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Abstract

This paper considers the growth of internationatents as a world-wide phenomenon
over recent years and then hones in specificaltihigdntake of students to Oita University,
Japan. It focuses especially on the interactionsngnthe international students themselves,
both on and off campus, and between these studentse one hand and their Japanese
counterparts/university staff and the broader comityuon the other. It finds that the
international students, in general, fit in well kvitheir new environment and are very
satisfied with the outcomes. Initial language Egibetween Americans/Europeans and
Koreans/Japanese remained but it was considereddhee improvements would be made
if the period of stay were to be extended, esplgcialthe case of the Europeans who
usually stay for only a five-month semester.

Keywords: social networks, international students, intemactti cross-cultural
communication, language barriers

1 Introduction

The growth of world-wide international educationeovthe past quarter of a
century has been nothing short of remarkable. Gmsnthave increasingly realized
that there are multiple benefits to be gained feotwo-way movement of students
— especially in the higher-education category. @ndne hand, from the sending-
country’s point of view, overseas education in f(dk, more usually, partial)

satisfaction of the country’s degree requiremesnigble the country to tap into the
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culture, language and technology of the recipientrtry. From the recipient
country’s point of view, a channel of communicatieropened up between it and
various foreign countries which can result in béseain the international relations
stage. Moreover, an influx of students from ovessaauntries can have a positive
effect on the population of the recipient countryas much as it is made aware of
the idiosyncrasies and similarities existing amafigpeoples of the world. It is a
moot point as to who gains most from an internai@xchange of students — the
sending-country or the host country. There areospolitical benefits to both
parties but also, in many cases, immediate finageias to the host country.

That thereare benefits to be derived by the host country is enakd by the
growing competition among countries to welcome stusl to their shores and in
the growth of incoming student numbers. In Japaninstance, whilst the number
of international students studying in the countrylP83 was only about 10,000,
by 2007 the number had expanded some 12 fold tosal&r?0,000. Over all the 24
years, around 90% of these students have beentglyivianded (providing, in
effect, an invisible export for Japan), about 8.3%ve received Japanese
government scholarships and the remainder, abdf,1have been foreign
government-sponsored. (Australia and Japan, p.@@% the intention of the
Japanese Ministry of Education and Culture, Sp8dience and Technology
(MEXT) that the number of international studentsudd expand to 300,000 by
2020.

Australia is another country whose intake of in&ional students has
expanded remarkably over recent years. Whilst oked humber of international
students in Australia in 2002 was around 258,09®008 the number had grown
to some 495,000. About 39% of these students werdled in New South Wales’
institutions, and some 30% in Victorian institusom 2008. “Students from 187
countries studied in Victoria in 2007 (whilst) 5@rpcent of the total overseas
student body is from China and India.” (Overseagi&t Education Experience
Task Force, p.7) The proportion of internationaldsints studying in Victoria
coming from Japan is c. 2 %. As for Victoria’s inuliete financial benefit from
in-coming students, we might note that internatioeducation is the State’s
largest services export (www.studymelbourne, wwwdgtictoria.com.auand
Department of Education website). (The author hasvipusly considered
Australian experience — Kumamoto-Healey 2009).
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Whilst we might concede that current world economimditions militate
against a continuation of the dramatic upsurgestadent demand for overseas
education, and whilst it is clear that host cowstrivill probably be witnessing in
the short-term a diminution of foreign exchangengwms from “selling” education,
we can nonetheless expect a sustained interesthen wthole process of
international education.

We have sketched above the socio-political andfitrencial rewards from
international education. What of the benefishe studert It is in this area that
problems are beginning to emerge — and some okethege tackled by the
Victorian Task Force alluded to above. In theorlie tprocess of student
transmigrationshould lead to greater international understanding. Eut,the
evidence so far available, it has proved diffiénlpractice to make the campus of
the host institution “international”. It is the aiofi this paper to (a) depict some of
the experience of international students in the basironment of Japan and of
Oita specifically and (b) to examine some of thebpems that arose in practice
and to suggest ways of overcoming them.

