leta 1957 je bila ustanovljena Dopisna ekonomska sola, njen
naslednik je danasnji Center za dopisno izobrazevanje Univerzum. Nedolgo zatem so bile
ustanovljene Se: Dopisna osnovna Sola, Dopisna administrativna Sola in Dopisna tehniska
Sola, ki so bile kasneje zdruzene pod imenom Dopisna delavska univerza (Velej, 1997).
Dopisne $ole so bile namenjene odraslim, ki niso imeli na voljo $olanja v blizini doma in
delovnega mesta. Formalno izobrazevanje je potekalo prek pisem oz. na daljavo.
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Zlasti v Sestdesetih letih 20. stoletja je k sistemati¢nemu izobrazevanju odraslih v razli¢nih
organizacijah in podjetjih pripomogel Ivan Bertoncelj. Takratnemu $e pomanjkljivemu
sistemu izobrazevanja odraslih je predlagal nove metode in prilagoditve za kakovostnejse
izvajanje izobrazevanja odraslih v podjetjih. Prizadeval si je za nastanek izobrazevalnih
centrov v podjetjih, s tem pa uvajal dodatno izobrazevanje s podrocij planiranja, progra-
miranja, profiliranja, organiziranja in evalviranja. Bertoncelj je spodbudil razvoj teorije o
izobrazevanju odraslih v izobrazevalnih centrih in podjetjih. Napisal je ve¢ priro¢nikov in
drugih del. S tem je vplival na razvoj izobrazevalnih centrov po vsej takratni Jugoslaviji
(Kejzar, 1997). Izobrazevalni centri, ki so bili dobro organizirani, so sodelovali s strokov-
nimi $olami, drugimi izobrazevalnimi institucijami in so videli ekonomsko prednost v
izobrazevanju. Po letu 1975 je bil razvoj izobrazevanja pomanjkljivo druzbeno usmerjen
in slabse organiziran. To lahko sklepamo po delu izobrazevalnih centrov, ki so se usmerjali
v samoorganizacijo, medsebojno pomo¢ in sodelovanje (Kopag, 1994, v Govekar-Okolis,
2000). Po letu 1980 se je izobrazevanje v podjetjih vkljucevalo v sistem usmerjenega iz-
obrazevanja, v praksi pa je to pomenilo, da so podjetja uvajala novo politiko in organiza-
cijsko izobrazevalne funkcije v organizacijski strukturi. Izobrazevalne naloge se vsebinsko
niso dopolnile ali povecale v obsegu, vzrok pa je bil v togosti organizacij in omejenih ma-
terialnih sredstvih za nematerialne dejavnosti. Omejeno je bilo tudi zaposlovanje kadrov v
neproizvodnih sektorjih, kar vklju¢uje tudi podroéje izobrazevanja, zaradi ¢esar so v mno-
gih podjetjih razpustili izobrazevalne sluzbe. Izobrazevalne sluzbe so bile tudi premalo
dovzetne za aktualne potrebe po izobrazevanju, premalo je bilo komunikacije znotraj in
zunaj podjetja. Problemati¢na za razvoj so bila tudi vodstva organizacij, ki izobrazevanju
v podjetju niso dajala dovolj velikega poudarka ali podpore (Kejzar, 1994a, v Govekar-
-Okolis, 2000). Sistem izobrazevanja odraslih so razvijali Andragosko drustvo Slovenije,
Zveza delavskih univerz in ZdruZenje izobrazevalnih centrov in sluzb Slovenije. Drustvo
in zdruzZenji so se kasneje zdruzili v Skupnost izobrazevalnih centrov Slovenije (Kopac,

1994, v Govekar-Okolis, 2000).

K razvoju andragogike kot znanosti je pripomogla ustanovitev Andragoskega drustva Slo-
venije leta 1968. Prvi predsednik drustva Joze Valentincic je poudaril, da je drustvo nasta-
lo kot posledica razvojnih in druzbenih potreb, saj je bilo izobrazevanje odraslih nujno.
Temu se je nalagalo vedno ve¢ zahtevnejsih nalog, saj izobrazevanje odraslih omogoca
nenehno dopolnjevanje in poglabljanje znanja ter nove znanstvene ugotovitve. Menil je,
da je potrebna temeljita sprememba vzgojno- izobrazevalnega sistema, saj novosti ni bilo
mogoce udejanjiti v »starem izobrazevalnem sistemu, ob tem ko je izobrazevanje od-
raslih postajalo vedno bolj enakovredna komponenta vzgojno-izobrazevalnega sistema.
Zato je obstajala velika potreba po izobrazevanju odraslih. Potrebnih je bilo ve¢ kot sto
andragogov. Namen drustva je bil, da poveze vse, ki se ukvarjajo z izobrazevanjem odra-
slih (Valentin¢i¢, 1968, v Jelenc, 1998, str. 8). Cilji drustva so bili usmerjeni v reSevanje
problematike izobrazevanja odraslih in razvijanje permanentnega izobrazevanja odraslih
v skladu s potrebami in cilji druzbe: normativno in organizacijsko urejanje izobrazevanja
odraslih, pomo¢ ¢lanom pri strokovnem izpopolnjevanju ob upostevanju razli¢nih potreb
in raznovrstnosti andragoskih dejavnosti. Cilj je bil pospesevanje kakovostnega dela pri



68 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

izobrazevanju odraslih z navajanjem na uporabo sodobnih metod, programov in oblik
dela. Pomembno je bilo sodelovanje z druzbenopoliti¢nimi organizacijami ter sorodnimi
strokovnimi drustvi in ustanovami, ki so se zavzemali za napredek vzgoje in izobrazevanja
odraslih (Jelenc, 1998). K razvoju Andragoskega drustva Slovenije in nasploh k razvoju
izobrazevanja odraslih ter andragogike so veliko prispevali Ana Krajnc, Joze Valentincic,
Tilka Blaha, Stefan Huzjan, Ivan Kejzar, Marjan Lah, Marija Vogri¢, ki so skupaj z Ano
Krajnc od avgusta 2007 prvi Castni ¢lani in ¢lanice omenjenega drustva (Jelenc, 2007).
Poleg njih pa so v tem ¢asu k razvoju andragogike pripomogli tudi Ivan Bertoncelj, Ilija

Mrmak, Janko Mursak, Jurij Jug, Zoran Jelenc idr.

Najvedjo vlogo pri nastanku in uveljavitvi andragogike kot znanstvene discipline je imela
Ana Krajnc, ki je bila velika zagovornica izobrazevanja odraslih. K razvoju andragogike so
prispevale takratne raziskave s podro¢ja izobrazevanja odraslih. Ana Krajnc se je leta 1967
kot raziskovalka z Instituta za sociologijo in koordinatorica za Slovenijo pridruzila prvi
mednarodni komparativni empiri¢ni raziskavi Izobrazevanje odraslib, socialna mobilnost
in druzbena participacija (1967-1972). Raziskavo so koordinirali s Hamilton University
iz Kanade, sodelovali pa so tudi strokovnjaki z drugih univerz iz ZDA, Poljske, Ceske in
Nizozemske. Njene rezultate je Ana Krajnc zbrala za svoj doktorat in del tega je leta 1973
objavila na Ontarijskem institutu za raziskovanje izobrazevanja (OISE) z naslovom Adult
Education and Social Participation ter v knjigi iz leta 1977 z naslovom Izobrazevanje — nasa
drugbena vrednota. Od leta 1976 do 1988 se je raziskovalno delo povezovalo z mednaro-
dnim timom pri Unescovem projektu The Systems of Adult Education in Europe (Sistemi
izobrazevanja odraslih v Evropi). Po posameznih drzavah so raziskovalci pripravili studijo
sistema izobraZevanja odraslih, kar je objavljeno v posebni Unescovi publikaciji (Krajnc,
2011). Na podlagi raziskav so nastali prvi uc¢beniki za §tudij andragogike, ki sta jih na-
pisala Ana Krajnc (1976, 1977, 1978a,1978b, 1982)" in Joze Valentincic¢ (1973, 1983).?

V Sloveniji je od sedemdesetih let 20. stoletja dalje v strokovni literaturi ze zaslediti izraz
andragogika. Opredelila pa ga je Ana Krajnc v knjigi Tzobrazevanje ob delu, v poglavju
Andragogika kot znanost. Omenja, da:

andragogiko Stejemo za relativno mlado vedo, Ceprav se je zacela locevati od
pedagogike Ze pred dobrimi petdesetimi leti. Predmet pedagogike kot znanosti
se je §iril in sprejemal nova raziskovalna podro¢ja, med drugim tudi izobra-
zevanje odraslih kot poseben pojav. [...] Andragogika se je tako postopoma
osamosvojila od pedagogike, ki ji je Se ostalo podrogje vzgoje in izobrazevanja
otrok in mladine. Posebnosti izobrazevanja odraslih so se v fazi osamosvajanja

1 Krajnc, A. (1976). Andragoski pogovori s predavatelji. Ljubljana: Zveza delavskih univerz Slovenije.
Krajnc, A. (1977). Izobrazevanje nasa druzbena vrednota. Ljubljana: Delavska enotnost.
Krajnc, A. (1978a). Izobrazevanje ob delu. Ljubljana: Univerzum.
Krajnc, A. (1978b). Metode izobrazevanja odraslih. Ljubljana: Delavska enotnost.
Krajnc, A. (1982). Motivacija za izobrazevanje. Ljubljana: Delavska enotnost.

2 Valentindig, J. (1973). Osnove andragogike. Ljubljana: Dopisna delavska univerza.
Valentindi¢, J. (1983). Sodobno izobrazevanje odraslih. Ljubljana: Dopisna delavska univerza.
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andragogike Se bolj poudarjale. Znanstveno so poskusali odkriti in dokazati
predvsem tiste pojave vzgoje in izobrazevanja odraslih, ki so se najpomembneje
razlikovali od pedagoskih pojavov. [...] Andragogika in pedagogika sta torej
relativno samostojni znanosti, podrejeni sta splosni znanosti o vzgoji in izobra-
Zevanju, skupnim zakonitostim in principom, ki ju vezejo. (Krajnc, 1979, str. 15)

Po analizi razli¢nih praks izobrazevanja odraslih pri nas in v drugih drzavah je bila tako
Ana Krajnc prva, ki je pri nas vpeljala termin andragogika in opredelila njegov pomen.
Preucila je prakso $tudija andragogike na razli¢nih univerzah pod vodstvom razli¢nih
profesorjev, npr. v Bostonu (Knowles), Sao Paulu (Freire), Pragi (Kamil Skoda), Zagre-
bu (Ogrizovi¢), Beogradu (Savicevi¢), Rimu (Filipo De Sanctis), Torontu (Robin Kidd),
Tibingenu (Giinter Dohmen), Firencah (Paolo Federighi) in drugod. V slovenskem pro-
storu je bila Ana Krajnc prva, ki si je v drugi polovici 20. stoletja prizadevala vpeljati
andragogiko kot znanstveno disciplino na Oddelku za pedagogiko Filozofske fakultete
Univerze v Ljubljani. Glavni cilj andragogike je postalo usposobiti kakovostne strokov-
njake za izobrazevanje odraslih, andragoge (Krajnc, 2011). Pripravila je u¢na nacrta za
dva andragoska predmeta, Obco andragogiko in Andragosko didaktiko, v okviru studij-
skega programa Pedagogika. Predavanja, kot omenja, je »morala zaleti v $tudijskem letu
1972/73« (Krajnc, 2011, str. 22). Tako je v letu 1973 zalela predavanja andragoskih pred-
metov na Oddelku za pedagogiko Filozofske fakultete Univerze v Ljubljani.

Kako so potekala predavanja andragoskih predmetov na Oddelku za pedagogiko, smo
raziskali s pomod&jo seznamov predavanj na Univerzi v Ljubljani. Seznam predavanj za
studijsko leto 1972/73 ni imel podatka o predavanjih Ane Krajnc na Oddelku za peda-
gogiko. Sklepamo, da se podatek ni vpisal. Z nadaljnjih seznamov predavanj Univerze v
Ljubljani, torej za naslednja posamezna $tudijska leta od 1973/1974 do 1983/1984, pa so
podatki za analizo predavanj andragoskih predmetov na Oddelku za pedagogiko bili na

voljo. V nadaljevanju navajamo nekatere pomembne podatke.

V studijskem letu 1973/74 je Ana Kranjc na Oddelku za pedagogiko zalela predavati
Teorijo izobratevanja odraslih in Komparativno andragogiko (Univerza v Ljubljani [UL],
1973, str. 27). Sprememba nastane v Studijskem letu 1975/1976, ko je predavala Kom-
parativno andragogiko, namesto Teorije izobrazevanja odraslih pa po novem Andragosko
didaktiko (UL, 1975, str. 36). V letu 1976/1977 se na oddelku prvi¢ ustanovita Katedra za
komparativno andragogiko in Katedra za obéo industrijsko andragogiko (UL, 1976, str. 11).
Od leta 1978/1979 Ana Krajnc predava predmet Obca andragogika poleg Ze omenjenih
predmetov Komparativne andragogike in Andragoske didaktike (UL, 1979, str. 30-31). V
letu 1983/1984 je zacela predavanja iz Andragogike na obcem kurzu za vse studente Filo-
zofske fakultete UL, bodoce ucitelje (UL, 1983, str. 28). Na Katedri za obéo industrijsko
andragogiko je leta 1976/1977 1lija Mrmak zacel predavati predmete: Uvod v pedagogiko in
andragogiko, Metodika druzbeno-politiine vzgoje in izobrazevanja ter Industrijska andrago-
gika (UL, 1976, str. 31). Leta 1978/1979 je Janko Mursak zacel voditi vaje iz Industrijske
andragogike (UL, 1979, str. 31).
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Leta 1976 se je dvopredmetna pedagogika delila na tri smeri: andragogko, $olsko, domsko.
Tako je bila andragogika vzpostavljena kot $tudijska smer v okviru $tudija pedagogike.
Studenti so ob zakljucku $tudija prejeli enotno diplomo, izbrana smer pa je bila navede-
na v oklepaju. V drugi polovici osemdesetih let se je Studijska smer domske pedagogike
zalela izvajati na Pedagoski fakulteti Univerze v Ljubljani kot samostojni §tudij socialne
pedagogike, medtem ko sta se smer Solske pedagogike in andragoska smer dalje izvajali
na Oddelku za pedagogiko Filozofske fakultete. Andragosko raziskovanje se je razcepilo
na ve¢ samostojnih podrodij: »komparativna andragogika, andragosko didakti¢ne raziska-
ve, zgodovina izobrazevanja odraslih, izobrazevalno svetovanje, sociokulturna animacija,
izobrazevanje starejsih in druzinska andragogika« (Krajnc, 2011, str. 16). Poleg univer-
zitetnega Studija se od leta 1981 andragogika izvaja kot eden od osnovnih predmetov
v okviru Pedagosko-andragoskega izobrazevanja (PAI) na Filozofski fakulteti Univerze
v Ljubljani. Gre za programe za izobraZevanje in usposabljanje zaposlenih na podrod&ju
izobrazevanja za ucitelje v osnovnih in srednjih Solah (Krajnc, 2018).

Pomemben dogodek za nadaljnji razvoj andragogike je bila ustanovitev Univerze za tretje
zivljenjsko obdobje (UTZ0) v Ljubljani leta 1986. Uradna ustanovitelja sta bila Andragosko
drustvo Slovenije in Filozofska fakulteta Univerze v Ljubljani (Univerza za tretje Zivljenjsko
obdobje, 2022). Ideje za nastanek te institucije je dobila leta 1976 Ana Krajnc, ko je priso-
stvovala predavanju Paula Lengranda, v katerem je predstavil univerze za tretje Zivljenjsko
obdobje in koncept permanentnega izobrazevanja (Krajnc idr., 2012). Kasneje je izobraze-
vanje starejsih obravnavala tudi v okviru rednih predavanj na Filozofski fakulteti Univerze v
Ljubljani. Zacetke izobrazevanja starejsih v Sloveniji pa lahko pripisemo Dusani Findeisen.
Interes so ji vzbujale inovativne in raznolike oblike izobrazevanja na univerzah za tretje
Zivljenjsko obdobje v Franciji, kjer je dobila dragocene nasvete Pierra Vellasa (ustanovitelja
prve univerze za tretje Zivljenjsko obdobje v Toulousu leta 1972), ki so ji pomagali pri zacet-
kih izobrazevanja starejsih odraslih pri nas. Zanimanje za tovrstno izobrazZevanje je preseglo
pricakovanja in tako je leta 1985 zacela delovati prva (eksperimentalna) skupina. Leta 1986
je bila v Ljubljani ustanovljena Sekcija za izobrazevanje starejsih, z njo pa Univerza za tretje
zivljenjsko obdobje (UTZO). Ze od vsega zacetka so si prizadevali, da bi bilo izobrazevanje
starej§ih dostopno vsem starejsim. Ideja o izobrazevanju starejsih se je (s pomod&jo medijev)
razsirila po Sloveniji (prvotno v Velenju, Mariboru, Slovenj Gradcu, Idriji), pa tudi v druge
republike bivie Jugoslavije. Tako so pod vplivom slovenske UTZO nastale univerze tudi
v Zagrebu, Beogradu in Skopju. Slovenska UTZO je bila kasneje imenovana za eno od
treh nosilnih nacionalnih mrez izobrazevanja odraslih v Sloveniji, deluje namre¢ kot sekeija
Drustva za izobrazevanje za tretje Zivljenjsko obdobje (Krajnc idr., 2012).

Izobrazevanje odraslih v Republiki Sloveniji od 1991 do 2000

Po osamosvojitvi Slovenije leta 1991 je prislo do $tevilnih sprememb. Govorimo o obdo-
bju tranzicije in globokih druzbenih prelomih, ki jih je zaznamoval prehod iz socializma
(komunizma) in enopartijskega sistema jugoslovanske drzave (SFRJ) v novo samostojno
nacionalno drzavo Republiko Slovenijo s parlamentarno demokracijo. V zacetku devetde-
setih let je bilo uvedeno trzno gospodarstvo, s tem pa (neoliberalni) kapitalizem (Mikulec
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in Kump, 2018). To je vodilo v reforme in preoblikovanje izobrazevalnega sistema ter
hkrati s tem v celotno organizacijsko in programsko prestrukturiranje izobrazevanja od-
raslih. Izobrazevalni trg je zacel rasti, njegova ponudba se je $irila in diferencirala. Proces
privatizacije je spodbudil nastanek zasebnih izobrazevalnih organizacij tudi za odrasle
(Perme, 2008). Drzava je v devetdesetih letih uvedla vrsto sistemskih ukrepov, ki so bili
povezani s financiranjem, ustanovil se je sektor za izobrazevanje odraslih na ministrstvu
za $olstvo in Sport, sprejeta sta bila nov zakon o izobrazevanju odraslih in nacionalni
program, vzpostavljen je bil strokovni svet Republike Slovenije za izobrazevanje odraslih.
Sprejet je bil tudi program za $tudij andragogike. Poleg tega so potekali razli¢ni razvoj-
ni in raziskovalni projekti, programi za spopolnjevanje znanja izobrazevalcev odraslih,
sprejeta je bila strategija vsezivljenjskosti uéenja (Mikulec in Kump, 2018). A kljub temu,
kot omenja Jelenc (2018, v Mikulec in Kump, 2018, str. 17), »strategija in nacelo vseZiv-
ljenjskosti u€enja Zal nista zazZivela v praksi«, s tem pa je izobraZevanje odraslih ostalo
zapostavljeno pri sistemskem urejanju na vseh podrodjih.

Spremenila se je struktura gospodarstva, tehni¢no-tehnoloski napredek je bil vse vedji in
hitrejsi. Povecale so se izobrazbene zahteve, v podjetjih, tudi novonastalih manjsih pod-
jetjih, so potrebovali usposobljene zaposlene. Vse bolj so se uveljavljale fleksibilne oblike
zaposlitve, ki so nadomescale stalno zaposlitev (Govekar-Okolis, 2000). V ospredju so
bile zahteve po produktivnosti, u¢inkovitosti in ekonomic¢nosti pri delu, za kar sta bilo
prav tako potrebna znanje in vedja usposobljenost. Pri tem je imel veliko vlogo izobraze-
valni sistem, ki se je prav tako moral vedno znova prilagajati razmeram. Tudi v podjetjih
je sistem izobrazevanja skrbel za izobrazbo tistih kadrov, ki so jih v preteklosti nekoli-
ko zanemarjali ali spregledali. Naloga kadrov je informiranje podjetja o novostih, novih
znanjih, izobrazevanje pa je bilo do takrat premalo povezano s tehnologijo in razvojem
(Govekar-Okolig, 2000). V zacetku devetdesetih let je bilo pri nas okoli sto izobrazeval-
nih centrov (Vrhovnik, 2003). Izobrazevalni centri so tezili k prevzemu skrbi za nadaljnji
razvoj poklicnega izobrazevanja. V podjetjih so ve¢inoma potekali programi za strokovno
izobrazevanje, izpopolnjevanje in usposabljanje, manj je bilo programov za pridobivanje
splosne izobrazbe, bili pa so programi za prekvalifikacijo. Torej so bili programi namenje-
ni re$evanju zaposlitvene problematike podjetja, premalo pa je bilo vklju¢enega razvoja
poklicnega izobrazevanja. Izobrazevalni centri so se pozneje Zal obdrzali le v ekonomsko
najstabilnejsih podjetjih, v manjsih podjetjih jih ne poznajo veé, prav tako ni ve¢ Sku-
pnosti izobrazevalnih centrov Slovenije v prvotni obliki. Ta je svoje delo nadaljevala kot
skupnost zavodov Strokovno izobragevalni center Ivan Bertoncelj, ki naj bi nadaljeval delo
Ivana Bertonclja (Govekar-Okolis, 2000). V zacetku 21. stoletja je bilo samostojnih izo-
brazevalnih centrov za izobrazevanje v podjetjih le $e devet (Vrhovnik, 2003).

Ljudske univerze so se razvile v pomembno institucijo za na¢rtno organizirano nadaljnje
izobrazevanje odraslih. Z vidika vrst izobrazevanja odraslih lahko ugotovimo, da so dobile
siroko vlogo v izobrazevanju odraslih, saj ponujajo tako formalno kot neformalno izobra-
Zevanje, vsezivljenjsko izobrazevanje in uenje ter medgeneracijsko izobrazevanje in uée-
nje. Ljudske univerze so spremenile svoje programe, organizacijo, vsebine izobrazevanja
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ter predavatelje. Njihovi programi so bili bolj prepusceni potrebam trga ter interesom
in financam udelezencev. Zveza delavskih in ljudskih univerz Slovenije se je preimeno-
vala v Zvezo ljudskih univerz Slovenije (ZLUS), prav tako se je vecina delavskih univerz
preimenovala nazaj v ljudske univerze (Mohor¢i¢ Spolar in Emersi¢, 1998). Potrebna je
bila modernizacija celotnega sistema izobrazevanja odraslih (vkljucevanje sodobne teh-
nologije in tujih jezikov v programe), vklju¢no z boljsim odzivanjem na potrebe okolja
in spodbujanjem vsezZivljenjskega izobrazevanja in uéenja odraslih. To je zahtevalo velike
nenadne prilagoditve izobrazevanja odraslih na ljudskih univerzah.

Univerze za tretje Zivljenjsko obdobje (UTZO) so se po letu 1991 zacele vse bolj siriti. Leta
1998 se je ustanovilo samostojno Drustvo za izobrazevanje za tretje Zivljenjsko obdobje.
To lahko pripisemo povecanju stevila upokojencev v Sloveniji v devetdesetih letih, saj so
zaradi prestrukturiranja gospodarstva tehnoloske presezke delavcev resevali z mnoZi¢nimi
zgodnjimi upokojitvami (Krajnc idr., 2012). UTZO najdemo tudi v manjsih krajih, kar
starejSim omogoca, da se vkljucujejo v razlicne dejavnosti in $tudijske krozke ter posle-
di¢no nadaljujejo osebnostni razvoj in pridobivajo novo druzbeno mo¢ (Govekar-Okolis
in Kranjcec, 2012), obenem pa to pripomore tudi k bistvenemu zmanjsevanju neenakosti
v dostopu starejsih do izobrazevanja. Izobrazevanja, ki jih ponujajo UTZO, so namenje-
na vsem odraslim v njihovih poznejsih letih ter dolgotrajno brezposelnim starejsim, ne
glede na njihovo starost, stopnjo formalne izobrazbe, politi¢no, narodnostno ali versko
pripadnost. UTZO organizirajo izobrazevanja tako na podro&ju posameznih ved kot §tu-
dijskih podrodij. Z izobrazevanjem, prostovoljstvom in javnim delovanjem si prizadevajo
za tesnejSe povezovanje generacij ter vijo stopnjo sodelovanja starejsih v druzbi, prav tako
pa je osnovno poslanstvo UTZO0 integracija starej$ih v skupnost (Slovenska univerza za
tretje zivljenjsko obdobje, 2023b). UTZO pa se ne ukvarjajo le z izobrazevanjem starej-
$ih, temvec¢ tudi z izobrazevanjem o starej$ih, usposabljanjem za prostovoljstvo v kulturi,
usposabljanjem mentorjev za delo s starej$imi in z zalozniStvom specializiranih publikacij
(Findeisen, 2016). Osnovna izobrazevalna oblika, ki jo uporabljajo na UTZO, so tudijski
krozki, katerih glavna cilja sta znanje in uporaba znanja (Krajnc, 2016). Njihovo delo-
vanje temelji na organizirani izmenjavi znanja, izkusenj in kulture ¢lanov krozkov pod
strokovnim vodstvom mentorja (Slovenska univerza za tretje Zivljenjsko obdobje, 2023a).
V druzbi, ki se vedno bolj stara, je pomembno spremeniti odnos do staranja, starosti in
starej$ih ljudi tudi z izobrazevanjem. S pomocjo izobrazevanja lahko pride do premika
v razumevanju starosti, in sicer od starosti kot »preostanka« druzbeno marginalnega in
neaktivnega Zivljenja do moznosti za razvoj potencialov (Kump in Jelenc Krasovec, 2005).

Prav tako je na nadaljnji razvoj izobraZevanja odraslih in posredno tudi andragogike po-
membno vplivala ustanovitev Andragoskega centra Slovenije (ACS) leta 1991. Ob nastanku
samostojne Republike Slovenije je ustanovitev ACS pomenila korenit zasuk v vrednotenju
izobrazevanja odraslih v politiki, raziskovanju, razvoju in praksi izobrazevanja odraslih. ACS
je bil dokon¢no umescen v sedanji sistem vzgoje in izobrazevanja z Zakonom o organizaciji in
financiranju vzgoje in izobrazevanja in Zakonom o izobrazevanju odraslib, ki sta bila sprejeta v
letu 1996 (Klemencic idr., 2006). Ustanovitev ACS je izboljsala infrastrukturo izobrazevanja
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odraslih v Sloveniji (Jelenc, 2000). Njegov namen je razvijanje podro&ja izobrazevanja od-
raslih. Z razli¢nimi raziskavami, programi, projekti in dogodki sodeluje pri uveljavljanju
kulture vsezivljenjskosti ucenja ter znotraj te $e posebej izobrazevanja odraslih. Povezuje se
tako z oblikovalci politik na nacionalni in mednarodni ravni ter drugimi nosilci andragoske
in pedagoske stroke kot s koordinatorji in udelezenci razli¢nih projektov, ustanovami za
izobrazevanje odraslih in u¢e¢imi se posamezniki v Sloveniji in tujini. Na vseh podrogjih de-
lovanja dejavno sodeluje v mednarodnih organizacijah (ACS, 2023b). ACS (2023c¢) si Zeli,
da bi tudi v prihodnje bil vodilna nacionalna ustanova za razvoj izobrazevanja odraslih ter
partner pri udejanjanju strategije vsezivljenjskosti u¢enja. Pomembna za izobrazevanje od-
raslih pa je tudi specializirana knjiznica s podro¢ja izobrazevanja odraslih in vseZivljenjskega
ucenja, ki deluje na ACS (2023a). ACS je pomembna raziskovalno-razvojna organizacija v
Sloveniji, ki skrbi za nadaljnji razvoj in evalvacijo izobrazevanja odraslih ter razvijanje an-
dragoske prakse. Z rezultati svojih strokovnih in aplikativnih raziskav ter strokovnim delo-
vanjem pomembno prispeva k §irjenju spoznanj o izobrazevanju odraslih. Ta s strokovnega
in prakti¢nega vidika dopolnjujejo studij andragogike v Sloveniji.

V tem obdobju nastane vrsta novib institucij za izobrazevanje odraslib: centri za samostoj-
no izobrazevanje (sprva imenovani sredi$¢a za samostojno izobrazevanje), centri za mlajse
odrasle, ki so se preimenovali v projektno u¢enje mladih (PUM), borza znanja, delovati
zalnejo Stevilne zasebne izobrazevalne institucije (denimo za poucevanje tujih jezikov),
razli¢ne organizirane oblike izobrazevanja odraslih (usposabljanje za druzinske vloge —
Sole za starse), razvije se izobrazevanje odraslih za lokalni razvoj, izobrazevanje odraslih
za dokoncanje rednih $ol, teleucenje (TV) preraste v e-ucenje in izobrazevanje (IKT),
razvijejo se razli¢ni teaji (za racunalnisko opismenjevanje, tecaji retorike, za poslovno
vodenje, zdravstveno vzgojo, odpravljanje alkoholizma idr.).

V letih od 1993 do 1996 je velik prispevek k razvoju andragogike prinesla tudi evropska
raziskava EURO DELPHI Prihodnost izobrazevanja odraslih v Evropi, katere koordina-
torica je bila Univerza v Luevnu v Belgiji, sodelovali pa so raziskovalci iz vseh takratnih 12
&lanic EU ter Estonija, Ceska in Slovenija. S to raziskavo se je uvedla nova metodologija
v raziskovanju izobrazevanja odraslih, imenovana delfska metoda, ki je omogocila bolj
poglobljeno raziskovanje o druzbeni funkciji izobrazevanja odraslih. Ugotovitve so poka-
zale, da so trendi v razvoju izobrazevanja odraslih splo$ni in ne poznajo nacionalnih meja.
Ugotovili so, da so se cilji izobrazevanja odraslih bistveno spremenili, saj ni ve¢ poudarek
na pridobivanju poklicnih znanj. Izpostavili so pomen izobrazevanja odraslih na indivi-
dualni in socialni ravni ter da je veéji poudarek na znanju za obvladanje racunalnigkih
tehnologij, sodelovanje v kulturi, aktivno drzavljanstvo, osebnostno rast, iskanje smisla
Zivljenja, medosebne odnose idr., kar je Ze odsev vpliva sprememb v informacijski druzbi.
Pomembne so bile tudi druge mednarodne in domace raziskave za razvoj izobrazevanja
odraslih in andragogike, zlasti tudi starejih odraslih Ucenje v poznejsem zivljenju (Lear-
ning in Later Life — LILL; Krajnc, 2011).

K razvoju andragogike je veliko prispeval tudi nastanek znanstveno-strokovne revije An-
dragoska spoznanja leta 1995, katere ustanoviteljica je bila Ana Krajnc (Govekar-Okoli§ in
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Licen, 2008). To je mednarodna znanstvena revija za izobraZevanje in ucenje odraslih s po-
dro¢ja humanistike in druzboslovja ter drugih znanstvenih disciplin. Obravnava razli¢ne
vidike ucenja in izobrazevanja v odraslosti in starosti ter s tem povezane pojave. Objavlja
razli¢ne raziskave o organiziranem izobrazevanju in priloznostnem ucenju. Njen namen je
tudi spodbujati raznolikost teoretskih in metodoloskih pristopov ter inovacij, siriti pretok
andragoskega znanja med raziskovalci v razli¢nih omrezjih ter spodbujati kriti¢no refleksijo
o znanstvenem in strokovnem podro¢ju izobrazevanja odraslih (Andragoska spoznanja, b.1.).

Po letu 1991 so sledile tudi novosti v Studiju andragogike na Oddelku za pedagogiko in
andragogiko na Filozofski fakulteti Univerze v Ljubljani. Ana Krajnc je v okviru Tempu-
sovega projekta Obnova studija andragogike v Sloveniji (1992-1994) na Centru za razvoj
univerze oblikovala program za samostojni enopredmetni studij andragogike, s katerim bi
diplomant pridobil naziv diplomirani andragog. Program je bil leta 1993 potrjen na mi-
nistrstvu za $olstvo in $port ter Univerzi v Ljubljani. To je omogocilo, da se je v studij-
skem letu 1993/94 na samostojni enopredmetni $tudij andragogike lahko vpisala prva
generacija Studentov. V prvem $tudijskem letu so predavanja izvajali gostujoci profesorji
iz drzav partneric v omenjenem projektu (Peter Jarvis z Univerze v Surreyju, Peter Hage
z Univerze v Utrechtu, Jost Reischmann z Univerze v Bambergu idr.) z namenom vecje
kakovosti $tudija. Predavanj so se poleg rednih $tudentov udelezevali $e drugi strokov-
njaki iz andragoske prakse (Krajnc, 2011, 2018). To je neposredno vodilo v spremembe
in dopolnitve studijskega programa enopredmetne andragogike. Diplomant je dobil na-
ziv diplomirani andragog vse do leta 1998, ko je Filozofska fakulteta »iz nepojasnjenih
razlogov odpravila naziv diplomirani andragog« (Krajnc, 2011, str. 24). Posledice tega
so bile, da so se diplomantom delno skr¢ile moznosti za zaposlitev, kar pa je trajalo le
krajsi ¢as (Krajnc, 2011). Studijski program andragogike je bil nato znova prenovljen v
¢asu bolonjske reforme visokega $olstva na Oddelku za pedagogiko in andragogiko® in
pri drugih $tudijih* na Filozofski fakulteti Univerze v Ljubljani.

3 Na Oddelku za pedagogiko in andragogiko na Filozofski fakulteti (FF) Univerze v Ljubljani (UL) je po
bolonjski prenovi studijskih programov (od 2010 dalje) mozen vpis na prvo, drugo in tretjo bolonjsko stopnjo
Studija. Na prvi stopnji tudija se lahko posameznik vpiSe v enopredmetni triletni Studijski program Pedago-
gika in andragogika (180 KT) ali dvopredmetni triletni §tudijski program Pedagogika in andragogika (90 KT
obsega §tudijski program Pedagogika in andragogika, preostalih 90 KT pa druga studijska smer). Po uspesno
zakljuenem $tudiju Student/ka pridobi naziv profesor/ica pedagogike in andragogike (UN) in ima moznost nada-
Jjevati §tudij na drugi bolonjski stopnji (FF UL, 2022¢). Na drugi stopnji studija se lahko posamezniki vpisejo
v samostojno eno- ali dvopredmetno $tudijsko smer Pedagogike ali Andragogike. Oba studijska programa se
izvajata na Oddelku za pedagogiko in andragogiko FF UL, trajata dve leti in obsegata 120 KT (enopredmetni
program) oz. 60 KT (dvopredmetni program). Drugostopenjski samostojni dvoletni §tudijski program Andra-
gogike (eno- ali dvopredmetni studij) se zakljuci z zagovorom magistrskega dela, posamezniki pa pridobijo
naziv magister/magistrica profesor/ica andragogike (FF UL, 2022a). Posamezniki lahko nadaljujejo $tudij andra-
gogike na tretji stopnji in se vpisejo na doktorski §tudijski program Humanistika in druzboslovje. Program traja
§tiri leta in obsega 240 KT. Vecina $tudija obsega individualno raziskovalno delo, v okviru katerega student/ka
pripravlja doktorsko disertacijo. Program se zaklju¢i z zagovom doktorske disertacije in daje naziv doktor/ica
znanosti s podrocja andragogike (FF UL, 2022b).