2 Results of Questionnaire of Inquiries No. 1 and N& at Oita
University

It was thought desirable by the Centre for Intéomati Education and Research
(thereafter, CIER) of Oita University to give serfoattention to the question of
interaction and social networking between inteoral students and the local
students of the University and the broader commguA$ an integral aspect of the
reception for and the on-going study programmehefinternational student, the
CIER makes an arrangement to provide each intematstudent with a Japanese
student “tutor”. [At Japanese National Universittes so-called “Tutor System”
has been operating to assist international studergsnooth out the transition to
campus life. Each international student is allodate Japanese student as a
“buddy”.] For this reason two Inquiries, so faryvhabeen conducted; the first of
these, involving students who studied at the Usitaebetween October 2007 and
July 2008, was based primarily on American studemtge second, involving
students who studied between October 2008 and &ebi2009, consisted of
European students. Some interesting similarities Gimtrasts between these two
nationality-based student-groups have emerged.
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The method of conducting Inquiries was by a Quastire in English. The
first Inquiry was conducted in July 2008 and theosel, utilizing an identical
Questionnaire, in February 2009. Both Inquiriesoimed CIER students. For the
first Inquiry the Questionnaire was completed bsample of 9 students from the
USA and 2 students from Europe. The second Inqwiag conducted with 7
European students. Subsequent follow-up interviestl both sets of students
were conducted for clarification and elaboration sdme of the crucial
guestions/statements of the Questionnaire.

The Questionnaire (a full copy of which is avaialffom the author) was
divided into two sections: the initial part, Part (Aot provided in this paper),
completed by each student, consisted of six questidesigned to elicit
information on the student’'s background and expege Part B consisted of
twenty “statements” relating to their attitudes &wds various intercultural aspects
of life in Japan and Oita — statements with whicé student indicated a certain
degree of agreement or disagreement.

We give initial consideration to Part A of the fitsquiry.

2.1 Inquiry No. 1: Questionnaire Part A.

The age-range of the 11 students was from 21 yed&8 years and there were 8
males and 3 females. The sample students came combact with other
international students either in their shared acoodation or in classes, etc; the
Questionnaire asked respondents to indicate wlaolguage/s they used when
speaking to fellow international students of thikof@ing nationalities: American,
British, European, Korean, Chinese and “other”.ulnmary of the results is as
follows:

— When speaking to Americans: 7 used English, 3 &sgflish/Japanese 1
used English/Spanish.

— When speaking to British: 2 used English (the awy recorded).

— When speaking to Europeans: 6 used English, 2 Esglish/Japanese, 2
used English/German, 1 used Japanese.

— When speaking to Koreans: 10 used Japanese, Jagadese/English.

- When speaking to Chinese: 2 used English, 6 usgtisBfdapanese, 2
used Japanese, 1 used English/Japanese/Chinese.
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— When speaking to other nationalities: 2 used Ehgldely, 2 used
English/Japanese (only four of the eleven spoKettter nationalities”
which consisted of Africans, Thais, Malaysians &mtbnesians).

Two analogous questions referred to the languaipe/ssample of students
spoke to (a) Japanese students (including thergugnd to (b) university staff.
The responses indicated that when speaking to dapastudents, 7 used
English/Japanese (one of the seven used, additip@erman) and 4 used
Japanese. When speaking to university staff, 6 Eeglish/Japanese, 2 used
English only and 3 used Japanese only.

A concise depiction of the main aspects of languatgraction is shown in
Table 1. Source: Questionnaire.

ro O cngien ST smpanese EY e iR rorm
Americans 7 3 0 1 (Spanish) 11
Europeans 6 2 1 1 (German) 11
Chinese 2 6 2 1 (Japanese & Chinest 11
Koreans 0 1 10 0 11
.éf;{())ﬁr:ﬁ;i;)tudents 0 6 4 1 (German) 11
Japanese staff 2 6 3 0 11

Table 1: Inquiry No.1 - Language/s used by number of
Sample Students when Conversing with Various Caiego

It is clear, therefore, that main languages usethtgynational students for all
communications was English. Primarily this folloiom the fact that nine
students were Americans and that seven of them atetfee intermediate level of
Japanese; only 2 Americans were advanced leaMersonclude, therefore, that
the intermediate level American students were ndficgently competent in
Japanese to conduct their communications entirelapanese when they spoke to
Asian students, particularly to Korean studentsaspoke fluent Japanese but not
English). On the other hand, when American and gesia students spoke to
Chinese students (who generally spoke English metter than did the Koreans),
English was mainly used. The question as to why igaa and European students
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consider it easier to communicate with Chineseeratian with Korean students is
interesting in its own right — it will be considédragain in the next section.

Part A’'s section of the Questionnaire went on tosoder the students’ rather
extensive range of experience of living in Japad ather countries. It appears
from their responses that most students had begosed to some experience of
Japanese living before coming to Oita; one mightia®, therefore, that they had
some preconception of what they might face whiistlging in Japan.

The last section of Part A of the Questionnairesedi the question of
friendships made by students after arrival in ORH.the 11 sample students
stated that theppad made friends since their arrival. Nine of themidgated that
they had made friends with Japanese and othernattenal students; two
indicated that their friendship had been only waither international students.

When we came to inquire how friendships were magefound a very wide
range of replies, a complete rendering of whicgiven below in Table 2. Source:
Questionnaires.

Student Method of friendship-making

Fellow international students.

English conversation; parties; meeting on campiends.
International House; joined a student circle/cliithe University.
Through school (university).

Tutoring; friends of tutors; helping students atjus

Classes; common activities; shared interests;diuinsame building.
Same class; parties.

Through tutors; or a circle.

Around school; International Centre.

We felt isolated so began doing things together.

Cooking party; basketball.

A T I OTMmMmOO0Om>

Table 2: Inquiry No.1. — How Friendships were made in Oita
by the Sample Group of Students

It appears that there are few common factors inatheve list — except for
parties! However, as expected, the lives of thdesits mostly revolved around the
university community. In other words, either out latk of desire or lack of
opportunity they had not, in general, made frienaiside the University.
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nquiry No. 1: Questionnaire Part B.

We now turn our attention to Part B of the Questaire in Inquiry No.1 and

comment on the results shown in Table 3. To asisesteader to interpret these
tabular results, the following list of the statertsenn the Questionnaire is
provided?

1.

9.

10.

11.
12.
13.
14.
15.
16.

17

Yin the

If I were visiting a foreign country | would liketbe able to speak the
language of the people.

If | planned to stay in another country, | wouldkea great effort to learn
the language even though | could get along in Bhgli

Studying Japanese is important for me becausaliles me to better
understand and appreciate Japanese culture.

Studying Japanese is important for me becauseiiles me to participate
more freely in the activities of Japanese groups.

Studying Japanese is important for me becausak thivill someday be
useful in getting a good job.

Studying Japanese is important for me only becHiuseed it for my
future career.

Studying Japanese is important for me becausd! ialdw me to meet
and converse with more and a variety of people.

When | leave university, | will continue to studgpanese because | am
interested in it.

| try out the Japanese | know whenever | have aah&o use it.

I am not embarrassed when | first meet Japanegdepspeaking in
Japanese.

| really enjoy living in Oita.

Japanese people are considerate of the feelingbefs.

| have always admired the Japanese people.

Japanese people are very kind and generous.

Japanese people are trustworthy and dependable.

Living in Japan is really a good experience for me.

. | have a favourable attitude towards Japanese @amy their culture.

original version of the Questionnaire amthie author’s paper based on it, “Statements”

Nos.8 and 19 inadvertently appeared in a manndramrto the others. They now read correctly and
in conformity with the remainder. In consequenbe,figures appearing in Table 3 have been
adjusted to take account of the intended meanirnigeofwo “Statements”
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18. I would like to get to know Japanese people better.