4 Na FF UL se andragogika predava, kot zgoraj omenjeno, na Oddelku za pedagogiko in andragogiko. Poleg
tega se andragogika predava v okviru predmeta Pedagogika in andragogika za psihologe (FF UL, 2022d), kot
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ANALIZA PO ZGODOVINSKIH OBDOBJIH IN UGOTOVITVE

Na podlagi zgornjega opisa razvoja izobrazevanja odraslih in andragogike na Slovenskem
skozi §tiri obdobja od konca 18. do 21. stoletja bomo analizirali in pri vsakem obdobju
poudarili bistvene ugotovitve glede institucionalnega/mnozi¢nega izobrazevanja odraslih
(formalno oz. neformalno izobrazevanje odraslih) ter glede razvoja andragoskih idej in
razvoja andragogike kot znanstvene discipline, kar je kljuéno za poznavanje razvoja slo-
venske zgodovine izobrazevanja odraslih, andragoskih idej in andragogike.

Za &as od konca 18. stoletja, 19. stoletje in vse do prve svetovne vojne leta 1914 ugotavlja-
mo, da je bilo mnozi¢no in institucionalno izobrazevanje odraslih povezano s prizadevanji
za razvoj slovenskega jezika, slovenske kulture, nacionalne zavesti in identitete. Zlasti ob
koncu 18. in v zaletku 19. stoletja se razvije slovenska kulturna nacionalna identiteta, v
drugi polovici 19. stoletja pa ta preraste v politi¢no nacionalno identiteto. Na Slovenskem
so se konec 18. stoletja Ze oblikovale institucije — nedeljske ponavljalne $ole — za formalno
nadaljnje pridobivanje temeljnih znanj, znanje branja, pisanja, ratunanja idr., kar je za
odrasle, zlasti v 19. stoletju, pomenilo opismenjevanje v slovenskem jeziku in pridobivanje
osnovnih splosnih znanj. V 19. stoletju so nastale tudi strokovne $ole za odrasle, kjer so
odrasli lahko pridobili ustrezna strokovna znanja z razli¢nih podrodij. Veliko ve¢ pa je
zaslediti neformalnega izobrazevanja odraslih v razli¢nih drustvih, ¢italnicah, na taborih,
zaznati je celo ideje o vsezivljenjskem ucenju in izobrazevanju pri posameznih uciteljih,
duhovnikih, kulturnikih, strokovnjakih in sploh takratni slovenski inteligenci, ki so si pri-
zadevali opismeniti slovensko prebivalstvo ter dvigniti slovenski jezik in kulturo na vigjo
raven (Peter Pavel Glavar, Matija Vertovec, Anton Martin Slomsek, Janez Bleiweis idr.).
Tako ugotavljamo, da so se v omenjenem obdobju pojavljale pomembne andragoske ideje o
slovenskem nacionalnem, kulturnem, politicnem in vseZivljenjskem ucenju in izobraZevanju
odraslih. Nalrtno so se oblikovale razli¢ne institucije predvsem za neformalno izobraze-
vanje odraslih na Slovenskem. Ne moremo pa $e govoriti o razvoju teorije izobraZevanja
odraslih in o andragogiki na Slovenskem.

Drugace je bilo v drugem analiziranem obdobju med obema vojnama (1918-1941). Od-
krili smo, da je bilo to obdobje zelo pomembno za nadaljnje izobrazevanje odraslih po
rednih $olah, ki se je razvijalo glede na potrebe takratnega razvoja gospodarstva in indu-
strije. Nadalje se je razvijalo podro¢je kmetijstva in industrije, s tem pa je nastajal razred
delavcev in kmetov. Delovale so nadaljevalne kmetijske, obrtne in trgovske Sole, ki so
odraslim dajale nadaljnja potrebna formalna znanja v slovenskem jeziku. Veliko je bilo
strokovnih in splo$nih neformalnih izobrazevanj odraslih, zlasti v $tevilnih drustvih, kot
tudi v prvih institucijah za izobrazevanje odraslih na Slovenskem po danskem zgledu —

ljudskih visokih $olah (ljudskih vseu¢ilis¢ih in ljudskih univerzah). Naj poudarimo, da so

predmet SDPM Andragogika, ki se predava za vse bodoce ucitelje pedagoskih studijskih smeri na FF UL kot
obvezen predmet v 1. letniku na drugi stopnji, in kot izbirni predmet za bodoce uéitelije SDPM Opazovalna
praksa pri andragogiki (FF UL, 2020). CPI Andragogika se predava na Centru za pedagosko izobrazevanje FF
UL za strokovne delavce v osnovnih in srednjih Solah. Zanje se izvajata tudi CPI Andragoska praksa in CPI
Opazovalna (andragoska) praksa (FF UL, 2022¢).
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se odrasli veliko neformalno in formalno izobrazevali, saj je izobrazevanje odraslih v tem
¢asu potekalo tudi po dopisni poti prek pisem in na daljavo — prek radia. Ugotavljamo, da
so se v tem obdobju pojavili zametki teorije o izobrazevanju odraslib, ki je poudarjala pomen
vsezivljenjskega izobrazevanja odraslib, e posebej delavcev in kmetov, ki sta jo zagovarjala
in uresnicevala takratna pedagoga Karl Ozvald in Franjo Zgec. Sicer pa v tem Gasu na
Slovenskem $e ni zaslediti andragogike kot znanstvene discipline.

Velike spremembe smo zaznali v tretjem obdobju od 1945 do 1991. Ugotavljamo, da je
to obdobje zelo pomembno za razvoj izobrazevanja odraslih in razvoj andragogike kot
znanstvene discipline. Andragogika se kot znanstvena disciplina integrira v enoten sistem
vzgoje in izobrazevanja. Za leta takoj po koncu druge svetovne vojne je bilo znacilno
mnozi¢no izobrazevanje in ustanavljanje organizacij, na splo$no je bilo veliko spodbujanja
k ucenju in izobrazevanju. Ljudi je bilo treba seznaniti z organizacijo ljudske oblasti in
mnoge med njimi politi¢no prevzgojiti. Kot omenja Krajnc (1998b), je bilo v andragoski
zamisli v prvem povojnem obdobju, v letih 1945-1949, ¢utiti veliko optimizma in navdu-
Senja. Vsaka izobrazevalna dejavnost je bila namenjena vsem ljudem brez izjeme. Po letu
1952 pa je prisla doba sistemati¢ne graditve andragoske prakse in teorije. Izobrazevanje
odraslih se je od tega leta naprej razvijalo pod vplivom hitrega industrijskega napredka,
teznje po modernizaciji kmetijstva ter razvoja socialisticne demokracije z delavskim in
druzbenim samoupravljanjem. V tem ¢asu je nastalo veliko novih $ol za odrasle, delavskih
univerz in centrov za izobrazevanje delavcev v gospodarskih organizacijah, dopisnih $ol,
Solskih centrov, prosvetnih drustev idr. Izobrazevanje odraslih je bilo znova zreducirano
na idejo o povecevanju cloveskega kapitala, Solski sistem pa je postal aparat drzave. Kot
omenja Krajnc (1998b), je ¢lovek kot vrednota zacel izginjati, kar je pomenilo tudi tezko
obdobje za razvoj andragoske znanosti, saj se je Solski sistem podredil ciljem takratne
drzave. Razpustila so se vsa kulturno-prosvetna drustva. Zamenjale so jih formalne oblike
izobrazevanja odraslih, spremenili so se strokovni tisk in terminologija ter celoten kon-
cept in praksa izobrazevanja odraslih. Prednost so imeli industrija, gospodarstvo in ideo-
logija. Izobrazevanje odraslih se je zozZilo le na politi¢no vzgojo in funkcionalno usposab-
ljanje za delo (Krajnc, 1998a). Ugotavljamo torej, da je bilo izobrazevanje odraslih ozko
usmerjeno, saj so ga razumeli le kot usposabljanje za delo in politi¢no vzgojo ljudi. V drugi
polovici sedemdesetih let in prvi polovici osemdesetih let 20. stoletja pa je dobilo perma-
nentno (kasneje imenovano vsezivljenjsko) izobrazevanje pomembno mesto v slovenskem
izobrazevanju odraslih in celotni druzbi nasploh. Zaradi takratne gospodarske krize je v
ospredje stopilo vprasanje ¢loveskih virov in njihova vloga v razvoju gospodarstva. Per-
manentno izobrazevanje je vplivalo na to, da so izobrazevalne poti za odrasle postale bolj
odprte. Zazeleno je bilo, da se do enake ravni izobrazbe lahko pride po razli¢nih poteh.
S tem so pomembnejso vlogo dobili delavske oz. ljudske univerze, mnozi¢na komunika-
cijska sredstva, kulturne in podobne ustanove (Jereb, 1998). Proti koncu obdobja je bilo
v upadu tudi druzbenopoliti¢no izobrazevanje odraslih, povezano z zvezo komunistov in
zvezo sindikatov. V tem ¢asu je bilo opravljenih ve¢ domacih in mednarodnih andragoskih
raziskav, nastajale so nove institucije, ki so povezale prakso in teorijo izobrazevanja od-
raslih (izobrazevalni centri v podjetjih, ljudske in delavske univerze, Andragosko drustvo



Monika Govekar Okolis: Razvoj izobrazevanja odraslih in andragogike na Slovenskem 77

Slovenije idr.). Pojavila so se tudi izobrazevanja za izobrazevalce odraslih. Na Oddelku za
pedagogiko na Filozofski fakulteti Univerze v Ljubljani se leta 1973 prvi¢ za¢ne predavati
andragogika.

V zadnjem analiziranem obdobju, to je po letu 1991, se zgodijo nove druzbene in politi¢-
ne spremembe. Nastanek nove samostojne drzave Republike Slovenije s parlamentarno
demokracijo in trznim gospodarstvom ter privatizacijo prinese vrsto velikih novosti na
podrodju izobrazevanja odraslih. Svoje delo nadaljujejo ljudske univerze, ki so postale bolj
trzno usmerjene, saj so njihovi izobrazevalni programi oblikovani glede na potrebe ljudi in
kraja. Imele so pomembno izobrazevalno vlogo za odrasle, saj so ponujale tako formalno
kot neformalno izobrazevanje, vseZivljenjsko izobraZevanje in ucenje ter medgeneracijsko
izobrazevanje in ucenje. Skozi razli¢ne vrste in oblike izobrazevanja odraslih so omogo-
¢ale kakovosten razvoj vsakemu posamezniku, spodbujale krepitev njegovega znanja in
kompetenc ter aktivnega sodelovanja in ustvarjanja v druzbi. Ljudske univerze so postale
pomemben kraj izobrazevanja, razvoja demokracije in gospodarstva, saj ponujajo izobra-
Zevanje za boljse in kakovostnejse Zivljenje. Pomembno vlogo imajo tudi izobrazevalni
centri v podjetjih, saj zaposlenim omogocajo nadaljnje izobrazevanje, kar je bistveno za
njihov osebni razvoj kot razvoj organizacije, v kateri so zaposleni. Posledi¢no pa se s tem
razvija tudi druzba sama. Vse bolj se $irijo UTZO, ki so pomembne neformalne institu-
cije za starejSe, saj jim omogocajo nadaljnji osebni razvoj in vkljucitev v druzbo. Mocan
dejavnik postane novonastali Andragoski center Slovenije, ki kot strokovna organizacija
skrbi za razvoj vsezivljenjskega izobrazevanja odraslih, za domace in mednarodne stro-
kovne raziskave idr. Pomembno novo vlogo so dobile zasebne institucije za formalno
in neformalno izobrazevanje odraslih, javne institucije za neformalno izobrazevanje od-
raslih, kot so centri za samostojno izobrazevanje/sredi¢a za samostojno izobrazevanje,
borza znanja, centri za mlajse odrasle/projektno ucenje mlajsih odraslih in razli¢ni tecaji
za odrasle. Ugotavljamo, da se je mreza izobrazevanja odraslih po letu 1991 kvantitativno
in kvalitativno $irila, s tem pa se nadaljuje razvoj andragoske prakse in teorije ter razvija
znanstvena disciplina — andragogika na Filozofski fakulteti Univerze v Ljubljani kot na
drugih univerzah v Sloveniji.’

5 Na Univerzi na Primorskem se na Pedagoski fakulteti na dodiplomski stopnji v okviru $tudija pedagogike
izvajata predmeta Osnove andragogike in vsezivljenjskega ucenja in Izobrazevalna biografija v izobrazevanju odra-
slib (Pedagoska fakulteta Univerze na Primorskem, 2022b), v okviru studijskega programa Socialna pedagogika
pa predmet Specifike dela z odraslimi (Pedagoska fakulteta Univerze na Primorskem, 2021). Na podiplomski
magistrski stopnji pa se izvaja samostojni Studijski program Andragogika, ki povezuje dve podrogji: izobraze-
vanje odraslih in razvoj kariere. Diplomanti pridobijo naziv magister/ica profesor/ica andragogike (Pedagoska
fakulteta Univerze na Primorskem, 2022a). Na Filozofski fakulteti Univerze v Mariboru (2022) lahko §tudenti
v okviru $tudija pedagogike poslusajo predmet Izobragevanje odraslih. Andragogika pa se je najbolj razsirila na
druge univerze v okviru Pedagosko-andragoskega izobrazevanja (PAI) za bodoce uditelje predmetnih podrodij
osnovnih in srednjih ol. Andragogika je eden od temeljnih predmetov poleg pedagogike, didaktike in special-
ne didaktike. S tem pridobijo licenco ucitelja (Krajnc, 2011, str. 24-25).
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ZAKLJUCEK

Zametki andragoskih idej o izobrazevanju odraslih se na Slovenskem pojavijo hkrati z za-
Cetki institucionalnega in mnozi¢nega izobrazevanja odraslih konec 18. in v 19. stoletju. V
zaletku 20. stoletja se nato pojavijo prve teorije o izobrazevanju odraslih in zacetki razisko-
vanja, v Sestdesetih in sedemdesetih letih 20. stoletja pa se za¢ne nalrtno razvijati samostoj-
na znanstvena disciplina andragogika. Iz analize po zgodovinskih obdobijih ugotavljamo,
da se je institucionalno in mnozi¢no izobrazevanje odraslih na Slovenskem spreminjalo,
odvisno je bilo od druzbenih potreb, gospodarstva, politike in zakonodaje. Zametke idej o
izobrazevanju odraslih (nacionalnem, kulturnem, politicnem idr. izobrazevanju odraslih)
smo konec 18. in v 19. stoletju prepoznali pri posameznikih in institucijah. Potekalo je
zlasti neformalno izobrazevanje odraslih. Ob tem spoznavamo, da so zametki teorije iz-
obrazevanja odraslih povezani s prizadevanji slovenskih pedagogov ter nastankom prvih
ljudskih visokih 3ol na Slovenskem v zagetku 20. stoletja. Sele v obdobju po letu 1945 pa
se za¢ne na podlagi druzbenih potreb po novih znanjih in strokovnjakih za izobrazevanje
odraslih razvijati andragogika kot znanstvena disciplina. Izraz andragogika se je vpeljal v
sedemdesetih letih 20. stoletja, ko so se nadaljevala tudi raziskovanja s podrodja izobraze-
vanja odraslih in andragogike. Nastale so pomembne institucije za izobrazevanje odraslih
(ljudske univerze, delavske univerze, izobrazevalni centri v podjetjih, Andragosko drustvo
Slovenije, univerze za tretje Zivljenjsko obdobje idr.). Po letu 1991 se izobrazevanje odraslih
$iri kvantitativno in kvalitativno, kar sovpada s kakovostnim razvojem andragogike. Tako
v letu 2023 obelezujemo 50 let, odkar se je na Filozofski fakulteti Univerze v Ljubljani na
takratnem Oddelku za pedagogiko zacela predavati andragogika. Poklic andragoga, ki na-
stopa kot vodja, organizator in predavatelj izobrazevanja odraslih, postaja danes, v sodobni
druzbi, druzbi staranja prebivalstva in nenehnih sprememb ter potreb po novih znanjih
odraslih v razli¢nih Zivljenjskih obdobjih, vse bolj pomemben.
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relevantna kot tudi vplivna. Trenutni studijski program na Oddelku za andragogiko na Univerzi v Beogradu

Je opisan na ravni dodiplomskega, magistrskega in doktorskega Studija. Prek analize magistrskib in doktorskih
del ter objavijenih znanstvenih prispevkov ponuja clanek vpogled v problematiko in tematike na tem podrocju.
Rezultati potrjujejo vpliv in relevantnost andragogike v Srbiji, hkrati pa nakazujejo moznosti njenega razvoja
v prihodnosti. Ker obranja svoja osrednja nacela in celostni pristop, lahko andragogika opravija pomembno
vlogo pri premostitvi vrzeli med preteklostjo in sedanjostjo, pripelje do revitalizacije izobrazevanja odraslih in
narekuje usmeritev discipline tako v Srbiji kot zunaj nje.

Kljuéne besede: andragogika, izobrazevanje odraslih kot znanost, Srbija, profesionalizacija izobrazevanja

odraslih

INTRODUCTION

Adult education, despite all its criticisms and uneven development, is a field that flour-
ishes and finds its place and expression in diverse contexts. In contrast, the science of
adult education, particularly as defined through the concept of andragogy, experiences
ups and downs. The contemporary era is witnessing a crisis in andragogy that brings back
old questions regarding its meaning and the concept of andragogy, thus necessitating
an analysis of the factors contributing to this situation. As education is always highly
contextualised and global trends are refracted through national or local lenses, this paper
focuses on the developmental path of andragogy in Serbia, examining the supporting and
hindering factors in its development.

The paper examines the evolution of andragogy in Serbia since the mid-20" century,
with a specific focus on the intricate relationship between science, policy, and practice.
Particular emphasis is placed on the process of professionalisation, which is deeply in-
terconnected with the science of adult education. A robust scientific foundation provides
the knowledge, evidence, and expertise necessary to enhance the quality, effectiveness,
and credibility of adult education practices. Professionalisation, on the other hand, sup-
ports the ongoing development, recognition, and advocacy of this field. Through profes-
sionalisation, the scientific discipline gains status and recognition within the academic
community, which is crucial for further advancements in scientific research. Additionally,
professionalisation enables the establishment of standards, ethical guidelines, and pro-
tessional practices that contribute to methodological rigor and the validity of research in
the field of adult education. Thus, professionalisation supports knowledge construction,
the dissemination of scientific findings, and the advancement of theoretical and practical
understanding in the field of adult education.

Hence, the paper provides insight into the potential and influence of professionalisation
in facilitating the scientific advancement of adult education in Serbia, as well as the re-
ciprocal impact between the two. Considering the university as a convergence point for
both scientific inquiry and professionalisation, the analysis delves into the role of the

Study Group and the Department of Andragogy at the Faculty of Philosophy, University
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of Belgrade. It aims to elucidate the scientific progression of the field within a dynamic
political and economic landscape, providing an understanding of its development.

The study employs a mixed-methods approach, incorporating historical analysis, qualita-
tive data analysis, and literature review. Firstly, a historical analysis of andragogy in Serbia
is conducted, tracing its development in relation to the political, social, and economic
context. This analysis serves as a foundation for understanding the evolution of andrago-
gy in the country.

Furthermore, qualitative data analysis is conducted, focusing on the work of the Depart-
ment of Andragogy, including the examination of topics covered in the research work
and master’s (MA) and doctoral (PhD) theses. This analysis provides insights into the
research trends and areas of emphasis within the field, shedding light on the scientific
progression of andragogy in Serbia.

Additionally, a literature review is conducted analysing articles published in the relevant
journals. This review helps to identify and explore the relationship between andragogy as
a science in Serbia and the professionalisation and practice of adult education. By synthe-
sising existing research, the study provides a comprehensive overview of the current state
and future prospects of andragogy education in Serbia.

Overall, this multidimensional methodology offers a holistic understanding of the his-
torical development, scientific advancements, and the reciprocal relationship between an-
dragogy as a science and the professionalisation of adult education in Serbia.

ON THE WAVE OF INTERNATIONAL ASCENT

The conceptualisation of andragogy as a scientific field devoted to adult education oc-
curred during a significant surge in the recognition of adult education as a global phe-
nomenon. The inaugural international conference on adult education (CONFINTEA)
held in Denmark in 1949 paved the way for this rise, while the second conference in
Montreal in 1960 demonstrated the global recognition of adult education as a significant
factor in both individual and societal development. Yugoslavia’s role in the global political
landscape, particularly its involvement in the Non-Aligned Movement and its high inter-
national reputation, bolstered this development and thrust Yugoslavia into the forefront
of defining the scientific field that would study this phenomenon.

While the international scientific discourse on adult education gradually unfolded, Franz
Poggeler “discovered” the term andragogy (coined in Germany in 1833 by A. Kapp and
employed in Weimar Germany by W. Picht and E. von Rosenstock) and published Ein-
Sfiibrung in die Andragogik: Grundfragen der Erwachsenenbildungin 1957. Soon after,in 1966,
a seminal work titled Osnovi andragogije (Foundations of Andragogy; Samolovcev et al.,
1966) was published in Sarajevo by the Yugoslav Institute for Textbooks. The publication
featured contributions from various Yugoslav authors. In the preface, the authors empha-
sized that the development of andragogical theory was the result of intensive educational
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work with adults over the past decade, vibrant practice, and the emergence of new profes-
sionals. They defined andragogy as a distinct area within the general science of education
and upbringing, surpassing the previous perception of adult education as a mere extension
of formal schooling and somewhat narrow understanding of andragogy as an art, approach

and method of teaching adults, as espoused by, for example, M. Knowles (1980).

This new understanding of andragogy broadened the scope beyond the notion of adult
education as a mere continuation of formal schooling. It recognised andragogy as a field
encompassing both theory and practice, rooted in the comprehensive understanding of
adult education. This shift marked a significant milestone in the development of an-
dragogy as an independent discipline and contributed to its establishment as a recognised
scientific field on both regional (e.g. Slovenia, Croatia) and international (e.g. Germany,

the Netherlands) levels.

The subsequent dynamic development of the country in the 70s brought about an inten-
sification of research and further work on establishing andragogy as a scientific discipline.
Numerous studies were published (e.g., Pastuovi¢, 1978; Samolovéev, 1976; Samolovéev
& Muradbegovi¢, 1979; Savicevi¢, 1975) and a whole range of prominent individuals in
all the republics of former Yugoslavia not only laid strong foundations for andragogy as
a science but also spread its fame worldwide. Yugoslavia’s international engagement in
the United Nations (UN), its organisation for education, science and culture (UNES-
CO), and the Council of Europe opened up possibilities for popularising and globally
disseminating the concept of andragogy — a scientific discipline perceived as distinct from
pedagogy, with a diverse system of sub-disciplines. Its specific position in relation to the
Iron Curtain in Europe (between East and West, leader of the non-aligned movement,
etc.), enabled the expansion of the concept of andragogy both to the East (Russia, Poland,
Czech Republic, Hungary...) and to the West (the Netherlands, Germany...), leading to
the establishment of chairs and organisational units dedicated to andragogy in various
political and economic contexts.

In Serbia, the work of B. Samolovéev was continued by D. Savicevi¢ (see the reference
list), culminating in the establishment of the Study Group and Chair for Andragogy at
the Faculty of Philosophy, University of Belgrade, in 1979. This Chair (later Department)
became a breeding ground for professionals and a catalyst for dynamic research, fostering
a high level of professional awareness and attracting a large number of dedicated indi-
viduals. In doing so, it solidified the scientific discipline of andragogy, providing it with a
research foundation and academic dignity.

TO THE EDGE AND BACK

The dissolution of Yugoslavia, accompanied by wars and severe economic decline, posed
a significant threat to undermine the advancements made in the discipline of andragogy
in Serbia. On the one hand, the scientific foundations of andragogy were at risk due to
the collapse of practices and institutions, which jeopardised the credibility of scientific
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endeavours. On the other hand, in Europe, there was a tendency to disassociate andrago-
gy from its academic merit, associating it solely with Yugoslavia and with communism
— a defunct nation and a discredited ideological system. Consequently, andragogy expe-
rienced a significant setback, leading to its decline in many countries. This decline was
accompanied by a resurgence of the older concept of the pedagogy of adults, which con-
siders adult education as a research subject within pedagogy. In this perspective, pedagogy
becomes an overarching concept and science that encompasses the study of education and
learning across all age groups.

In Serbia, andragogy experienced a fate aligned with that of the country. During the
latter half of the 1990s, Serbia faced isolation and international sanctions, which had a
detrimental impact on both the practice of adult education and the scientific discipline
of andragogy. For example, Serbia did not participate in the UNESCO International
Conference on Adult Education (CONFINTEA V) held in Hamburg. Notably, Slovenia
and the former Yugoslav Republic of Macedonia (FYROM) sent substantial delegations,
while Croatia had a single representative (UNESCO & UIE, 1997). The prevailing polit-
ical, economic, and social circumstances in Serbia dismantled the existing system, leaving
the practice of adult education and andragogy with little chance of survival.

However, andragogy as a scientific discipline managed to sustain itself thanks to the
resilience, scientific rigor, and international network established by the Department of
Andragogy prior to the 1990s. Through individual channels, information regarding Eu-
ropean and global trends in adult education reached Serbia, fostering the exchange of
publications and facilitating the exchange of professors and researchers. For instance, in
1996, amidst demonstrations against the ruling regime, influential figures such as Peter
Jarvis and Franz Poggeler visited Belgrade, providing support not only to andragogues but
also to the engagement of democratically oriented citizens in Serbia.

This challenging period can be regarded as an unintended experiment, demonstrating the
possibility of nearly losing an adult education system within a country while preserving
the intellectual rigor of scientific thought. In the context of Serbia, andragogy became a
vital link between past achievements and the establishment of a new beginning. It played
a pivotal role in the construction of a novel adult education system during the nascent
stages of democracy, facilitating a rapid period of reconstruction and the effective ap-
plication of knowledge that had been acquired by developed European countries in the
interim.

THE ERA OF NEW HOPE: FROM 2000 ONWARDS

The agony of the country’s disintegration, war, and international isolation came to an end
in Serbia in the year 2000. However, until then, the economy, the entire scientific research
sector, and the education system, including adult education, had suffered significant dev-
astation. Adult education had been completely marginalised in education policies, and
within the legislative framework, it had been reduced to literacy and basic education. The
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system of formal education had become almost inaccessible to adults, as a large number
of institutions and organisations, programs and activities related to non-formal educa-
tion and adult learning had been discontinued, and adult participation in education and
learning had been reduced to a minimum. This undermined the efforts for the further
development of andragogy as a science, as well as scientific research of adult education
and learning, particularly the university training of professionals (andragogues) to work

in this field.

The period from 2000 onwards marks a significant turning point for andragogy in Serbia.
Following a period of isolation and international sanctions, Serbia experienced political
changes that opened up new possibilities for the development of adult education and
andragogy as a scientific discipline.

With the establishment of a democratic government (Democratic Opposition of Serbia —
DOS), Serbia embarked on a path of political and economic reforms, which also had
implications for the field of education. Efforts have been made to revitalise and enhance
the system of adult education in Serbia, recognising the importance of lifelong learning
and the role of adult education in personal and societal development. In this endeavour,
andragogy has become a necessary partner. The staff — teachers and associates of the De-
partment of Andragogy at the Faculty of Philosophy — saw this as an opportunity for the
revitalisation and development of the concept of andragogy, scientific and professional
research in adult education, and university training of andragogues for work in this field.
There was a clear belief that intensifying scientific production, particularly revitalising
and developing the practice of adult education, are fundamental conditions for the revi-
talisation of andragogy as a science and university discipline.

During this period, several key developments took place. The Study Group and The De-
partment of Andragogy at the Faculty of Philosophy, University of Belgrade, continued
to play a central role in advancing andragogical research, education, and practice. The
department served as a hub for professionals, researchers, and dedicated individuals, fos-
tering a vibrant and dynamic academic environment. International collaborations and ex-
changes flourished, enabling the transfer of knowledge and best practices from European
and global contexts. The academic community contributed to the advancement of an-
dragogy through research and publications. Numerous studies were conducted, focusing
on various aspects of adult education, including instructional methods, curriculum devel-
opment, civic education, lifelong learning strategies, etc. These research efforts aimed to
enhance the theoretical foundations of andragogy and provide evidence-based practices
for adult educators. In the period from 2000 to 2004 alone, in addition to a large num-
ber of papers published in domestic and international journals, 12 monographs covering
various areas of adult education were published (Alibabi¢, 2002; Bulatovié¢, 2001, 2002;
Despotovi¢, 2000; Kuli¢ & Despotovi¢, 2001; Ovesni, 2001; Roeders, 2003; Savicevié,
2000a, 2000b, 2002, 2003, 2004). These significant contributions, representing a building
upon of the best traditions of andragogy developed in former Yugoslavia, have led to
the establishment of the renowned Belgrade Andragogy School. It represents a general,



Katarina Popovi¢ et al.: Andragogy — Dynamic Past, Challenging Present and Uncertain Future 91

comprehensive scientific discipline that encompasses all areas and forms of adult learning
and education, fostering the development of professionals with a broad range of knowl-
edge and skills, employable across diverse sectors.

The work on revitalising the practice of adult education also involved the active partici-
pation of teachers and associates from the Department of Andragogy in shaping a new
national policy in this field, as well as engagement in various state bodies, commissions,
working groups, national and international projects. This engagement encompassed di-
verse areas, as shown in Table 1.

Table1
Diverse areas, types of engagement and activities by teachers, staff, and associates of the Department of Andragogy,
Faculty of Philosophy

Field of engagement Types of activities and achieved results

During the period from 2001 to 2012, three strategies for the development
of adult education (2001, 2007, 2012) were adopted, which projected the

Creation of a relevant goals for the development of adult education in Serbia, along with the
strategic framework for necessary measures and activities to achieve them. These strategies treat-
the development of adult ed adult education as a key instrument for socio-economic development
education and created the necessary foundation for scientifically and professionally

grounded adult education, as well as the overhaul of the existing legisla-
tive framework.

The first step in constructing a relevant legislative framework was the
adoption of the overarching Law on Non-University Education and the
subsequent adoption of the Law on Adult Education. The initial version
L of the law was adopted in 2013, providing systematic regulation of the
Overhaul of the legislative . . P A P ‘g 4 g
organisation and implementation of various types and forms of adult
framework i ]
education. Based on this law, a number of sub-legal acts were enacted,
among which those governing the activities of publicly recognised educa-
tion providers and the procedure for the recognition of prior learning are

particularly important.

Within various civic initiatives and the establishment of non-governmen-
tal organisations, the Adult Education Society was founded in the year
2000, marking the “beginning of a renaissance of professional association
and networking” in the field of adult education (Savicevié, 2006, p. 328).
Promotion of adult Over the course of more than 20 years, the Society has organised a vast
education and professional number of activities, including seminars, consultations, conferences,
strengthening diverse training programs, scientific and professional gatherings, study
trips, book publications, and more. Particularly significant were the activ-
ities aimed at popularising andragogy and adult education, such as the
Education Festival, which the Adult Education Society has consistently or-
ganised and supported for two decades.
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Field of engagement Types of activities and achieved results

The exchange of experiences and the affirmation of the Belgrade An-
dragogy School and adult education at the international level, as well as
the implementation of European and international practices in Serbia,
have been key aspects. This includes participation in CONFINTEA confer-
ences, membership and active engagement in organisations such as the
European Association for the Education of Adults (EAEA) and the Inter-
national Council for Adult Education (ICAE), exchange programs for pro-
fessors, students, and researchers with numerous European universities,

Engagement in international
activities

and more. These international activities have played a significant role in
fostering cross-cultural learning, sharing best practices, and enriching the
field of adult education in Serbia.

After the year 2000, several complex EU projects in the field of adult and

vocational education were successfully implemented in Serbia. Through

these projects, the practice of adult education in the domains of basic
and non-formal vocational education was established and enhanced. Key
achievements include:

+ The establishment of a fundamental institutional framework for the
development and management of vocational education for adults.
This framework includes bodies such as the Council for Vocational Ed-
ucation and Adult Education, the Center for Vocational Education and
Adult Education, the Agency for Qualifications, and the Qualifications
Council, among others.

+ The development of a functional system for basic adult education,

Implementation of applied
projects

non-formal vocational education, and recognition of prior learning.
Standards were developed for institutions, educators, adult education
programs, and procedures for the recognition of prior learning. As a re-
sult, asignificant number of schools and other organisations (500) were
able to engage in the field of adult education.

Numerous projects have enabled the swift and direct application of scientific knowledge
in practice, the validation of theoretical approaches and concepts, and have provided ma-
terial for numerous research studies and publications, both scientific and professional in
nature.

Until the 1980s, science in Serbia led the practice of andragogy (Savi¢evi¢, 2006) and
maintained a strong collaborative relationship with it, even playing a salvaging role during
the challenging period of the 1990s. However, since 2000, there has been a shift, with
practice taking the lead over science. This shift indicates a significant interdependence
between andragogy as a scientific discipline and the practical field of adult education,
which holds great importance for this relatively young field of study.

Numerous periods of crisis, ups and downs, albeit reluctantly, have expanded the range
of problems that adult education in Serbia has had to address. These experiences have
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further solidified the perception of andragogy as a comprehensive scientific discipline,
avoiding reductionism and fostering the exploration of new research areas to address
emerging issues.

Despite the challenges posed by transitional periods and the need for continuous adap-
tation, the scientific discipline of andragogy in Serbia has demonstrated resilience and
determination. Through the collective efforts of scholars, practitioners, and policymakers,
andragogy has managed to overcome many obstacles and remain a relevant and influen-
tial discipline in the educational landscape.

ANDRAGOGY AND PROFESSIONALISATION AT THE UNIVERSITY OF BELGRADE

The professionalisation of andragogy is intricately linked to its advancement as a scien-
tific discipline. This relationship assumes crucial significance, especially considering that
andragogy emerged relatively late. In Serbia, there exists a strong bond and profound
interdependence between the science of adult education, andragogy, and the profession-
alisation of the field. This bond has facilitated progress, even in highly challenging social
circumstances. Thanks to its international connections and the aforementioned inter-
dependence, andragogy enjoys a commendable social reputation and holds significant
academic prestige within the university. In fact, its members are often selected for high
positions within the university structure.

Furthermore, andragogy has established a reputable presence in the public sphere and
enjoys recognition from various stakeholders. For instance, the Ministry of Education,
Science and Technological Development has long recognised the importance of adult ed-
ucation, as evidenced by the dedicated position of an Advisor for Adult Education within
the Ministry. Additionally, many andragogues hold important social roles and positions in
various institutions such as the National Employment Office, National Academy for Pub-
lic Administration, and National Council for Vocational Education. Moreover, the De-
partment of Andragogy continues to expand and currently comprises over 20 academics.

Since its establishment in 1979, the Department of Andragogy kept all three academic
levels: undergraduate, master’s, and doctoral. The Andragogy study program offered at
the Faculty of Philosophy in Belgrade is unique in Serbia, representing the only full un-
dergraduate program in Andragogy across the former Yugoslavia region.

The formulation of goals for undergraduate, master’s, and doctoral studies reflects a com-
mitment to ensuring the continuous development of professionals in the field. These
goals encompass the increasing complexity of competencies and the fostering of inde-
pendence for practical and research work, as well as engagement in various areas of prac-
tice and study. The undergraduate program aims to provide students with the knowledge,
abilities, values, and skills necessary for professional work in the field of education and
adult learning, while also preparing them for further education and professional devel-
opment. Building upon the foundation of the undergraduate program, the master’s level
curriculum is designed to develop both general and specific knowledge, abilities, and skills
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required for the independent performance of andragogical tasks and research work in the
field of adult learning and education. At the doctoral level, the program aims to equip
students with the knowledge, skills, and competences necessary for theoretical-analytical,
critical-research, and innovative-practical action and work in the field of adult education,
as well as the practice of adult learning and education (Faculty of Philosophy, University
of Belgrade, 2023a).