19. The more | learn about Japanese people, the d@aisi¢o understand them.

20. The more | learn about Japanese people and thHaireuhe more | like
them.

Each of the statements listed above could be aesWey the student as 1
(strongly agree), 2 (agree), 3 (neutral), 4 (dieapror 5 (strongly disagree);
respondents were asked to select only one of tiie fiumbers. Source:
Questionnaires.

“Statement” Response Totals
Number 1 2 3 4 5
1 9 2 - - - 11
2 8 2 1 - - 11
3 7 3 - 1 - 11
4 8 2 - 1 - 11
5 4 6 1 - - 11
6 2 1 1 3 4 11
7 8 2 1 - - 11
8 1 9 1 - - 11
9 4 2 4 1 - 11
10 2 4 3 1 1 11
11 6 4 1 - - 11
12 2 4 5 - - 11
13 1 6 4 - - 11
14 4 3 4 - - 11
15 4 2 5 - - 11
16 11 - - - - 11
17 5 4 2 - - 11
18 6 3 2 - - 11
19 4 2 4 1 - 11
20 2 5 3 1 - 11
Totals 98 66 42 9 5 220

Table 3:Inquiry No.1 - Summary of Students’ Responses
to each statements in Part B of Questionnaire.
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2.3 Inquiry No.1: Results of Questionnaire Part B.

In designing the Questionnaire the intention waat tfpositive” statements,
indicative of a broadly “integrative * approach dtudy in Oita, would elicit the
response of 1 (“strongly agree”) or 2 (“agree”).eTtotal number of possible
responses is 220 (11 students x 20 statements ysstignnaire). As Table 3
shows, 164 (98 + 66), or 74.5 % of the responsesg \w the “strongly agree” or
“agree” category. Only 14 (9 + 5) or 6.4 % weretlie negative categories of
“strongly disagree” or “disagree”. Of the total pesses, 42, or 19.1 % could be
regarded as ambivalent. We conclude that the stsdeninquiry No.1 were
overwhelmingly favourably disposed to their expecie of Oita.

2.4 Inquiry No. 1: Results of Follow-up Interviews

As a follow-up to the Questionnaire an interviewsveanducted with each of the
students in the two Inquiries. The questions pdsethe follow-up interviews
were as follows:

1. What do you think the role of the tutor should bte you ever felt a
barrier between you and your tutor?

2. Have you ever made a Japanese friend(s) or acqua#is) outside the
University?

3. Inwhat way have you interacted with internatiostaldents?

4. In what way have you interacted with Japanese withe University? In
what way have you interacted with Japanese outs&l®niversity?

5. Has the International Programme at Oita Univer@ROU) met your
expectations? What did you expect from the Uniteimiior to coming
here?

With a view to summarizing the views of the studeat the interviews the
following points may be made:

1. American and European students tend to holdithe that it was easier to
get on well with Chinese than with Korean studeAtserican students somehow
perceived that Chinese students expressed th&is\aad emotions more directly,
like Americans. The most frequently cited reasontfis was that most Korean
students were not so friendly and open with Ameriaad European students, but
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that they got on well with Japanese students. Téredard of Japanese language
ability displayed by Koreans was vastly superiothiat of other nationalities and,
therefore, Korean students felt more comfortabléh wiapanese than with any
other students. American and European studentsxXeluded or isolated when
Koreans were with Japanese. The view was that #wdsted not only language
but also cultural barriers between Koreans on thee ohand and
Americans/Europeans on the other. However, theree vexceptions — some
American and European students who spoke Japanekkand did make Korean
friends.

Further investigation into the issue discussed ha previous paragraph
involved the interviewing of a few Korean studeniBhis revealed some
intercultural misunderstandings. Korean studelidswant to mix with American
and European students, but they did not know hoapfroach them, particularly
when there waso common language to communicate with effectivelgréans
had not realized the effect of their actions whaegyttold Americans that Korean
parties were for Koreans and Japanese; they dithtesttionally intend to exclude
Americans and Europeans.