Through its comprehensive and progressive program structure, Andragogy at the Univer-
sity of Belgrade continues to evolve and address the emerging challenges in the field, con-
tributing to the development of competent professionals capable of advancing the theory
and practice of adult education. The study curriculum of Andragogy at the University of
Belgrade encompasses various andragogic subdisciplines that address both general and
specific issues in adult education. At the undergraduate level, the program incorporates
content from related disciplines such as psychology, philosophy, sociology, history, and
others. Collaboration with colleagues from different departments within the Faculty of
Philosophy allows for the integration of these disciplines into the program, offering man-
datory and elective courses that provide students with a solid foundation in understand-
ing andragogy and the broader scope of social sciences and humanities. This integration
reflects the theoretical and conceptual diversity within the field (Faculty of Philosophy,
University of Belgrade, 2023a).

Examining the master’s and doctoral study programs across three accreditation cycles
(2009, 2014, and 2021) showed that elective courses from other departments, primarily
psychology and philosophy, were included in the earlier cycles. However, in the 2021 pro-
gram, the courses at both levels focused exclusively on andragogy. This shift in orienta-
tion towards specific andragogic areas of study and practice after the undergraduate level
aligns with the decision to enhance the expertise within the study group of andragogy.
The decision was supported by the increased capacity of the staff and the expansion of the
areas of study within the group, which has reached a mature stage of development. The
curriculum for undergraduate studies was developed based on job descriptions and feed-
back from employed andragogues. Key professional roles were identified, competencies
were defined, and the study program contents were formulated accordingly. The master’s
program ensures vertical and horizontal continuity from the undergraduate level, while
the doctoral program primarily focuses on scientific development and innovative thinking
in the theory and system of adult education.

During the development and accreditation of study programs, significant attention is
devoted to conducting a comparative analysis of related programs in Europe and world-
wide. Notable examples include the Otto Friedrich University of Bamberg in Germany,
the Faculty of Arts at Charles University in Prague, Czech Republic (specifically, the
Study Program of the Department of Adult Education and Personnel Management),
and the Faculty of Arts at the University of Ljubljana in Slovenia (Studies in Pedagogy
and Andragogy). The analysis of these programs aims to capture essential trends, explore
theoretical and methodological issues, conduct in-depth studies of specific areas within
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adult education, and cultivate a high level of professional competence required for work

in this field (Faculty of Philosophy, University of Belgrade, 2014/2021).

Considering the cited sources, emerging scientific trends, and the demands of contem-
porary society, the Andragogy program at the Faculty of Philosophy in Belgrade has
introduced specific domains that are crucial to the profession of andragogue. These do-
mains were not previously included in the curriculum but are now offered as compulsory
or elective subjects. Examples of these new subjects include Analysis of the Needs for
Knowledge and Skills, Philosophy of Adult Education, Leadership and Management
in Adult Education, Curriculum Development in Adult Education, Career Guidance
and Development of Adults, Education of the Elderly, Activism and Civic Education in
Adult Education, Counselling in Adult Education, University and Lifelong Learning,

and Environmental Adult Education.

A survey conducted in 2020 among andragogues who completed undergraduate, mas-
ter’s, or doctoral studies at the Department of Andragogy of the Faculty of Philosophy
in Belgrade (Faculty of Philosophy, University of Belgrade, 2023b) revealed high ratings
(on a Likert-type scale) for the quality of these programs, with scores above 4 for all three
levels. The programs received the highest ratings for their contribution to critical and
analytical thinking, problem-solving skills, clear communication of ideas, and preparation
for independent work. The acquisition of practical knowledge and the applicability of
acquired knowledge in practice received the lowest ratings. Master’s-level andragogues
gave slightly lower grades, while PhDs in andragogy expressed the highest satisfaction.
Although the sample size included 36 out of 60 invited respondents, these results indicate
the need for better integration with the professional field during the course of studies.
In response to these needs, the introduction of mandatory practical experience in the
master’s program in the latest accreditation (2021) aligns with the expressed expectations
of andragogues in practice. The high satisfaction expressed by PhD students with their
studies, combined with the overall contentment of all respondents regarding the develop-
ment of critical thinking and general knowledge, likely stems from the doctoral program’s
emphasis on critical reflection and an innovative approach to the adult education system

(Faculty of Philosophy, University of Belgrade, 2023).

In the wake of significant socio-political changes, the growing recognition of the role of
andragogues and adult education in Serbia can be attributed to recent legislative develop-
ments, such as the Act on Adult Education and the National Qualifications Framework,
as well as reforms within the adult education system and improved employment pros-
pects. The continuity of the Andragogy study program at all three levels of education has
played a crucial role in fostering this recognition.

Research conducted on the professional self-identity of individuals working in adult ed-
ucation in Serbia, including interviews with both andragogues and professionals with-
out formal andragogy education, indicates that pursuing a university program in an-
dragogy “leads to a stronger professional self-concept” (Staab, 2019, p. 19). Studies on



96 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

professionalisation in adult education in Serbia by Ovesni (2018) highlight that

the discrepancy in the perception of the elements of one’s own profession be-
tween andragogues and andragogic personnel is primarily traced to basic uni-
versity education, along with the standardization of professional performance
and continuing professional education through mechanisms determined by
professional associations. (p. 25)

The enduring presence of undergraduate studies in andragogy serves as a crucial foun-
dation for further professional growth and supplies the necessary professional workforce
for driving reform processes and upholding the quality of adult education practice. This
aspect holds particular importance for the construction of professional identity and the
recognition of andragogues, both from their own perspective and within the labour mar-
ket and research communities, in Serbia and beyond its borders.

RECENT DEVELOPMENTS IN ANDRAGOGY AND RESEARCH AT THE UNIVERSITY
OF BELGRADE

As one of the possible sources for extracting indicators and sets of information to un-
derstand the development of the andragogy science in Serbia, we have chosen defended
master’s theses, defended doctoral dissertations (both defended at the Department of
Andragogy of the Faculty of Philosophy in Belgrade), and published scientific papers
from the period of 2000 to 2022 (University of Belgrade, Faculty of Philosophy Archive
and Library, 2023). The analysis encompassed: 68 master’s theses; 18 doctoral disserta-
tions from the field of andragogy; the journals Andragoske studije, Nastava i vaspitanje,and
Inovacije u nastavi, totalling 59 articles; 19 conference proceedings with 114 contributions
relating to adult education and learning, published by the Institute for Pedagogy and
Andragogy as a scientific unit of the Department; and 31 monographs also published by
the Institute (Institute for Pedagogy and Andragogy, Faculty of Philosophy, University of
Belgrade, 2023). As sequences for analysis, we selected issues related to adult education
that are addressed in the works. For master’s theses, master’s papers, and articles in jour-
nals, we added an additional sequence, which includes the target adult groups associated
with the analysed issues.

Most prevalent areas, issues, and topics in the analysed works

We will present the results of the conducted analysis in a tabular format first, depicting
the identified areas, issues, and topics (Table 2). Afterward, we will elaborate on the fun-
damental characteristics of the papers, based on the categories they belong to.
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Table2

Most prevalent issues and topics in the analysed sample of works from the Department of Andragogy, Faculty of Philos-

ophy, University of Belgrade

Areas

Issues and topics

Learning in adultand older
age

Educational needs across different age categories of adults; Various types
of learning: self-directed learning, informal learning, transformative
learning, e-learning, intergenerational learning, intercultural learning;
Transfer in learning; Learning effectiveness; Cognitive efficiency; Cogni-
tive capacities; Learning and the aging process; Barriers to participation
in adult education.

Teaching adults

Didactical and methodical approaches; Blended teaching; Online teach-
ing; Teaching in a computer-based classroom; Film as an educational me-
dium in instruction; Multifunctional learning programs; Improvisation as
a teaching method; ICT in adult learning and education (social networks,
video games...); Training process; Strategies for teaching adults.

Adult education staffand
professionals

Competencies of staff in adult education; Professionalisation of the field
of adult education; Professional development of staff (teachers, train-
ers...); Roles of teachers in adult instruction; Management staff in the field
of adult education; Transitional periods in professional development; Dif-
ferent systems and models of professional development.

Learning and education for
diverse adult target groups

Adults; Employees (including professionals engaged in adult education);
Participants in adult education (both learners and instructors); Parents;
Students; Women; Members of specific professional groups; Different
adult age groups; Directors; Managers; Individuals with physical disabili-
ties; Formerly incarcerated individuals; Military and police personnel; Eco-
nomically disadvantaged adults; Adult migrants and immigrants...

Adult education policy and
system

Clobal adult education policy; European adult education policy; Regional
adult education policies; Institutional and organisational foundations of
adult education; Adult education strategies; Adult education system; Le-
gal regulations of adult education; Ideology and adult education; Financ-
ing of adult education.

Adult education and the
world of work

Learning society; Competencies and key competencies; Lifelong career
counselling and guidance; Organizational subculture; Business perfor-
mance; Entrepreneurship; Employment and unemployment; Labor mar-
ket trends; Negative effects of work; Influence of organisational culture on
learning; Human resources (a range of subtopics).

The role of learning and
education in different
domains and contexts

Different preferences and behaviours in adulthood; Family (family plan-
ning, parental support to children); Sustainable development, Environ-
mental activism; Health; Health literacy, Participation in recreational
activities; Democratic citizenship, Global citizenship, Activism; Power re-
lations in adult education; The technology of self; Liminal space and adult
education.
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Areas Issues and topics

Different aspects of quality The impact of education on quality of life; Quality of leisure time and
related to adult learningand | education; Quality system in adult education; Relevance of educational
education. programs; Efficiency and effectiveness of adult education; Evaluation of
education; Learning achievements...

Specificareas Historical topics; Contemporary social trends and adult education; Com-
parative analyses; Methodology related to different types of research in
andragogy; Epistemological foundations of adult education.

The identified areas, issues, and topics indicate a wide range of coverage. Their diversity
suggests that adult learning and education are examined in various contexts, taking into
account numerous elements and aspects.

The main characteristics of different categories of the analysed works

Examining the works of the department’s staft based on their respective categories has
allowed us to highlight their specific characteristics within each category.

The first group of works consists of master’s theses. Although master’s theses may not fall
strictly within the category of scientific papers, they are nonetheless the result of intensive
work with a mentor and serve the purpose of strengthening the research competencies of
andragogues who are still at the early stages of their professional development. Both the
identified research problems and the target groups covered in the domain of master’s the-
ses indicate the diversity of themes and issues, as well as the relatively even representation
of multiple andragogical disciplines. It is worth noting that the final selection of problems
and target groups represents a compromise between the students’ interests at this level of
study, guidance from mentors, and the availability of target groups for research.

The topics explored in doctoral dissertations indicate a higher level of complexity in the re-
search problems examined. Due to their comprehensive and intricate nature, the research
problems addressed in these dissertations transcend the boundaries of individual disci-
plines within andragogy. In fact, the innovative approaches and valuable findings they
yield are welcomed and embraced by various disciplines, contributing to the enrichment
of andragogy as a whole. This enrichment is primarily a result of the intricate contextual
framework in which the research problems are situated and the conceptual constructs
they are associated with.

Monagraphs point to the continuity in the expansion of knowledge within specific domains
of andragogy. They encompass diverse areas such as the historical development of andrago-
gy as a science, general andragogy, the theories of adult education organisation, comparative
andragogy, the philosophical foundations of andragogy, the methodology of andragogical
research, basic adult education, vocational education for adults, university education, and
more. The topics and problems explored in these analysed monographs directly contribute
to the further advancement of andragogical disciplines. The authors delve into numerous
constitutive elements that fall under the broad umbrella of adult learning and education.
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Edited collections demonstrate a desire to respond to social events or trends in the field
of (adult) education. Recent years (2020-2022) have been marked predominantly by
the COVID-19 pandemic, which has been strongly reflected in the selection of issues
related to adult learning and education. Two noticeable trends emerge from the anal-
ysis: the first relates to examining the impact of the crisis on adult education and the
role of adult education in overcoming its effects, while the second focuses on exploring
the potential roles of information and communication technologies in adult learning
and education.

By analysing articles published in three chosen journals, it is possible to identify several
trends related to the theoretical and empirical efforts of authors in studying specific topics
and issues relevant to andragogy. The identified categories based on the prevalence of re-
search problems within the articles indicate that articles delve thematically, more so than
other types of works, into the processes of adult learning and teaching, often providing
examples of good practice. When it comes to the teaching process, the focus is primarily
on the personnel responsible for its implementation and organisation. A significant num-
ber of articles are dedicated to exploring the relationships between adult learning and
education and various theoretical constructs.

Although the conducted analysis has its limitations due to several factors, primarily be-
cause the analysed problems and target groups are determined by the objectives and/
or thematic choices of the journals and edited volumes, especially those associated with
scientific conferences and research projects, this analysis provides valuable insights into
current trends in theoretical and empirical studies within the framework of the Belgrade
Andragogy School.

The research corpus characteristics and trends

The analysis of scientific production reveals both the abundance of published works and

the richness of the covered topics and issues related to adult education. Important char-

acteristics of this research corpus can be described as follows:

*  Complexity — with regard to the selected contexts and the encompassed and devel-
oped concepts (doctoral dissertations and monographs).

* Ability to thematically correspond to current social events and trends in adult educa-
tion (master’s theses and contributions in edited volumes).

*  Openness to linking theoretical constructs and concepts with practical developments
(esp. articles in journals).

* Inclusiveness of diverse research, encompassing both fundamental and applied, tradi-
tional and modern studies.

*  Encompassing a wide range of interdisciplinary research and studies that strengthen
the legitimacy of andragogy as a science.

*  Methodological diversity, including historical, comparative, empirical, and theoretical
research.
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IN CONCLUSION: ANDRAGOGY IN THE CROSSHAIRS —BATTLING IDEOLOGIES
AND PERSPECTIVES

The future development and prospects of andragogy as a scientific discipline in Serbia are
heavily influenced by European and global trends. The trajectory of its further advance-
ment will shape both the field of adult education practice and the discipline of andragogy
itself, which seeks to study and understand this domain.

Among local factors, the uncertain path of Serbia in European integration processes
holds crucial significance. While Serbia, as a typical hybrid regime, aligns itself with Eu-
ropean policies, recommendations, and trends, it often does so at a declarative and rhe-
torical level, rather than implementing them in practice (Popovi¢ & Maksimovi¢, 2023).
Economic decline and setbacks in democratic processes can have detrimental effects on
the development of any scientific field, including andragogy, making it unlikely for it to
undertake a role similar to the one it played in the 1990s — bridging the gap between the
past and present and leading to the revitalisation of the adult education system. Another
symptom that can have a detrimental effect on further scientific development is the mas-
sive loss of scientific young talent due to brain drain, which leaves the entire country
without a significant number of young, educated, and promising professionals.

The European Union also lacks effective mechanisms to expedite integration processes
and guide them towards democratic goals and the practical implementation of best ap-
proaches in adult education. Moreover, there is a significant question regarding what the
European Education Area will bring to the science of adult education. The term and the
concept of lifelong learning have almost entirely replaced adult education, thereby signifi-
cantly limiting the potential for further scientific conceptualisation and the development
of a dedicated scientific discipline to study this field. While lifelong learning holds value
as a concept and philosophy, it fails to delineate a specific sector of education, result-
ing in a lack of clear research focus and hindering the further professionalisation of this
field (Popovi¢, 2021). As this trend of replacing adult education with lifelong learning is
embraced by the United Nations (also included in the Sustainable Development Goals;
SDGs), there is a risk of losing the professional identity of the field and the scientific
discipline, fuelled by global trendsetters.

This trend is further intensified by the tendency to reduce the importance of professional
preparation for many jobs, which has detached entry into and engagement in professional
sectors from the necessary scientific knowledge and preparation. The previously valued
interdisciplinary approach has now blurred the boundaries between sciences, presenting a
significant challenge for emerging scientific disciplines. In the context of andragogy, this
has led to a decreased formal requirement for highly skilled andragogy professionals and
limited opportunities for training semi-professional staff. This process of de-professional-
isation and reduced requirements for engagement and employment in the adult education
sector can have adverse consequences for andragogy as a scientific discipline, rendering
it marginalised within the field of practice and undermining its foundational principles.
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Furthermore, the firm definition of scientific disciplines and adherence to high profession-
al standards face challenges due to the prevailing postmodernist discourse entering even
the scientific community and academia (e.g., Bloom, 1987; McCallum, 1996; Polemics,
1994). This discourse tends to relativise science, reducing it to one among many paradigms,
eroding scientific authority, deconstructing scientific rigor, and disregarding clarity, stand-
ards, and methodological grounding. These tendencies, driven by a desire to challenge pow-
er structures and outdated scientific models, undermine the prospects of andragogy as a
scientific discipline. Instead of scientific principles, they favour subjective reflection and
activist principles, introducing arbitrariness into the field. The deconstruction of science
and science-based paradigms, driven by postmodernism, has an impact especially on social
sciences, including andragogy. Coupled with national and international policies driven by
pragmatism, it indicates a regression to a pre-modern era. While this may lead to dynamic
yet chaotic development in adult education practice influenced by less visible yet potent
interests and power dynamics, it is unlikely to support the scientific reflection of andragogy.

Additionally, neoliberal trends have similar effects on the field (Bowl, 2017; Fleming,
2016; Kopecky, 2011). Alongside the positivist discourse and emphasis on pragmatism,
the neoliberal agenda prioritises the applicability of knowledge in the workplace, thereby
narrowing the goals and scope of universities. This reductionist approach reduces the
role of social sciences and constrains the development of emerging scientific disciplines.
In the context of andragogy, neoliberalism poses a significant threat as it may lead to the
subjugation of its scientific discourse to practical considerations and vocational training.
In Serbia, this trend stands in contrast to the broader, more balanced, and holistic concept
of andragogy, which seeks to integrate diverse knowledge and skills, maintain a robust
scientific foundation, and uphold fundamental values.

The COVID-19 pandemic has had a detrimental impact on andragogy as well (Alibabic,
2021; UNESCO, 2021). The profound redefinition of learning and education during
this period has significantly influenced adult education practices. The widespread shift
towards informal and non-formal learning, particularly in online and virtual settings, has
relegated adult education to the periphery of formal education systems. These temporary
solutions, driven by the influence of educational technology companies, tend to become
permanent, undermining efforts to establish adult education as an integral part of the
education system. As a result, the responsibility for adult education policies is diminished,
placing the entire sector at the mercy of individual enthusiasm, motivation, and even
caprice. Within this framework, the need for scientific deliberation, planning based on
research insights, and evidence-based practices is diminished.

It is indisputable that every practical domain of human action, encompassing all areas
including adult education, deserves to be included within the realm of scientific anal-
ysis. These crucial domains require theoretical grounding, systematic reflection, and
research-based guidance. Andragogy has already demonstrated its high capacity for
tulfilling this important task. Critics of andragogy have primarily voiced their concerns
from political discourses and activist perspectives, with less emphasis on substantial
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scientific critique. While debates about its exact position within the system of scien-
tific disciplines may exist, the necessity of andragogy as a scientific discipline remains
unquestionable. However, what does the future hold for the realistic development of

andragogy today?

In light of these challenges, the realistic perspective for the development of andragogy
lies in its ability to navigate prevailing trends, maybe even to resist them. Andragogy in
Serbia is actively countering these trends by emphasising the concept of adult education
instead of lifelong learning and asserting itself as a scientific discipline — an approach
that has demonstrated remarkable resilience thus far, although future perspectives remain
challenging ones. Efforts are underway to further define and professionalise the field,
encompass a wide range of knowledge and skills, maintain a holistic scientific approach,
and preserve its core values. Given the high degree of uncertainty in current times, the
ultimate outcome of this clash of paradigms remains unpredictable.

REFERENCES

Alibabi¢ S. (2002). Teorija organizacije obrazovanja odraslib. Institut za pedagogiju i andragogiju Filozof-
skog fakulteta.

Alibabi¢, S. (2021). Zivot u kriznim vremenima: Andragoski pogledi. Univerzitet u Beogradu, Filozofski
fakultet.

Bloom, A. (1987). The closing of the American mind: How higher education has failed democracy and impov-
erished the souls of today’s students. Simon & Schuster.

Bowl, M. (2017). Adult education in neoliberal times: Policies, philosophies, and professionalism. Palgrave
Macmillan Cham.

Bulatovi¢, R. (2001). Vrednovanje obrazovnog ponasanja odraslib. Institut za pedagogiju i andragogiju
Filozofskog fakulteta.

Bulatovi¢, R. (2002). Andragoski zapisi. Institut za pedagogiju i andragogiju Filozofskog fakulteta.

Despotovi¢, M. (2000). Igra potreba: Andragoske varijacije. Institut za pedagogiju i andragogiju Filozof-
skog fakulteta; Andragosko drustvo Srbije.

Faculty of Philosophy, University of Belgrade. (2014/2021). Acreditation material for the study program
Andragogy [Internal document].

Faculty of Philosophy, University of Belgrade. (2023a). Andragogy. https://www.f.bg.ac.rs/en2/
andragogy/study_prog

Faculty of Philosophy, University of Belgrade. (2023b). Samovrednovanje. https://www.fbg.ac.rs/
zaposleni/samovrednovanje

Fleming, T. (2016). Neoliberalism: The implications for adult and higher education. https://www.research-
gate.net/publication/293652065

Institute for Pedagogy and Andragogy, Faculty of Philosophy, University of Belgrade. (2023). Publica-
tions. https://www.f.bg.ac.rs/instituti/PEA/publikacije

Knowles, M. S.(1980). The modern practice of adult education. Cambridge, The Adult Education Company.

Kopecky,M. (2011). Foucault, governmentality, neoliberalism, and adult education— Perspective on the normal-
ization of social risks. Journal of Pedagogy, 2(2),246-262. https://doi.org/10.2478/v10159-011-0012-2

Kuli¢, R., & Despotovi¢, M. (2001). Uvod u andragogiju. Svet knjige.

McCallum, D. (1996). The death of truth: What's wrong with multiculturalism, the rejection of reason and the
new postmodern diversity. Bethany House.


https://www.f.bg.ac.rs/en2/andragogy/study_prog
https://www.f.bg.ac.rs/en2/andragogy/study_prog
https://www.f.bg.ac.rs/zaposleni/samovrednovanje
https://www.f.bg.ac.rs/zaposleni/samovrednovanje
https://www.researchgate.net/publication/293652065
https://www.researchgate.net/publication/293652065
https://www.f.bg.ac.rs/instituti/PEA/publikacije
https://doi.org/10.2478/v10159-011-0012-2

Katarina Popovi¢ et al.: Andragogy — Dynamic Past, Challenging Present and Uncertain Future 1 03

Ovesni, K. (2001). Obrazovanje andragoskih kadrova: Evropska iskustva. Institut za pedagogiju i an-
dragogiju Filozofskog fakulteta.

Ovesni, K. (2018). Professionalisation in the field of adult education and learning in the territory of for-
mer Yugoslavia. Andragoska spoznanja/Studies in Adult Education and Learning, 24(4),19-36. https://
doi.org/10.4312/as.24.4.19-36

Pastuovi¢, N. (1978). Obrazovni ciklus — Opca metodika obrazovanja zaposlenih. Andragoski centar.

Poggeler, F. (1957). Einfiibrung in die Andragogik: Grundfragen der Erwachsenenbildung. Henn.

Polemics, J. (1994). The postmodernist critique of science: Is it useful? Journal of the Elisha Mitchell Sci-
entific Society, 110(3-4),113-120.

Popovi¢, K. (2021). Destruktivan pohod celozivotnog uéenja. Obrazovanje odraslih, 11, 53-78.

Popovi¢, K., & Maksimovi¢, M. (2023, in press). Hybrid political regimes — The gap between policy and
practice of adult education. In M. Milana, P. Rasmussen, & M. Bussi (Eds.), Research Handbook on
Adult Education Policy. Edward Elgar Publishig.

Roeders, P. (2003). Interaktivna nastava. Institut za pedagogiju i andragogiju Filozofskog fakulteta.

Samoloveev, B. (1976). Teorijski pristup elementarnom opismenjavanju odraslih: Metodicki prirucnik uz
Pocetnicu i Gitanku za hroatski ili srpski jezik. Andragoski centar.

Samolovcev, B., & Muradbegovi¢, H. (1979). Opsta andragogija. Veselin Maslesa.

Samolov¢ev, B., Zvonarevi¢, M., Tonkovi¢, S., Bogdanovi¢, N., Vel¢i¢, V., Savicevi¢, D., Jeli¢, D., Ber-
toncelj, I., Pongrac, S., Filipovi¢, D., Prodanovi¢, T., & Ogrizovi¢, M. (1966). Osnovi andragogije.
Jugoslovenski zavod za udzbenike.

Savicevi¢, D. (1975). Povratno obrazovanje i udruzeni rad. BIGZ.

Savicevi¢, D. (2000a). Koreni i razvoj andragoskih ideja. Institut za pedagogiju i andragogiju Filozofskog
fakulteta; Andragosko drustvo Srbije.

Savicevi¢, D. (2000b). Put ka drustvu uéenja. Duro Salaj — Prosvetni pregled.

Savicevi¢, D. (2002). Filozofski osnovi andragogije. Zavod za udzbenike i nastavna sredstva; Filozofski
fakultet, Institut za pedagogiju i andragogiju.

Savicevi¢, D. (2003). Komparativna andragogija. Institut za pedagogiju i andragogiju Filozofskog
fakulteta.

Savicevi¢, D. (2004). Ucenje i starenje. Institut za pedagogiju i andragogiju Filozofskog fakulteta.

Savicevi¢, D. (2006). Andragoske ideje u medunarodnim okvirima. Filozofski fakultet, Institut za pedagog-
iju i andragogiju; Drustvo za obrazovanje odraslih.

Staab, M. (2019). Professional self-concept of adult education staff in serbia — findings of a qualitative
research study. Andragoske studije, 2, 9-25. https://doi.org/10.5937/AndStud1902009S

UNESCO. (2021). Adult learning and education and COVID-19. https://unesdoc.unesco.org/ark:/48223/
pf0000374636

UNESCO, & UIE. (1997). Fifth International Conference on Adult Education: Final report. UNESCO
Institute for Education.

University of Belgrade, Faculty of Philosophy Archive and Library. (2023). MA and PhD dissertations
[Unpublished material]. University of Belgrade, Faculty of Philosophy, Department of Pedagogy
and Andragogy.


https://doi.org/10.4312/as.24.4.19-36
https://doi.org/10.4312/as.24.4.19-36
https://doi.org/10.5937/AndStud1902009S
https://unesdoc.unesco.org/ark:/48223/pf0000374636
https://unesdoc.unesco.org/ark:/48223/pf0000374636




Andragoska spoznanja/Studies in Adult Education and Learning, 2024, 30(1), 105-124
DOI: https://doi.org/10.4312/as/13507 Scientific article

Amina Isanovi¢ HadZiomerovié

QUESTIONING ASSUMPTIONS ABOUT
DEVELOPING AN ANDRAGOGY STUDY PROGRAM
IN BOSNIA AND HERZEGOVINA

ABSTRACT

This paper analyses how the key actors involved (university professors, policy makers, and practitioners) perceive
the need for launching an andragogy study program in Bosnia and Herzegovina (BiH). Drawing on the social
field concept, the central argument posits that the perceptions of the three groups are shaped by their respective
positions and interests concerning adult learning and education (ALE). The research methodology includes an
analysis of university curricula and qualitative surveys based on the model of the problem-centred interview
(PCI). The results show inter-group differences and intra-group congruence. University professors support the
idea of launching an independent andragogy study program but have different visions of the implementation
model. Policy makers and practitioners show less awareness of the need for such a program and for different
reasons. The practitioners’ opinion is that the relevant competencies can be obtained through non-formal or
work-based learning, while policy makers cite lower interest in studying social sciences.

Keywords: andragogy, adult learning and education (ALE), andragogy study program, Bosnia and Herzego-
vina (BiH), social field

E’REIZPRAéEVAN]E PREDPOSTAVK O VZPOSTAVITVI ANDRAGOSKEGA
STUDIJSKEGA PROGRAMA V BOSNI IN HERCEGOVINI-POVZETEK

Clanek analizira, kako kljucni udelezenci (univerzitetni profesori, oblikovalci politik in izvajalci) dojemajo potrebo

po Studijskem programu andragogike v Bosni in Hercegovini. Na podlagi koncepta socialnega polja je postavijena
osrednja predpostavka, da na dojemanya vseh treb skupin vplivajo njihov polozaj in interesi v povezavi z ucenjem
in izobrazevanjem odraslih. Raziskovalna metodologija vkljucuje analizo univerzitetnih ucnib nacrtov in kvalita-
tivnih anket, ki so bile oblikovane po modelu problemsko usmerjenega intervjuja. Rezultati so pokazali razlike med
skupinami in skladnost znotraj posamezne skupine. Univerzitetni profesorji podpirajo vzpostavitev neodvisnega
andragoskega studijskega programa, vendar si razlicno zamisljajo njegov izvedbeni model. Oblikovalci politik in
izvajalci se manj zavedajo potrebe po tovrstnem studijskem programu iz razlicnih razlogov. Mnenje izvajalcev je,
da _je mogoce relevantne kompetence pridobiti prek neformalnega ucenja ali ucenja na delovnem mestu, oblikovalci
politik pa kot razlog za nepotrebnost programa navajajo manjse zanimanje za studij druzboslovnih ved.

Klju¢ne besede: andragogika, ucenje in izobrazevanje odraslih, studijski program andragogike, Bosna in Her-
cegovina, socialno polje

Amina Isanovi¢ HadZiomerovié, PhD, Asst. Prof., Faculty of Philosophy, University of Sarajevo, amina.isa-
novic@ffunsa.ba



106 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

INTRODUCTION

There is an obvious asynchrony in the development of adult learning and education
(ALE) as a field of practice and andragogy as an academic discipline in Bosnia and Her-
zegovina (BiH). The practice of ALE in this country has deep historical roots and has
managed to persist despite the challenges posed by turbulent eras in its past. Throughout
the centuries, religious groups and national cultural organisations played a vital role in
organising ALE in the form of edification activities (Mavrak, 2018). This tradition per-
sisted in other forms of popular education such as literacy courses, and later during the era
of industrialisation in the former Yugoslavia, when workers’ education was widely spread

(Bertsch & Persons, 1980).

Nowadays, ALE in BiH is recognised as the fourth sector of the education system and
is regulated by corresponding legislation. Despite a long-standing tradition and recent
dynamic development in the sector, andragogy as an academic discipline has remained
woetully underdeveloped, with an inadequate historiography, inconsistent and elusive use
of the terms adult education and andragogy, and unrecognised disciplinary territory. The
initial development of andragogy as an academic discipline in BiH can be traced to the
1970s (Mavrak, 2004, p. 64).! However, since that time, andragogy has not managed to
outline its cognitive texture (Keiner, 2002) in the sense of the differentiation of andragog-
ical terms and concepts from the dominant pedagogical discourse. This has hindered its
turther disciplinary growth, resulting in scarce research activity and low social impact.
This resulted in the struggle of andragogy to gain recognition and establish itself as an
academic field in its own right. The idea of developing an independent andragogy study
program in BiH has been a topic of interest within academic circles for quite some time,
but has never reached the level of a structured discussion in the form of a symposium or a
conference, nor has there been any written analysis on the subject. This is a question that
requires careful consideration and thorough situational analysis, which this paper intends
to offer.

The main research question this paper poses is: How do the key actors in ALE assess the
need for an independent andragogy study program in BiH? It is based on the premise that
a study program nowadays needs to have political, disciplinary, and social justification,
as suggested by Heikkinen et al. (2019). Grounded in Wilkinson’s (1991) interpreta-
tion of social fields, we expect that the underlying assumptions existing inside the fields
of practice, policy-making, and academia will show differences between the groups, but
relative congruence within each of the groups. The analysis is based on four sets of data:
surveys conducted with representatives of adult education organisations, policy makers,
and members of the academic community, along with the analysis of university curricula.

1 Pinpointing the precise academic year of the inaugural andragogy course presents a challenge, primarily
due to gaps in the archived records held by the Faculty of Philosophy in Sarajevo. However, examination of the
Curriculum of the Pedagogy-Psychology Department, dated April 1977, reveals that Andragogy was included
as a subject during semesters VII and VIII (Faculty of Philosophy in Sarajevo, 1977). It is estimated that the
introduction of this course occured sometime between 1973 and 1976.
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In the subsequent part of the text, we begin by showcasing the relevant experiences from
the wider European context concerning the development of andragogy in the university
context. This is followed by a discussion of recent accomplishments in the ALE sector
in BiH, which indicate why developing an andragogy study program might currently be
needed. Secondly, we define the concept of the field and proceed to outline the meth-
odological framework that is grounded in the qualitative paradigm. We argue that the
perception of the need for an andragogy study program in BiH is determined by the
social field to which the experts participating in the research belong. This is followed by a
presentation and discussion of the data obtained from the four sources.

ANDRAGOGY STUDY PROGRAMS IN THE EUROPEAN CONTEXT

Discussing university programs in adult education across Europe, Egetenmeyer (2010,
pp- 37-39) refers to the data from the German Institute for Adult Education showing 19
bachelor’s (BA) and 94 master’s (MA) programs in nine European countries. The list does
not include Slovenia and Serbia, where such programs are also available and encompass a
variety of ALE related specialisations. Notwithstanding the limitations of these data, it is
indicative that the number of MA programs is significantly larger, reflecting the non-lin-
ear educational paths and trajectories of ALE specialists, who have more opportunities to
complete BA studies in some other discipline and later orient themselves towards ALE.

Looking back at the beginnings of andragogy at German universities in the 1950s, Faber
(2006) outlines the path travelled from a young discipline and a first generation of adult
educators to professors in “double disciplines” and to a generation of explicit andrago-
gy professors. At the beginning, the bearers of andragogical academic affirmation were
professors with backgrounds in different fields (pedagogy, sociology, psychology, history,
political science, and theology), which resulted in diversified perspectives and terminol-
ogy in relation to ALE. Professors teaching andragogy at that time were motivated by
the passion to tackle the problems of ALE that they personally found important. Their
activity at that time was “without an academic mandate or an institutional structure”
(Faber, 2006, p. 252). Following the 1950s, the academic development of adult education
at German universities was led by professors dealing with adult education as part of their
main subjects. Further development would lead to andragogy becoming emancipated
from being an additional topic within another discipline to an independent discipline
in its own right, and professors started to be explicitly identified as andragogy teachers.

On the other side, based on the analysis of disciplinarisation processes in adult and voca-
tional education in Finland, Heikkinen et al. (2019) argue that these processes typically
result from relations between actors in academy, politics, economy, and practice, and that
they more often reflect power struggles than conceptual or theoretical progress. To ad-
dress the issue of the agency of different actors and their interests, we introduced the con-
cept of the social field. In his analysis of the relevance of field theory for social sciences,
Martin (2003) argues that a social field represents the emergence of social regularities
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through the interaction of entities that are positioned in the same space. These entities
configure forces and align their actions in the same direction. Wilkinson (1991) further
emphasises the importance of shared interests, concerns, experiences, and connections in
defining a social field. By considering members of the academic community, practitioners,
and policy makers as belonging to distinct social fields, it can be anticipated that different
perspectives regarding the necessity of an independent andragogy program will arise. Ac-
ademic community members are primarily interested in disciplinary development, which
enables the social reproduction of knowledge. Practitioners, on the other hand, focus on
addressing issues that arise in their day-to-day practice. Policy makers are concerned with
allocating social resources and ensuring the functioning of the system.