The following Tables 4 and 5 show the compositidnnationalities in
International House — the university-provided acowydation for international
students. Both tables show that Koreans were tigeda single-language group in
the House. The author believes that this factoattyrecontributed to the fact that
Koreans had isolated themselves from other intenmalt students.

Countries| Mainland | Hong .
[Areas China Kong Taiwan | Korea USA Europe | Total
Number 10 2 1 17 Z 5 =

Table 4. Number of International Students in Internationalisie
by Countries and Areas of Origin (Spring 2008)

Countries| Mainland Hong .
/Areas China Kong Taiwan Korea USA Europe Total
Number 5 0 0 14 11 11 41

Table 5.Number of International Students in Internationalisie
by Countries and Areas of Origin (Autumn 2008)
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The predominance of Koreans in the House is edpeniarked in the Spring
2008 statistics. However, since the arrival of netwdents from America and
Europe in October 2008, the demography of inteonati students in the House
has drastically changed (see Table 5). It is regothat some Korean students
have been trying to interact socially with Germaudsnts (5 from Germany) with
aid of dictionaries. Further research into theesstithe effects of one language-
group’s predominance in International House is irequ

2. American and European students generally apieetithe fact that the
majority of the Japanese tutors were helpful, paldrly when they arrived in Oita
at the beginning of the semester. But they wetticatiof other tutors who were
unwilling to assist their international studentsunderstanding Japanese social
customs, Some tutors did not seem to know what trene expected to do as
tutors for international students; some tutorstd@minimum duty (e.g, a weekly-
hourly-meeting with the student) which they werdigdd to do by the CIER.
Tutors were expected by American and European stsde expand their social
network and help them with the more social aspedtdife in Japan; this
expectation was not always met.

It was also pointed out by some interviewees thpadese tutors lacked the
ability or experience to understand other cultustagents felt and experienced
cultural barriers between themselves and theirguto

3. On the whole, American and European studentsndtddevelop “deep”
social networks with Japanese people outside theeksity. They did not usually
have the opportunity during the week. They tendedmeet Japanese people
outside of campus when they frequented eating aimiidg places or had part-
time jobs. In the relatively few cases when Amariead European male students
had Japanese girlfriends their networks easily raed beyond their university
community; they were introduced to their friendaiily and friends and they
were readily accepted as “in-group” members. Thaipyed being accepted by
Japanese people in the local community in this Ways shows that international
students need local students who are willing tisheserseas students to integrate
into the Japanese community.
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3 Inquiry No. 2

Some six months after the departure from Oita efdtudents involved in Inquiry
No.1, a second Inquiry, conducted in a manner ambd the first, was undertaken
on a new cohort of student arrivals. We should mdten comparing the results of
the two Inquiries that (a) the group of studentgestigated in Inquiry No.1 were
intermediate-level-in-Japanese students, were pitinfaom USA and stayed in

Oita for two semesters i.e. approximately 10-11 tnsnand (b) the students in
Inquiry No.2 were at the Beginners’-level-in-Japssewnere entirely from Europe
and stayed in Oita for only one semester i.e. apmately 4-5 months.

3.1 Inquiry No. 2: Questionnaire Part A

The age-range of the 7 students in the secondringuais 19 years to 27 years and
there were 4 males and 3 females. All of the sttedeame from Europe (5 from
Germany, 1 from Sweden, 1 from Great Britain). &ithe seven arrived in Oita
September 2008; one arrived in October 2008.

As was the case in Inquiry No.1, the students cartwe contact with other
international students either in their shared acnodation (the University's
International House) or in classes etc.