RECENT DEVELOPMENTS IN THE FIELD OF ADULT EDUCATION IN BIH

A comprehensive overview of milestones with a critical projection of further develop-
ments is provided in the Study on Adult Learning and Education in Bosnia and Herzegovi-
na, encompassing the achievements of the past 20 years in all areas relevant to the field
(Isanovi¢ HadZiomerovi¢ et al., 2022). It is apparent that adult education is becoming a
primarily practice-based field, guided by legal regulations and with limited consideration
of its theoretical foundations, resulting in a paucity of research output. Practitioners and
decision-makers in some parts of the country were trained in basic andragogical skills,
which provided them with the essentials on the distinctiveness of teaching adults com-
pared to teaching children.? A series of other specific training programs was also organ-
ised on curriculum development, education management, and the recognition of informal
learning, to name the most represented ones. The only glimpse of support for systematic
research endeavours and for strengthening the discourse on adult education is represented
in the Journal of Adult Education (Casopis Obrazovanje odraslih)® circulating from 2000
as the only andragogical journal in the country with remarkable contributing authorship
from the region and beyond.

The domain of research and disciplinary development has remained marginalised, demon-
strating weaknesses in taking determined steps towards emancipating andragogy from
the well-established discipline of pedagogy. The relationship between the two disciplines
could be described in Bright’s (1989) terms as “regressive, ill-advised and unprofessional”
(p. 6). It seems that pedagogy is content to keep andragogy as its ancilla, while andragogy
per se does not show enough potency to step out of such a relationship.

The suspended disciplinary development of andragogy has become visible in the absence
of evidence-based decision-making in matters related to ALE, the low professionalisa-
tion level, and the scarcity of qualified educators as well as other specialists to administer
processes and implement regulations. We are currently witnessing the total “separation of

2 Basic Andragogical Training,a condensed version of the Curriculum GlobALE, gained the status of a publicly
recognised program by the ministries of education in seven out of the twelve administrative units in BiH.

3 For the journal’s website, see Centar za cjeloZivotno ucenje (2023).
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academic from public discourse” (Wagner & Wittrock, 1991, p. 334), where chances for
discourse coalition are suspended resulting in andragogy’s unfavourable disciplinary posi-
tion. The missing element that would regulate and institutionalise processes and lead to
elevating professionalisation in the ALE sector in BiH is the development of an andrago-
gy study program.

METHODS
Participants and documents

The participants of this research are representatives of ministries of education in BiH or
persons who partook in the process of formulating laws and other regulations in ALE,
employers of ALE centres, and university professors. The analysed documents include
the curricula of the eight public universities in BiH in order to identify the position of
andragogical courses at the university level.

There are eight public universities in BiH, all of which provide a teacher training or
a pedagogical study program. By scrutinising the curricula available on their respective
websites, it was possible to extract data regarding the incorporation of andragogical cours-
es within the academic framework.* Curricula or syllabi at the University of Mostar were
not available from the official web site (Faculty of Science and Education in Mostar, n.d.),
so the relevant data were extracted from other sources (Timetable, Exam Schedule, as well
as from communication with professors teaching at the University). A description of the
research participants and the documents included is presented in Table 1.

The participants were selected based on their expertise, their specific knowledge related to
adult education, and their position within the domains relevant to the research problem.
ALE providers in BiH include a wide range of organisations such as public institutions,
private organisations, and NGOs, where ALE is a part of their regular or complementary
activities. While these organisations have premises and experience in providing education,
public institutions of formal education often lack andragogical competences and methods,
and exhibit less ALE-attributed adaptability, inventiveness, and vitality. On the other hand,
private organisations struggle to balance market demands and the need to attract learners
while upholding educational standards. In addition to adult education, NGOs frequently
offer a range of other services and this affects how their ALE programs are oriented.

4 'The analysed curricula include:

* Revised Curriculum at the Faculty of Philosophy in Banja Luka (2022), starting from the 2022/2023
academic year

* Curriculum of the Teachers's Faculty at Dzemal Bijedi¢, University of Mostar (2022), from 2015/2016

* Curriculum of Pedagogy at the University of East Sarajevo (2017), from 2017/2018

* Curricula of Pedagogy and Special Pedagogy at the Faculty of Philosophy in Sarajevo (2023)

* Curriculum of the PhD program in Pedagogy at the Faculty of Philosophy in Sarajevo (2021)

* Curriculum of Pedagogy at the Faculty of Philosophy in Tuzla (2022)

* Curriculum of Sociology and Curriculum of Security and Peace Studies at the Faculty of Political
Sciences in Sarajevo (2019)
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Table1

Description of research participants and documents

Role(s) Description N
Representatives of ministries of Parts of the country included: Sarajevo Canton, Tuzla Canton, | 10
education, members of expert Zenica-Doboj Canton, Una-Sana Canton, Republic of Srpska,
groups for formulating laws and West Hercegovina Canton, Posavina Canton, Bosnian Podrinje
other regulations (code: M) Canton

Employees of ALE centres (code: P) | Members of management structures, administrative staff, 10

trainers

Academics teaching Andragogy/Adult Education
Academics teaching Pedagogy 10
Academics teaching a wider range of social sciences

Members of academia (code: A)

Curricula of educational and wider

social sciences at eight public Curricula of the first, second, and third study cycle 33

universities in BiH

Instruments

For the purpose of this research, two separate survey forms were designed and distributed
in online form. Thematically, the surveys for the members of the academic community’
covered four areas:

* perception of the current status of andragogy as an academic discipline in BiH,

* possibilities for improvement of the current status,

* most suitable model(s) for incorporating andragogy into university study programs, and
* possible rationale for launching a study program in andragogy in BiH.

Surveys for the representatives of ALE providers and ministries of education included®:
* assessment of the need for a study program in andragogy in BiH,

* the most appropriate models for a study program in andragogy in Bil, and

* necessary prerequisites before launching a study program in andragogy in BiH.

In order to elicit more specific and structured answers from the members of the academic
community, we designed a pre-defined survey that followed the logic of a problem-centred
interview (PCI), with the questions serving as a topical guide (Witzel & Reiter, 2012).
This decision was made after recognising the potential pitfalls of the interview process
(Déringer, 2021) including time limitations, the tendency to avoid explicit answers, and
the risk of participants telling accustomed or approved stories. Moreover, since the idea of
developing an andragogy study program has been circulating in an informal context for a
while, and was never articulated in public discourse, there was a threat that during the in-
terviewing process, the same phrases would be repeated and clear conclusions would not

5 To access the survey, see Isanovi¢ Hadziomerovi¢ (2023a).

6 For a survey link, see Isanovi¢ HadZiomerovi¢ (2023b).
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be reached. To mitigate this risk, participants were given the choice whether or not they
wanted their answers to be anonymous. This was a way to overcome the social desirability
bias (Piedmont, 2014) specially occurring in relation to the interview partners holding
a socially recognised position, for example, of an academic or a ministry representative,
which was the case here. We found that none of the representatives from the education
authorities and ALE providers wanted their answers to be attributed to them by name,
and half of the academic community members also chose to remain anonymous. This
suggests that providing survey participants with this option was an appropriate method-
ological and ethical decision.

An analytical matrix was constructed for curricula analysis containing data on the uni-
versity, faculty, study program, course titles, course status, semester, number of European
Credit Transfer and Accumulation System credits (ECTSs), essential readers and teacher
profiles for the andragogical courses.

Data collection and analysis

All participants were contacted individually and invited to take part in the survey. Within
the first week, 80% of the invitees filled the survey, and in the second round of reminders,
three more surveys were submitted. Following that, we could conclude that data satura-
tion was reached in the sense that informants from all three groups were equally repre-
sented (Sandelowski, 1995), so the analysis process was initiated. All surveys were coded
with the letter indicating the group they belonged to (see Table 1), along with a number
indicating the order in which the questionnaires were submitted to the system. Only the
full names of some members of the academic community who authorised their answers
will be used when referring to their statements. Since the themes were already defined in
the survey, the aim of the thematic analysis was to identify the corresponding codes. This
was done using an inductive open coding process.

RESULTS

In the process of the qualitative analysis of the collected data, results on the opinions of all
three groups involved in the research, along with the position of andragogy in the study
programs in BiH universities, were obtained. The data are structured according to the
groups and are presented below.

Position of andragogy in university study programs in BiH

Data showing the presence of andragogy in university study programs, together with the
number of courses and the allocated corresponding ECTSs, are presented in Table 2. The
obtained data were compared to those from an analysis conveyed seven years earlier (Isa-
novi¢ HadZiomerovi¢, 2016) in order to identify any potential changes or advancements
that may have occurred during the intervening period. Among the eight universities an-
alysed, the University of Biha¢ and the University of Zenica do not offer separate an-
dragogical courses, while data for the six remaining universities are presented in Table 2.
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Table2

The presence of andragogical courses in study programs at universities in BiH

University Faculty Study Number of Number of ECTS
program andragogical courses
in study cycles
BA MA PhD BA MA PhD
University of Faculty of Pedagogy 3 2* 4" 12 10* 20%
Banja Luka Philosophy Teacher B 1 B B N B
Education
Dzemal Bijedi¢ | Teachers’ Faculty Pedagogy 2 - - 10 - -
University of
Mostar
University of Faculty of Pedagogy 2 1* - 6 5* -
East Sarajevo | Philosophy
University of Faculty of Natural | Pedagogy 1 1 - 5 6 -
Mostar an.d Educational Teacher 1% B _ 4 B B
Sciences Education
University of Faculty of Pedagogy 4 - 1 13 - 10
Sarajevo Philosophy Special 2 ~ B 10 B ~
Pedagogy
Faculty of Political | Sociology 1 - - 5 - -
Sciences Security and 1 - - 5 - -
Peace Studies
University of Faculty of Pedagogy 3% - - 13 - -
Tuzla Philosophy

* Elective subjects are indicated with an asterisk.

** The program includes one elective subject titled Industrial Pedagogy with 3 ECTS and two mandatory subjects, Life-

long Education and Andragogy, each with 5 ECTSs.

Andragogy is typically studied as part of Pedagogy or Teacher Training programs in the
form of one or two introductory courses. The Faculty of Political Sciences in Sarajevo is
an exception, offering these courses as part of the programs of Sociology, and Peace and
Security Studies. Professor of Andragogy at the Faculty of Political Sciences Haris Ceri¢
suggests that andragogy should not be only limited to teachers’ faculties, but that it should

find its place in other social sciences and humanities, as well as in natural sciences, medical

and technical faculties, wherever students are being prepared for a profession that involves

working with adults: “For instance, it would make sense to study andragogy within a study

program that deals with the management of any type of organisation (healthcare, police,
education, justice, religious institutions, etc.).

7 Prof. dr. Haris Ceri¢, survey A08.
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In terms of BA studies, andragogy is most often included as a mandatory course, with
the exception of the Teacher Training program at the University of Mostar, where it is
an elective course in the fourth semester. At the MA level, three universities in BiH offer
andragogical courses (Banja Luka, East Sarajevo and Mostar). Andragogical courses are
only mandatory in the MA program of Teacher Training in Banja Luka and the Pedago-
gy program in Mostar. The number of allocated ECTSs for andragogical courses ranges
from 5 to 12 in the obligatory program.

Recently, Universities in Banja Luka and East Sarajevo have introduced new electives at
the graduate level, while new courses have also been included in PhD programs in Ban-
ja Luka and Sarajevo. These courses include the Theoretical-methodological foundations
of andragogical work, Theories and models of experiential learning for adults, Andragogical
didactics, and Evaluation in pedagogical-andragogical work (in Banja Luka). The PhD pro-
gram at the University of Sarajevo also includes an elective module with an andragogical
perspective called Creativity in a learning society. This reflects the intention to offer an
andragogical orientation to doctoral candidates with a series of electives that span the
entire doctoral program.

Most curricula have undergone changes over the past seven years; new courses have been
introduced, some have been renamed, the distribution of the number of ECTSs has been
restructured. However, the number of andragogical courses and ECTSs allocated to them
has not markedly increased. The only visible progress achieved is in the Curriculum of
Pedagogy at the Faculty of Philosophy in Banja Luka, which now entails two electives
at the MA level and four in the PhD program, with one subject offered per semester. At
the Faculty of Philosophy in Sarajevo, andragogical courses have been relocated from the
third to the second year of BA studies, with additional practical instruction in both se-
mesters. The aim of this was to enhance students’identification with the field of andrago-
gy at an earlier stage of their studies. However, this initiative remained incomplete as the
MA program does not encompass any andragogical subjects. Consequently, andragogy
remains reduced to introductory courses, without possibilities for further development
and diversification since it is not integrated into the graduate level curriculum. The result-
ing effect is that fewer students opt for master’s theses in andragogy.

The total number of ECTSs allocated to andragogical extramural practice and fieldwork
has only slightly increased in Banja Luka and Sarajevo. Professor Mujo Slatina from the
University of Sarajevo, one of the pioneers of andragogy in BiH, warns that the current
reduced status of andragogy within university programs does not allow it to fully cover
all the problems and demands of ALE. In his opinion, andragogy currently lacks serious
academic and social status, which has overarching consequences. If an academic discipline
“has not optimally progressed and attained the necessary level of scientific development,
it will not have the chance for normal, natural participation in multidisciplinary, inter-

disciplinary, and transdisciplinary processes of high-technology science development”.?

8  Prof. dr. Mujo Slatina, survey 09.
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Essential readers at all universities still include what could be considered classical works
in the south Slavic languages: Kuli¢ and Despotovi¢’s Osnove andragogije (2005), Paus-
tovi¢’s Edukologija (1999) and Andrilovi¢ et al.s Andragogija (1985), complemented by
other more recent publications specific to certain departments.

In addition to Andragogy and Adult Education, a wider variety of terms appear as course
titles. While many of these terms reflect the key concepts circulating in political discourse,
they may not necessarily have scientific resonance and disciplinary aspirations. Course
titles include terms such as: permanent education, lifelong learning, lifelong education, pro-
fessional development, learning society. Popovi¢ (2021) cautions against the uncritical usage
of concepts that carry an ideological burden and reflect power plays in the global are-
na, particularly between organisations like UNESCO (The United Nations Education-
al, Scientific and Cultural Organization) and OECD (The Organisation for Economic
Co-operation and Development), which each advocate for their own vision of ALE. Fur-
thermore, incorporating such terminology in course titles may not necessarily have the
potential to promote disciplinary tendencies and could instead be focused on reinforcing
specific, sometimes harmful, discourses.

Teachers of andragogical courses regularly hold posts in pedagogical disciplines and most
of them (with one exception) hold a PhD in pedagogy/educational sciences. This reflects a
strong bond between pedagogy and andragogy within the country’s academic context and
resembles the fourth phase of the development of andragogy as an academic discipline
in Germany, as identified by Faber (2006), named as professors in “double disciplines”.
One survey participant, a professor of pedagogy, explained this connection by stating:
“Andragogy is close to my academic habitus, and I try to incorporate its perspective in
all the subjects that I teach, which are more dominantly pedagogical. I want students to
see that pedagogical work also entails andragogical principles.” This effort is a sign of
what Andragogy Professor Mirjana Mavrak from the University of Sarajevo describes as
andragogy’s “implicit presence within pedagogical narrative” and continues stating that
even the name andragogy is not sufficiently pronounced in academic discourse and the
practical field.™

Based on the analysis presented, it can be observed that the current state of andragogy
only makes it possible to provide students with a basic knowledge of ALE, but a neglecta-
ble number of students pursue this field for further development. Thus, there is no natural

production of young researchers and scholars, as warned by Academician Adila Pasali¢
Kreso."

9 Survey A02.
10  Prof. dr. Mirjana Mavrak, survey no. 06.

11 Acad. Adila Pasali¢ Kreso, member of the Academy of Sciences and Arts of Bosnia and Herzegovina,
survey A03.
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Opinions of the academic community

The survey answers of university professors were thematically scrutinised and coded. A
summarised overview of the obtained results is presented in Table 3. The overall conclu-
sion is that the professors recognise the need to improve the status of andragogy in BiH.
They believe that a separate andragogy program is necessary, but the assumptions on which
such a stance is based are different, as is the perception of the most appropriate models.

Table3
Thematic coding of surveys with university professors

Theme Codes

Perception of the | * Symbolic

currentstatusof | ¢ Static

andragogy in BiH | < Dysfunctional

* Institutionally unrecognised

* Marginalised in relation to pedagogy

* Implicitly present in pedagogical narrative

* Positioning andragogy within education policy

Possibilities for * Develop a separate study program in andragogy

improvementof | ¢ Drawing attention to the necessity and relevance of studying andragogical issues

the current status for overall social progress

* Raising awareness of misuse in ALE by unqualified persons

* Positioning andragogical professionals on the labour market

* Funding for launching a study program and engagement of lecturers from abroad

* Raising awareness of the relevance of andragogical knowledge in different
professions and institutions

Models of * Study program in andragogy with some fundamental pedagogical courses
andragogy study in addition to some other courses from other disciplines (e.g. educational
programs in BiH management, human resources management), organised as a 3+2 scheme
* MA program in andragogy open to all professions and profiles with an obligatory
short propaedeutic program and an entrance exam
Rationale for * Inadequacy of a single course to cover ALE issues
launching a * Contemporary challenges of ALE

study program in Needs of personal, civic, social development of adults and necessary educational
andragogy services
* Need for a genuine jurisdiction of the scientific discipline for a specific area of

scientific research

* Need for competent action in the non-formal education sector

The current status of andragogy in BiH is described as symbolic, static, dysfunctional,
institutionally unrecognised, marginalised in relation to pedagogy with only an implicit
presence within the pedagogical narrative or serving the purposes of pedagogical work
(e.g. in programs of professional development for school teachers). This status is further
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elaborated in the context of the influences of actors from the NGO sector who impose
the special education approach as a mainstream pedagogical way of thinking. Such an
approach hinders the development of other education science disciplines and given that
NGO actors are financially supported by international players, below the surface, neolib-
eral motives dominate over humanistic ones. This further impacts the academic trajec-
tories of young researchers and their readiness to develop within andragogy, “rather than
utilising andragogy as a ‘crutch’ or ‘transitional aid’in achieving personal ambitions in the
pedagogical sphere.”*? Professor Mavrak also points out the fact that the development of
andragogy as a discipline is not a priority for the majority of current university teachers
in the field of education sciences.

Suggestions for enhancing the status of andragogy in BiH include various measures such
as positioning it within education policy documents and allocating adequate funding for
its further development, raising awareness of the needs in practice, developing a study
program in andragogy, and acknowledging the needs adult learners have for essential
skills and competencies. Incorporating the development of andragogy into strategic
documents, according to the results, would lead to the definition of needs, relevance,
and perspectives of ALE within educational policies, alongside with the conceptualis-
ation of research directions. “The logic that should be followed includes this pattern:
education — research-scientific work — social production <> learning society”"

Thoughts on how the current insufficient presence of andragogy in academic and public
discourse could be improved include fostering scientific and professional research and
publication, as well as the organisation of symposia, round tables, and conferences. This
would facilitate bringing andragogy from the margins to the centre, as Pasali¢ Kreso puts
it. The need for the recognition of the profile of an adult education specialist/andra-
gogue is also cited. When it comes to the models of andragogy study programs in BiH,
two positions are being profiled among members of the academic community:

1. introducing BA and MA andragogy programs that would include certain basic ped-
agogical courses, and possibly courses from other disciplines as a common core, in a
3+2 scheme;

2. MA program in andragogy that can be enrolled in after completing a BA program in
any discipline.

Discussing the relationship between pedagogy and andragogy in the context of study
programs, Professor Mujo Slatina argues that “the combination of a more developed dis-
cipline [pedagogy] with a less developed one [andragogy] can result in one stifling the
development of the other, or one dominating the other, which is not uncommon in the
educational domain.”” Hence the rationale for establishing a separate study program in

12 Prof. dr. Mirjana Mavrak, survey A06.
13 Prof. dr. Mujo Slatina, survey A09.

14 Survey AO3.

15  Survey A09.
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andragogy, on both the BA and MA levels, with the intention of fostering its further
development as a distinctive discipline.

Academician Adila Pasali¢ Kreso further argues that the ultimate goal should be to de-
velop a distinct and independent study program in andragogy in addition to establishing
a professional andragogical association similar to those found in neighbouring countries
(e.g. the Andragogical Society of Slovenia, the Croatian Andragogy Society and the Ser-
bian Association of Andragogists). However, considering the current resources available,
she suggests the following:

An MA program in andragogy should be established as soon as possible. This
would generate, in a relatively short period, the necessary pool of qualified ex-
perts and academic youth who would be entitled to contribute to the further
development of an independent study program in andragogy, running parallel
to pedagogy and potentially including some shared courses.'®

Professor Mirjana Mavrak further elaborates on the practical implementation of an an-
dragogy study program. In her opinion, it should be an MA program open to all, re-
gardless of their BA degree, but with a mandatory propaedeutic program that would be
verified by attending a short-cycle andragogy program and a special entrance examination
procedure.

In the first 4-7 years of operation, funds will be needed for lecturers from the region, after
which the program should become self-sustainable in terms of competent local academic
staff. The participation of professors from abroad would give the program an internation-
al dimension and foster vertical and horizontal mobility. In Professor Mavrak’s opinion,
“such a program would educate professionals (holding an MA or PhD) who would be
aware of their andragogical identity and committed to developing the discipline.”” This
program can have either a professional orientation (lasting for a year) or an academic one
(two years). Priority should be given to courses such as Research Methodology (empha-
sised in the academic program) and Methodology of Teaching Adults (included in both
programs). Her vision of andragogy as an “inclusive discipline” (Mavrak, 2018) appeals for
accepting influences of anthropological, psychological, sociological, linguistic and com-
municology knowledge, thus granting the opportunity to future students to think about
traditional andragogical concepts in a new way and re-conceptualise their knowledge.
Moreover, the inclusive dimension of an andragogy study program would also be achieved
by engaging retired andragogy professors and professionals experienced in ALE (from
public, private, and NGO sectors). Cooperation between the university and the business
sector is needed in an andragogy study program, which the other two research groups also
emphasised.’®

16 Survey AO3.
17 Survey A06.
18  Surveys P01; P05; P07; P09; P10; M01; M02; M05; M10.
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The results of this research show strong support to developing an andragogy study pro-
gram from university professors, regardless of their affiliation and academic habitus.
However, as Professor Ceri¢ notes,!® one should be aware that the introduction of such
a program would be accompanied by a series of challenges, including those related to
academic staff, programmatic, procedural challenges and the like. The universities in BiH
operate under a legal framework that is characterised by a notable lack of flexibility and
adaptability to emerging demands.

The rationale for initiating a study program in andragogy, according to the obtained
results, stems primarily from the fact that ALE issues cannot be adequately addressed by
andragogy as a single course within the curriculum of another discipline. The challenges
of contemporary ALE demand a faster development of andragogy. There is a wide spec-
trum of research topics that are yet to be addressed and currently remain unrecognised
and neglected (e.g. expertise in ALE curricula development is currently much needed).
Adults have various needs for personal, civic, and social development, especially with re-
gard to emerging digital and “green” skills. Moreover, there is a need for competent action
in non-formal education aimed at improving personal well-being and life in a diverse
global world (civic education, media literacy, combating transgenerational trauma trans-
mission, peace education, intercultural education, etc.). It should not be overlooked that
the ALE sector currently faces a number of challenges related to quality assurance, which
require qualified professionals. As noted by a representative from one of the ministries of
education: “Misuses and lack of professionalism in some adult education centres tarnish
the reputation of the entire sector.”

Launching an andragogy study program, according to Professor Ceri¢,?! could also be
justified by the long-standing tradition of separate study programs in andragogy in neigh-
bouring countries (Slovenia, Serbia) and further afield (e.g. Germany), as well as the
provision of ALE laws in BiH that impose the need for andragogical workers, i.e., experts
in adult education programs. Other participants? pointed to the current demographic
situation and the fact that the population is becoming increasingly older, partly due to
the migration of young people and partly due to the extension of human life. That is why
education for the third age should be affirmed, and thus new employment opportunities
could be created.

Findings from the survey with ALE providers

The survey was conducted with 10 ALE providers in BiH using open-ended questions to
determine whether they recognised the need for an andragogy study program to improve
competencies in ALE practice.

19 Survey A0S.
20  Survey MO8.
21 Survey A0S.
22 E.g. Prof. dr. Mirjana Mavrak, survey A06.
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None of the ALE providers surveyed employed a qualified andragogue or an adult ed-
ucation professional. Wider research based on interviews and surveys conducted with
75 representatives from ALE providers revealed that more than 70% of adult education
teachers had no prior andragogical training (Isanovi¢ HadZiomerovi¢ et al., 2022). It was
also interesting to note that positions of ALE coordinators were often filled by persons
with qualifications in economy, law, political sciences, social work, etc. One survey re-
sponse that illustrates this is the following: “I don't see that completion of a study program
in andragogy is a necessary prerequisite for a successful practice in the ALE sector, but it

can give it more structure and informed action.””

Table 4
Summary of results from surveys with ALE providers

Category Assessment/description

Assessment of the intensity of the need for | M=3.0
an andragogy study program

The most appropriate model foran * MA program (max. 2 semesters)
andragogy study program * Practice oriented program
* Part-time studies

Necessary prerequisites * Inclusion of experts from practice

* Innovative curriculum

* Adaptations of the National Qualifications Framework
* Recognition of informal and self-directed learning

The development of a sustained and well-organised education system is generally believed
to hinge on teacher training, and adult education is no exception. In line with this, all laws
of adult education in BiH stipulate that ALE providers must furnish proof of their staff’s
andragogical competencies with respective certificates in order to obtain official accredi-
tation. However, the fact that there are currently no opportunities for obtaining a formal
university diploma in andragogy and a competency framework for teachers in ALE has yet
to be established raise a number of questions. Licensing and further professional develop-
ment requirements in ALE remain unclear, and even practitioners’awareness of andragogy
remains ambiguous: “Andragogical skills are required, but we are more in demand for pro-
fessionals in subject areas such as design, I'T, project management, etc.”*

The legal provision noted earlier does not specify any recognised form of andragogical
education and training, which leaves space for providers to organise short seminars for
their trainers in order to fill the legal requirement for a minimum of andragogical compe-
tencies. Meanwhile, essential competencies are often acquired through self-learning and
work experience:

23 Survey P03.
24 Survey P10.
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At the beginning, it would have been very useful for us to have a person on our
team who had completed a degree in andragogy. That way, we wouldn't have to
learn by doing, but rather we would know from the start how to do things properly.
However, now, after all these years of experience, I can say that studying andragogy
is not essential for us. I would prefer to send team members to a short training
course on a topic that is important to us.”

The survey results show reliance on informal practitioner knowledge which tends to
disregard the discipline model on the grounds of its claim to objectivity and its gen-
eralised and universal character (Usher, 1989), which does not apply to various ALE
practical issues. This partially explains the indifference of ALE providers towards the
need for an andragogy study program (M=3.0). According to the results, if such a pro-
gram were to be launched, it should be shorter in duration, practice-oriented, include
self-learning and practical work hours, as well as experts from the field. This resembles
work-integrated study the most, which is not academic in nature, and does not con-
tribute to disciplinary development. This kind of perspective may present potential
threats as it might nurture the perception of andragogy as a semi-profession or even
non-profession.

Findings from the survey with representatives from education authorities

There is relative congruence in the results obtained from surveys with employers of
ALE providers and representatives of education authorities. The latter also show a ten-
dency towards an indifferent value when it comes to the perception of the need for an
andragogy study program in BiH (IM=3.2). The representatives of education authorities
think that a study program should be organised both on the BA and MA levels. How-
ever, the necessary prerequisites, according to them, entail defining legal regulations
concerning andragogical professionals and defining their position in the labour market.
Some raised concerns about a decreased interest in studying social sciences and human-
ities observed recently: “The question is whether there will be interested applicants. For
several years now, we have been recording a decreasing number of interested candidates
for teacher training programs. Some study programs had no enrolled candidates in the
last year.”%

In BiH, adult education is commonly categorised in the same sector as vocational and
technical secondary education. Although this might seem pragmatic due to the presence
of vocational education programs for retraining and upgrading, it has limiting implica-
tions. Presently, adult education is being encapsulated and restricted instead of being
envisaged as a multisectoral entity as outlined in strategic documents.

25 Survey P04.
26 Survey MO5.
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Tables
Summary of results from surveys with representatives of education authorities

Category Assessment/description

Assessment of the intensity of the need for M=3.2
an andragogy study program

The most appropriate model foran andragogy * BAand MA program
study program

Necessary prerequisites * Legal regulations on the profile of persons working in
the field of adult education
* Adjustmentin the nomenclature of professions
* Qualified university teachers
* Interested applicants

Furthermore, although higher education institutions are mandated to offer lifelong learn-
ing programs based on their statutes, adult education law does not acknowledge them
as legitimate adult education providers unless they undergo an accreditation procedure
according to the adult education law, which is incompatible with the operation of a higher
education institution:

In order for an ALE provider to be accredited, it has to apply for the extension of its scope
of activities so as to include adult education. This is what all accredited providers have to
do, and higher education institutions are not an exception.?’

The right question to ask is how the decision-makers in ALE in BiH are supposed to
acquire competencies when a program providing such competencies in a systematised
and grounded manner does not exist. With andragogy as a discipline in such a marginal
position, the ministries of education act as the main regulatory body in the ALE sector;
however, their competencies in the very subject seem to be limited and blurred by the
logic of the formal education sectors.

DISCUSSION AND CONCLUSIONS
The key findings of this research reveal what Heikkinen et al. (2019) described as an “an-

tagonistic division between practice, research and politics” (p. 84). University professors
assume that an andragogy study program would help rethink key issues in the practical
domain and enable the acquisition of the professional competencies needed to improve
its quality. Additionally, they believe that andragogy in BiH deserves an opportunity for
the disciplinary development that launching a study program, establishing research ac-
tivity and international cooperation with colleagues from abroad would provide. Voices
coming from the practical domain and policy makers essentially reveal a lack of problem
awareness, the capacity to identify and interpret events and processes so as to bring “old

27 Survey MO09.



122 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

certainties and securities to the breaking point” (Nowotny, 1991, p. 29). This is where
the role of the academic community becomes crucial — to initiate critical reflection and
galvanise the collective experience of the issues related to ALE so as to open up avenues
for new approaches.

While the development of andragogy in Bil might seem to be slower than the actual
needs are, a comparison with the wider European context reflects similar incremental
processes (Faber, 2006; Heikkinen et al., 2019). This organic and natural sequence of
events eventually leads to the conclusion that the development of andragogy as an aca-
demic discipline in Germany followed the personal academic trajectories of the professors
contributing to the emergence of the field. One of the issues highlighted in the research
results is the dearth of clearly profiled and andragogically oriented academics who would
advocate for and advance this discipline in BiH.

Karu and Jogi (2014) note that “implementing and developing curricula for adult edu-
cators is an opportunity and a challenge for universities as well as a perspective to ensure
systematic and research-based development” (p. 105). The key question here is whether
the academic community of BiH has the necessary willingness to face the possible chal-
lenges and raise the question of launching an andragogy study program to the level of

public debate.

The obtained results confirm the initial assumption showing relative coherence in the
attitudes of university professors when it comes to launching an andragogy study pro-
gram. However, their visions of the most appropriate models are different, which should
be further discussed in round tables or thematic symposia. ALE providers’ attitudes also
show congruence in the moderate intensity of the perceived need for an andragogy study
program, and in their proposition of a practice-oriented MA program. Policy makers are
more similar to ALE providers in their assessment of the need for an andragogy program.
However, their hesitancy is related to the insecurity regarding the systems’ needs and
capacities to respond to the demands that a new study program might bring. This poses
a tangible threat, particularly concerning the fragmented structure of educational ad-
ministration in BiH, characterised by the dispersion of power and responsibilities across
multiple levels.

Based on what has been presented in this paper, it is possible to conclude that ALE in
BiH has witnessed dynamic development during the past twenty years, but the domain
of research and disciplinary development has remained marginalised. This is visible in
the absence of evidence-based decision-making, professionalisation and the scarcity of
trained educators to administer processes and implement regulations. The present devel-
opments in the ALE domain pose demands and requirements for specialised andragog-
ical knowledge, specifically that related to professionalisation, curricula development,
quality assurance, and specific teaching approaches and methodologies, to name the most
current ones. Currently, andragogy needs stronger support from academic institutions and
developing a study program is one way of achieving that. Given the obtained results, it
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seems that the time has not yet come for such a project, but serious debates and research
should be initiated, inviting colleagues from the region of south-east Europe and beyond
to share their experiences. Focused effort should be also put into bridging the gap be-
tween the three social fields (academia, ALE providers and policy makers) and defining
their common values.

REFERENCES

Bertsch, G. K., & Persons, K. L. (1980). Workers” education in socialist Yugoslavia. Comparative Educa-
tion Review, 24(1), 87-97. http://www.jstor.org/stable/1187398

Bright, B. P. (1989). Introduction: The epistemological imperative. In. B. P. Bright (Ed.), Theory and
practice in the study of adult education: The epistemological debate (pp. 1-12). Routledge.

Centar za cjeloZivotno ucenje. (2023). C'asopi: Obrazovanje odraslih. https://ccu.bke.ba

Déringer, S. (2021). “The problem-centred expert interview’: Combining qualitative interviewing ap-
proaches for investigating implicit expert knowledge. International Journal of Social Research Method-
ology, 24(3), 265-278. https://doi.org/10.1080/13645579.2020.1766777

Egetenmeyer, R. (2010). Professionalisation in adult education: A European perspective. In R. Eget-
enmeyer & E. Nuissl (Eds.), Teachers and Trainers in Adult and Lifelong Learning (pp. 31-40). Peter
Lang.

Faber, W. (2006). My way to andragogy — Autobiographical reflections [Paper presented at the Bam-
berg-Conference 2006 “How to become an Adult Educator”]. http://andragogy.net/conference-
2006papers/Faber.pdf

Faculty of Philosophy in Banja Luka. (2022). ITedazoeuja. https://ff.unibl.org/pedagogija

Faculty of Philosophy in Sarajevo. (1977). Nastavni plan i program — Studijska grupa: 02 — Pedagogija i
psihologija. Filozofski fakultet.

Faculty of Philosophy in Sarajevo. (2021). Treci ciklus studija — doktorski studij iz pedagogije: , Teorije i
istrazivanja kreativnog odgoja i obrazovanja“. https://ff.unsa.ba/files/doktorskiStudiji/21-22/doktor-
ski-studij-pedagogija.pdf

Faculty of Philosophy in Sarajevo. (2023). Oglasna ploca: Odsjek za pedagogiju. https://ff.unsa.ba/index.
php/bs/oglasna-ploca-ped

Faculty of Philosophy in Tuzla. (2022). Nastavni programi. http://www.ff.untz.ba/index.php?page=nas-
tavni-programi

Faculty of Political Science in Sarajevo. (2019). Studiji. https://fpn.unsa.ba

Faculty of Science and Education in Mostar. (n.d.). Pedagogija. https://fpmoz.sum.ba/pedagogija/

Heikkinen, A., Pitiri, J., & Terishade, D. (2019). Disciplinary struggles in and between adult, vocation-
al, and general education in the Academy: Lessons from Finland. In A. Heikkinen, J. Pitiri, & G.
Molzberger (Eds.), Disciplinary Struggles in Education (pp. 83-115). Tampere University Press.

Isanovi¢ HadZiomerovi¢, A. (2016). Obrazovanje odraslih u Bosni i Hercegovini: Stanje i perspective,
Zbornik radova Odsjeka za pedagogiju, 1(1),319-331.

Isanovi¢ HadZiomerovi¢, A. (2023a). Upitnik za clanove i élanice akademske zajednice. https://forms.gle/
h1ZjvIN1sYJDAdwij6

Isanovi¢ HadZiomerovi¢, A. (2023b). Upitnik za predstavnike organizatora obrazovanja odraslib i obra-
zovnih politika. https://forms.gle/Ch6myE3pGerLwwmn9

Isanovi¢ HadZiomerovi¢, A., Pfanzelt, A., & Pfanzelt, H. (2022). Study on adult learning and education in
Bosnia and Herzegovina. DVV International; DIE.


http://www.jstor.org/stable/1187398
https://ccu.bkc.ba
http://andragogy.net/conference2006papers/Faber.pdf
http://andragogy.net/conference2006papers/Faber.pdf
https://ff.unibl.org/pedagogija
https://ff.unsa.ba/files/doktorskiStudiji/21-22/doktorski-studij-pedagogija.pdf
https://ff.unsa.ba/files/doktorskiStudiji/21-22/doktorski-studij-pedagogija.pdf
https://ff.unsa.ba/index.php/bs/oglasna-ploca-ped
https://ff.unsa.ba/index.php/bs/oglasna-ploca-ped
http://www.ff.untz.ba/index.php?page=nastavni-programi
http://www.ff.untz.ba/index.php?page=nastavni-programi
https://fpn.unsa.ba
https://fpmoz.sum.ba/pedagogija/
https://forms.gle/h1Zjv9N1sYJDAdwj6
https://forms.gle/h1Zjv9N1sYJDAdwj6

124 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

Karu, K., & Jogi, L. (2014). From professional studies to learning experiences — creating learning pos-
sibilities for adult educators. In S. Lattke & W. Jutte (Eds.), Professionalisation of Adult Educators:
International and Comparative Perspectives (pp. 105-128). Peter Lang.

Keiner, E. (2002). Education between academic discipline and profession in Germany after World War
IL. European Educational Research Journal, 1(1), 83-98. https://doi.org/10.2304/eerj.2002.1.1.14
Martin, J. L. (2003). What is field theory? American Journal of Sociology, 109(1), 1-49. https://doi.

org/10.1086/375201

Mavrak, M. (2004). Odgoj i obrazovanje odraslih u Bosni i Hercegovini. Obrazovanje odraslih, 4(2),
64-77.

Mavrak, M. (2018). Legal socialization program: Adul education manual. PH International.

Nowotny, H. (1991). Knowledge for certainty: Poverty, welfare institutions and the institutionalization
of social science. In P. Wagner, B. Wittrock, & R. Whitley (Eds.), Discourses on Society: The shaping of
the social science disciplines (pp. 3-22). Kluwer.

Piedmont, R.L.(2014). Social desirability bias. In A. C. Michalos (Ed.), Encyclopedia of Quality of Life and
Well-Being Research (pp. 6036-6037). Springer. https://doi.org/10.1007/978-94-007-0753-5_2746

Popovi¢, K. (2021). Destruktivan pohod celozivotnog obrazovanja, Obrazovanje odraslih, 21(2), 53-78.

Sandelowski, M. (1995). Focus on qualitative methods: Sample size in qualitative research. Research in
Nursing and Health, 18(2), 179-183. https://doi.org/10.1002/nur.4770180211

Teachers's Faculty at DZemal Bijedi¢ University of Mostar. (2022). Pedagogija. https://nf.unmo.ba/
studij/i-ciklus/pedagogija.aspx

University of East Sarajevo. (2017). O cmyoujckom npoepamy nedazoeuja. https://ff.ues.rs.ba/o-studij-
skom-programu-pedagogija/

Usher, R. S. (1989). Locating adult education in the practical. In. B. P. Bright (Ed.), Theory and practice
in the study of adult education: The epistemological debate (pp. 65-93). Routledge.

Wagner, P., & Wittrock, B. (1991) States, institutions and discourses: A comparative perspective on the
structuration of the social sciences. In P. Wagner, B. Wittrock, & R. Whitley (Eds.), Discourses on
Society: The shaping of the social science disciplines (pp. 331-358). Kluwer.

Wilkinson, K. P. (1991). The community in rural America. Greenwood Press.

Witzel, A., & Reiter, H. (2012). The problem-centred interview: Principles and Practice. SAGE Publica-
tions Ltd.


https://doi.org/10.2304/eerj.2002.1.1.14
https://ff.ues.rs.ba/o-studij­skom-programu-pedagogija/
https://ff.ues.rs.ba/o-studij­skom-programu-pedagogija/

Andragoska spoznanja/Studies in Adult Education and Learning, 2024, 30(1), 125-137
DOI: https://doi.org/10.4312/as/13156 Professional article

Lucija Tomac, Anita Zovko

PROFESSIONALISATION OF ANDRAGOGICAL
STAFF THROUGH A UNIVERSITY STUDY
PROGRAMME IN THE REPUBLIC OF CROATIA

ABSTRACT

Despite a rich tradition of institutional adult education and relatively continuous development of andragogical
theory and practice, the Republic of Croatia has only adopted strategic and legal frameworks that have created
the conditions for the professionalisation of adult education staff in the last twenty years. This paper aims to
present the andragogical thought, legislative framework, and andragogy study programme in Croatia. The need
Jfor the university education of andragogues stems from research results that indicate many employers prefer
highly educated staff in this field. To respond to current needs, the Faculty of Humanities and Social Sciences in
Rijeka is going to implement a University Part-Time Graduate Study in Andragogy programme designed in
accordance with ten years of positive experience in adult education in the Republic of Croatia, modern achieve-
ments in andragogical theory and practice, and based on the Croatian Qualification Frame.
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INTRODUCTION: DEVELOPMENT OF ANDRAGOGICAL THOUGHT
IN THE REPUBLIC OF CROATIA

The development of andragogical activities in the Republic of Croatia dates back to the
beginnings of the “national enlightenment movement” in the 19" century, which es-
tablished the assumptions and basic ideas of adult education. The greatest obstacles to
the development of andragogical activities in this period can be seen in the semi- and
complete illiteracy of citizens (Klapan & Ziv&ié, 2011). Nevertheless, the establishment
of Matica ilirska, a literary and cultural society, and the Croatian Pedagogical Literary
Council, a professional association of teachers, pedagogues and educational workers, dur-
ing this period increased the importance of adult education, especially in the form of
school improvement.

The interwar period brought various contradictions in these areas due to the action of
various socio-political (and ideological) movements that shaped andragogical teaching to
a large extent. The restructuring and partial unification of the ideas (which did not exist
then in the sense we know them today) of the adult education system focused on teacher
training.

As the founders of andragogical thought in the Croatian territories in 1907, Bazala and
Stampar can be highlighted. Despite their activities and influence in this field, the im-
portance of distinguishing adult education from pedagogical sciences directed at children
and adolescents was first clearly emphasised by Pastuovi¢ (1985), who, together with
his colleagues, published the university textbook Andragogy in the mid-1980s, in which
he conceptualised andragogy as a poly-discipline that makes it possible to combine the
findings of the main educational sciences on adult education (psychology, sociology, and
economics of education) and the development of andragogy into an interdiscipline. The
publication of Andragogy coincided with the first edition of the International Encyclo-
paedia of Education, which stated that multidisciplinarity is a fundamental feature of the
science of adult education (Husén & Postlethwaite, 1985).

One of the most problematic issues is that Croatian andragogues with a pedagogical
background have not even accepted the concept of the andragogical cycle as an essential
determinant that distinguishes andragogy from pedagogy, which was first propagated in
Croatia by Mihajlo Ogrizovi¢ in 1963. According to Ogrizovi¢ (1963), the andragogical
cycle consists of four phases: the study of educational needs, programme development,
programme implementation, and the evaluation of educational outcomes.

The Homeland War (1991-1995) period led to renewed stagnation in the development
of andragogical practice and activity in the Republic of Croatia, which resulted in a
decrease in the number of institutions and consequently adult education programmes
(Ministry of Science, Education and Sport, 2013). Nevertheless, adult education and
some of the institutions implementing it managed to overcome the crisis period and the
adult education system began to develop again at the beginning of the 21 century. In
addition to the existing institutions, private initiatives emerged and private institutions
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were established to provide new programmes in formal, non-formal, and informal adult
education, all of the forms prescribed in the Adult Education Strategy (Ministry of Sci-
ence, Education and Sport, 2004). The Strategy itself calls for a legislative framework,
statistical monitoring, and financing of adult education in the Republic of Croatia, and
includes key information on many different factors such as teachers, evaluation, coop-
eration, and research.

The period between 1997 and 2007 also saw changes in the institutional framework of
adult education. The biggest changes occurred in connection with the development of an
education policy based on lifelong learning as part of a knowledge-based society. First
and foremost is the establishment of the Agency for Adult Education in 2006, which was
merged with the Agency for Vocational Education and Training in 2010 to form a joint
agency called the Agency for Vocational Education and Training and Adult Education
(hereafter Agency). The Agency is responsible for analysis, development, research, guid-
ance, evaluation, self-evaluation, external evaluation, preparation of standard proposals,
professional support, and other tasks in the field of adult education and vocational train-
ing (Act on the Agency for Vocational Education and Adult Education, 2010).

Nowadays, the concept of adult education continues to develop and function as a very
important component of lifelong learning in the European Union and thus also in Cro-
atia as a member state. The importance of developing quality adult education is evident,
for example, in the National Development Strategy of the Republic of Croatia until 2030
(2021), which states that one of the main goals is to “improve the quality and relevance of
adult education programmes in order to increase the participation of the adult population
in lifelong learning processes”. For more than ten years, Croatia has been hosting the
Lifelong Learning Week, organised by the Agency, which takes place all over the country.
During this week, many adult education institutions offer free courses and non-formal
programmes to create an atmosphere where learning is respected and promoted as a life-
long process.

The aim of this paper is to present the andragogical thought, legislative framework, and
study programme in andragogy. Following these aims, this paper covers topics dealing
with the legislative framework of adult education and the Croatian Qualification Frame-
work, describes the University Part-Time Graduate Study in Andragogy at the Faculty of
Humanities and Social Sciences in Rijeka, and discusses the necessity of formal education
of staft working in adult education.

LEGISLATIVE FRAMEWORK OF ADULT EDUCATION AND THE CROATIAN
QUALIFICATION FRAMEWORK

At the level of the Republic of Croatia, the system of adult education is determined by the
Adult Education Act (2021). The first article of the Adult Education Act defines adult

education by formal and non-formal forms of education, while adult education itself is

defined as:
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the activity of formal adult education carried out by an authorised legal person
according to approved programmes in order to acquire and improve compe-
tences for personal, social and professional needs and the needs of the labour
market, evidenced by a public document issued by a legal person authorised to
carry out formal adult education. (Adult Education Act, 2021, Article 1)

In this sense, formal adult education in the Republic of Croatia, according to Article
1, includes “educational programmes conducted in accordance with this Act and other
regulations under the competence of other state administrative bodies regulating com-
pulsory education for access to the labour market for a specific profession” (para. 3), while
non-formal education includes the:

implementation of non-formal education programmes financed through vouch-
ers from the European Structural and Investment Funds and mechanisms for
recovery and resilience that are in line with the occupational standard or set of
competences and the qualification standard or set of learning outcomes from
the register of the Croatian Qualifications Framework. (Adult Education Act,
2021, Article 1, para. 4)

In the Republic of Croatia, the term adult education refers to all forms of education
for persons over 15 years of age. In order to ensure the quality of education, all adult
education on the territory of the Republic of Croatia should be based on the principles
of ensuring the conditions for quality education and learning in accordance with the
needs of personal, social, and economic development, social inclusion, the needs of the
labour market, and the elimination of all forms of discrimination against students and
applicants, the acquisition of key competences for lifelong learning, education based
on learning outcomes, and the responsibility of all stakeholders in the adult education
system.

As adult education is inextricably linked to andragogy as a profession, it is important to
address the training of andragogues and to determine whether it is of sufficient qual-
ity to equip andragogues with the necessary competencies to work in adult education.
The problem of training adult education professionals in accordance with the needs of
modern society arises in formal or non-formal adult education. Therefore, it is necessary
to provide andragogues with andragogical competencies that are specific compared to
pedagogical competencies because adult education differs in many areas from children’s
education (Kusi¢ et al., 2016).

Until recently, the most that was achieved in the context of trying to profile andragogy
while creating a clear distinction from pedagogy was the introduction of a course on adult
education as part of the pedagogy degree. In this case, due to the description of pedagogy
as a comprehensive theory of education, which also includes adult education, andragogy
continues to be understood as part of pedagogy.
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Nevertheless, the development of the competence framework for andragogy at the Eu-
ropean (Buiskool et al., 2010; Godding et al., 2011) and the national level (Zivei¢ et al.,
2013) provided the opportunity to create adequate and effective programmes for train-
ing andragogues and thus a clear demarcation between pedagogy and andragogy. In this
context, the development of the Croatian Qualifications Framework (hereafter CROQF)
played the biggest role. This is a document that regulates the qualification system in the
Republic of Croatia at all levels using qualification standards. The standards are based on
learning outcomes and are aligned with the needs of the labour market, individuals, and
society. The CROQF focuses on learning outcomes rather than the processes by which
outcomes are achieved, but nevertheless, it provides the basis for developing an assess-
ment of prior learning.

The educational programmes to acquire a specific qualification should be aligned with
the Qualification Standards, following the principles of strengthening competencies for
lifelong learning and building a system for the recognition and assessment of non-formal

and informal learning (CROQE, n.d.).

The standardisation of qualifications enables the regulation of market demand in the
education sector. The CROQF is based on 3 types of qualification use: Qualifications
for the labour market, Qualifications for further education, and finally, Qualifications for
other purposes (Herceg et al., 2016).

Specifically, the following competences are listed for the occupation of andragogue

(CROQF Register, 2019):

1. Application of theoretical knowledge specific to adult education — competences implying
the implementation of andragogical and pedagogical theory in curricula, then im-
plementation of knowledge from other fields such as psychology, methodology, and
didactics in adult education.

2. Organisation of adult education programmes considering social and economic factors — in-
volves analysis of educational needs in the local environment, market needs of labour,
the usefulness of programme implementation in terms of the labour market, and needs
of trainees.

3. Organisation of the teaching process in adult education — an outstanding competence that
includes the importance of applying different teaching strategies, methods, forms of
work and technologies in the teaching process, combining theoretical knowledge in
the classroom with the practical part, adapting the programme to the needs of adult
participants.

4. Curriculum design in adult education — a competence where it is of great importance to
consider the institutional, economic and social context when designing the curricu-
lum. The andragogue should consult relevant theories, analyse existing programmes,
and finally, maintain cooperation with relevant institutions and ministries.

5. Quality of teachers’ work in adult education — this competence of the andragogue re-
quires both the placement and preparation of teachers for teaching, and the train-
ing of teachers to deliver courses according to the characteristics of the participants.
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In addition, this competence also refers to the implementation of professional train-
ings and efficiency analyses of teachers.

6. Professional competencies of the andragogue — for this competence, knowledge, and skills
(communicational, organisational, interpersonal and management) of the andragogue.
The andragogue should be aware of his own role within the institution and reflect on
his work to be able to improve it and thus the adult education institution.

7. Improving the quality system in the adult education institution — the andragogue must
have developed criteria for the selection of teachers, monitoring and control mech-
anisms, teaching processes, critical analysis of existing adult education curricula and
programmes, collection of examples of good practice, creation of tools for monitoring
the quality of the system and the like.

8. Ensuring a stimulating atmosphere and environment in an adult education institution
requires fostering a supportive environment within the institution.

9. Administrative work in an adult education institution — applying legal regulations in
all aspects of adult education, implementing laws and other regulations related to
the quality assurance system, informing the public about the work of the institution
and adult education opportunities, managing andragogical and other documentation,
monitoring market conditions.

10. Conducting research and using the results obtained in professional practice — andragogues
are expected to analyse data collected through research, conduct research projects,
conduct qualitative and quantitative research on how to improve the teaching process
in adult education, and analyse student outcomes.

In accordance with Croatian law (Act on Higher Education and Scientific Activity, 2017)
and legislation, as well as based on the qualification and occupational standard, the study
programme Andragogy has been established at the Faculty of Humanities and Social
Sciences in Rijeka. Strong support for the design and development of the study programme
has been provided by the main national documents (Adult Education Strategies; Ministry
of Science, Education and Sport, 2007, 2014; Ministry of Science and Education, 2021)
and European Union documents (Adult Education: It is never too late to learn, It is always
a good time to learn; Commission of the European Communities, 2006, 2007), which in-
dicate that the effectiveness of adult education is based on the professional competences
and moral responsibility of andragogical staff and that the quality of staff is a crucial quality

factor, which implies the need for their systematic training at the university level.

The study programme has been designed in accordance with the many years of positive
experience in adult education in the Republic of Croatia, modern achievements in an-
dragogical theory and practice (Koludrovi¢ & Bréi¢ Kuljis, 2016) and, above all, in ac-
cordance with the Occupational Standard for Andragogue (CROQF Register, 2019) and
the Qualification Standard for Master of Andragogy (CROQF Register, 2020), which
reflect the needs of institutions and organisations for education and adult education, i.e.,
the needs of the labour market for knowledge, skills, and andragogical competences in the
Republic of Croatia.
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UNIVERSITY PART-TIME GRADUATE STUDY IN ANDRAGOGY AT THE FACULTY OF
HUMANITIES AND SOCIAL SCIENCES IN RIJEKA

University Part-Time Graduate Study in Andragogy is a programme at level 7.1 of the
CROAQF and is based on the Occupational standard 2359.13.7 Andragogue (CROQF
Register, 2020) and qualification standard Master of Andragogy (CROQF Register,
2019). The study programme is conducted as part-time study and has 120 European
Credit Transfer and Accumulation System (ECTYS) credits. The main argument for con-
structing the programme as part-time is that many potential students may already be
working in the field of adult education. In this context, a part-time programme provides
the opportunity to work and participate in higher education simultaneously. Upon com-
pletion of the programme, the applicant is awarded the title Master of Andragogy.

The main learning outcomes of the programme include (Faculty of Humanities and So-

cial Sciences in Rijeka, 2021):

1. Determine the theoretical and methodological foundations of andragogy and its con-
nection to other sciences.

2. Identify different concepts of andragogy and European adult education practice.

3. Apply knowledge about the psychological development of adults.

4. Categorise different theories and concepts relevant to understanding adult learning
development and its functioning in different fields.

5. Assess the knowledge and skill needs of different categories of adults and the needs
of the labour market.

6. Develop adult education plans and programmes in different contexts and fields.

7. Manage the organisation of education and the process of teaching and learning of
adults.

8. Evaluate the teaching process and models in adult education.

9. Apply theoretical knowledge in different real adult education settings.

10. Apply the acquired theoretical knowledge in promoting adult education as an integral
part of lifelong learning.

The study programme is based on 15 mandatory (Table 1) and 22 optional sets (Table 2)
of learning outcomes, modified to correspond to the seventh level of learning outcomes
according to the CROQF. Similarly, certain learning outcomes are integrated into some
other courses, while maintaining the content dimension.
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Table1
Contents in compulsory learning outcomes

CONTENTS IN COMPULSORY LEARNING OUTCOMES

1. History of andragogy 10. Personal and professional development of
2. Andragogy andragogues
3. Management of adult education 11. Professional guidance of teachers and students
4. Developmental psychology of adulthood 12. Administrative tasks in an institution for adult
5. Adultlearning education
6. Andragogical didactics 13. Internship in an institution for adult education
7. Development of curriculum in adult education | 14. Scientific research work in the field of
8. Teachingatmosphere and environmentin andragogy

adult education 15. Teaching process in adult education

9. Evaluationin adult education

Note. Adapted from the Curriculum of the Part-Time Craduate Study in Andragogy, Faculty of Humanities and Social
Sciences in Rijeka, 2021.

Table 2
Contents in optional learning outcomes

CONTENTS IN OPTIONAL LEARNING OUTCOMES
1. Educational policy in adult education 13. Comparative andragogy
2. Didactic approaches to adult education 14. Media on adult education
3. Application of statistics in andragogy 15. Information and communication technology in
4. Methodology of qualitative research in adult education
andragogy 16. Reflexive practice in adult education
5. Adulteducation as a personal and social 17. Ethicsin adult education; type: optional
phenomenon 18. The role of andragogues in ensuring the quality
6. Lifelonglearningin the context of system in adult education
contemporary andragogical theories 19. Methodology of quantitative research in
7. Motivational processes in adult education andragogy
8. Managementin adult education 20. Learning of vulnerable adult and elderly
9. Andragogy of work groups
10. Marketingin adult education 21. Contemporary approaches to teaching adults
1. Education of the elderly population 22. Self-evaluation in adult education
12. Penological andragogy

Note. Adapted from the Curriculum of the Part-Time Craduate Study in Andragogy, Faculty of Humanities and Social
Sciences in Rijeka, 2021.

Structurally, the study programme consists of four groups of subjects/modules: theoretical
(psychological and biological aspects of adult education, andragogy of specific groups),
methodological (andragogical research), professional (inclusiveness in adult education,
adult education institution management, international and national perspectives of adult
education) and subjects and key competences modules (generic skills) (Figure 1). Guided
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by the European Commission’s idea of developing generic and specific competences
(Council of the European Union, 2018), the aim of the programme is to work on the
development of both types in order to create a coherent structure of knowledge and its
practical application.

Figure1
Graphic representation of compulsory and elective modules

Generic skills

Psychological

Research in and bioloigcal
andragogy aspects of adult
education
Compulsory
andragogy
subjects /
learning
Inclusnveness_ in outcomes And_rggogy of
adult education specific groups
Adult International
education and national
institution perspectives of
management adult education

Note. Adapted from the Curriculum of the Part-Time Craduate Study in Andragogy, Faculty of Humanities and Social
Sciences in Rijeka, 2021.

These four subjects are functionally linked and ensure the understanding and explo-
ration of the phenomenon and practice of adult education and learning, as well as the
planning, organisation, delivery, and evaluation of adult education and learning. The
content of each subject is in line with current practice and trends in adult education,
especially if we take into account the development of the eight key competencies of
lifelong learning (Council of the European Union, 2018). The sequence of delivery in
each course and module is set from simpler to more complex, taking into account the
specific interests and needs of the students.

Study structure

The Part-Time Graduate Study in Andragogy lasts four semesters and consists of com-
pulsory courses and a modular structure of elective courses.
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The first semester consists of 5 compulsory courses and 1 elective course with a total load
of 30 ECTS credits, where the student must choose 3 ECTS credits from the group of
internal electives of the Superdisciplinary Competences module. The second semester
consists of 4 compulsory courses and 2 elective courses with a total load of 30 ECTS
credits, in which the student must choose 8 ECTS credits from the group of internal elec-
tives (one course of which must be from the module Psychological and Biological Aspects
of Adult Education, the others from the module Andragogy of Target Groups or the
module International and National Perspectives of Adult Education). Internal electives
also include internal elective activities in which a student can earn a maximum of 4 ECTS
credits, of which each activity can bring a maximum of 2 ECTS credits (elective activities
have no prescribed number of hours and are not graded, and the holder is the head of the
department). After completing the first year, the third semester consists of 5 compulsory
courses and 2 elective courses for a total of 30 ECTS points. The student must choose 8
ECTS credits from the group of internal electives (of which one course must be from the
module Research in Andragogy and the other from the module Inclusion in Adult Edu-
cation). Internal electives also include internal elective courses in which a student can earn
a maximum of 4 ECTS points, with each course earning a maximum of 2 ECTS points
(elective courses have no prescribed number of hours and are not graded, and the holder is
the head of the department). Finally, the fourth semester consists of 3 compulsory cours-
es and 2 elective courses with a total load of 30 ECTS credits, where the student must
choose 8 ECTS credits from the group of internal electives (one of these courses must
be from the Management of Institutions in Adult Education module, the others from
the Andragogy of Target Groups module or the International and National Perspectives
in Adult Education module). Internal electives also include internal elective activities in
which a student can earn a maximum of 4 ECTS credits, of which each activity can bring
a maximum of 2 ECTS credits (elective activities have no prescribed number of hours and
are not graded, and the holder is the head of the department) (Faculty of Humanities and
Social Sciences in Rijeka, 2021).

Teaching is realised through different methods, techniques and forms of learning (lectures,
exercises, workshops, etc.) that enable active learning and the acquisition of knowledge
and skills. The students’ duties and workload are accompanied by up-to-date literature
recommendations for exam preparation, which are aligned with the intended objectives
and outcomes of each course. The programme of study also ensures the systematic prepa-
ration of students for their thesis within the framework of two courses, thesis seminar,
thesis (as a course), and the continuous supervisory work, support and guidance of the
teaching staff.

DISCUSSION AND CONCLUSION

Since andragogical teaching has spread in Croatia since the early 20" century, it can be
concluded that this process has not come to a standstill despite numerous political and
social changes. Adult education in Croatia is seen more as part of lifelong learning and
not only as a compulsory activity. The changes that have taken place in Croatia since
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its accession to the European Union have given andragogical teaching more influence
and developmental power. The main problem in this area is the adequate education and
training of people involved in adult education. Fortunately, Croatian legislators, compe-
tent authorities, and professionals at universities and adult education institutions have
recognised the need for well-trained staff. These measures and recognition led to an Oc-
cupational and Qualification standard for an Andragogue, which formed the basis for the
creation of a study programme for future andragogues.

Research conducted by Bréi¢ Kuljis, Popovi¢, Koludrovié, et al. (2015) and Bréi¢ Kuljis,
Popovi¢, Rei¢ Ercegovac, et al. (2016) has shown that employers and teachers prefer an-
dragogical employees with higher education. More than two-thirds of respondents felt that
andragogical workers need higher education at level 7 of the CROQEF, while to a much
lesser extent they expressed the need to acquire qualifications at undergraduate or post-
graduate level. It has also been shown that employers and teachers in adult education have
a good understanding of the specifics of adult education and the most important compe-
tences, apart from the quality of the work of the institution and the quality of the work in
the teaching process, they recognised the importance of training and lifelong learning of
all stakeholders in adult education, initiative and entrepreneurship, creative thinking and
expression, flexibility in work, responsibility, communication and presentation skills, intrin-
sic motivation of teachers and knowledge of how to motivate students and many others.
Andragogue training programmes can lay the foundations for the development of profes-
sional and pedagogical-didactic competences such as professional, interpersonal, didactic,
motivational, competence in the application of theoretical and practical knowledge, and
competence in navigating within heterogeneous groups (Buiskool et al., 2010), which is
visible in the structure and planned performance of the newly created study programme.

The importance of promoting the training of andragogues is also shown by the fact that
the lack of systematic and quality training of andragogical staft leads to andragogues
mostly learning by imitating their more experienced colleagues or following the exam-
ples of teachers in their work through their own experiences (Pongrac, 2001) rather than
acquiring competencies through education focused on their specific professional needs.

The issue of separating pedagogy and andragogy or combining their views on the educa-
tional process is not the focus of this article, but it is important to highlight the fact that
only well-trained professionals can work on developing and ensuring quality in any area
of education — especially adult education.
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uvoD

Izobrazevanje starejsih je v okviru vsezivljenjskega izobrazevanja prepoznano ze zgodaj,
vsekakor pa na drugi svetovni konferenci Unesca v Montréalu leta 1960.

Kljub temu, da se v Sloveniji z izobrazevanjem razli¢nih skupin starejsih odraslih v teoriji
in praksi ukvarjamo Ze ve¢ kot 40 let, pa v o¢eh javnosti Se zmeraj velja, da gre za nov civi-
lizacijski pojav (Findeisen, 2017b). Presenetljivo je dejstvo, da v ¢asu, ko je vsezivljenjsko
ucenje $iroko deklariran in priznan koncept, ko stevilo znanstvenih $tudij o izobraZevanju
starejsih izrazito nara$¢a, ko mnogi poskusajo dojeti in analizirati to »novo« druzbeno in
kulturno stvarnost, mit o tem, da izobraZevanje v starosti ni smiselno, e zmeraj Zivi. Ker
naj bi bilo izobrazevanje v poznejsih letih Zivljenja slaba »nalozbac, je dolgo veljalo prepri-
¢anje, da tudi izobrazevalcem starejsih profesionalna rast ni potrebna.!

V slovenski zakonodaji ni dolocb, ki bi postulirale izobrazevanje starejsih kot javno izo-
brazevanje, integrirano v sistem izobrazevanja. Zakaj bi ustvarjali izobrazevalne strukture
in prakse za tiste, »ki so prenehali proizvajati, ¢e ne kar Ziveti«, in zakaj naj bi bila drzava
odgovorna zanje? Izobrazevanje po upokojitvi, po zaklju¢ku poklicnega delovanja, tako
naj ne bi imelo smisla (Caré, 1981).> V taksnih razmerah je bila profesionalizacija izobra-
Zevanja starejsih nujna. Proces profesionalizacije se je pricel hkrati s postavitvijo temeljev
izobrazevanja starejsih odraslih v Sloveniji.

OPREDELITEV IN ZNACILNOSTI PROFESIONALIZACIJE

Pogledi na profesionalizacijo se spreminjajo odvisno od zgodovinskih, ekonomskih, po-
liti¢nih in druzbenih razmer. Danes profesionalizacija pomeni ustvarjanje profesionalcev
ob pomodi izobrazevanja ter hkratno prizadevanje za vecjo u¢inkovitost in vedjo legitim-
nost izobrazevalnih praks. Potreba po profesionalizaciji se tako pojavi hkrati v druzbenem
prostoru, delovnem okolju in na podro¢ju izobrazevanja (Wittorski, 2008).

Izrazi »profesijac, »profesionalizacija«, »profesionalnost« in »profesionalni razvoj« se re-
dno pojavljajo v povezavi z usposabljanjem izobrazevalcev, toda tezko bi v strokovni lite-
raturi nasli jasno opredelitev teh konceptov in njihovih konceptualnih dimenzij. Sociologi
se z vprasanjem profesije pricnejo ukvarjati Ze zgodaj. Diirkheim se Ze leta 1883 v svoji
doktorski razpravi sprasuje o vlogi cehov, ki naj bi bili potrebni za razvoj demokracije v
druzbi (Dirkheim, 1984). Flexner, ameriski sociolog, za medicino, pravo, profesijo in-
Zenirjev navede njihove distinktivne znacilnosti, socialnemu delu, ki je bilo v mo¢nem

intelektualnem razmahu, pa v svojem nagovoru leta 1915 odrece status polne profesije
(McGrath Morris, 2008).

1 Predstavniki poslanskih skupin v slovenskem parlamentu so leta 2019 ob obisku strokovnjakov s Slovenske
univerze za tretje Zivljenjsko obdobje izjavili, da za »kvackanje« ni potrebno, da bi bili izobrazevalci starejsih
odraslih univerzitetno izobrazeni!

2 Ko se je starejsa Studentka pohvalila, da odhaja na $tudijski obisk v Veliko Britanijo, ji je znanec dejal: »Za
kaj vse Evropa zapravlja denar!«
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Vecina definicij govori o specializaciji znanja, od koder izhaja strokovno natanéno in av-
tonomno delo, kar pomeni, da obstajajo specializirano izobrazevanje, deontoloski kodeks
in »normativni« nadzor, ki ga izvajajo predstavniki profesije (Bucher in Strauss, 1961;
Wittorski, 2008). Profesija (slov. stroka) je skupina posameznikov, ki delajo na istem po-
drodju, imajo teoretsko znanje, posedujejo eti¢ni kodeks, za kar je treba biti izobrazen in
usposobljen. Se veg, skupina ima mo¢ odlocanja v povezavi s svojim delom, kar ameri-
ski sociolog Freidson (1970) imenuje »nadzor poklica«. Profesionalizacija izobrazevanja
izobrazevalcev starejsih je pogosto utemeljena na samoopazovanju izobrazevalcev, trdi
Schoen (1983), z analizo preteklosti in ciljev za prihodnost, z organizacijo dejavnosti,
kar naj izobrazevanju starej$ih zagotovi institucionalni poloZaj in izvajanje prepoznanega
poslanstva.

Profesionalizacija vkljucuje razvoj in gradnjo kompetenc za opravljanje poklica. Kompe-
tence se izrazijo v dejavnostih posameznih skupin. V institucionaliziranih okoljih kom-
petence zahtevajo znanje iz razli¢nih ved in virov, na katerih temelji delovanje. Gre za
profesionalno logiko, ki nasprotuje tradiciji formalnega univerzitetnega izobrazevanja.

Kompetence, ki se gradijo v resni¢nem profesionalnem okolju, so sprva preproste, nato
Cedalje bolj zahtevne, pri Cemer so utemeljene na celoti vseh virov. Kompetence zajemajo
uspesno, preverjeno znanje, taksno, ki je uc¢inkovito in takoj uporabljivo. Kompetence so,
ne nazadnje, nenehen projekt (Dubar in Tripier, 1998; Martinet idr., 2001).

K profesionalizaciji najbolj prispevajo izobrazevanje akterjev na podrodju izobrazevanja
starej$ih odraslih, raziskovanje, znanstvene in strokovne revije, delujoca civilna zdruzenja
in delovanje v javnosti.

Donald Schoen (1983) profesionalizacijo konceptualizira v prepri¢anju, da bi posamez-
niki morali razmisljati o svojih profesionalnih dejanjih ne le med dejanji samimi, ampak
tudi skozi refleksijo o predhodnih izkusnjah. Ve¢ kot ima izobrazevalec izkusenj, vec tihe-
ga znanja ima in lazje se odlo¢a. Izobrazevalec se tedaj sprasuje, kaj je storil in kaj bi lahko
storil bolje. Izobrazevalci, ki opazujejo in reflektirajo svoje delo, so nekdanji udelezenci
izobrazevanja izobrazevalcev, v katerem sodelujejo s svojimi reflektiranimi izku$njami in
predstavitvami svojega dela.

IZOBRAZEVANIJE STARE]SIH IN S TEM IZOBRAZEVANJE IZOBRAZEVALCEV
STARE]SIH RASTETA

Izobrazevanje starejsih odraslih se profesionalizira tako, da se na profesionalne teme-
lje postavi tako izobrazevanje starejsih samo kot izobrazevanje izobrazevalcev starejsih.
Podrogji sta namre¢ med seboj tesno povezani. Gre za vzporedno rast.

Izobrazevanje starejsih v Sloveniji se je skozi desetletja oblikovalo in spreminjalo, od-
visno od zgodovinskih, druzbenih, politi¢nih in ekonomskih dogajanj. Odzivalo se je
na spreminjanje posameznikov in druzbe (Findeisen, 2017b). Z leti je postajalo vse ol
odprto, druzbeno angazirano, vse bolj utemeljeno na spodbujanju zmozZnosti starejsih, da
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prispevajo k druzbenemu razvoju in zadovoljevanju druzbenih potreb. Ze McClusky
poudari, da imajo starej$i potrebe po soocanju z Zivljenjem, po izrazanju, vplivanju in
transcendenci (Hiemstra, 2002). Te potrebe velja imeti v mislih pri razvoju izobrazeval-
nih programov za starejse in na njih opozarjati v izobrazevalnih programih za izobraze-
valce starejsih odraslih. Kadar so potrebe starejsih zadovoljene, so starejsi delezni vecje
druzbene pravi¢nosti, ve¢je enakosti in kolektivne emancipacije. Takrat ne gre toliko za
to, da izobrazevanje starejSe bogati, marvec za to, da starej$i nekaj dosezejo, kar najbolje
omogocata druzbeno angaZirano izobrazevanje in druzbeno angaZirana umetnost starejsih

(Helguera, 2011).