When asked to indicate which language/s each studssd to communicate
with persons of other language-groups the responses as tabulated in Table 6
below. Source: Questionnaires.
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Language ] English/ English and languages

To Engrer Japanese JETENIEED other than English ok
Americans 7 0 0 0 7
Europeans

(including British) 0 0 0 7 (German) /
Chinese 5 0 0 2 (Japanese) 7
Koreans 4 0 1 1 (Japanese) 62
.]_apanese students 2 0 0 5 (Japanese/German) 7
(incl.tutors)

Japanese staff 6 0 0 1 (Japanese) 7

Table 6.Inquiry No.2: Language/s used by Number of Sampleléhts
when Conversing with Various Categories

It is clear that, to an even greater extent thas wagparent with the group of
students in Inquiry No.1, English is the primanndaage of communication
among all nationalities. And since all seven stislém Inquiry No.2 were at the
level of “Beginners’ Japanese”, it should be nateat even where “Japanese” is
mentioned in the Table as being used in the “Ehglisd languages other than
English” column, it is Japanese at a very low lefgbroficiency.

With respect to the questions asked about the istsiderevious experience of
foreign travel/foreign living and of visiting/ limg in Japan, we find, with some
surprise, that this European group of studentsHaak negligible experience of
living out of the student’s country of origin. Onyo have lived abroad — one in
USA (this student had also been born abroad) aedrotreland — andionehad
ever visited Japan previously. In this regard, gtedents of Inquiry No.1,
primarily from the United States, were considerabhpre adventurous and
“footloose” than their European counterparts. Wghhiexpect, therefore, that the
European students in Inquiry No.2 experienced ahngueater degree of “cultural
shock” when coming to Japan than the students @fiitp No.1l. Perhaps the
European students, then, were less prepared togghdheir identities with the
host country than those from USA...?

The final section of Part A of the Questionnaireswdesigned to elicit
information on whether and how the students madadships whilst in Oita. All
had, in fact, made new friendships. Four had madads with both Japanese and

2 One student had no conversational contact withekies at all.
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other international students and three had madedsi with international students
only. The ways by which friendship were made araitsl in Table 7 below. No
consistent pattern of friendship-making emergesepi that we must conclude
that all the students save one made their friepdsiclusively within the context
of the University. To this extent, Inquiry No. 2idents are on a par with students
of Inquiry No.1.

As with Inquiry No.1, follow-up questions were camtied with the students of
Inquiry No.2. A summary of the views presenteddet. Source: Questionnaires.

Student Method of friendship-making

A At school (university); at the bar.
B At school (university); participating in activitiesd field trips.
C International friendships through daily life; Japae friendships through field

trips and festivities and by joining a public sgactub.
Regular contact.

Living together.

During classes.

Japanese friendships through school (universigdifeg to friendship with tutors
of other international students; internationalrfdehips through classes and the
Kaikan (International House, the student dormitory)

O T m QO

Table 7: Inquiry No.2 - How Friendships were made in Oita
by the Sample Group of Students

3.2 Inquiry No. 2: Questionnaire Part B

We now turn our attention to Part B of the Questaire and comment on the
results shown in Table 8 below.

To remind the reader of the meaning of the figdresh 1 to 5 in the body of
the Table: 1 = strongly agree with the Questiomnaitatement, 2 = agree, 3 =
neutral, 4 = disagree and 5 = strongly disagree.

The total number of possible responses is 140udests x 20 statements per
questionnaire). The Table shows that 102 (58 +0t472.9% of the responses
were in the “strongly agree” or “agree” positivetagories. Only 19 (10 +9) or
13.6% were in the negative categories of “stromtipagree” or “disagree”. Of the
total responses, 19, or 13.6% could be regardeandsvalent. The results are
broadly similar to those in Inquiry No.1. Sourceig3tionnaires.
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“S&zﬁfn?g?t” - - Response - - Totals
1 5 1 1 - - 7
2 4 1 2 - - 7
3 2 3 2 - - 7
4 3 4 - - - 7
5 1 - 2 3 1 7
6 - - - 1 6 7
7 1 3 2 1 - 7
8 1 1 2 3 - 7
9 1 4 2 - - 7
10 2 1 2 2 - 7
11 5 2 - - - 7
12 5 1 1 - - 7
13 1 2 3 - 1 7
14 6 1 - - - 7
15 4 3 - - - 7
16 6 1 - - - 7
17 4 3 - - - 7
18 2 4 1 - - 7
19 5 2 - - - 7
20 3 3 1 - - 7