Izobrazevanje starejsih in njihovih izobrazevalcev mora biti kakovostno, ¢e naj odpravi
stevilne slabsalne stereotipe, ki se vesijo nanj in na z njim povezane dejavnosti, ¢e§ da
izobrazevanje starej$ih ni resno, da je »zgolj« druzenje, ker pal starej$i »morajo nekaj
poéeti«. Se veg, starejsi so slabi in nezahtevni ucenci, zato se tudi izobrazevalcem ni treba
pretirano truditi. Taksen je mit. Profesionalnost pa zahteva, da izobrazevanje starejsih
dosega kompleksne cilje, da je znanstveno utemeljeno, da se ob njem krepita individualna
in socialna identiteta starejsih 7z izobrazevalcev. Profesionalnost pomeni, da ima izobra-
zZevanje starejsih spremljajoce podporne dejavnosti: izobrazevanje izvajalcev, raziskovanje,
usmerjanje, svetovanje (Krajnc, 2013). Ne more biti nevtralno, ne more biti naklju¢na
prostocasna dejavnost brez posledic za osebnostno rast posameznikov in rast skupnosti

(Stebbins, 2011).

V Sloveniji se je stanje na podrocju izobrazevanja starejsih v zadnjih 20 letih po zaslugi
finan¢ne podpore drzave Slovenije in Evropske unije ter po zaslugi evropskih projektov
izboljsalo. Starejsi so postali vidna in pomembna obrobna ciljna skupina in njihovi izobra-
Zevalci prav tako. Izobrazevanje starejsih in s tem izobrazevanje njihovih izobrazevalcev
rasteta. To podrodje opozarja na neenakost spolov, potrebo po Zenskem diskurzu v poznej-
sih letih Zivljenja, potrebo po razvoju vizualne pismenosti v izobrazevanju starejsih, potre-
bo po spreminjanju varovalnega modela staranja v sociokulturni model (Li¢en in Mezgec,
2022), potrebo po medgeneracijskem $portu in ustvarjanju kontaktnih obmodij, opozarja
na nizko funkcionalno pismenost starejsih odraslih, potrebo po premos¢anju digitalne in
drugih vrzeli v druzbi, potrebo po sodelovanju s strokovnjaki in raziskovalci. Odziva se na
stranpoti srebrne ekonomije, ki paradoksalno utrjuje stereotipe o $ibkih, krhkih, pomoci
potrebnih starejsih (Findeisen, 2017a). Opozarja na potrebo po veéji druzbeni pravicnosti
(Fraser, 2011), digitalizaciji poznejsih let Zivljenja, poudarja pomen kriti¢ne razdalje in
emocij v izobrazevanju starejsih itd. Vsem tem potrebam v Sloveniji sledi tudi izobraze-
vanje izobrazevalcev starejsih odraslih.

Vzporedno z vse vedjim zanimanjem razli¢nih strokovnjakov za vprasanja starejsih se veca
tudi $tevilo $tudij o izobrazevanju starejsih in Stevilo ustreznih praks. Prednost se daje
tistim $tudijam, ki obravnavajo povezavo med usposabljanjem in izobrazevanjem izobra-
Zevalcev starejsih odraslih, njihovo delovanje in kompetence ter druzbeno vkljuc¢enost
njihovega izobrazevanja (Sonntag, 2019).
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OPREDELITEV IN ZNACILNOSTI IZOBRAZEVANJA IZOBRAZEVALCEV STARE]SIH

Sintagma izobrazZevanje izobrazevalcev starejsih odraslih se nanasa na organizirane izo-
brazevalne dejavnosti, ki so namenjene razvoju odnosa do stroke, znanja, spretnosti, pa
tudi ponotranjenju vrednot, ki omogocajo izobrazevalcem starejsih, da delujejo na svojem
podroéju kolikor le mogoce kriti¢no in ustvarjalno, pa tudi v podporo vlogi, ki jo to izo-
brazevanje ima v druzbi (Ollagnier, 2002).

Izobrazevanja pa nikakor ni mogoce zvesti zgolj na usposabljanje izobrazevalcev starejsih
odraslih, saj namen izobrazevanja ni specializacija za neko delovno mesto, poslanstvo tega
izobrazevanja je SirSe: omogociti izobrazevalcem, da ustvarijo kriticno razdaljo do svoje
vloge in svojega profesionalnega izobrazevanja, da ob tem razis¢ejo tudi druga vprasa-
nja, ki niso ozko vezana na njihovo profesijo, denimo vprasanje socialnih kompetenc.
Izobrazevanje in usposabljanje mentorjev v izobrazevanju starejsih je namre¢ namenjeno
pridobivanju profesionalnih kompetenc, pa tudi ustvarjanju druzbenih vezi ter osebnostni
rasti izobrazevalcev.

Izobrazevanje izobrazevalcev starejsih se odziva na njihova specifi¢na pri¢akovanja in
potrebo, da lahko sami evalvirajo svoje izobraZevanje in da sodelujejo pri gradnji izobra-
Zevalnega programa. Usposabljanje se nanasa na resevanje njihovih problemov, njihovo
izkustveno ucenje ob dozivetih napakah. Strokovno izobrazevanje izobrazevalcev starejsih
namre¢ temelji na nacelu, da so ti strokovnjaki razmisljujoci praktiki, ¢e naj uporabimo
Schoenove (1983) besede. To dejstvo je vredno razmisleka, saj delo ustvarja priloZznosti za
ucenje. Da lahko delovanje in delo formirata izobrazevalce starejsih, pa morajo ti razviti
zmoznost opazovanja in refleksije.

Za izobrazevalce starejsih odraslih je motivirajoce, Ce je izobrazevalni program uporaben
v praksi pri njihovem strokovnem delu ali/in v zasebnem zZivljenju. Njihova zanimanja
se poglobijo, ¢e izobrazevanje odslikava tekoca in anticipirana druzbena vprasanja, ki jih
nacenjajo s svojimi starej$imi Studenti.

Cetudi si na Slovenski univerzi za tretje Zivljenjsko obdobje prizadevamo, da bi bili iz-
obrazevalci kvalificirani na podrocju svoje discipline, pa posebno pozornost namenjamo
predvsem razvoju njihovih kompetenc, ob tem pa profesionalizaciji izobrazevanja starej-
$ih, gradnji profesionalne identitete izobrazevalcev in konstruiranju skupnega izkustvene-
ga znanja, ki ga ti strokovnjaki pridobivajo pri svojem delu.

ZACETKI IN RAZVO] IZOBRAZEVANJA IZOBRAZEVALCEV IN VODIJ UNIVERZE ZA
TRETJEZIVLJEN]JSKO OBDOBJE

Preseneca dejstvo, da se je izobrazevanje starejsih v Sloveniji pricelo oblikovati s strokov-
njaki nevladne organizacije in da je hkrati s tem tam stekel tudi proces profesionalizacije
tega izobrazevanja, kajti obi¢ajno se takSen proces pri¢ne s profesionalizacijo discipline,
torej v instituciji visokoSolskega izobrazevanja (Ovesni, 2018). Slovenska univerza za tre-
tje Zivljenjsko obdobje je nastala ob sodelovanju Filozofske fakultete v Ljubljani, a znotraj
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civilne druzbe. Organizirana je kot mreza ve¢inoma nevladnih organizacij, ki danes steje
55 univerz, razpredenih po drzavi. Mreza omogoca stalno izobrazevanje izobrazevalcev,
vodij in osebja ter prostovoljcev univerz, publiciranje ter raziskovanje. Medtem ko je bil
¢as med letoma 1984 in 1986 namenjen raziskovanju in oblikovanju temeljnih tez izo-
brazevanja starejsih, je bilo leto 1986 Ze namenjeno izobrazevanju prihodnjih akterjev na
podrodju izobrazevanja starejsih. Te teze sem avtorica sprva zajela v svojem Eksperimen-
talnem programu univerze za tretje Zivljenjsko obdobje (Findeisen, 2010). Slovenska uni-
verza za tretje Zivljenjsko obdobje je bila leta 1986 ustanovljena v okviru Andragoskega
drustva Slovenije in tako je bila, razumljivo, namenjena tudi izobrazevanju izobrazevalcev
starejsih.

Zeljaje bila, da udelezenci odkrijejo pomen strokovnega izobrazevanja: da nekaj izkusijo,
naredijo, da nekaj postanejo, pri tem pa razvijejo ustrezne vrednote. Predlog Programa iz-
obragevanja starejsih v Sloveniji je pripravila Ana Krajnc, izvajali sva ga sprva Ana Krajnc
in avtorica (Krajnc, 1991, 1992). Prvo uéno obéinstvo je bilo sestavljeno iz tistih, ki so
se ukvarjali s starej§imi: socialnih delavcev, Studentov andragogike, izobrazevalcev odra-
slih z ljudskih univerz, predstavnikov Zveze drustev upokojencev Slovenije. Vsebine so
ustrezale dejstvu, da v okolju ni bilo izobrazevanja starejsih, da ga je bilo treba Sele uvesti

(Findeisen, 2010).

Predlog prvega izobrazevalnega programa je Ana Krajnc razdelila na dva dela: Razvijanje
koncepta in modela izobrazevanja starejsib in Programi, namenjeni upokojencem (Findeisen,
2010; Krajnc, 1991, 1992). Ze na tem mestu zasledimo dvojno usmeritev, razvoj podro&ja
in vzporedno profesionalizacijo oziroma zaletke procesa profesionalizacije novega po-
drogja izobrazevanja odraslih. V prvi del je avtorica programa vkljudila organizacijo jav-
ne okrogle mize za tretje Zivljenjsko obdobje in seminarjev za usposabljanje mentorjev
na temo didaktike v izobrazevanju za tretje Zivljenjsko obdobje in temo uvajanja v tre-
tje Zivljenjsko obdobje. Nastal je tudi prevod prve celostne publikacije o novem pojavu
Tzobrazevanje starejsih v Franciji (1985). V drugem delu je Ana Krajne (1992) predlagala
nekaj tematskih podrodij, »teme, ki razvijajo nova znanja in zanimanja starejsih, teme
za premagovanje osebnih tezav, teme za sporazumevanje«. Poudarek je bil na kulturi, ki
omogoca premik reprezentacij in transformiranje pogleda (Poché, 2000), ter na temah,
kot so izboljsanje socialnih odnosov, spoznavanje aktualnih druzbenih vprasanj, svetoval-
no delo za starejse in usmerjanje starejsih v obstojece izobrazevalne programe v okolju.

Medtem smo spremljali nastajajoco prakso, nestrukturirano zapisovali spoznanja, belezili
ilustracije spoznanj in primere iz prakse. Studenti andragogike so svoje raziskovalne nalo-
ge posvetili izobrazevanju starejsih. Brali smo knjizevna dela, se pogovarjali, sklepali. Stro-
kovne literature je bilo malo, kar nam je tudi pomagalo, da smo lahko razvijali avtenti¢ne
izobrazevalne programe za starejse Studente kakor tudi za izobrazevalce starejsih ali za
obe skupini hkrati (Findeisen, 2010, 2017b). Usposabljanje in izobrazevanje izobrazeval-
cev se nadaljuje. Naj navedem le nekaj nedavnih primerov tem: Kako postati dober men-
tor starej$im odraslim (2021); Delovati ustvarjalno in psiholosko obvladovati epidemijo
(2021); Raziskovalno uéenje na univerzah za tretje Zivljenjsko obdobje: zakaj, kako in za
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koga (2022); Kakovostno in s skupnostjo povezano izobrazevanje starejsih (2022); Mesto
zivi v ljudeh. Pogledi starejsih. Predstavitev modela raziskovalnega ucenja in delovanja
studentov Slovenske univerze za tretje Zivljenjsko obdobje (2020); Strokovni posvet mre-
7e SUTZO: Osebni in druzbeni pomen izobrazevanja na daljavo (2020) itd. Ze naslovi
izobrazevalnih srecanj pricajo o izobrazevanju za gradnjo profesionalnih kompetenc (gl.
Slovenska univerza za tretje Zivljenjsko obdobje, 2023).

1z izkusenj izobrazevalcev starejsih smo izpeljali posplositve, ki so imele omejeno posplo-
$evalno vrednost, a so pomagale graditi korpus specifi¢nega znanja, ki smo ga potrebovali.
Cez leta smo spoznanja potrdili s teorijami, kot so teorija dejavnosti, teorija dezangazi-
ranja, teorija kvalitete Zivljenja, teorija identitete, teorija javnega prostora in druge (Fin-
deisen, 2019). Teorija druzbene pravicnosti Nancy Fraser (2011) se sicer ne nanasa na
vpraganja starejsih, a jih vseeno ilustrira. Za teorijo velja, da je dobra, ¢e zmore razloziti
sedanjost in napovedati prihodnost. V primeru Slovenske univerze za tretje Zivljenjsko
obdobje pa smo s teorijami Zeleli validirati preteklost, razumeti sedanjost in napovedati
prihodnost izobrazevanja starejsih in izobrazevanja izobrazevalcev starejsih odraslih.

IZOBRAZEVANIJE IZOBRAZEVALCEV STARE]JSIH ODRASLIH DANES

Slovenska univerza za tretje Zivljenjsko obdobje je danes zaiciten koncept in model. Cla-
nice mreze Slovenska univerza za tretje Zivljenjsko obdobje se zavezejo k izpolnjevanju
pogojev pristopa in pripadanja mrezi ter delovanja v njej. V zameno dobijo svetovanje,
strokovno podporo, izobrazevanje izobrazevalcev. Vabljene so k sodelovanju in skupnemu
konstruiranju specifi¢nega znanja na podro¢ju izobrazevanja izobrazevalcev starejsih ter k
skupnemu delovanju. Imajo dostop do specializirane knjiznice.

Danes je Slovenska univerza za tretje Zivljenjsko obdobje nevladna stanovska organizacija
in hkrati organizacija drzavljanov. Ima §tiri sekcije: mrezo univerz za tretje Zivljenjsko
obdobje (55 univerz po Sloveniji), Univerzo za tretje Zivljenjsko obdobje v Ljubljani, In-
Stitut za raziskovanje in razvoj izobrazevanja ter Intitut za disleksijo. Doslej je sodelovala
v ve¢ kot 35 evropskih projektih na temo starejsih odraslih. Ukvarja se z izobrazevanjem
starejsih, izobrazevanjem o starejsih, usposabljanjem za prostovoljstvo v kulturi (razvila
je mrezo kulturnih mediatorjev v muzejih, bolni$nicah, botani¢nih vrtovih). Ukvarja se
z zaloznistvom specializiranih publikacij in ima specializirano knjiznico. Ima tudi lastne
strokovne in znanstvene publikacije (Findeisen, 2013). Je ¢lanica slovenskih in mednaro-
dnih organizacij na podro¢ju izobrazevanja in druzbene participacije starejsih. Ustvarila
je moznosti za predajanje, izmenjavo in konstruiranje znanja za izobrazevalce razli¢nih
starosti, vodi usposabljanje za specializante na podrocju izobrazevanja starejsih. Ima svoj
mednarodni bienalni Festival znanja in kulture starejsih. Je tudi sedez usposabljanja $tu-
dentov andragogike za podrocje izobrazevanja starejsih. O njej in njenem delovanju ob-
stajajo raziskovalne diplomske, magistrske in doktorske naloge. Univerza daje socasen
poudarek kognitivnim in akcijskim ciljem, vse ve¢ poudarka namenja drzavljanskemu de-
lovanju starejsih (Findeisen, 2009).
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Izobrazevanje izobrazevalcev starejsih v Sloveniji se razmahne in postane nekaksna izo-
brazevalna avantgarda z razsiritvijo vsezivljenjskega izobrazevanja in ucenja v praksi, ki
so ju narekovale Stevilne druzbene prekinitve, kot so osamosvojitev Slovenije, prehod iz
socialisti¢nega v kapitalisti¢ni nac¢in gospodarjenja, vstop v Evropsko unijo, digitalizacija,
nastop novih vladajocih druzbenih skupin in zavedanje o tem, da smo postali dolgoziva
druzba. Izobrazevalci starejsih odraslih za izobrazevanje starejsih niso formalno kvalifici-
rani — ¢etudi je na Filozofski fakulteti v Ljubljani Nives Licen zalrtala $tudijski predmet,
namenjen zgolj izobrazevanju starejsih —, zato je toliko pomembneje z izobrazevanjem
izobrazevalcev starejsih podpreti kompetence, ki jih ti potrebujejo pri svojem delu.

Univerzitetna diploma je bila neko¢ sama zase cilj, pomenila je izobrazenost, znanje, zna-
nost. Univerzitetna diploma je delovala kot zagotovilo modrosti v kulturi klasi¢ne filozo-
fije, v svetu, kjer so se stikali lepota, resni¢nost in dobro. Danes druzbena in ekonomska
uspesnost prihajata tudi po drugih poteh. To ne pomeni, da druzbeno potrjeno znanje
nima veljave, temve¢ da ima veljavo le v primeru, e je v oporo profesionalnim kompe-
tencam, kar velja tudi za izobraZevanje izobrazevalcev starejsih odraslih. Se ve¢, danes
ni dovolj, da izobrazevalci starejsih vedo, ¢e hkrati tega védenja ne znajo pripeti na svoje
profesionalno delo, ¢e niso dejavni in podjetni akterji. Ce nimajo zmoznosti, da se aktivno
angazirajo, da vodijo akcije, jih izpeljejo, ¢e se ne znajdejo v novih situacijah, se ne znajo
odlocati in resevati problemov, na katere naletijo. Vse to so sestavine kompetenc, profesi-
onalizma in Zelje po uspehu.

Kompetence so v strokovni literaturi opredeljene razli¢no, vkljucujejo pa discipli-
narno znanje, zmoznost prenosa teoreti¢nega znanja v prakso, zmoznost kon-
ceptualizacije z izkustvom pridobljenega znanja. Sem spada torej teoretsko in
prakti¢no znanje ter spadajo odnosi. Sem spadajo $tevilna vidna in tiha znanja
(Lichtenberger, 1999). Kompetence izobrazevalcev starejsih, ki jih na Slovenski
univerzi za tretje Zivljenjsko obdobje podpiramo z izobrazevanjem izobrazeval-
cev, so razli¢ne, odslikavajo pa individualne in druzbene potrebe, na katere se
odziva izobrazevanje starejsih (Findeisen, 2009).

Izobrazevalec ali izobrazevalka starejsih odraslih ima disciplinarno — s podro¢ja ve¢ ved
— in izkustveno znanje; zna analizirati potrebe, Zelje, zanimanja in aspiracije starejsih;
zna programirati izobrazevanje tako z vidika vsebin kot izvedbe; obvlada diskusijsko in
druge metode, tudi metodo predavanja; spoznava metode izobrazevanja na daljavo. Skrbi
za doseganje ciljev izobrazevalnega programa; sproza primarno motivacijo za ucenje pri
starejsih $tudentih; pozna starejSe in znacilnosti njihovega Zivljenjskega obdobja; obvla-
duje medsebojne odnose in skupinsko dinamiko. Zna se priblizati skupinam s posebnimi
potrebami; je informiran o spreminjanju druzbe in zna analizirati druzbene pojave; je
zmozen ucenja in obvladovanja novih tehnologij; je vizualno pismen; zna grafi¢no obli-
kovati besedila in opremljati publikacije; zna delati filme; ima komunikacijske, socialne
in svetovalne spretnosti; obvlada materni jezik in tuje jezike; je seznanjen s temeljnimi
raziskovalnimi metodami; je podjeten, vedozeljen.
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Nastete in $e druge kompetence razvijamo z izobraZevalnimi programi za izobrazevalce
starej$ih odraslih, vodje, osebje in prostovoljce univerz za tretje Zivljenjsko obdobje. Gra-
dnja kompetenc poteka v 80-urnih programih za izobrazevalce odraslih, ki naj postanejo
specialisti za podrodje, in v treh celodnevnih izobrazevalnih srecanjih letno ter na med-
narodnih konferencah, ki jih ob¢asno organiziramo, pa tudi znotraj evropskih in drugih
projektov. Ob mednarodnem Festivalu znanja in kulture starejsih teCejo posveti, namenjeni
izobrazevalcem starejsih. T1 imajo tudi moznost, da se prikljucijo izobrazevalnim progra-
mom za stareje Studente in tako skupaj z njimi postanejo Studenti.

Pomembno je, da so izobrazevalni programi siroko dosegljivi na spletu, v tiskanih publi-
kacijah, filmih, videoposnetkih in drugace. Pomemben vir izobrazevanja izobrazevalcev
je tudi spletna platforma oziroma programi spletne univerze za tretje Zivljenjsko obdob-
je. Se veg, izobrazevanje starejsih in izobrazevalcev podpiramo s periodi¢no publikacijo
Mentor in znanje, kjer obravnavamo tekoca vprasanja izobrazevanja starejsih, s tematski-
mi ¢lanki v strokovnih in znanstvenih revijah (gl. Slovenska univerza za tretje Zivljenjsko

obdobje, 2023).

OD PROFESIONALIZACIJE KIZGRADN]I PROFESIONALNE IDENTITETE

Profesionalizacija mo¢no pripomore k izgradnji identitete v izobrazevalnem okolju in je v
tesni povezavi z uvajanjem boljsih delovnih postopkov (Wittorski, 2008).

Lahko trdimo, da vsezivljenjsko izobrazevanje in u¢enje pomenita ozave$¢anje o tem, da
Clovek nikoli ni dokoncan, da je nenehno v nastajanju, in o tem, da obstaja velika poveza-
nost Zivljenja z u¢enjem. Dubar (1991) poudari, da izobrazevanje odraslih pomaga graditi,
razgrajevati ter znova graditi profesionalne in socialne identitete. Posledi¢no trdimo, da
izobrazevalci starejsih odraslih s pridobivanjem kompetenc ne pridobivajo zgolj kompe-
tenc, marve¢ vstopajo v proces transformacije identitete ob pomodi reprezentacij, ki se
ustvarijo, in diskurza, ki se organizira ob novih dejavnostih (Mucchielli, 2015).

ZAKLJUCEK

Izobrazevanje starejsih odraslih daje poln smisel vsezivljenjskemu izobrazevanju in uce-
nju. Ima svoje posebnosti, z vidika profesionalizacije in kompetenc pa prispeva tudi k pre-
misleku o pomenu formalnega izobrazevanja. Profesionalni razvoj in osebnostna rast, aka-
demsko in izkustveno znanje so del necesa $irSega — kroZenja znanja in mrezenja. Profesi-
onalni razvoj danes temelji na tem, da je teoretsko, disciplinarno znanje v tesni povezavi z
razvojem profesionalnih kompetenc razmisljujo¢ih praktikov; da je znanje izobrazevalcev
starejsih, ki se konstruira v sodelovanju, na razpolago, da je dosegljivo na spletu in dru-
god, da se lahko $iri in se bogati. Profesionalizacija izobrazevanja starejsih (izobrazevanje
izobrazevalcev) pripomore k institucionalizaciji tega podro¢ja izobrazevanja odraslih pa
tudi k premagovanju mitov in slabsalnih stereotipov o starosti, starejsih, njihovi druzbeni
vkljucljivosti in participaciji ter spodbuja spreminjanje druzbene vrednosti starejsih.
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A PSYCHOLOGICALCRITIQUE OF KNOWLES’
ANDRAGOGY AS ATHEORY OF LEARNING

ABSTRACT

The theory of andragogy has had considerable purchase amongst adult educators over time. Although it differs in
emphasis in its north American and eastern European poles, the theory derives from a psychological distinction
between the way that adults and children learn. Defining the theory in the terms of its most influential theorist,
Malcolm Knowles, this article develops a critique of andragogy in relation to mainstream theories of learning.
Knowles argues adults are psychologically disposed to “immediate’, life-orientated learning, whereas children’s
learning has a ‘postponed” developmental orientation to the future. However, this particular adult-child dis-
tinction has little veracity or credibility when considered against mainstream theories of learning. Rather than
a purported cleavage between the learning of adults and children, it seems that Knowles is actually driving at a
distinction between non-formal and formal teaching methods, and that this is a better way of thinking about the
distinctiveness of adult education than any insights that ‘andragogy” may have to offer.

Keywords: andragogy, learning, Malcolm Knowles, schooling, non-formal education

POMISLEKI O KNOWELSOVI ANDRAGOGIKI KOT TEORIJI UCENJA S PSIHOLOSKEGA
VIDIKA -POVZETEK

Teorija andragogike je imela skozi cas znaten vpliv na izobrazevalce odraslib. ée/)mw lahko glede na njene
poudarke razlikujemo med severnoamerisko in vzhodnoevropsko strujo, teorija sama izhaja iz psiholoskega raz-
likovanja med nacinom ucenja odraslih in otrok. V clanku opredelimo teorijo andragogike v okviru razmisljanja
Malcolma Knowlesa, njenega najholj vplivnega teoretika, nato pa kriticno razmisljamo o andragogiki v odnosu
do sploino vzpostavijenih teorij o ucenju. Knowles trdi, da so odrasli psiholosko nagnjeni k ucenju, ki je »takoj-
$nje«, na Zivijenje osredotoceno ucenje, medtem ko je ucenje otrok »odlozeno«, usmerjeno na prihodnost. Ko taksno
razlikovanje primerjamo s splosno sprejetimi teorijami ucenja, pa ugotovimo, da pravzaprav ni verodostojno,
ampak je Knowlesova razcepitev na ucenje odraslih in ucenje otrok pravzaprav blizje razlikovanju med ne-
formalnimi in formalnimi ucnimi metodami ter da lahko na ta nacin bolje razmisljamo o tem, kar dela izobra-
Zevanje odraslih posebno in edinstveno, kot pa prek kakrsnegakoli vpogleda, ki nam ga ponuja »andragogikax.

Kljuéne besede: andragogika, ucenje, Malcolm Knowles, Solanje, neformalno izobrazevanje
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INTRODUCTION

The influence of andragogy — “the art and science of helping adults learn” (Knowles,
1980, p. 43) — waxes and wanes in Anglophone adult education. However, it has attract-
ed sustained interest in eastern Europe since Savicevic’s (1991) germinal contributions
in the then Yugoslavia (Herasymenko, 2021; Mozina, 2011; Polidchovi Vastatkovd &
Dopita, 2021; Reischmann, 2021; Samoild, 2014; Zmeyov, 2006). There also seems cur-
rently to be renewed interest in it in the global South. In both Africa and South-East
Asia, expanding cross-national networks advocate applied andragogy as a “real-world”
instructional strategy for adult learners in vocational education (Moll, 2023). A recent
UNESCO publication posits that the principles of andragogy provide the best possible
understanding of the aims, purposes and professional identity of adult education in Af-

rica (Nafukho et al., 2005).

In the United States (US), Malcolm Knowles (1973, 1980) systematised “andragogy” as
a learning theory for adult education in the 1960s and 1970s, contrasting it strongly with
“pedagogy”, by which he meant traditional school learning for children. Loeng (2018,
2023) argues that, in the Anglophone world, the prevailing view of “andragogy” is con-
sistent with Knowles, whereas European theorists tend to interpret it as a theory about
the social contexts of adult learning. He explores the ambiguities of the concept at length,
arguing that any contrast between andragogy and pedagogy requires careful historical
and theoretical analysis. Despite these ambiguities, it appears to me that all conceptions
of andragogy rest on a bottom-line conception that adult learning is distinctive and dif-
ferent to children in some way or another. “Andragogues” seem united in the view it has
been a mistake to employ “pedagogical methods” in adult education, on the grounds that
adults are psychologically disposed to “immediate” learning in their lives, whereas chil-
dren’s learning has a developmental orientation to the future.

This article challenges the very notion that the way that adults and children learn is
different, and thereby questions whether the concept of andragogy is useful to us as
educators at all. It does so by developing a critique of Knowles” distinction between
teaching children (pedagogy) and teaching adults (andragogy) that specifies distinctive
states of mind and personality characteristics in each. I demonstrate here that, generally,
mainstream theories of learning hold that the way that adults learn is identical to that

of children.

The argument proceeds as follows: First, an account is provided of Knowles’ defining
theory of andragogy. Second, a discussion of the “humanistic psychology revolution” of
the 1960s is developed, as the theoretical context within which Knowles formulated
his ideas. Next, five pivotal theories of learning — behaviourism, cognitivism, construc-
tivism, socioculturalism and embodiment — are discussed in relation to andragogy. It is
suggested that Knowles’ theory finds little support in mainstream psychology of learn-
ing. The article then offers a reappraisal of Knowles in relation to the psychological
correlates of formal and non-formal learning. Finally, the argument is contextualised in
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relation to the diverse social contexts in which “andragogy” has appeared, accepting that
Knowles” “andragogy” is indeed narrower than European views of the concept. None-
theless, I conclude that it would be better to demarcate and perhaps revise the concept
carefully in adult education.

KNOWLES’ THEORY OF ANDRAGOGY

In its earliest formulations, “andragogy” was a psychological concept. It was coined in
1833 by Kapp, a German teacher, to emphasise the inner building of “character” through
self-reflection rather than outer, “objective competencies” (Henschke, 2009; Loeng, 2017).
In the US, Lindeman (1926) revived the term to emphasise that learning processes and
teaching methods, and not content, are important in adult education (Findeisen, 2000):
“Too much of learning consists of various substitutions of someone else’s experience and
knowledge. Psychology is teaching us, however, that we learn what we do [...]. Experience
is the adult learner’s living textbook” (Lindeman, 1926, pp. 9-10). However, this “new”
concept did not take hold for decades, and “pedagogy” tended to apply to any teaching/
learning situation, including adult education. Lindeman’s student, Knowles, was to take
up “andragogy” as the name for his systematic approach to adult learning.

Up to the mid-20" century, most Western psychologists and educators assumed that
the same general theory of learning and instruction applied to both adults and children.
This reflected the grip that positivist philosophy had, in behaviourism and IQ_testing
for example, on the human sciences. In the 1960s, however, humanistic, cognitivist, and
developmental psychologists started to question positivist, one-size-fits-all psychological
theories.

In psychotherapy, the “person-centred” psychologist, Carl Rogers, challenged the idea
that a therapist treats “patients” by modifying their behaviour using external, often harsh
reinforcement technologies. He insisted that his “clients” be treated as adults, responsible
for their own behaviour. He advocated a psychotherapy which supported people to take
and implement decisions to change their own behaviour. From another perspective, the
cognitive developmental psychology of Jean Piaget insisted that children should not be
regarded as “little adults” subject to the same experimentally derived laws as applied to
adults (Piaget, 1964). Knowles himself put the issue as follows:

[Skinner’s] S-R scheme works fairly well as long as learning is confined to
simple kinds of learning. But it encounters severe difficulties when learning is
more complex and the learner is more mature [...]. [I]t is a better explanation
of the quasi-mechanical learning of early childhood than it is of the more com-
plex learning of the adult years for individual differences in response. (Knowles,
1973, p. 145)

For Knowles (1973), behaviourism ignored “the unique importance of the interven-
ing variable”, the adult person (p. 145). This was the academic zeizgeist he entered in
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the 1970s. He described it as “exhilarating. I began to sense what it means to get ‘turned
on’ to learning” (Knowles, 1989, p. 14).

Knowles was strongly influenced by Rogers’ (1967, 1969) view that formal education
denied self-actualisation: the latter famously suggested that “teaching is a relatively un-
important and vastly overrated activity” (Rogers, 1969, p. 103). Knowles (1968) extended
the idea of a responsible, self-directed adult into a criticism of traditional education. He
set out to develop a “holistic” theory of adult learning anchored in distinctive motivations
and goals of adult learners (p. 386). He adopted the term “andragogy” to sharply distin-
guish his approach from “pedagogy”, “the art and science of teaching children” (Knowles,

1980, p. 43).

Table1
Knowles’ distinction between andragogy and pedagogy

Psychological
state

Andragogy

Pedagogy

Self-concept

Adults are self-directed learners, moving
towards independence.

Children are dependent beings; teachers
are responsible for their learning.

Learning process

Adult learning is generated by past
experience, and therefore ideally
problem-centred.

Children's learning is based on the
instruction of unfamiliar subject content.

Readiness Adults want specific learning about their | Children need genericlearning to
work and other roles in society. prepare them for the future.

Orientation Adults are interested in “just-in-time” Children's learning is “just-in-case”
learning immediately related to their preparation for an adult future. They
lives. They learn what they wantto learn. | learn what society expects them to learn.

Motivation Adults are internally motivated. Children are externally motivated.

Note. Contents distilled from Knowles (1968, 1973); adapted from Moll (2023).

Knowles develops various assumptions about adult learner characteristics that are differ-
ent to child learners, summarised in Table 1. He suggests that the self-concept of adults
is driven by “a deep need to be self-directing” (Knowles, 1973, p. 62), whereas the psycho-
logical being of children is one of dependency on the teacher. Adults thrive on oppor-
tunities provided for them by informal education programmes, workplaces and everyday
life activities to shape the course of their own learning. The teacher’s role is to engage
them towards independent, “objective”, adu/t understanding, “rather than to transmit [...]
knowledge to them and then evaluate their conformity to it” (Knowles, 1973, p. 62).

Knowles’ adult learner encounters unfamiliar knowledge, ideas and skills in a learning
process generated by a “reservoir” of related previous, personal experience. In contrast, he
suggests that children bring minimal experience to the classroom, so pedagogy tends to
be based on the instruction of new concepts. Teaching adults should build on their prior
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knowledge in activity-based learning, problem-solving, and discussions (Knowles, 1980).
Importantly, this process is not superficially about “gimmicks, devices, instruments, tools,
and techniques [...] for making it more interesting, more relevant, and even more partici-
pative” — Knowles (1973) thinks “that we have now moved into a more sophisticated era
of thinking about [...] what happens to the learners” (p. 41). Note the substantive shift to
a psychological ontology in Knowles’ thinking here.

The psychological orientation of adults is one of readiness to learn. Knowles (1973) con-
ceives the “50 plus years following childhood and youth as a procession of critical periods
[...] during which marked changes in social role and meaningful relationships may occur”
(p. 147). These are strategic “choice points”, entailing “agonizing reappraisal”and the need
to learn different things at different periods in life. Andragogy assumes adults have jobs,
family responsibilities and social location that require specific, task related know-how
for everyday life. Pedagogy, however, emphasises generic knowledge that children absorb
continuously as they grow up (Knowles, 1980).

This social location means that the learning orientation of adults is one of immediacy —
they seek “just-in-time” knowledge to apply directly to practice in the world around them.
Children’s learning, in contrast, has “postponed application”— pedagogy is concerned with
“just-in-case” knowledge, designed to prepare them for all eventualities in later life. In
Knowles’(1980) view, andragogy therefore emphasises problem-based learning —a learner
must know from the start what the purpose is of a learning activity or task in relation to
the knowledge and skills they require for their workplace or everyday life.

All these characteristics are underpinned by the internal learning motivation of adults,
whereas a child’s motivation to learn is mostly external (Knowles, 1984, p. 12). Knowles
(1973) argues that this motivation has been overlooked in their education: “A differen-
tial psychology of the adult years as a unique period in the life span of the individual has
long been a period of relative neglect in the productions of the psychological enterprise”

(p. 412).

PSYCHOLOGICAL ASPECTS OF THE THEORY OF ANDRAGOGY

There is an extensive critical literature on andragogy (Davenport & Davenport, 1985),
much of which draws attention to Knowles’ unclear theoretical assumptions about learn-
ing. In a systematic literature review on andragogy, Rachal (1994) concluded: “[ The] em-
pirical literature runs counter to many of the anecdotal claims for andragogy’s superiority
over pedagogical methods; in general, the investigations suggest an approximate equiva-
lence between the two approaches on achievement and [learner] satisfaction” (p. 3). What
underlies these arguments and empirical findings that andragogy is not all that it claims
to be?

In characterising children’s education, Knowles appears to have misunderstood the
zeitgeist of humanistic psychology in the 1960s and 1970s. While he was clearly in-
fluenced by Rogers, it is as if he missed the fact that the latter’s critique of education
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practices in the US was just as much about how children were taught as it was about
adults’ learning. Rogers challenged the whole education system, schools and adult
education alike. In published dialogues (Rogers et al., 2013), he is clear that, while
his psychotherapy is adult-focused, his principled reason for adopting the term “per-
son-centred education” is its equal applicability to adults and children. Elsewhere, he
argues that person-centred education makes children more creative and capable prob-
lem solvers (Rogers, 1969, p. 97; Rogers, 1980, p. 277). Rogers (1974) even discusses his
own childhood to demonstrate that traditional education alienates children from their
potentialities.

Simultaneously, other humanistic educators struggled for more non-formal learning
opportunities for children. The deschooling movement, for example, sought to get rid of
schools completely, and replace them with problem solving, contextualised learning ex-
periences across the board for all children (Holt, 1964, 1969; Illich, 1971; Postman &
Weingartner, 1969). However, this movement fizzled out, as the realisation dawned that it
was impossible to implement its ideals outside of schools. I find it something of a mystery
that Knowles, clearly working within the humanistic psychology “revolution”, continued
to regard children’s education in the very traditional way that he did (as represented in the
right-hand column of Table 1). In his own extended discussion of psychological theories
of learning, Knowles (1973) makes a distinction between “concepts of teaching derived
from theories of learning of animals and children” (p. 51, my emphasis) and “concepts of
teaching derived from theories of learning of adults” (p. 62). For him, the former view
teaching as the control of learning by managing rewards, while the latter emerge in the
wake of Rogers’ intervention. The dichotomy, children/animals vs. adults, is quite a star-
tling expression of Knowles’ view.

However, the next section argues that no mainstream psychological theory of learning
suggests a clearcut manner in which adults learn differently to children. By “mainstream
theory”, I mean those overarching theories that have a distinctive “epistemological axis of
cohesion”: this is a concept put forward by Abbott (2001) to describe a symbolic language
or pragmatic orientation that provides coherence to a community of scholars. So in the
psychology of learning, for example, behaviourist reinforcement theory can be considered
to be the axis of cohesion that holds together the theories of not only the archetypal be-
haviourist B. F. Skinner (1965), but also Thorndike (1932), Gagné (1965), and even the
“cognitive behaviourism” of Bandura (1977) — on this, see Knowles (1973, p. 62); the socio-
culturalist notion of the “social construction of knowledge” is the theoretical axis providing
coherence across a range of post-Vygotskian theories such as activity theory (Engestrom,
1987), apprenticeship learning (Rogoft, 1990), co-constructionism (Valsiner, 1994), com-
munity of practice (CoP) theory (Wenger, 1998), and connectivism in the e-learning
terrain (Siemens, 2005). Figure 1 represents the five mainstream theories of learning that
I suggest, on this logic, we need to examine in relation to Knowles’ ideas (see Moll, 2022
for a fuller account of how these theories emerged historically).
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Figure1
A history of learning theories

Socioculturalism
Behaviourism —p Cognitivism —p Constructivism

Embodiment

Note. From “Computers in the classroom: What informs what we teach the teachers?” by I. Moll, in ]. P. Makonye and N.
S. Ndlovu (Eds.), Innovations in online teaching and learning: Case studies of teacher educators from South Africa during
the COVID-19 era (p. 4), 2022, Aosis.

Two of these theories are often spoken of, at face value, as demonstrating that the way
children learn is qualitatively different to that of adults — cognitivism (also known as
information-processing theory) and the constructivism of Piaget. I commence with a
discussion of these, and then move on to the other theories, none of which seem to have
been interpreted as positing a strong adult-child learning dichotomy.

THE LEARNING OF ADULTS AND CHILDREN

It seems obvious that adults and children are different. Certainly, children differ men-
tally, neurologically, and physiologically from adults. Cognitively and emotionally, young
children seem to be egocentric and believe that everyone sees the world the way they do.
Neurologists have established that children’s brains are not fully developed — current al-
beit controversial neuroscientific thinking is that brain development persists until at least
age 25. Since brain science was popularised in the 1990s “decade of the brain”, the belief
that children “absorb information” more quickly than adults is widespread, and this is
backed up by scientific research. Cognitivist neuropsychological research has established
that, because children’s brains have more neuroplasticity, they learn more quickly than
adults do (Frank et al., 2022) — as we age, our neural pathways become more fixed. On
the other hand, the working memories of children are smaller and less stable (Gathercole
et al., 2004, p. 186). However, none of this translates into a claim that the way that children
learn is different to adults.

For cognitivism, learning is essentially the reception, processing and storage — in short,
the memorisation — of information, as represented in Figure 2. For nearly 50 years, there
has been broad consensus on the “tripartite model” of the neurology of memory first
sketched by Atkinson and Shiffrin (1968) and developed by Baddeley and Hitch (1974).
Working memory is the core of this model. It is a brain function that operates as a “central
executive”, coordinating attention, action and higher-order cognitive tasks. It utilises two
systems — the “phonological loop” that holds verbal codes, and the “visuospatial sketchpad”
that holds visual and spatial codes — to process and store incoming sensory information
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in long-term memory. Baddeley (2000) later specified the “episodic buffer”, which unites
verbal, visual, spatial and other information from long-term memory, in order to produce
consciousness and action. We draw this information into working memory (recall it) as
we need to when we think and learn.

Working memory refers to the thoughts, or units of information, that we can conscious-
ly hold in mind at any point in time. We memorise information in discrete units or in
« » . . .
chunks”: a chunk can be thought of as a more efficient representation of a set of items
compressed into a single unit. Adult working memory is typically limited neurologically
to a maximum capacity of “seven plus-or-minus two” units of information at any given
moment, which lasts for only 20 to 30 seconds (Miller, 1956), and only two to four units
when it comes to the “chunking” of complex information at any one time (Mathy &

Feldman, 2012).

Figure 2
The tripartite model of working memory in adults and children

central executive

sensory

memory - working memory —> | action
(attention)
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The crucial point for the purposes of this article is that the core mechanisms and func-
tional interrelationships of the tripartite structure described by the working memory
model are in place by six years of age at least. Children and adults activate similar neural
networks and chunking capacities (Gathercole et al., 2004; Kibbe & Feigenson, 2016;
Ross-Sheehy et al., 2003; Towse et al., 2000). Such differences as there are between adults
and children are about capacity — working memory capacity is smaller and time constraints
shorter in children — but not about the neurological structures and functions of learning
(Cowan et al., 2010; Gathercole et al., 2004; Portrat et al., 2009; Vogan et al., 2016).


https://www.sciencedirect.com/topics/neuroscience/neural-network
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Generally, then, cognitivism (cognitive science) shows that the way working memory pro-
cesses information and stores it in long term memory is identical in adults and children.

The constructivist, Jean Piaget’s genetic epistemology is often interpreted to be the theory
par excellence to support the claim that children’s learning differs from that of adults. His
stages of cognitive development suggest that before age 12, the structure of children’s
thinking is successively sensorimotor, egocentric, and concrete, but not yet formally ab-
stract (Inhelder & Piaget, 1958). Cognitive structures, for Piaget, are patterns of mental
and physical action that spontaneously generate a manner of thinking about the world
that is consistent from task to task (Kohlberg, 1966, p. 5). Each has a systemic logic of
its own (structure densemble) consisting of several interrelated schemas. Building on his
vast corpus of research on children, Piaget (1972) went on to establish similarly dis-
tinctive structures in adolescent thought in which formal abstract thought consolidates
as complex forms of propositional logic. In adult cognition, he described the “INRC
group” (Identity-Negation-Reciprocity-Correlation; Piaget, 1957) — the ensemble of so-
phisticated schemas that characterise fully developed human cognition, later elaborated
in studies of “reflecting abstraction” (Piaget, 2001). Other authors have developed notions
of a further stage of “post-formal” thought: the most well-known is Riegel’s (1973) pro-
posed stage of “dialectical operations” beyond Piaget’s formal operations. Others have
proposed different notions of a stage of postformal thought (Kuran, 2011; Labouvie-Vief
et al., 1995; Sinnott, 1998). Examining all this theorising, it appears at face value that, in
Piaget’s theory, children and adults might learn in markedly different ways.

However, this interpretation fails to take account of Piaget’s distinction between devel-
opment and learning:

The development of knowledge is a spontaneous process, tied to the whole pro-
cess of embryogenesis [...] which ends only in adulthood [...]. [It] is a process
which concerns the totality of the structures of knowledge. Learning presents
the opposite case. In general, learning is provoked by situations — [...] a teacher,
with respect to some didactic point; or by an external situation. It is provoked,
in general, as opposed to spontaneous. (Piaget, 1964, p. 80)

Many interpreters of genetic epistemology conflate the structures of cognition with the
mechanisms of learning, that is to say the figurative and operative aspects of cognition
respectively. A good example of this conflation in relation to andragogy is evident in the
following statement: “The qualitative state of cognition strictly determines an individual’s
understanding and interpretation of reality, which of course is directly related to his [sic]
learning strategies” (Kuran, 2011, p. 46). For all the sophistication of the complex struc-
tures of adult thought which Kuran describes with great insight, these structures do not
generate learning.

In making the figurative—operative distinction, Piaget was influenced by the contrast be-
tween synchronic and diachronic linguistics drawn by de Saussure (1916): the former,
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also termed “descriptive linguistics”, studies the structure of a language as a fixed or static
entity at any given point in time, whereas diachronic linguistics studies changes that occur
in a language and the mechanisms that produce them through different periods. “Figu-
rative thinking” in Piaget is a static description of the underlying structures of mind that
are reflected in patterns of action produced by a learner at a given point in time (Kuhn,
1972). Piaget’s stages describe thinking in this punctuated manner over a lifetime. The
cognition of such-and-such a child is concrete, of such-and-such an adult is abstract, and
so on. Here, there are indeed adult-child differences.

However, the “figurative” notion does not account for learning. For Piaget, cognitive
structures are also “operative”, in that they actively coordinate biological maturation
with learning that is provoked by environmental and social circumstances' (Piaget,
1964). They are inherent biological mechanisms of change that operate to restore equi-
librium, and in so doing generate successively more differentiated, elaborated, and in-
tegrated structures (Kuhn, 1972, p. 834). As Piaget (1950) puts it, “when one considers
the mechanism of this construction, then one recognises that each level is characterised
by a further coordination of the elements given before” (p. 81). Several acts of assimila-
tion (isolated parts of operations) are integrated into more comprehensive operational
systems.

It is this “operative” thinking that drives learning. Learners have an “impulse of self-regu-
lation” as they act on the world, which Piaget calls equilibration. The key point here is that
the mechanism of equilibration is identical in all thinking, no matter at what age or stage
people are in their lives. Insofar as it has anything to say about learning, the figurative
criterion of a cognitive structure produces a static description of behaviour that tends to
be a description of the structure of a learning task, hence my claim that it cannot account
for learning.

This is why Piaget’s theory of stages of development has become less influential in ed-
ucation, and the theory of equilibration more prominent. For both adults and children,
learning comes about when operative schemas interpret unfamiliar information, assimi-
late it into prevailing operative schemas, and then accommodate themselves to incorpo-
rate the novel content. A learner becomes increasingly aware of new forms of integrating
knowledge that their own actions entail, and their understanding grows. Ultimately, they
“internalise their own actions” as new knowledge structures (Piaget, 1964, 1976). There
is little in Piaget’s theory to support Knowles’ attempt to distinguish andragogy from
pedagogy as a theory of learning.

With regard to the other mainstream theories indicated above, none rest substantively on
a distinction between adult and child learning:

1 In more commonly used theoretical terms, this is a coordination of “prior knowledge” and “experience”
resulting from the interaction between organism and environment. This prior knowledge is not “hard-wired”
but constructed in successively more complex structures. This is why it is incorrect to classify Piaget as a “cog-
nitivist”, which is a frequent mistake that many commentators make.
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Lev Vygotsky, the other major generative theorist of constructivism, views learning as
the psychological internalisation of the knowledge structure of joint activity between
a learner and a “more knowledgeable other” in relation to a particular task. This takes
place within a “zone of proximal development” (ZPD), which is “the distance between
the actual developmental level as determined by independent problem solving and the
level of potential development as determined through problem-solving under adult
guidance, or in collaboration with more capable peers” (Vygotsky, 1978, p. 86). This
definition makes it clear that, while mediation of knowledge to children by parents
and teachers (adults) is significant, children frequently mediate unfamiliar knowledge
and skills to each other, and can also mediate unfamiliar knowledge to adults. Vygot-
sky perceives no sharp divide between the manner of learning in adults and children.
For constructivism overall, the mechanisms of equilibration and mediation character-
ise all learning (Moll, 2022).

Behaviourism, even in its broader “cognitive” sense, considers learning to be governed
by universal laws of behaviour connecting stimuli and responses (S-R) that are appli-
cable to all organisms, whether children or adults (or pigeons for that matter; Bandura,
1977, p. 22; Skinner, 1965, p. 429).

Phenomenology, from the mid-20" century, viewed learning as arising in the sense
we have of inhabiting our physical bodies: we learn through direct bodily engage-
ment with the world, from our state of being-in-the-world (Merleau-Ponty, 1962).
This understanding of learning has been extended in embodied linguistics (Lakoff
& Johnson, 1999) and embodied cognition theory (Clark, 2008), in emphasising the
situatedness of the body, and hence the embodied mind, in the physical and cultural
world. In the emergence of thinking and learning, there are no ruptures between brain,
body, and world. Furthermore, embodied cognition theory proposes that adults and
children think and learn in essentially the same way by apprehending and using their
bodies. Just as much as adults use gesture and the experience of their bodies situated
in sociocultural space to learn and to communicate with each other, so children do in
areas such as language learning (Toumpaniari et al., 2015) and mathematics problem
solving (Cook & Goldin-Meadow, 2006; Ruiter et al., 2015).

Socioculturalism, as indicated earlier, contends that learners are situated in CoPs and
social activity systems that constitute their knowledge via apprenticeship or simi-
lar learning processes. Learning “occurs through interested participation with other
learners” (Rogoff et al., 2001). Most research in this terrain demonstrates how adult
learners move from “legitimate peripheral participation” to become experienced “old
timers” in a CoP (Nicolini et al., 2022; Wenger, 1998). However, children also consti-
tute CoPs in which the mechanisms of sociocultural learning are essentially the same.
Witness, for example, a fascinating study of how three- and four-year-old Pakistani
immigrant children constitute such communities in establishing their ethnic identity
and succeeding in a UK preschool (Barron, 2007). There may be differences in the
way adults and children are regulated socially, but his does not mean that they learn
differently.
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Reviewing mainstream learning theory in psychology today, there seems to be little evi-
dence to warrant a strong distinction between the learning of adults and children. All the
theories discussed above are theories of adult learning, but they are equally theories of
child learning. As a theory of learning in educational contexts, andragogy does not take
our understanding very far.

FORMALVS. NON-FORMAL LEARNING

Over the course of his writings Knowles himself seems to have realised that the strong
distinction between adult and child learning is untenable. Early on, in 7he Modern Prac-
tice of Adult Education: Andragogy versus Pedagogy (1970), he tried to theorise the differ-
ence by drawing out the Greek etymology of “andragogy” and “pedagogy”. The former
derives from dvdpag (andras), meaning “man”, and dywyog (agogos), meaning “/eader”. The
latter comes from maudi (paide), meaning “child”, and agogos. So originally, andragogy
denotes “leading a man” and pedagogy denotes “leading a child”. However, within a few
years, Knowles had started to question these meanings:

I am not talking about a clear-cut differentiation between children and adults
as learners. Rather, I am differentiating between the assumptions about learners
that have traditionally been made by those who practice pedagogy in contrast
to the assumptions made in andragogy. I believe that the assumptions of an-
dragogy apply to children and youth as they mature, and that they, too, will
come to be taught more and more andragogically. (Knowles, 1973, p. 43)

Yet, in the same text, he goes back to Greek etymology: “to speak of ‘the pedagogy of
adult education’is a contradiction in terms” (Knowles, 1973, p. 4). He continues to hold
onto the transformation of teaching and learning that he envisages for adult education:
“haven’t most adults including people in professional training been taught as if they
were children?” (p. 41). However, by the time he published the second edition of 7%e
Modern Practice of Adult Education (1980), the subtitle had changed to From Pedagogy
to Andragogy, and Knowles was arguing that the two concepts were parallel models of
learning:

[They are] probably most useful when seen not as dichotomous but rather as
two ends of a spectrum with a realistic assumption in a given situation falling
in between the two ends [...]. I am at the point now of seeing that andragogy
is simply another model of assumptions about learners to be used alongside the

pedagogical model of assumptions. (Knowles, 1980, p. 43)

Later, Knowles (1984) continued to distance himself further from a sharp distinction be-
tween pedagogy and andragogy (p. 6) and from “personal ownership of the andragogical
model [...]. I did not coin it; I stole it from the Europeans” (p. xvi).
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Knowles’ growing ambivalence, I suggest, is because his primary concern as an adult ed-
ucator was not so much with children’s learning, as with the inadequate or non-existent
non—formal learning opportunities provided by the education system at large for adult
learners to meet their contextualised, everyday needs. A close reading of the texts indicat-
ed above show that Knowles’ thinking started with a strong view that andragogy should
completely replace pedagogy (that is, institutionalised formal education as he saw it), but
that he softened his position towards a recognition that both formal and non-formal
“approaches” in education are necessary and complement each other. Given that Knowles
positioned his theory in the psychological domain, and considering the psychological
theories of learning discussed above, it seems clear that he was mistaken in wanting to
think through the shortcomings of adult education in terms of a cleavage between adult
and child learning. It was actually formal versus non-formal learning for adults that in-
terested him.

One of the psychological theories of learning referred to earlier, that of Vygotsky, helps us
to understand that the main distinction Knowles wants to make has little to do with adult-
child differences. Vygotsky drew a distinction between spontaneous and scientific concepts, as
represented in Table 2. By the former, he meant the thinking and learning of everyday, con-
textualised life situations; the latter refers to the specific, decontextualised forms of thinking
and learning that characterise formal educational settings (schools, universities, religious
academies and the like) — Wertsch (1991) refers to these as “text-based realities”.

Table2
Viygotsky's distinction between spontaneous and scientific (systematised) concepts

Spontaneous Concepts Systematised Concepts

Where acquired

In the course of everyday activities

In schools and other formal learning
contexts

How acquired

Spontaneously—in action

Viainstruction—in lessons

development

Motive Activity—the learner and others engaged | Development—a teacher deliberately
in mutual activity intends to develop a learner's knowledge
Nature Unsystematic—learned by trial and error | Systematic—learned by attention to
in context salient features in a decontextualised
setting
Awareness Unconscious—we can do it but cannot Conscious—we exercise voluntary
say how attention
Direction of Upwards —towards true concepts Downwards —towards true concepts

Note. Contents distilled from Vlygotsky (1934b); adapted from Slonimsky and Moll (1993).

The important point is that Knowles sought to free adult education from actually existing,
stultifying formal education practices by looking to (in Vygotsky’s terms) the spontaneous
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formation of concepts related to everyday life and work that is made possible by non-for-
mal learning. Evidently, the main distinction Knowles wants to make is not one about

adult-child psychological differences.

Thinking about, learning and practising systematised and spontaneous knowledge takes

place in different modes of learning:

* Formal learning characterises school subjects and other disciplinary studies, like uni-
versity courses, or scriptural study in a religious academy. Also known as the acquisi-
tion of propositional knowledge, it is decontextualised learning requiring recognition of
the salient features of systematised tasks.

* Non-formal learning, also known as the acquisition of procedural knowledge, takes
place in the practical contexts of work and everyday life. It is contextualised, in that it
emerges from shared, pragmatic, spontaneous learning activity (Vygotsky, 1934b).

Formal and non-formal learning do not exclude each other and always exist to some
degree or another in a relationship of mutual concept formation. The last row in Ta-
ble 2 summarises Vygotsky’s (1931, 1934a) dialectical view that (i) spontaneous learning
is “syncretic”, arising in subjective images, accidental objective connections and “pseu-
doconcepts”, which in mediated encounters with systematised knowledge can produce
abstractions and generalisations to other situations, while (ii) systematised learning con-
sists in a “system of judgments” that can generate an “ordering [of ] the perceived world
with the help of the network of logical relations cast upon it” (Vygotsky, 1931, p. 48). In
some contexts, for example, technical and vocational education and training (TVET),
procedural learning and propositional learning must be strongly emphasised in rela-
tion to each other; in an algebra classroom, propositional learning will predominate; in
learning to catch and debone a fish, procedural apprenticeship learning will take up the
most time. “Andragogy” in Knowles terms does not add much theoretical value, once we
understand that the approach it describes has nothing to do with whether the learner is
an adult or a child.

Nowadays, like it or not, in the study of education in England and the US, the term
pedagogy has become the “term of art” referring to this engagement with the relationship
between propositional and procedural knowledge in teaching and learning. A term of art
is “a word or phrase that has a precise, specialized meaning within a particular field or pro-
tession” (Oxford Languages, 2022). Most prominent theorists in this terrain use the term
“pedagogy” in their writings, and they do not mean “children only” — Paulo Freire (1970),
Lee Shulman (1986), Johan Muller (2000), Basil Bernstein (2003), Jerome Bruner (2006)
and bell hooks (2013) are but a few prominent examples. The most influential theoretical
contributor to adult education, Freire, titled his pivotal books Pedagogy of the Oppressed
(about non-formal, community-based political education; 1970) and Pedagogy of the City
(about primary, secondary and tertiary formal education institutions; 1993). Adult edu-
cators quite reasonably talk about “pedagogy” in their practices. In education, “pedagogy”
has a much more expansive meaning than Knowles believed that it had.
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It also seems that “pedagogy” in continental and eastern European traditions has become
pedagogy P
a similar term of art not particularly circumscribed by the “teaching and learning of chil-
dren”. Instead, the concept has emerged from much longer engagement with education
as a2 “phenomenon”, losing any particular attachment to the “child”, instead meaning #he
P ) gany p ; g
individual in interaction with culture and socie iesta, .
dividual teract th cultu d Biesta, 2014

CONCLUSION: “ANDRAGOGY” IN SOCIAL CONTEXT

Both Loeng (2023) and Reischmann (2017) urge caution in the way we interpret “an-
dragogy” and encourage scepticism about the dominant individualist interpretation asso-
ciated with Knowles?. For the former, in the European context, “pedagogy is much more
than traditional pedagogy, and andragogy is much more than Knowles’s andragogy” (Lo-
eng, 2023, p. 39). Reischmann’s (2017) view is that adult learning should not be bounded
by institutional learning programmes, but has “many more motivators, supporters, testers,
threads, reinforcement, control, informators, criticizers, training situations, and correctors
that are scattered through different life situations” (p. 45). So, for both commentators,
andragogy denotes learning beyond formal education, in all senses of the term — out-
side schooling, past schooling, unconstrained by schooling, wider than schooling. Reis-
chmann’s insightful concept is “lifewide learning”, not simply “lifelong learning”, which
has tended to be institutionalised all over the world. However, to the extent that both still
seem to want to retain the term “andragogy” to describe this social and cultural imperative
in adult education, they may be missing the explanatory power that Vygotsky’s concept of
spontaneous concepts helps us unlock in psychological terms.

My argument in this article, however, is that Knowles’ concept of “andragogy”, in its
ongoing connotation that the fundamental learning processes of adults differ from those
that are appropriate for children, is a formulation of the term that we could better do
without. Knowles, in seeking to challenge the inability of the formal education system to
make available to adults the flexible, informal learning that would meet their continually
changing needs, unfortunately equated this formal education system with “pedagogy” for
children. I have suggested here that this error arises from his erroneous theory of adult
learning, which stands on unstable conceptual ground in relation to psychological theories
of learning in general. It does not help to shift attention away from the psychological to
the social and cultural dimensions of adult learning, because Knowles’ theory (and indeed
earlier versions of “andragogy”) are avowedly psychological.

Once we recognise this, a reappraisal of Knowles as being concerned with the psycholog-
ical correlates of formal and non-formal learning becomes evident. The article has sug-
gested that Vygotsky’s distinction between spontaneous and scientific concepts provides a

2 'There is a strong case that Knowles’ theory of andragogy is politically and culturally oppressive toward
people of colour, women and other marginalised groups, because it is seated in the individualist, white, male,
middle-class ideologies of mid-20th century US (Moll, 2023). The literal meaning of “andragogy” reminds us
of this tendency in Knowles.
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better conceptual frame to understand and work with this than the notion of andragogy
does. It aligns our thinking on the teaching and learning of adults much more closely than
either Knowles’ or indeed the European concept of andragogy is able to do. To realise
Reischmann’s “lifewide learning”, I suggest that the notion of andragogy appears to have
limited veracity as a theory of learning in adult education.
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POCOVORIMO SE O NASILJU

Na Oddelku za pedagogiko in andragogiko Filozofske fakultete Univerze v Ljubljani
smo 25. januarja 2024 organizirali Pedagosko-andragoske dneve (PAD). Organizacijski
in programski odbor PAD 2024 so sestavljali: dr. Vesna Podgornik kot predsednica ter
¢lana dr. Monika Govekar Okolis in dr. Marko Radovan.

PAD 2024 (41. izvedba) je vkljuceval tri plenarna predavanja, eno diskusijsko delavnico
(nacrtovani sta bili dve, pa je ena odpadla zaradi bolezni moderatorja) in zaklju¢no okro-
glo mizo.

PAD 2024 je imel naslov Pogovorimo se o nasilju. Ta tematika je v danasnji druzbi vedno
bolj pereca, skrb zbujajoca in zato vedno bolj pomembna, saj se v pedagoski in andragoski
praksi soo¢amo s $tevilnimi vprasanji in izzivi, kako prepreciti nasilje. Na PAD smo se
posvetili razmislekom, izzivom in iskanju skupnih resitev, kako prispevati k hitrejsemu
resevanju nasilja v Soli kot med zaposlenimi v organizacijah.

Na zacetku PAD 2024 sta dekanja Filozofske fakultete Univerze v Ljubljani dr. Mojca
Brezar Schlamberger in predstojnica Oddelka za pedagogiko in andragogiko dr. Klara
Skubic Ermenc v uvodnem nagovoru poudarili pomen PAD in njegovo aktualno temati-
ko. O formalnostih poteka PAD je spregovorila tudi vodja PAD dr. Vesna Podgornik. V
dopoldanskem delu PAD so se zvrstila 777 plenarna predavanja. Prvo plenarno predavanje
je imel dr. Robi Krofli¢ s Filozofske fakultete Univerze v Ljubljani (FF UL) z naslovom
Z nasiljem proti nasilju? Najprej je spomnil na nasilje, o katerem se razpravlja v pedagoski
strokovni javnosti, na primer na streljanje v ameriskih $olah, kjer se je vzpostavila politika
nicelne tolerance do nasilja. Znacilnost te politike je, da nasilje oznacuje za nedopustno,
vendar pa je v njej zaznati strogo in nesorazmerno kaznovanje nasilnezev, kar pomeni, da
se nasilje poskusa preprediti z nasiljem. Navedel je argumente zoper politiko nicelne tole-
rance do nasilja na primeru ameriske $ole. Denimo njeno neudinkovitost in pristranskost,
saj so v Solah kaznovani pripadniki manjsinskih skupin in/ali osebe s posebnimi potreba-
mi. Opozoril je na neinkluzivnost v $oli, ki se kaze v izklju¢evanju nasilnezev iz »zdravih
sredin«. Omenil je tudi individualisti¢en pristop k obravnavi nasilja v Soli, kjer obi¢ajno v
obravnavo ni zajeta zapletena struktura vseh, ki so vklju¢eni v medvrstnisko nasilje (poleg
nasilnezev tudi Zrtve in §tevilni opazovalci). Spoznali smo bolj sistemski pristop k obrav-
navi nasilja po Zimbardu (2007), za katerega se je zavzel tudi predavatelj. Po Zimbardu se
nasilje ne obravnava le skozi dispozicijske lastnosti nasilneza, temve¢ tudi s proucevanjem
situacij in tako Solskih kot »prosvetnopoliti¢nih« dejavnikov, ki spodbujajo razras¢anje
nasilja. Zelo zanimivi so bili opisani pristopi k zmanj$anju nasilja in tudi drugih oblik
nezazelenega vedenja med otroki in mladimi. Med temi pristopi je predavatelj navedel
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ucinke sistemati¢nega uvajanja restorativnih vzgojnih ukrepov, na primer vrstniske me-
diacije v Soli. Pomembni pa so tudi ucinki projektov, ki za preprecevanje nasilja v $oli
vpeljujejo »vzgojo z umetnostjo, $portno-rekreativne dejavnosti in dozivljajske projekte,
kot na primer vzgojne dejavnosti z Zivalmi« (Krofli¢, 2024, str. 4). S tem je dr. Krofli¢
dokazoval, da je vrstniska mediacija zelo pomembna, saj dokazano krepi zmoznosti otrok
in mladostnikov za nenasilno komunikacijo. Ugotovili smo, da vzgoja z umetnostjo, kot
rekreativno-$portne dejavnosti ter vzgojne dejavnosti z Zivalmi »sprozajo naravne odzive
zadovoljstva in hkrati krepijo prosocialne zmoznosti in socutje« (Krofli¢, 2024, str. 4).

Drugo plenarno predavanje z naslovom Uciteljeva uglasenost kot pogoj za preprecevanje
meduvrstniskega nasilja v Soli je imela dr. Katja Kosir s Filozofske fakultete Univerze v
Mariboru (FF UM). Najprej je izpostavila pomen medvrstniskega nasilja kot agresivnega
in ciljno usmerjenega vedenja. Kot je omenila po Volk idr. (2017), medvrstnisko nasilje v
kontekstu neravnovesja moci $koduje drugemu posamezniku, kar ima tako kratkoro¢ne
kot dolgoro¢ne posledice za vse, ki so vkljuceni v $olski razred. Spoznali smo, da je prav
na prehodu v obdobje mladostnis§tva pomembno razumevanje socialnodinamskih dejav-
nikov medvrstniskega nasilja na ravni oddelka. To je e posebej pomembno, ko pride do
vedjih kvalitativnih sprememb v socialni dinamiki medvrstnidkega nasilja (Yeager idr.,
2015). Predavateljica je opozorila, da so prav spremembe v socialni motivaciji u¢encev,
kot je visoko stremljenje po priljubljenosti, mo¢i in statusu v razredu, pogosto razlog za
izvajanje medvrstniskega nasilja in za odzive opazovalcev. Ti so taksni, da vzdrzujejo in
krepijo dinamiko medvrstniskega nasilja. Spoznali smo, da medvrstnisko nasilje lahko
razumemo le v interakciji znacilnosti posameznika z znacilnostmi referen¢ne skupine, ki
ji posameznik pripada, tj. razredu. Zato imajo pomembno vlogo in velik vpliv na vrstniske
odnose uditelji s svojim vedenjem, odnosi in nac¢inom vodenja razreda. Predavateljica je
prikazala rezultate raziskav, ki kazejo na pomen uciteljeve uglasenosti (Yoon idr., 2020),
ki je opredeljena kot stopnja strinjanja med uciteljem in ucenci o tem, kaksni so odnosi v
vrstniski skupini. Ugotovili smo, da je pri tem pomembno, da ucitelj ve, kaj se na podroéju
vrstni§kih odnosov dogaja v razredu. Zato je klju¢na realna predstava o odnosih v razredu,
kar tudi krepi socialno vklju¢enost in dobro delovanje razreda. Predavateljica je poudarila,
da prav uglagenost omogoca ucitelju, da deluje kot »reflektiven raziskovalec svojih odno-
sov z ucenci ter vrstnidkih odnosov, ki jih vzpostavljajo uenci« (Kogir, 2024, str. 6).

Zadnje plenarno predavanje je potekalo na daljavo prek aplikacije Zoom in je imelo na-
slov Kriza v $oli in Sola v krizi: primer beograjske Sole »Viadislav Ribnikar« ki sta ga imeli tuji
predavateljici dr. Lidija Radulovi¢ in dr. Olja Jovanovi¢ s Filozofske fakultete Univerze
v Beogradu. Opisali sta dogodek, ki se je zgodil 3. maja 2023 v Osnovni $oli »Vladislav
Ribnikar« v Beogradu, ko je u¢enec sedmega razreda v $oli streljal in ubil devet ucencev
in Solskega varnostnika ter ranil uciteljico in pet ucencev. Predavateljici sta odgovorili na
vpraganja, ki so se dotikala nacina izrazanja pietete do Zrtev, o tem, kdo potrebuje podporo,
kaksno podporo in kako jo organizirati. Odgovorili sta tudi na vprasanja o delu Sole, ali,
kdaj in kje nadaljevati $olsko leto, kako ga zakljuditi, kaj in kako delati s katerimi uéenci in
uditelji in podobno. V ospredje sta postavili pomembno vlogo osnovne 3ole, ki se je znasla
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v krizni situaciji, kar naj bi veljalo za vse $ole, ki se znajdejo v situaciji nasilja s streljanjem.
Opisali sta nekatere znacilnosti delovanja tako Sole kot Solskega sistema. Spoznali smo, da
je opisano tovrstno delovanje $ole in Solskega sistema pomembno tudi za razli¢na druga
Solska okolja. Z analizo nacina odgovarjanja na nekatera vprasanja smo ugotovili, da je slo
na osnovni $oli v Beogradu za centraliziran nacin odlo¢anja. Ta je premalo uposteval raz-
li¢ne perspektive in jih ni obravnaval participatorno. Predavateljici sta izpostavili pomem-
ben nadzor nad delom 3ole, kjer je bila jasna delitev pristojnosti, hkrati pa ni bila jasna
delitev odgovornosti med $olo in vi§jimi ravnmi upravljanja. Poudarili sta, da se v taksni
situaciji $ola in ucitelji niso Cutili pripravljene prevzeti odgovornost za lastne odlocitve.
Spoznali smo, kot omenjata Radulovi¢ in Jovanovi¢ (2024, str. 8), da prav:

osebno in strokovno negotovost, izogibanje odgovornosti, pomanjkanje part-
nerskih odnosov, pomanjkanje osredotocenosti na iskanje resitev, pa tudi odsot-
nost participativnega odlocanja, ki jih lahko prepoznamo v tej situaciji, lahko
oznacimo kot lastnosti, ki so v nasprotju s konceptom $ole kot ucece se sku-
pnosti (Hargreaves 2003; Mitchell in Sackney 2000) in $ole kot demokrati¢ne
mikroskupnosti (Delors 1998; Pavlovi¢ Breneselovi¢ 2015).

S tem sta predavateljici odprli vprasanje, ali bi se Sola drugace odzvala na to krizo, ¢e ne
bi bila birokratska institucija, kar pomeni, da bi delovala kot u¢eca se skupnost. Omenjena
kriza prikazuje situacijo sreevanja z neznanim in povzroca negotovost ter izpostavljenost
travmati¢nemu dogodku. Predavateljici sta zakljudili z vprasanjem, ali je dovolj, da se na
Soli, ki je v krizi, zanasajo na mehanizme izmenjave, skupnega odlo¢anja in medsebojne
podpore, ali je treba zagotoviti tudi dosledno in varno vodenje in podporo zunaj $ole.