Totals 58 44 19 10 9 140

Table 8: Inquiry No. 2 - Summary of Students’ Responses
to each “Statement” in Part B of Questionnaire

3.3 Inquiry No. 2: Results of Follow-up Interviews

As was the case with Inquiry No.1, follow-up intiews to the Questionnaire were
conducted with the 7 students of Inquiry No.2. Bhee questions (those listed in
Section 2.4.) were posed.

A summarization of the views of the students ifodews:

All the students agreed that the appointment otar to each of them was not
only a good idea bugssential None had experienced any barrier between student
and tutor but two students indicated that there hagn “communication
difficulties” initially (e.g. “silences” occurred ken neither party could formulate
appropriate expressions).
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Six out of the seven students hamt make friends or acquaintances outside the
University. The exception, one with above-averagaglage ability and
possessing a more “outgoing” attitude joined a jsudports club. The six who had
had no contacts outside the University gave as thasons the fact that they had
had no time to do so and/or that they could noak@apanese well enough to mix
freely with Japanese people. One of the six jothedKendo club at the University;
this student attended it half a dozen times. (Tthdent had been welcomed and
enjoyed the experience. It is obvious that languaag presented no barrier to
communication). The impression left from this paftthe Interview was that
students considered that they enjoyed adequalgiéscat the University and that,
therefore, there was no need to seek them outratiyer

All the students had regular contact with Americstudents and other
European students at International House (the stuttemitory) and at university
activities. Contact with Korean and Chinese stuslevas negligible; interaction
did occur but, especially in the case of the Koreaas, rather limited on account
of the lack of English language proficiency on gaet of the Koreans. (There was
the one exception again of the “outgoing” studeentioned above who, in his
club, spoke to Chinese and Koreans using Japarcegered during the winter
break, i.e. after having been in Oita for three then

Within the University, students interacted with theternational Office
Administrative Staff in English and the studentsisidered that all the university
staff had been helpful. By the end of the courselesits had come to consider
their tutors, with whom they conversed mainly inghsh, as friends. As
commented on above, none of the students — exoepbrie who had joined the
public sports club — had no interaction with Jaganautside the University. (“No
interaction” means that students did not contirheerelationship; it excludes the
probability that students chatted over drinks aslaurant meals, etc.)

It appeared from the Interviews that no student had a firm set of
“expectations” prior to coming to Oita! Neverthedesll indicated that whatever
expectations they might have had were exceededhby tctual interesting
experience of Oita. All said that they would recoemu the International
Programme at Oita University (IPOU) to fellow statkein their home institutions.
(IPOU is designed to provide a range of Japandgedustudies from language to
culture over one or two semesters).
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4 Comparison Between Inquiries No.1 and No.2 in Respeof
Interaction Among Student Language Group

Charts 1 and 2 below present a succinct interpoetatf the interactions which
occurred among students from America, Europe, ChithKorea during the two
time-period covered by Inquiry No.1. and Inquiry.RloThe degree of interaction
depicted in the set-diagrams was deduced from nmdtion revealed during the
post-questionnaire interviews and also from a speseparate inquiry made of
Korean students by the author.

Chart 1 shows the interactions during Spring of®280d depicts the following:

— Chinese students interacted with all language-grq@merican/European,
Korean and Japanese)

— American/European students interacted with Chia@skelapanese, but
not with Koreans.

— Japanese students interacted with all languagegrou

— Korean students interacted with Japanese and Ghitedents.