V popoldanskem delu PAD so se udelezenci udelezili delavnice z naslovom Preprecevanje
mobinga na delovnem mestu, ki jo je moderirala dr. Danijela Brecko s SOFOS-a, Instituta
za upravljanje znanja in razvoj talentov. Najprej je povedala, kaj je mobing in njegov po-
men v danasnjem Casu. Predstavila je rezultate raziskav, ki kazejo, da so posledice mobin-
ga v povetanem absentizmu in negativni fluktuaciji. To je povezano z visokimi stroski,
upadom ugleda organizacije in vi§jimi stroskih javnega zdravja. Mobing v organizacijah
se je izkazal kot izjemno $kodljiv, z unicevalnimi u¢inki na zdravje zaposlenih, kar je
slabo za organizacijo in njeno uspesnost. Ve¢ je slabih medsebojnih odnosov, razdiral-
nih konfliktov, nezadovoljstva zaposlenih, slabsa je u¢inkovitost njihovega dela. S tem je
izpostavila pere¢ danasnji problem povecanja verbalnega in psihi¢nega nasilja. Spoznali
smo, da ima ta enake cilje kot fizi¢no nasilje. Gre za podrejanje, ustrahovanje, odganjanje
nekoga, da ga psihi¢no zlomimo in naredimo neuspesnega. Spoznali smo, da mobing
pomeni povecano psihosocialno tveganje in je velik problem za mnoge organizacije.
Ugotovili smo, da se mobing razvija v organizacijah, kjer je slaba organizacijska kultura,
slaba organizacija dela, slabo vodenje in komunikacija ... V drugem delu delavnice so se
udelezenci razdelili po fokusnih skupinah. Na liste so v obliki miselnih vzorcev zapisali,
kaksne so strategije na ravni kulture organizacije, kako v delovnem okolju oziroma orga-
nizaciji poiskati u¢inkovite oblike in na¢ine za zmanjsevanje problematike psihi¢nega in
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Custvenega nasilja, kako zmanjsati mobing ter kako preventivno delovati v organizaciji
kot celoti in kako s posamezniki zaposlenimi. Vsaka skupina je predstavila rezultate, ob
katerih so udelezenci postavljali vprasanja in dajali odgovore. S tem smo na delavnici
pridobili pomembna znanja, kako prepoznati mobing in kako ukrepati, torej, kako se je
z mobingom treba spopasti na vseh ravneh: na ravni druzbe, delovne organizacije in na
ravni posameznika (Brecko, 2020).

PAD smo sklenili z okroglo mizo z naslovom Pogovorimo se o nasilju, ki jo je vodila dr.
Katja Jeznik (FF UL). Sodelovali so dr. Robi Krofli¢ (FF UL), dr. Katja Kosir (FF UM,
podskupina za Nacionalni program za vzgojo in izobrazevanje — NPVI, Partnerstvo za
kakovost), dr. Danijela Brecko (SOFOS, Institut za upravljanje znanja in razvoj talen-
tov) in dr. Janez Krek (Pedagoska fakulteta Univerze v Ljubljani, krovna skupina NPVI).
Uvodoma je moderatorka delavnice dr. Danijela Brecko povzela bistvene ugotovitve de-
lavnice o mobingu na delovnem mestu, njegov pomen, kako ga prepoznati, kako ukre-
pati, pomen organizacijske kulture v organizacijah ... Nato so sodelujoci na okrogli mizi
odgovarjali na vprasanje, kaksen vzgojni koncept potrebujemo v prihodnje, da bomo spod-
bujali vzgojo za nenasilje. Dr. Robi Krofli¢ se je ponovno kriti¢no opredelil do politike
nicelne tolerance do nasilja in poudaril, da nic¢elna toleranca do nasilja ni resitev. Resitev
je, da se bo treba nauiti prepoznati nasilje in ga opredeliti. Resitev je v Solskih delovnih
skupinah, kjer so uc¢enci delezni vzgoje z umetnostjo, so vkljuceni v rekreativno-§portne
dejavnosti ter vzgojne dejavnosti z Zivalmi, kar krepi pozitivno komunikacijo. Poudaril
je, da moramo opredeliti, kaj je nasilje in katere so njegove pojavne oblike, tudi na ravni
zakonodaje in institucionalnih dokumentov, kot so vzgojni nacrt, pravila $olskega reda
in drugo Torej na sistemski ravni. Dr. Janez Krek je izpostavil, da bo morala pedagoska
stroka doreci, kaj pomeni vsebina vzgojnega nacrta, potrebne bodo tudi samoevalvacije
sol. Menil je, da bi vsaka $ola morala imeti notranjega koordinatorja za vzgojno-izo-
brazevalni proces in se povezati z zunanjimi strokovnjaki, ki bi bili v pomo¢. Potreben
je premislek, kako je postavljena vsebina vzgoje in izobrazevanja v osnovni $oli pri nas.
Treba bi bilo poudariti odnos, eti¢na ravnanja; ¢e Zeli uditelj okrepiti svoj polozaj, mora
biti sposoben refleksije svojega strokovnega dela. Nujno je grajenje strokovne etike. Mi-
nistrstvo naj bi pomagalo s pravno pomogjo, kjer Sola potrebuje pomo¢, drzava pa bi mo-
rala dajati denarno pomo¢. Zato $olski sistem potrebuje strukturo. Tudi dr. Katja Kosir je
izpostavila vzgojni vidik, da je treba krepiti odnos med ucitelji in ucenci, treba je okrepiti
uéitelja, da bo strokovno mocan. Poleg tega je opozorila, da je treba poenotiti izraze, saj
ni enotnega pogleda na vzgojo in izobrazevanje. Dr. Robi Krofli¢ je poudaril, da imajo
Sole od leta 2016 smernice, kako naj ravnajo. Izpostavil je vprasanje, kako naj krepijo
avtonomijo. Ce se soli pripiSe avtonomija, gre za vprasanje, kaj ucitelji pricakujejo od
drzave. Ce so ugitelji avtonomni, gre za vprasanje, kaksno vlogo dati ucitelju in kaksno
star§em. Vprasanje je tudi, kako postaviti avtonomijo v zakonodaji. Pri tem je opozoril,
da gre za zas¢ito temeljnih ¢lovekovih pravic. Znotraj zakonodaje pa se, ko pride do
nasilja, pojavlja siva cona, kako naj ucitelji ravnajo. Tukaj gre za pedagoski problem rese-
vanja situacij. U¢itelji bi radi imeli avtonomijo, na drugi strani pa si Zelijo »obrazcev« od
Solskega sistema, kako naj ravnajo.
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Vprasanj, izzivov in podrodij znotraj vzgoje in izobraZevanja proti nasilju v $oli in na de-
lovnem mestu v organizacijah ter v §irsi druzbi, potrebnih temeljitega premisleka, ostaja
se veliko. Ugotovitve okrogle mize kazejo, da bo treba delati za doseganje ¢im SirSega
soglasja, ki je povezano z vzgojo in etiko. Pomembna je tudi vloga vzgojnega naérta v di-
nami¢nem smislu, kako naj ucitelj v Soli s svojim pristopom in odnosom resuje probleme
nasilja, zato je nujno graditi strokovno etiko. Upamo, da se bo ob obsezni kurikularni in
sistemski prenovi sistema vzgoje in izobrazevanja v Sloveniji razpravljalo o tematiki nasi-
lja v Soli, saj menimo, da se bodo le ob premisljenih sistemskih in kurikularnih podlagah
omogocili ustrezni pogoji in vsebine za grajenje in udejanjanje strokovne etike ter dose-
ganje ¢im $irSega soglasja za udejanjanje nenasilja v $olah. Krepiti bo treba dobre odnose
med ucitelji in uéenci v Solah kot tudi med uditelji in starsi. Prav tako pa bi bilo treba
krepiti dobre odnose, u¢inkovito komunikacijo in strpen dialog v delovnih organizacijah
in $irsi druzbi, s ¢imer bi preprecevali nasilje in mobing. Cilj vzgoje in izobrazevanja je
nov vzgojni koncept, s katerim bomo spodbujali vzgojo in izobrazevanje za nenasilje ne le
v $olah kot ucecih se skupnostih, temve¢ v delovnih organizacijah in povsod v $irsi druzbi.

Monika Govekar Okolis in Vesna Podgornik

LITERATURAIN VIRI

Brecko, D. (2020). Mobing — prepoznajte in ukrepajte. Planet GV.

Delors, J., Al Muft, L., Isao, A., Carneiro, R., Chung, F., Geremek, B., Gorham, W., Kornhauser, A.,
Manley, M., Padrén Quero, M., Savane, M. A, Singh, K., Stavenhagen, R., Myong, W. S. in Zhou,
N. (1998). Ucenje: blago u nama. Eduka.

Hargreaves, A. (2003). Teaching in the knowledge society: Education in the age of insecurity. Teachers Col-
lege Press.

Kosir, K. (2024). Utiteljeva uglasenost kot pogoj za preprecevanje medvrstniskega nasilja v Soli. V
V. Podgornik in M. Govekar Okoli§ (ur.), Pogovorimo se o nasilju (str. 6, Pedagosko-andragoski dne-
vi). Oddelek za pedagogiko in andragogiko, Filozofska fakulteta Univerze v Ljubljani.

Krofli¢, R. (2024). Z nasiljem proti nasilju? V V. Podgornik in M. Govekar Okoli§ (ur.), Pogovorimo se
o nasilju (str. 4, Pedagosko-andragoski dnevi). Oddelek za pedagogiko in andragogiko, Filozofska
fakulteta Univerza v Ljubljani.

Mitchell, C. in Sackney, L. (2000). Profound improvement: Building capacity for a learning community.
Swets & Zeitlinger.

Pavlovi¢ Breneselovi¢, D. (2015). Gde stanuje kvalitet, knjiga 2. Institut za pedagogiju i andragogiju
Filozofskog fakulteta, Univerzitet u Beogradu.

Radulovi¢, L. in Jovanovi¢, O. (2024). Kriza v $oli in Sola v krizi: Primer beograjske Sole »Vladislav
Ribnikar«. V' V. Podgornik in M. Govekar Okoli§ (ur.), Pogovorimo se o nasilju (str. 8, Pedagosko-an-
dragoski dnevi). Oddelek za pedagogiko in andragogiko, Filozofska fakulteta Univerza v Ljubljani.

Volk, A. A., Veenstra, R. in Espelage, D. L. (2017). So you want to study bullying? Recommendations
to enhance the validity, transparency, and comparability of bullying research. Aggression and Violent
Behavior, 36, 34—43. https://doi.org/10.1016/j.avb.2017.07.003


https://doi.org/10.1016/j.avb.2017.07.003

176 ANDRAGOSKA SPOZNANJA/STUDIES IN ADULT EDUCATION AND LEARNING 1/2024

Yeager, D. S., Fong, C.]., Lee, H. Y. in Espelage, D. L. (2015). Declines in efficacy of antibullying pro-
grams among older adolescents: Theory and a three-level meta-analysis. Journal of Applied Develop-
mental Psychology, 37, 36-51. https://doi.org/10.1016/j.appdev.2014.11.005

Yoon, J., Bauman, S. in Corcoran, C. (2020). Role of adults in prevention and intervention of peer vic-
timization. V L. H. Rosen, S.R. Scott in S. Y. Kim (ur.), Bullies, victims, and bystanders: Understanding
child and adult participant vantage points (str. 179-212). Palgrave Macmillan.

Zimbardo, P. (2007). The Lucifer Effect: Understanding how good people turn evil. Random House.


https://doi.org/10.1016/j.appdev.2014.11.005

Andragoska spoznanja/Studies in Adult Education and Learning, 2024, 30(1), 177-185
DOI: https://doi.org/10.4312/as/14747 Porocila, odmevi, ocene

OBRAVNAVA PODNEBNIH SPREMEMB
V SOLSKEM CENTRU CELJE—1Z NEFORMALNEGA
V FORMALNO IZOBRAZEVANJE

Trajnostna prihodnost je postala klju¢na tema na §tevilnih podrogjih, vkljuéno z izobra-
Zevanjem. V izobrazevanju odraslih je izobrazevanje o podnebnih vsebinah pomembno
ne samo zaradi okoljskih vidikov, ampak tudi zaradi spodbujanja trajnostnega razvoja
in blazenja vplivov podnebnih sprememb ter prilagajanja nanje v druzbi na splosno, saj
lahko ima kljuéno vlogo pri oblikovanju zavednih, odgovornih in trajnostno naravnanih
posameznikov. Cilj izobrazevanja o podnebnih vsebinah je razvoj klju¢nih kompetenc, ki
so potrebne za Zivljenje v trajnostni druzbi, kar vklju¢uje razumevanje okoljskih sistemov,
kriti¢no misljenje, reSevanje problemov, medkulturno komunikacijo, sodelovanje in ob¢u-
tek odgovornosti do skupnosti. Njegov namen je posameznikom zagotoviti kompetence
za trajnostno ravnanje v vsakdanjem Zivljenju v vlogi uéecih se, potrosnikov, proizvajal-
cev, strokovnjakov, aktivistov, oblikovalcev politike, sosedov, delodajalcev, uciteljev in iz-
vajalcev usposabljanja, organizacij, skupnosti in druzbe na splosno (Bianchi idr., 2022).
Izobrazevanje o podnebnih vsebinah tako zahteva celosten pristop, saj je njegov namen
spremeniti razmisljanje in delovanje ¢loveka in druzbe nasploh, kar je nujno za dosego
podnebne nevtralnosti.

Leta 1992 je bila v Rio de Janeiru sprejeta Agenda 21 za doseganje ciljev trajnostnega
razvoja, ki obravnava klju¢ne okoljske in razvojne probleme. Kot pravi dr. Gregor Torkar
(2019), bi moral ta strateski dokument z naslovom Skré za zemljo prebrati vsak prebivalec
nasega planeta. Dokument je zdaj nadgrajen z Agendo 2030, oba dokumenta pa govorita o
trajnostnih nacelih, ki sodijo na vse ravni in na vsa podrodja izobrazevanja ter ucenja, tako
formalnega kot neformalnega. Ena izmed najuspesnejsih oblik neformalnega izobrazeva-
nja odraslih so $tudijski krozki, ki imajo velik vpliv na lokalno okolje (Urh, 2012). Ko pa se
sreamo z vprasanjem vklju¢evanja podnebnih vsebin v formalno izobrazevanje odraslih,
smo postavljeni pred nove izzive. V Solskem centru Celje izvajamo obe obliki — neformal-
no izobrazevanje v obliki $tudijskih krozkov in formalno izobrazevanje odraslih, ki sledi
ciljem predpisanih uénih naértov. Zal pa v formalnem izobrazevanju odraslih opazamo
pomanjkanje podnebnih vsebin tako v obliki enotnega predmeta za okoljsko vzgojo kot v
obliki vklju¢evanja podnebnih vsebin v ostale predmete.

V prispevku predstavljamo nekaj nac¢inov in metod za vkljucevanje trajnostnih in pod-
nebnih vsebin v formalno izobrazevanje odraslih s prenosom pristopov iz neformalnega
izobrazevanja.
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UCENJE O PODNEBNIH SPREMEMBAH SKOZI DELOVANJE STUDIJSKIH
KROZKOV

Z izobrazevanjem odraslih o podnebnih spremembah moramo preseci zgolj teoreti¢no
znanje in se osredoto€iti na ucenje skozi delovanje. Spodbujati je treba predvsem praktic-
no rabo usvojenega znanja v realnih, vsakdanjih situacijah. Izkustveno in prakti¢no ucenje
posameznikom omogoc¢a pridobivanje neprecenljivih izku$enj, novih spretnosti in dejavne
vloge v druzbi. Studijski krozki so odli¢en primer neformalnega izobrazevanja odraslih, ki
deluje na podlagi izkustvenega ucenja in prenosa znanja med posamezniki. Gre namre¢
za manj$e skupine z do 12 udeleZenci, ki se na prostovoljnih sre¢anjih na¢rtno ucijo drug
od drugega in s pomoc¢jo zunanjih virov. Ker govorimo o zelo heterogenih skupinah, ki jih
sestavljajo posamezniki z razli¢nimi demografskimi, poklicnimi in statusnimi znacilnost-
mi, ki pa so med seboj enakopravni, so te skupine pogosto zelo motivirane za pridobivanje
novih znanj, dolgotrajnejse sodelovanje, predvsem pa za spreminjanje in razvoj lokalne
skupnosti. Izvajalci studijskih krozkov to obliko izobrazevanja odraslih v Sloveniji po vzo-
ru skandinavskih drzav razvijajo Ze tri desetletja. Gre za zelo Zivo in ustvarjalno obliko,
ki se z rezultati moc¢no vkljucuje v lokalno skupnost in prispeva h kvaliteti Zivljenja tudi v
§irSem smislu (Mozina, 2019).

Solski center Celje studijske krozke izvaja skorajda od zacetka vpeljave te izobrazevalne
oblike pri nas, marsikateri na$ krozek pa se usmerja v izobrazevanje o posameznih ele-
mentih trajnosti in podnebnih ciljih. Z njimi smo Ze v preteklosti lokalno in $ir$o javnost
ozavescali o pomembnosti poznavanja podnebnih sprememb in blazenja njihovih vplivov
ter prilagajanja nanje, a to so bili le zametki. S pomoc&jo projekta Podnebni cilji in vsebine
v vzgofi in izobrazevanju, ki ga financira Ministrstvo za okolje, podnebje in energijo s
sredstvi Sklada za podnebne spremembe, smo se odlodili te vsebine nadgraditi in tako
smo se v preteklem letu ucili o podnebnih spremembah, recikliranju in ponovni uporabi,
varovanju vodnih virov, kulturni dedi$¢ini in identiteti ter celo pripravljali skupni naért za
trajnostno gradnjo, izgradnjo pespoti in urejanje sirSe lokalne okolice. Dodatno pozornost
smo posvetili tudi energetski var¢nosti in var¢evanju s pitno vodo, ekoloski ozavescenosti
in zelenemu delovanju vsakega posameznika.

Ob tem ne gre zanemariti mo¢i medgeneracijskega povezovanja in njegovega vpliva na
uspesnost vklju¢evanja trajnostnih vidikov v druzbo. Na tem mestu je smiseln premislek
o nacinih lokalnega povezovanja $tudijskih krozkov z vzgojno-izobrazevalnimi institu-
cijami in drugimi ustanovami (knjiznice, muzeji, zavodi itd.), ki izobrazujejo prihajajo-
e generacije odlocevalcev (Torkar, 2019). S tem namenom smo v projektne aktivnosti
Studijskega krozka vkljuéili $¢ Osnovno $olo Dobje in enoto za formalno izobrazevanje
odraslih v Solskem centru Celje.

V studijskem krozku smo delovali po nacelu »dejanja Stejejo«, zato smo Ze v jeseni 2022
uredili u¢ilnico na prostem in uéno pot (Slika 1 in Slika 2). Vse nadaljnje aktivnosti smo
izvajali v sodelovanju in vzporedno z aktivnostmi ucencev in uciteljev osnovne Sole, ki je
intenzivno vkljucena v projekt Vzgoja in izobrazevanje za trajnostni razvoj. Skupen interes
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nam je omogocal izvajanje aktivnosti za Sirjenje zavedanja o podnebnih spremembah, ki
vplivajo na celotno druzbo.

Slika1
Urejanje ucne poti

Slika 2
UCenci Osnovne Sole Dobje na ucni poti

S sajenjem dreves ob uéni poti in v okolici Osnovne $ole Dobje smo se u¢ili o avtohtonih
slovenskih sadnih vrstah, med njimi postavili visoke grede in vanje zasadili zeli$¢a in me-
dovite rastline. Tudi v Solskem centru Celje smo uredili Solski vrt, v katerega smo zasadili
zeli§a, zelenjavo in sadje, obnovili »hotel za Zuzelke« (Slika 3) in se ob svojih pridelkih
udili kroznega gospodarstva z vzgojo in predelavo zelis¢ v konéni proizvod (ekoloska da-
rilca, mila, ¢aji, hidrolati itd.). Ob svetovnem dnevu Zemlje smo med drugim pripravili
zajtrk z namazi iz zelis¢ z domacih gredic. U¢enje je tako potekalo prek izkusenj ter z
medgeneracijskim sodelovanjem in prenosom znanj.
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Slika 3
Obnova hotela za Zuzelke v Solskem centru Celje

S predavanji, ¢lanki, infografikami in objavami na druzbenih omrezjih smo opozarjali na
pomen domace pridelave hrane in spodbujali sodelovanje osnovne $ole z eko kmetijami
in lokalnimi pridelovalci, hkrati pa svetovali in zbirali ideje, kako zavre¢i ¢im manj hrane
in kako jo ponovno predelati oz. uporabiti.

Predelovali smo tudi druge odpadke, skupaj z dijaki Solskega centra Celje obnavljali staro
pohistvo, izmenjevali in ponovno uporabljali tekstil in obladila z uc¢enci Osnovne Sole
Dobje.

Posebno skrb smo namenili varovanju vodnih virov. Po podatkih Statisticnega urada Re-
publike Slovenije iz leta 2022 vsak prebivalec Slovenije v povpreéju porabi 110 litrov vode
na dan, nekateri iz javnih, drugi pa iz zasebnih vodovodov (Statisti¢ni urad Republike
Slovenije, 2023). Tudi v Dobju pri Planini, kjer smo izvajali §tudijski krozek, se nekaj sta-
novanjskih objektov oskrbuje z vodo prek zasebnega vodovoda, ki pa je bil nujno potreben
ureditve, o¢i$¢enja, naturalizacije in ozelenitve. Tako smo te aktivnosti izvedli Ze v zacetku
krozka, v sodelovanju z dijaki programa kemijski tehnik v Solskem centru Celje pa smo
opravili primerjavo rezultatov kemijske analize pitne vode iz zasebnega vira, javnega vira
in usteklenicene vode (Slika 4). Pri vseh treh vzorcih smo ugotovili zelo nizko vsebnost
klorida, amonija in Zeleza, kar pomeni, da je voda v tem okolju zelo ¢ista. Visje vrednosti
omenjenih parametrov bi namre¢ pomenile komunalno, kmetijsko in industrijsko one-
snazenje vode. Na tak na¢in smo se seznanili tudi s parametri, ki so kazalniki kakovosti
pitne vode.
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Slika 4
Dijaki Solskega centra Celie med kemijsko analizo vode

Ucenje o varovanju vodnih virov je pomenilo odli¢no priloZnost za nasvete o varcevanju
s (pitno) vodo in moznostih uporabe dezevnice v domacih gospodinjstvih. Vsako leto
se sreCujemo z vse vecjimi izzivi ob susnih obdobjih, po nekaterih napovedih pa lahko
pri¢akujemo $e povecanje intenzivnosti in pogostosti sus, cemur bo sledilo omejevanje
porabe vode zlasti v poletnih mesecih. V §tevilnih gospodinjstvih pri nas se za prestrezanje
padavinskih voda odlo¢ajo zaradi narascajocih cen vode, omejitev rabe v susi in okoljske
ozavesenosti. Uporaba dezevnice je tako priporocljiva za pranje avtomobilov, spiranje
tlakov, zelo rade pa jo imajo tudi rastline, saj je deZevnica mehka in najcistejsa voda, ki vse-
buje raztopljene pline, kot so kisik, dusik in ogljikov dioksid (Drnovsek, 2016). V $olskem
letu 2022/23 smo v prakti¢ni pouk za program avtoserviser vkljucili tudi novo eko avto-
pralnico, ki porabi bistveno manj$o koli¢ino vode, s hodnikov pa smo nacrtno umaknili
avtomate s sladkimi pijacami ter na njihov prostor postavili pitnike za vodo.

Na enotnem e-portalu ZdravKo Svetuje smo ustvarjali vsebine, ki zaposlenim in uce-
&im se v Solskem centru Celje pomagajo pri soocanju s stresom, spodbujajo k zdravemu
nacinu Zivljenja, organiziramo razli¢ne skupne $portne aktivnosti, skrbimo za ozelenitve
delovnih mest za povecanje kreativnosti in ucinkovitosti dela in tako razvijamo model
zdravega zivljenjskega sloga.

Na podlagi energetskega pregleda stavbe Solskega centra Celje smo izdelali in med za-
poslenimi ter uéecimi se promovirali ukrepe za uéinkovito rabo energije (voda, elektrika,
toplota itd.), hkrati pa o pomembnosti ucinkovite rabe energije zdaj na konferencah, de-
lovnih srecanjih in strokovnih aktivih redno obves¢amo vse notranje in zunanje delezni-
ke. V spomladanskih mesecih smo tako izvedli prvo mnozi¢no predavanje na daljavo.
Na temo energetske var¢nosti je spregovoril Ales Ferlez, ¢lan Slovenskega zdruzenja za
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energetiko, sicer profesor v naSem centru. Predavanja se je udelezilo okrog 3000 ucecih se
in zaposlenih.

Ker smo opazili, da se mnogi posamezniki Se ne zavedajo nevarnosti in izzivov, ki nam jih
prinasajo podnebne spremembe, smo ozaves¢anje spodbudili tudi s pomodjo infografik na
druzbenih omreZjih, najve¢ posameznikov pa smo dosegli z obves¢anjem prek osebja in otrok
osnovne Sole, dijakov srednje $ole, odraslih ucecih se, vse do njihovih starsev in starih starSev.

IZ NEFORMALNEGA V FORMALNO IZOBRAZEVAN]E

Za spodbujanje ucecih se za transformativno delovanje v smeri trajnostnega razvoja so nuj-
no potrebne tudi spremembe v vzgojno-izobrazevalnih ustanovah. Te ustanove morajo biti
usklajene z naceli trajnostnega razvoja, saj celostni pristop zahteva u¢na okolja, kjer se uceci
se ucijo o tem, kar Zivijo, in Zivijo, kar se ucijo (Unesco, 2022). Da bi postali druzba, ki se
zna spoprijeti s spremembami, negotovostmi in izzivi, je treba ustvariti ustrezne razmere ter
vzpostaviti sistemski nadin trajnostnega razvoja, zato v Solskem centru Celje skusamo v &im
vedji meri slediti Strategiji razvoja Slovenije 2030. Strategija in Agenda 2030 sledita ciljem
Evropskega zelenega dogovora, t. i. preobrazbi Evropske unije za trajnostno prihodnost
(Evropska komisija, 2019). V Solskem centru Celje smo vsi zaposleni zavezani k vkljuce-
vanju podnebnih vsebin v pouk, interesne dejavnosti in projektno delo. Na ravni instituci-
je sledimo razvojnemu nacrtu 20192024, iz katerega je razvidno, da je eno izmed nasih
prednostnih podrocij tudi resevanje problemov varovanja okolja (npr. zmanjsanje porabe
energentov, vode, koli¢ine odpadkov in njihovo sortiranje, prehod v druzbo brez plastike,
promocija zdravja pri delu, prostovoljstvo, e-komunikacija in zmanj$anje porabe papirja).

Skupnostno delovanje v obliki $tudijskih krozkov je Zivo in prinasa mnoge pozitivne re-
zultate, vendar pa ni integrirano v Solski sistem, zato nima trdnih in trajnih podlag. Rezul-
tati pogosto ostanejo na lokalni ravni in se ne zdruzijo v nove modele znanja. Izobrazeval-
ni programi v Solah so tako bistveni za doseganje podnebnih ciljev, pomembni pa so tudi
ukrepi za spodbujanje javne ozavesenosti ter ekolosko ravnanje. Izobrazevalne ustanove
lahko deloma prilagodijo u¢ne nacrte tako, da vkljucujejo vsebine o okoljskih, druzbenih
in ekonomskih vidikih trajnosti. Odlicen primer je npr. okoljska vzgoja v osnovnih $olah
in gimnazijah.

Okoljska vzgoja se v programu osnovne $ole pojavlja kot triletni izbirni predmet v obse-
gu 35 ur letno. Izvaja se kot medpredmetno podrogje, kar pomeni, da jo uditelji na obeh
stopnjah vkljucujejo v poucevanje posameznih predmetov, dneve dejavnosti in obsolske
dejavnosti, cilj predmeta pa je razvoj akcijske kompetence ucencev s holisti¢nim pristo-
pom, proaktivnostjo, interdisciplinarnostjo in izhajanjem iz resni¢nih okoljsko pomemb-
nih znacilnosti (Marenti¢ PoZarnik idr., 2004).

Kurikul za okoljsko vzgojo kot vzgojo in izobrazevanje za trajnostni razvoj v gimnazi-
jah trajnostne vsebine obravnava medpredmetno (kroskurikularno), znotraj posameznih
splosnoizobrazevalnih predmetov, obveznih izbirnih vsebin, dnevov dejavnosti in pro-
jektov. Kot nadgradnja osnovnosolskega predmeta okoljska vzgoja v gimnazijah temelji
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na vrednotah, razvija kriti¢cno misljenje in spodbuja dejavno vkljucevanje v okoljsko po-

membne akcije (Zupan idr., 2008).

Pojavlja pa se vprasanje, kako lahko podnebne vsebine integriramo v formalno izobraze-
vanje odraslih, v obliko izobrazevanja, ki zaradi svoje specifike ponuja manj predavanj in
srecanj kot redno srednjesolsko izobrazevanje, manj kontaktnih ur in ve¢ samostojnega
ucenja, manj ¢asa za posameznike, ki so zaradi svoje Zivljenjske situacije postavljeni pred
ve¢ vsakodnevnih izzivov in obveznosti. Kako torej v minimalno urno obveznost vkljuciti
$e izobrazevanje o podnebnih spremembah, njihovem blazenju in prilagajanju nanje? V
okviru projekta smo nasli nekaj nacinov, ki so se izkazali za zelo uspesne.

Prvi in najbolj enostaven nacin izobrazevanja o podnebnih vsebinah v formalnem izo-
brazevanju odraslih je vkljucevanje teh vsebin v obstojece predmete, kot so matematika,
jezikoslovje ali umetnost, tako da se vzpostavi povezava med predmetom in podnebnimi
vsebinami. Spodbujanje interdisciplinarnega pristopa ravno tako omogoca povezovanje
razli¢nih podrodij znanja in obravnavanje kompleksnih podnebnih vprasanj. Izobraze-
valne ustanove lahko organizirajo projekte, delavnice ali skupne predmete, ki zdruzujejo
razli¢ne discipline, kot so znanost, humanistika, druzboslovje in umetnost, za celovito
razumevanje podnebnih sprememb.

Pomembno je spodbujanje dialoga med uce¢imi se in med ucitelji oz. predavatelji ter
omogocanje prostora za refleksijo o podnebnih vprasanjih. To lahko dosezemo z razpra-
vami, delavnicami ali tematskimi urami, na katerih se lahko ucedi se pogovarjajo o izzi-
vih, resitvah in eti¢nih vidikih podnebnih sprememb. Spodbujanje kriti¢nega misljenja in
razprav bo pomembno prispevalo k razvoju zavesti o vplivanju na podnebne spremembe.

Ucenje o podnebnih spremembah in ciljih naj bo prakti¢no usmerjeno. Nas primer do-
bre prakse je vzpostavitev sodelovanja z lokalno skupnostjo in drugimi ustanovami, kar
je vsem udeleZencem omogocilo prakti¢no razumevanje vidika podnebnih ciljev. Taksno
ucenje vkljucuje problemski pouk, terensko delo, prostovoljno delo ali raziskovalne pro-
jekte, ki omogocajo uce¢im se, da pridobijo neposredne izkus$nje v realnem svetu in se
aktivno vkljudijo v trajnostne prakse. Zakaj ne bi podobnih praks vkljudili tudi v formalno
izobrazevanje odraslih?

Iznajdljiv predavatelj bo v svoje delo vkljucil tudi zunanje strokovnjake s podro¢ja pod-
nebnih vsebin, kot so okoljevarstveniki, raziskovalci ali aktivisti. Ti strokovnjaki lahko
v rednem ucnem procesu sodelujejo kot predavatelji, vodijo delavnice ali sodelujejo pri
projektih, kar bo u¢e¢im se omogocilo pridobivanje prakti¢nih izku$enj in aktualnih in-
formacij o podnebnih vpraganjih.

Dodatno uéenje lahko spodbudimo tudi z izobrazevalnimi posnetki o podnebnih spre-
membah in ukrepanju, ki si jih lahko uceci se ogledajo med predavanji ali samostojno
pri delu doma. Te vsebine so lahko zdruzene na skupnih spletnih toc¢kah ali portalih,
vedno dostopnih vsem udelezencem izobrazevanja. Po nadih izku$njah sode¢, pa najveé
posameznikov dosezemo z rednim obves¢anjem in pozivi k akeiji prek spletnih strani in
druzbenih omrezij, ki jih spremljajo tudi nasi ucedi se.
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ZAKLJUCNA REFLEKSIJA

Obravnava podnebnih vsebin v izobrazevanju odraslih je klju¢na za oblikovanje trajnostne
prihodnosti. S prilagajanjem izobrazevalnih programov, razvojem klju¢nih kompetenc,
sistemskim pristopom in spodbujanjem ucenja skozi delovanje lahko izobrazevanje odra-
slih postane gonilna sila za prilagajanje na podnebne spremembe v druzbi. Izobrazevalne
ustanove, ki se ukvarjajo z izobrazevanjem odraslih, se morajo prilagoditi trajnostnim
nacelom in podnebnim praksam. To zajema vklju¢evanje podnebnih vsebin v u¢ne nacrte,
zagotavljanje interdisciplinarnih pristopov in spodbujanje aktivnega u¢enja. Pomembno
je tudi ustvariti okolje, ki spodbuja refleksijo, dialog in kriti¢no razmisljanje o trajnostnih
in podnebnih vprasanjih.

Ob nastetih pristopih za izobrazevanje o podnebnih vsebinah bodo udelezenci izobraze-
vanja odraslih pridobili klju¢ne kompetence za spremembo razmisljanja, vedenja in de-
lovanja. Zavedali se bodo vrednosti in ranljivosti naravnega okolja ter spoznali, da clovek
s posegom v naravno okolje in procese povzroc¢a Stevilne okoljske probleme. Razumeli
bodo prepletenost ekoloskih, tehnigkih, ekonomskih, druzbenih in psiholoskih vidikov pri
resevanju okoljskih problemov, znali kriti¢no razmisljati in tudi predlagati spremembe. In
kar je najpomembnejse, svoje znanje in spremenjeno razmisljanje in ravnanje bodo $irili
dalje ter s tem pomagali ustvariti kriti¢no maso za spremembe v druzbi. Z vkljuceva-
njem podnebnih vsebin v formalno izobrazevanje odraslih bomo ucece se opremili tudi s
kompetenco sodelovanja, kriti¢nega razmisljanja, samozavedanja, integriranega resevanja
problemov in sistemskega razmisljanja.

Pri tem pa ne smemo pozabiti na vlogo, ki jo imajo izobrazevalci. Z ustreznim znanjem
lahko ucecim se pomagajo razumeti zahteve trajnostnega razvoja, obenem pa jih motivi-
rajo za preoblikovanje tako samih sebe kot druzbe. Izobrazevalci morajo biti tako opol-
nomoceni in opremljeni z znanjem, spretnostmi, vrednotami in vedenjem, ki jih zahteva
zeleni prehod. Strokovne delavee v Solskem centru Celje sicer dodatno usposabljamo z
znanji o podnebnih spremembah, a je na tem podrocju potrebnega Se veliko dela.

Ne nazadnje, vsako najmanjse prizadevanje za blazenje podnebnih sprememb in ucenje
o trajnostni pusca sledi. Skozi aktivnosti neformalnega izobrazevanja v obliki studijske-
ga krozka smo tako spodbudili prizadevanja civilne iniciative za izgradnjo pespoti skozi
manjsi podezelski kraj z namenom zmanjsanja oglji¢nega odtisa in spodbujanja zdravega
zivljenjskega sloga. V formalnem izobraZevanju odraslih v Solskem centru Celje smo iz-
vedli prvo mnozi¢no predavanje o energetski var¢nosti, ki ga bomo odslej vsako $olsko
leto pripravili dvakrat. In Se najpomembnejse, vidno smo premaknili zavedanje vseh gene-
racij o pomembnosti ¢im hitrejSega ukrepanja v boju za na$ planet, za nas in za prihodnje
generacije njegovih prebivalcev.

Mateja Rajh Jager
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Financiranje

Projekt Podnebni cilji in vsebine v vzgoji in izobrazevanju financira Ministrstvo za okolje, podnebyje in ener-
gijo s sredstvi Sklada za podnebne spremembe.
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