Chart 2 shows the interactions during Autumn 2008|lows us to conclude
that over the intervening period there has beenesshift in the degree of
interactions among the groups, the obvious chamjeghthe existence now of
someinteraction between the Korean students and therisam/European Group.
One of the reasons for this may be due to the tfzadt in Spring, the Korean
students dominated to a major extent other studantaimbers in International
House (18 Koreans, 7 Americans, 2 Europeans) andecoently a “Korean-
group” emerged which tended to be inward-lookinge Bominance of the Korean
group was, however, modified by the Autumn wheeduced number of Koreans
(14) shared accommodation with an increased nurabekmericans (11) and
Europeans (11). This change probably “opened ufgraction possibilities and
encouraged Korean involvement with other natiormslit
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Japanese

American/
European

Chart 1: Inquiry No.1 — Schematic Depiction of Interacti@mong Students
of Various Language Groups at Oita University, 8g2008

Japanese

American/
European

Chart 2: Inquiry No.2 — Schematic Depiction of Interacti@mong Students
of Various Language Groups at Oita University, Anotu2008

5 Conclusions

There is ample evidence that the trend towards easingly important

international education is growing. The paper halicated that whilst national
benefits are relatively easy to estimate, thereimdeed problems for the host
country in ensuring that in-coming students berfefity from their experience.

The issue of interaction among the incoming stugleéhemselves and those
students on the one hand and local students/reésidarthe other was one which
led to the two Inquiries discussed in the papemé&onteresting conclusions
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emerged from a comparison between Inquiry No.1 gotadl on the Spring 2008
intake (the primarily American students of thisake studied from Autumn 2007
for two semesters), and Inquiry No.2 conducted lo& Autumn 2008 intake,

involving European students. Both Inquiries weredenghrough the medium of

Questionnaires and follow-up interviews. In gengitahight be said that students
of different language-groups interacted well amtmgmselves but that there was
relatively little interaction between the overseatudents and Japanese
students/local population. However, such interasti@s did take place were
friendly and productive. Part of the explanatiom fiee lack of communication

with the local population was that the Universityvigonment, both on campus
and in the student accommodation, appeared to mmest of the students’

interaction requirements.

An interesting point emerged regarding tkemposition of the whole
international student-body. Both on campus and nterhational House, the
student dormitory, it appears that when one langrugagup was predominant in
numbers (as happened in Spring 2008 when Koreares tive major group) there
was no interaction between them and Americans/Eamg. In effect, the Koreans
formed a “clique” and interacted only among thewselor with Japanese and
someChinese. It appears that they saw no need toatteocially withall other
international students or that their English largguakills proved inadequate for
communication. The predominance of one languagegrof students in
International House was modified in Autumn 2008;consequence, interaction
among all groups was more pronounced (see Taldes & and Charts 1 and 2).

As for some recommendations for future action fligvfrom the Inquiries, it
can be stated with confidence that the tutor-sysighereby a Japanese student
“bonds” with a nominated incoming student is inadle and should be continued.
However, it is possible that the effectivenesshid system could be enhanced if
intercultural training sessions were to be intragtliéor both Japanese tutors and
international student§&econdlyattention should be paid to the composition ef th
student-body of International House and the del&rtdial numbers of students in
any one unit of accommodation (in the event that the v of additional
recommendation becomes necessary consequent updaghnese Government’s
grandiloquent proposal to expand incoming inteomati student numbers to
300,000 by 2020 from the c. 120,000 of the preseédtiy experience from the
Inquiries is that the predominance of one langufgep in one accommodation-
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unit should be avoided:hirdly, an effort should be made to expand international
student interaction with the local community. \8sib schools and to community
groups are helpful in this regard but it would lesidable for international students
to gain a greater awareness of Japanese lifalicipatingto some extent in the
normal household activities of a Japanese famitg &im should be, therefore, to
establish the current Home Visits/Home Stays Progra on a firmer footing so
as to make Visits/Stays more regular and more @sgen If possible, the
Visits/Stays should be more integrated with thelett’'s whole study programme.
We conclude, finally, that further studies shoukl undertaken to construct an
Interaction Enhancement Programme.
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